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The methodology of this paper continues the workave done writing the
‘subjective academic narrative’ for publication hift refereed academic journals.
Storytelling is a basic human activity and the @eag since the mid #Dcentury
has begun to see its value rather than use it esntin-academic side of the
dichotomy between thought and reason and feeling amotion that the
Enlightenment left as its residue of academic tfhbuand knowledge. | use this
methodology to enter into the privileged academigcuksion and to add to it
regarding the relationship of Indigenous knowletly¢he academy that remains a
challenge in Australian Universities in this posttam and postcolonial moment.
This paper recognizes the need to open discus&iont now Indigenous people
might be facilitated within the academy to bringithknowledge-models into the
university and its traditional dominant knowledggstems. This paper looks at
Practice Led Research (PLR) as a possible pathwasufgporting the transition of
Indigenous community scholars into university postigiate courses. It explores

how PLR contributes to an appropriate entry poinid ipostgraduate studies for
some Indigenous students who have significant difperiences and narratives
and/or productions of artefacts that act to repltéee breadth of undergraduate
credentials. This paper identifies and explicateseaus between Practice Led
Research and Recognition of Prior Learning (RPL) Redognition of Current
Competencies (RCC). In doing so, it provides a refergmmint for University
protocols and practices regarding RPL and RCC.
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1. INTRODUCTION

In accepting and acting upon the concept that ttcadil forms of knowledge are extended by non-
traditional Indigenous forms of knowledge, we ehrtbe scholarly conversation about how alternatorens of
knowledge can add dynamism to the academy. PLRhi éandidatures, for example, gives us an oppdstuoi
increase the Indigenous educational opportunitiggostgraduate teaching and learning by acceptidiyidual and
quite possibly uncredentialled entry points asilegutb accredited exit points.

A very real problem exists in that First Nationsopke are under-represented in all professional and
academic fields in Australia as elsewhere. It i¥@asingly recognized that for many Indigenous estitsl there is
neither intrinsic nor extrinsic motivation to leathe overwhelming white, middle-class content oetgage in the
types of learning activities found in mainstreansgsecondary programs [1].

This paper makes a significant contribution to peabsolving in this area by relating practice-ledearch
to Indigenous academic credentialling within postiyrate studies. The development of a relatively aeademic
postgraduate methodology, Practice Led Researshadtad to recognise that an intrinsic aspecfablig learning
comes about through personal narratives that leadesearch. | propose that this is relevant fdigenous peoples
because they have for so long been the subjeesefarch and have practised unrecognised a diaadinarrative
knowledge base that has long been a part of tlegaration from the dominant cultural metanarrativésch
isolation from and rejection by the dominant cudtyraradigms is not, of course, only in the acadeniy general.
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For generations, authority over Indigenous peoptgsonly in the U.S. but in Australia, New Zealaamt
Canada has rested with non-Indigenous governmehish have seldom been held accountable to theyémdius
peoples they have governed. This divorce betweesetlwith the authority to make decisions and theesseing the
consequences of those decisions has resultederteaordinary and continuing record of central goweent policy
failure in all four countries [2].

Indeed, the struggle against such a cultural metatinge has been nowhere more explicit than in the
academy, wherein knowledge paradigms have excluddidenous knowledge status, dialogic methodolqgies
content, experience and explication except as gecblf study via eurowestern methodologies. Extandhe
dialogue between western and Indigenous knowledgeygtion provides us with a fertile ground for klag
Indigenous practitioners to enter the academy thtiquractice led research (PLR). More importantlyisiboth a
fertile and a dynamic contribution to knowledgesitsas it opens up new ways to utilise dialogiamhéag and also
recognises new knowledge practices and paradiginf®moerly available for recognition in the academy

The PhD model of PLR consists of an artefact (oreapractice) and an exegesis (academic
insight/reflection). There are varying balancesnMeein the weighting that might be accorded to thefast and to
the exegesis, but the examiners generally folloavAhstralian Association of Writing discussionsttrecommend
seeing the 2 elements as a whole. At Swinburnanasxample of most, the ‘Guidelines for examirmatd a PhD
by artefact and exegesis’ (available on the honge)patate that the exegesis: is a written documdrgtween
20,000 and 30,000 words, which documents the panvas (history and context) of the work, and theigréheory
and process) which provides insights into the wehich a reading or viewing of the work cannot potgui

This exegesis exists because of the artefact, tatks ‘to’ the artefact: it does not act to justifyin
academic terms. The same Swinburne guidelinesfddne @rtefact: The artefact can be a publicly ladé creative
work (for example a body of artistic work, a film,novel, or any other literary form), a commissibmeport, an
invention, or other product and may be presentedutih, for example, performance, exhibition, a miable
written documen6t, and may be on CD-ROM or othettimedia technology. | propose that such a postgagea
qualification could enable Indigenous Australiam&ialk in both worlds’ [1].

The methodology | practise in this paper, in kegpiith feminist, postmodernist and postcolonial way§
thinking, is qualitative methodology that arise®nfr how non-fiction narratives have challenged tradal
ideologies adopted by the academy. In this papmntinue to work with a methodology that | havelexhlthe
subjective academic narrative so as to bring mgystd dynamic knowledge practices into the acad¢Bjy This
challenges dichotomies and renders them unnecessdmg dichotomies that have been part of the
qualitative/quantitative divide include what LauraiLeblanc (1997) cites as ‘reason/emotion, stréngiakness,
hero/victim, objectivity/subjectivity, public/prite, active/passive...” [4].

2. RECOGNISING VARIOUS FORMSOF KNOWLEDGE WITHIN THE ACADEMY THROUGH
PRACTICE LED RESEARCH

Obviously, such a PhD program differs significanflgm traditional forms of knowledge, and permits
multiple texts to enter the academy through mamgnfoof representation. PLR, then, acts to recogthiae many
practices that contribute to creative and cultbredwledge can become academic forms of knowledge.placing
of practices within a research model that showsntlas leading the research rather than being arctobfethe
research enables such recognition. At the same itithaws the practices into the current acadersicates and
discourses so as to add significant new knowledghé Academy. | think that this is particularlypappriate for
recognising and developing Indigenous storytelisgndigenous and academic knowledge.

Moreover, my experience in the Writing DisciplineSwinburne University of Technology has indicated
that skills-enhancement in PLR acts to bridge thiéuoe gap between non-credentialled but able stisdend the
dominant Western academic culture, giving acce#is Wways to enrich the academic community. Situasituglents’
work within a PLR model enables students from mawlitional backgrounds to contribute new and sutisth
knowledge to the Academy. This is particularly agpfefor many Indigenous Australians, recognisedeasned
within their own culture and with experience intowhl representation at many levels, who could reatademic
learning at the postgraduate level. Such Indigersustralians have important stories to tell thavedep social
knowledge, but may not have undergraduate qudiifics.

It is essential that we have a rich dialogue albowt to facilitate the introduction of a broader asmraphic
representation of Indigenous students into postgrdcourses. | propose that PLR provides a madehable
under-represented demographics to build on theéngths and to bring their personal/cultural backgds into
mainstream academic courses. The limited engageshémdigenous Australians with education remaine of this
country’s most perplexing and intractable problén§s].

This also addresses the question of access anty equtihe third cycle of educational opportunitias
identified by the Bologna Cycle. Whilst articulagirdeal educational entrance/transition qualifwasi based on the
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‘Dublin Descriptors’ [6], the Bologna cycle alsocat#s that:'In a fast-changing environment, it is essential to
maintain flexibility in admissions to doctoral pregns, and full institutional autonomy: diversity oftitutional
missions and context, and the growing importanddeddng learning mean that there are good reasomngifferent
access requirements in different institutions aad different programmes provided fairness, transpey and
objectivity is ensured...Higher education institusomeed to pay greater attention to the social déines of the
third cycle. Equality of access to the third cyidea major concern, whether inequality derives frgender,
ethnicity, social or other disadvantage [7]. Lifedplearning that is not, of course, all crederg@llThis paper offers
some insights into how a University might addrdss uestion of RPL and RCC so that ‘ways of knowing
different from traditional academic pathways camabknowledged and accepted as an entry point feigpaduate
studies. In doing so, it identifies PLR as a poientry for people with uncredentialled learning.

In common with much colonial and postcolonial pi@etoth in Australia and elsewhere, the relatigmsh
of Indigenous knowledge to the academy has beeosilemtirely one-way with such knowledge beingdbgect of
academic research and discourse. Indigenous peoeléacilitated in bringing their knowledge-modétso the
university and the academy when we act upon beiolysive rather than exclusive regarding the eggihmn and
definition of knowledge within the academy [8],[aP].

3. PLR AS CONTRIBUTING TO SOCIOECONOMIC WELL BEING OF INDIGENOUS
AUSTRALIANS

This paper is of importance in developing furthederstanding as to the personal, cultural, acadandc
socioeconomic significance of the recognition adigenous dialogic learning to the socioeconomiclweing of
Australian Indigenous scholars, their culture, dhd broader Australian and global cultures. Bolatid Falk
(2002)...argue that the amount as well as the pdaticualities of social capital are primary factoramaximizing
the impact of socioeconomic well-being. The theisrthat through the development of trust, netwoeks] shared
values, people’s and organizations’ learning areewiefit to them and to the wider community [11].

Social capital is severely under-represented whearises from Indigenous knowledge structures being
acknowledged and represented in postgraduate igaétihs. This is despite all Universities statthgir desire to
improve both Indigenous and low socio- economitustdSES) student representations, being signatowiel he
Australian Qualifications Framework, and having ogpnities through their own Recognition of Current
Competencies and Recognition of Prior Learning lisggns.

Elizabeth Mackinley (2001) states that ‘...part o€ throcess of decolonising minds and classrooms
necessarily involves active resistance to furtlierihe spectacle of the ‘exotic Aboriginal’ and ¢ixig
representations, by avoiding one dimensional itiepiblitics and, instead, accepting the diversitypeople’s lives
and experiences [12]. As a result, it seems thatsgi®es much promise in a postmodernist dispersegrtdinties
arising from the dominant western cultural metaatares. She sees her indigenous women’s dancirspedaas
most importantly a place wherein ‘...an attempt isdendor the performers to gain agency and power &pace
which has traditionally employed acts of exclusiailencing and othering.” My own work at Swinburhas
emphasised the necessity for Indigenous repregammtand inclusion in the curriculum, for exampleydathe
University has acted upon this.

4. THE CANADIAN FIRST NATIONS CONNECTION

There is no attempt to propose that the 2 courdgieshe same [2]. However, Canadian First Nat@opte
represent a similar percentage (2.5%) of the fmaglulation as Australian Indigenous peoples [1gyrhave other
commonalities that this paper proposes. Stephendlistates that ‘they are among the world’s weatthnations.
It is an often noted irony —and an occasional smofeembarrassment to the governments of theseriesithat the
Indigenous peoples within their borders are in ezade among their poorest citizens.” He goes arote that the
British settlement of nations such as Australia @ashada ‘has entailed enormous Indigenous resdosses, the
eventual destruction of Indigenous economies angbad deal of social organization, precipitous papah
declines, and subjection to tutelary and assimoitasi policies antagonistic to Indigenous culturésrelationship
between Indigenous Australians with First Natiom&i#ians has been established at Swinburne Uniyeamstugh
Indigenous scholars and myself with frequent vigitSaskatoon Saskatchewan and a PhD in PLR atadicbm
there.

First Nations’ people have knowledge methodologfiet contrast with Western ways of knowing. Their
cultural transmissions, like those of Australiadigrenous peoples, have been replaced and diminishedltural as
well as geographic colonisation. Glen Aikenhead0sees cross-cultural education as being whaekeribes as
a movement that is a ‘cultural border-crossingstoidents’ in this journey, teachers ‘facilitatesbdoorder crossings
by playing the role of tour guide, travel agent,coitture broker, while sustaining the validity dftidents’ own
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culturally constructed ways of knowing.” [13]. Bhproject illuminates the double nature of suchbarder
crossing'. It is the scholarly conversation abds tdelicate balance and tension that this prajentifies and
enters into, showing that students can both entest®n knowledge systems and retain their own @lltnodes of
developing knowledge within them through Practieel IResearch (PLR).

Jessica Ball states that: ‘many First Nations ima&dka are actively moving towards a vision of imgmev
community health and social and economic developtineat includes a substantial measure of contrel trealthg,
education, and social services. Strengtheningdpadaty to mount and operate accessible, safeyrailit consistent
care for children and youth in their communitiesaipriority of the larger social agendas of manmgstFNations.
They are engaged in multifaceted efforts to reni¢atheir cultures, assert the legitimacy of thailturally-based
values and practices as integral to the fabricarfaglian society as a whole, and foster among IRatbns children
positive identities with their Indigenous cultures origin. Indeed, throughout the world Indigenagr®ups are
seeking ways to use education, training, and atheacity-building tools in order to maintain, relite, and re-
envision cultural knowledge and ways of life’.

In discussing the depressingly familiar colonisataf Indigenous First Nations, Aikenhead states tima
the 19" and 28 centuries, attempts (such as residential schatls)ssimilating First Nation students into North
American culture only succeeded in extinguishing situdents’ own culture and failed to provide aerahtive
cultural support system...consequently, First Natigeoples are the most disadvantaged minority intiNor
American education...apart from abject poverty, theinmissue iscontrol over education’ It is this element of
control that PLR facilitates in the 2&entury as it provides a two-way bridge over etiocal ‘border crossing’ for
postgraduate students. Aikenhead describes thisueenomous acculturation’ which he defines aspracess of
intercultural borrowing or adaptation in which do@rows or adapts attractive content or aspec#nother culture
and incorporates (assimilates) it into one’s indmes culture.” [13]. This projects identifies anathmode of
‘autonomous acculturation’ in which western knovgedystems borrow from Indigenous storytelling asoale of
producing knowledge within the academy. Aikenhe2@D() in his discussions of Indigenous scienceicule for
First Nations people describes ‘an emerging pamadifl research and practice.’ that draws togetherstndents’
life world cultures and worldview with the knowleglgontent. PLR takes another view on this by begmmith
life world practicum and drawing from that to res#rabased upon that practice. Examples of this 2-\warder
crossing’ will be investigated in this project.

Jessica Ball describes how many First Nations ina@a...have made repeated attempts to strengthen
community capacity through education and traintigwever, they most often have found neither culttetevance
in training curricula nor cultural safety on “mdiresam” campuses with one-size-fits-all curriculandth European-
heritage instructors’ [1].

This paper looks at how PLR could develop a mokat enables such students to bring together cultura
practices with research so as to increase the lauyel of the academy. Ball suggest strongly thaseRrchers and
practitioners need to become aware and appreciatitlie many effective or promising practices imtaun services
and education that refect the diversity of humapeeience, individual and collective goals, and abecologies
rather than searching for “best practices” withvensal applicability [1].

She describes a project undertaken to provide ¢éidueh resources based upon culture but also giving
Eurowestern qualifications; that is, one that woeiéible First Nations people to ‘walk in both wstldrhis paper
pursues that goal too. Ball describes this asauttirally respectful stance (that) has createdfa and supportive
context for communities of learners to become eadag co-constructing culturally grounded trainmgricula that
combines two knowledge “traditions” [1].

Such a pedagogical model combines reflection aatbglie with traditional academic knowledge. This
paper looks at how PLR postgraduate degrees calitafizcthis further. Ball describes how: ‘The Eildations
Programs embody a postmodernist valuing of multioliees and insistence upon situating alternatorestructions
of experiences with reference to the historicaltural, political and personal contexts in whiclesk constructions
have been generated...This approach illustrates horowestern self-assertive thinking and values cest én
creative dialogue with the more integrative thirkeind values that are characteristic of many Indigs cultures,
resulting in positive transformations for all ingluals, institutions, and communities involved].[1

5. DIALOGIC/NARRATIVE KNOWLEDGE CONSTRUCTION

If Indigenous people can feel that they are acpuadling heard and that their own ways of knowing ar
valued, then the learning communities will becorgéva rather than inert recipients of postcolorspin. Jerry
Schwab and Dale Sutherland emphasise the need nfiigehous scholarship to develop the educational
opportunities for Indigenous Australians beyondirtipgesent poor education representation acrosgeweds. In
discussing the importance of learning communitiesy define them as ‘a life-long process linkinghiiees, schools
and communities (including business and governmeoiking together to identify and deploy resourteaddress
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community needs. ‘ For them, Indigenous learningiicwinities present powerful ways forward for eduarsi

opportunities, and family and socioeconomic welhgg5]. They concentrate upon school-based modbeistheir

findings are important for us. For example, thegadibe alienation from educational processes treasanificant
in postgraduate courses that have no insights limd@enous storytelling, practicum or other knovged. They
identify ‘systematic inertia’ that may also be enteapplied to the recognition of indigenous knowgedtructures in
academe. They see ‘compensatory education’ (pp6dmrtinuing the disempowerment of indigenous lewgréven
whilst structures are put in place that the pditiand educational rhetoric see as empoweringh€&urtore, such
bureaucratic and even research ignorance may eelpsoposed ‘empowerment’ being in fact ‘disempomestt’.

They suggest that this should be addressed byclasfon the meaningful occurrences in daily life tualitative,
...to replace the obsession with the qualitative’ [5]

Sophoclean dialectic is a well known model for teéag and learning within the Western tradition, asnd
foundational to much of the discourse around thgoitance of interactive speech and discussiohentéaching
and learning process.More contemporaneously, MilBekhtin (1981) conceptualises the importanceistalirse-
based research. His idea of the importance of bgiessia reflects the Indigenous students’ losvaite’ in their
original language through the imposition of coldmi@talanguage: it also provides a space in whiatu#iplicity
of voices can be accepted within the research camyndrhis is the space that this application odespBakhtin’s
‘addressivity’ relates how ideology resides in ttanveyance of the conduct of the utterance whiskeals the
speaker’s inner self. In this way, the dialogicaisecognition that the researcher is intimatelylicaped in the
research: there is no anterior position [14].

Today, there is much discussion about dialoguedtiaer (and other PLR methodologies ) as academic
data. For example, enquiry is formulated based ugiscourse rather than more detached methodologietie
Hamston (2006) claims of her studies of the diadgithe classroom that her students’ ‘...active lagment in
dialogue ensures that threads of their discursiwgggle will appear in the future conversationsaimich they will
participate.’. She says of the dialogic: ...dialogsi@ process of building and consciousness-raifiagincreases
the individual’s awareness of the varied discoumseslable in society and, ultimately through gelflection, the
discourses she chooses to speak through’ [15]. dtésiag that discourse is a field of contestationlhdigenous
Australians in the discourses that underpin Indigsnknowledge differ from those that have traddiowestern
recognition. Narrative non-fiction, narratology aadtoethnographic method, for example, are becoraimgore
acceptable part of academic discourse. These nmatigids are already an important element of Indigen
dialogic knowledge structures and can be built updhe exegetical process.

This accords with Gregory Ulmer’s idea of a ‘mysto(1985) identifies a ‘mystorical’ approach to
thinking and research. A ‘mystory’ puts under erasall claims to fact/authenticity in writing. Ihews all writing
to be both personal and mysterious (my story anskeny) whatever its claims to authenticity and dspealisation.
It reveals the academic text to be sewn togethar @aampilation of the scholarly, the anecdotal opydar, and the
autobiographical. It questions the dominant anedyteferential model of knowledge [16]. Jane Gall@002)
proposes that ‘anecdotal theory’ is a feminist\éistithat enables non-patriarchal ways of thinkiagd doing
academic work. It aims to ‘tie theorizing to livedperience...anecdotal theory must be...the juncturerevtheory
finds itself compelled -against its will, againtst projects- to think where it has been forcedchiokt’ [17].

In discussing the ‘cultural competency model’, Mith Carey (2008) addresses the value of
‘...indigenisation of curriculum processes at Culttimiversity’. Looking back over 10 years of indigersanclusion
in the curriculum, she believes that'...the legitimmgilace of Indigenous knowledges in the academwpois
resolved’. Indigenous knowledge content in our vigwuld not be confused with Indigenous knowledgectures
and dialogic learning methods. Discussions abough structures come about because of tensions iedoir
acknowledging different ways of knowing within taeademy and further tensions that arise when sebhtds are
within traditional knowledge structures within taeademy if they are to be recognised and actidmer@ t Carey is
aware that the ‘...classic post-colonial paradigmmizans the centred position of power relationstapshey are
informed by colonialist ideologies, whilst askingpat marginalised voices, speaking from the periphsave to say
that will impact upon the legitimacy of that poweFhis paper aims to open up further that debateutibhe
capacity for Indigenous knowledge to be acceptedsatf within the power paradigms of academe amdugh
recognition of practicum underpinning researchliR18].

I have formulated the idea of ‘the subjective a&ait narrative’ (an understanding of how the peason
nature of all ‘stories’, whatever genre or struetinas impacted upon all forms of knowledge) as pideing
academic knowledge,. It seems to me to be partigulelevant for Indigenous Australians in thapibvidesa solid
basis for understanding academic transitions fdigenous practitioners in postgraduate studies.

Julie Cruickshank empasises the importance of wling as a dialogic method of both knowledge
transeference and construction in her article abloaitYukon International Storytelling Festival. Sémates that:
‘once an oppositional model, the idea that indigsngeoples should represent themselves (rather lean
represented by others such as anthropologists) meets widespread commonsense approval’ [19]. Tlag be
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true of storytelling in such festivals, but thisofact takes storytelling into the domain of accdptzademic
knowledge. However, we can learn from her obsewnatiabout the different epistemologies that suchytlling
reveals, and the importance of attention to diadogu

Dialogic learning involves developing learning &dgies that recognise and build upon cultural
backgrounds: in this case Australian Indigenouspfesofrom the pre-colonial nations. Rather thankilog at
assimilation and acculturation, recognising suclrriang and knowledge models that are not apparerthe
Eurowestern cultural tradition both enriches thadmeny and brings a diverse group of students intooim
backgrounds that are not always acknowledged agibg dynamic learning models with them. They dso @
demographic that, because of this, is all too oftmked out’ of University postgraduate courses.

In her working paper ‘Critical explorations in umgi&nding communication, culture and diversity’,
Snageeta Bagga-Gupta sees acculturation and atsdmias faulty underpinnings: Schools, | argue,sites where
we privilege certain understandings viv-a-vis laagg, culture and diversity and repress other utatadsgs.
Schools are also settings that are normatively nstoled as being the locations where learning ocdurshift in
understandings where schools can be seen as ananyf sites or locations where children are so@dlimto their
primary languages-i.e. ways with words- and primawtures-ie. Ways of being-allows us to understamel
problems inherent with more narrow selective preeswis-a-vis learning.

6. PRACTICE LED RESEARCH AS A MODEL FOR INDIGENOUS INCLUSIVENESS IN
POSTGRADUATE STUDIES.

Placing ‘the creative industries’ within an artdfagegesis PhD framework means that we are enabled
look beyond performativity as an end in itself s it as leading to new research and valuablghtss[9],[10].
Traditional narrow problem-setting and rigid metblmgjical requirements do not suffice for PLR, ae thajor
milestones of PLR are derived from the practice heskarchers self-reflections upon their pracfidas differs
significantly from the gate-keeping model of eviderbased research that in the Natural Sciencdsageplicable.
Considering postmodernist and feminist theoriesals&Vall states that their goal ‘is not to elimeghe traditional
scientific method but to question its dominance sndemonstrate that it is possible to gain andeskaowledge in
many ways.’ [20].

Unlike traditional research protocols and tradiéibthetic demands practice LEADS the research, dienc
the exegesis articulates the research ‘questio@niremergent way so that trajectories develop pravally and
indeterminacy is permissible. Ellis and BochnerO@QOrefer to: ‘personal narratives...lived experies)ceritical
autobiography...reflexive ethnography ...ethnographitobkiography ...autobiographical ethnography, perksona
sociology...autoanthropology.’ [21].

Storytelling is the most ancient of human arts. THastralian Indigenous nations (see
http://www.aitsis.gov.au/) had certain specifietidaareas that belonged to the people and to wiiiel &lso
belonged. These had quite specific borders. You raitl travel on another nation’s land without diphtio
permission. Each nation had its own quite distlanguage, most of which are now lost forever, daadwn quite
distinct cultural practices. The nations often caiogether for diplomatic discussions, dances, d@nges (etc)
often displayed as corrobborees. The Indigenousraliens shared a deep religious belief about ghlaices in time
and space which we call iE Dreamtimeand the Indigenous people callhe Dreaming]22]. Basic to this belief
was a great ancestor who created the land in ankiggh is always on-going. The past is the presetiié future is
the past. Today we might call this in Western ptyy$he ‘Theory of Parallel Universes’ which somggibs experts
are calling ‘The Theory of Everything’ [23]. Aikealhd acknowledges similar differences for First dlaipeople.
He sees Western scientific knowledge as ‘charaeigrby being essentially mechanistic, materialistby
comparison, Aboriginal knowledge of nature tendsb®o thematic, holistic, empirical, rational, cortextized,
specific, communal, ideological, spiritual, inchusj cooperative, coexistent, personal, and pedcedal, for
Aikenhead, Western science and its methodologiessaen by comparison with knowledge structures irst F
Nations as ‘a hegemonic icon of cultural imperiali$13]. David Rose proposes a very different ttiadial practice
of the Law as establishing egalitarianism in whitle ideal relationship between communities andpéeone of
equality. The act of initiation and betrothal isicial for maintaining this social principle, cresjia sacrosanct and
indivisible bond between distant families, maximgsithe opportunities for peaceful cooperative exafion of
resources and coordinated (re)production and tressgmn of culture’ [22]. The implications of thisifthe flow of
discourse and the interactions of knowing as wetha establishment of knowledge show a dialogitiateractive
dialectic in contrast to eurowestern knowledge nedeose says that ‘...adult discourse is charae@iiy the use
of interpersonal metaphors for proposals that defieodal responsibility from the speaker or addressind open
up the negotiability of the proposal’. He says tha Pitjantjatjara allow play with reality througanguage
interactions where the person speaking is not tmikant information-giver but interacts with thedance as co-
speakers [22].
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Such traditional means of storytelling as thesgaRtjatjara models are from an Indigenous grough wit
relatively recent contact with Europeans and comiti@snretaining some traditional elements. Faye sGéng
(1993) reminds us that ‘Aboriginal work in film amitleo is as diverse as the Aboriginal producers wtake it,
from traditional bush-living people to urban dwedlevhose history of contact with Euro-Australiartee may go
back as far as two hundred years’ [24]. Many suolies are told on the Tanami network, Yuendemu lamghrja
T.V.

For Indigenous people there are ‘Dreamings’ evegreh'...the Aborigines evolved a close relationship
with the whole natural world...they are the only audt which has no myth of alienation from Naturestsas the
expulsion from Eden of the Judeo-Christian traditi®©n the contrary they believe that through th@neat
Ancestors they too are co-creators of the natumldM25]. Thus they practised ‘sustainable depaient’ long
before it became a catchcry in western culture s€Hdreamings’ are basic to Indigenous storytellimgligenous
Australians’ ‘...legends of the Dreaming emphasizedimanizing and integrating natural phenomena withakr
institutions and customs” [25]. There is an underding that the ‘dreamings’ and the geographic satealer a
certain nation’s control are bounded by ‘songlin@s$iese are the rights to the stories of that aféand and those
people who are on, in and part of it [26].

Within each nation of Indigenous Australians thexean understanding that certain stories ‘belong’ t
certain people. ‘Australian Aboriginal societiesvlaa highly elaborated formulation of the distinatibetween
different classes of rights holders, including sapan of use, rights of knowledge, rights of diyehce of that
knowledge, and rights of ownership’ [27]. Such dedre initiated men or women who are evaluatethbyelders
as being worthy of such knowledge. Ownership ofistois looked upon very seriously by the Indigenpeople
now as in the past. Such stories are very secteslaould not be shared.

7. STORIESAND/ASSOCIAL CAPITAL

For social capital to be developed, Schawb and eBlathd state that: ‘a focus on the meaningful
occurrences in everyday life, the qualitative, redreplace the obsession with the qualitativg’ They go on to
argue that such social capital development resiidése empowerment ‘...by which participants feelua and
equal-feel that they are being heard and can ma##éference. This is the most central and critieapect of
engaging Indigenous people with education’ Deskitewledge about preferred ways of Indigenous |eayrEind
accumulating and sharing knowledge, very little wthinese dialogic and alternative ways on knowiag heen
absorbed into the academy. This is reflected imtiaber of Indigenous academics and scholars beirgh lower
than the demographic Indigenous representationerustralian community. Schwab and Sutherlandlasehis to
‘historical legacy, systematic inertia, the hiddassumptions of policy rhetoric, and the complesitief
empowerment to perpetuate the continuing disadgentaf Indigenous people in relation to educational
participation and outcomes ‘[5]. Their discussiaoKs to ‘identify models or approaches that re-emwgro
Indigenous people and communities.’” This projecttébutes to that goal.

Differences in cultural backgrounds make what Ahead calls ‘border crossings’ dangerous and even
‘perilous for many students’ [13]. This replicatd® dangerous nature of colonisation itself andpdstcolonial
heritage. Today Indigenous people are very guaedealit their stories. They want to maintain theimevghip of
the dreamings and songlines. They are very awatentn-indigenous people can use their knowledgadademic
and financial gain. In a discussion with a medaattor from the area, | was told that the Pitjajaja people of
central Australia are only one or two generatiowsyafrom traditional per-European tribal life. Tlig day, girls
and women belonging to these ancient Pitjantjafj@@ple practise a multi-layered textuality andtdisse that they
call ‘mani-mani’. This is a process used for gossieryday talk and also for storytelling ritual$ie group sits in a
circle on the sand and, with their hands, clegpat about one metre in diameter very carefullyluti§ quite flat
and receptive to marks. Using a bent stick, thest the sand in a musical tapping to accompany sheiy. The
rhythms of the tapping are a part of the develognodérthe story and vary as the story unfolds. Thadicate
moments of tension, quiet, reflection, talk ancbso The sticks are also used to draw elementseo$titry such as
animal tracks, places where people met or otheedspsuch as food, people and places. Moreoveertait 3
dimensionality is added through the use of twitsnas and leaves to represent the building of ammiahut or the
man that is involved. This mani-mani can be seea asemonic, but it's also a form of inscriptionpr@-syllabic
writing. It's not a pictograph, but it is a writteepresentation of words and their meanings inedrilm symbols
arising from the pictorial. This project looks avhit is quite possible to relate such culturalgtices as this, not
yet lost to the Pitjanjatjari people of Central #fa$a, to the cultural compatability of PLR itself postgraduate
level of study. Aikenhead says that ‘The Americagsdciation for the Advancement of Science ‘clairttest the
prime obstacle to First Nation’s people’s partitipa in science was science’s lack of relevancth&ir everyday
lives and to their cultural survival.” [13]. Thisaper addresses these concerns about the natureRofaRd/as
storytelling.
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Consider, for example, another similar three dinmra ‘writing’ game that is done by the Pitjanjat
women and children using string woven from humain inaanother women'’s business ritual. This strisgvoven
in patterns with the fingers of both hands ratiiex the British game called ‘cat’s cradle’ whichaiso very ancient
in origin. Whilst the string is being manipulated patterns known to all, stories are told that efemythic
significance. This is again a kind of mnemonic, ivstalso a pre-syllabic representation of writiig the Canadian
First Nation Generative Curriculum model descrii®d Ball ‘the Elders usually model ways of storiite],
listening, encouraging, sharing, and facilitatirige telaboration of ideas and action plans that heenselves
expressions of Indigenous cultures’ [1].

There is another language play used by teenageagid young Pitjantjatjara women that illustratesdse
of various ways of telling story. Anne Langlois (B) describes such secret and peer related wordayeing
called ‘short-way language’ or ‘special’ language the teenage girls who have ‘...developed a languhge
allows them secrecy in their private conversatiénirthermore, ‘it is important to note the extreapacity of the
‘short-way language’. To understand it, contextegsential...even with contextual information, it da@ very
ambiguous’. Langlois also refers to as ‘secret todked ‘rabbit talk’ used by older people: ‘it wance used to tell
stories to children, for fun or telling jokes’. Gnpositive and hopeful note, she concludes by gayin a time
when many Aboriginal languages are under thred,itistance of wordplay could be a sign of the ghedlth of
the Pitjantjatjara language [28].

Understanding and respecting such multiple way&mafwing encourage diversity, lead to equity, and
acknowledge culturally appropriate methodologigsrygelling through words or other artefacts brislghe false
dichotomy that has developed in Western acadenowlatge imperatives. In doing so it adds to knogtedeeper
insights into how narrativity articulates the inticies of complex ideas that reside outside tauhti academic
discourse. This exclusion has not strengthenedeawi knowledge by narrowing it, for narrative giees provide
windows on to who we are, what we experience, @awd Wwe come to understand ourselves and othersihgdo,
they provide a space for empowering, for exampbe, once-colonised Indigenous peoples, practitiondre
develop artefacts, artists, performers, and theskiéed from traditional learning centres.

Cruikshank describes storytelling at the Yukon iwaktwherein one Indigenous storyteller used a eopp
artefact to ‘pass that story on. Everyone will néeddon’t die with that story’. He was ‘making thpoint that
history inscribed on ceremonial objects is alwagespnt, not inscribed in books’ [19]. Like Ausiaal Indigenous
storytelling as described above, the past, premeatfuture is enabled through rituals related ooystlling as well
as encompassed within the stories themselves. Stmlptelling encourages dialogue rather than mango
Moreover, Cruikshank reminds us that there is ‘agl@thnographic tradition that pays increasingnétia to
dialogue’ [19]. This paper suggeststhat such hnagraphic tradition arising from Eurowestern knedge systems
may be one of the ways in which cultural crossihgskwards and forwards can occur for Indigenousa@age
construction and traditional academic models.

8. THEN,NOW & TOMORROW: INDIGENOUSHERITAGE, THE PRESENT & FUTURE

Much that we have recorded about Australian Indigisnpeoples, and now see as historically validated
information has been interpretations made by naligenous writers. Henry Reynolds (1999) asks thisstion as
title of his book: Why weren’t we told?[29]. Consequently, Australia entered into anraorious debate between
historians Macintyre, S. & Clark, A. (2003) featdreven on the front pages of popular newspapats#me to be
called by the then Liberal Party conservative Priviiister John Howard ‘the black armband view doftbry’. Jan
Larbalestier indicates the eurocentred natureisfview when she says: ...Western knowledge claims Wwand in
hand with processes of imperialism, conquest andn@ism. Consequently western knowledge claime ar
embedded in relations of domination- of conflicthieeen imperialists and imperialised- between thegoerors and
the conquered- between the colonists and the a@drBO0].

Intrinsic to this battle is the commonly accepteihp of view that the Indigenous people of Austadiave
disappeared along with their Nations and languagessthat where they do survive it's only a mattetimne before
they are totally assimilated. That is, that therend postcolonial moment for Australian Indigenpesple at all.
This view is flawed as more and more Indigenouspfeeand groups lay claim to more and more of thefitage
both in real land terms and in realisable cultteais. They claim this heritage not only to fix {hest, but also to
enable them to go forward so as to demonstrateAthstralian Indigenous people exist today and theofuture as
well as historically. This is articulated in thetlgmamed ‘Our Culture: Our Heritage’ report thafides heritage.

Heritage consists of the intangible and tangiblgeats of the whole body of cultural practices, ueses
and knowledge systems developed, nurtured andecefty Indigenous people and passed on by themra®fpa
expressing their cultural identity’ [31].

In her 1990’s visit back to the mission where shas wrought up, Ruby Langford Ginibi (1994) drives
through the vast precolonial Nation of her Bundjalypeople. As she sits viewing the mission sheahfearsome
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insight that causes her to ask: Where have all epple gone? Where have our family clans gone!lttlifee our
tribal heritage had gone too. All the people’s sudmd laws gone! Our traditions gone! Our corrobsrgone! Our
warriors gone! Torn apart and lost in the white maower, greed and gain! [32].

The stories of those people are part of all oflastory: but their stories, the ramifications oéith, and the
abilities and concepts that they unlock are as nauglart of the present and future as of the paisibiGhas no
hesitation in reminding us that postcolonial Ingiges people have a claim upon that when she i©omber travels
by a white MA student who tells Ruby that she watutsteach aboriginal history. She tells the studinait
Aboriginal teachers should do that and also thdigenous matters have been taken over by non-Indigepeople
for far too long: Especially with academics, and-bhot writers who hear about a good story or asawae, and
help themselves to our resources, often througlemorent funded institutes and then go away anceig books
and make big bucks. But they are our stories amdhistory and we should be the only ones respoas$dsl defining
ourselves. | wonder if the roles were reversed dauhite Australians let Aborigines write about vehtistory...
[32].

The term ‘post-colonial’ indicates a movement forsvérom something [33]. In this case, it shows that
colonialism as such is over and the Indigenousraliah must now operate within new paradigms thealtbw any
return to their pre-colonial position. Australiachene an independent nation at the expense of thgeimous past,
present and future. Shohat describes the importaficdominance to the acceptance or rejection of swafy
knowing, and indicates that setting aside challsrigedominant cultural metanarratives is no easl &nd has led
to Indigenous Australians’ stories being largelgkled out and/or not finding ‘recognized and autitespaces’
within the contemporary Australian culture: Chafies to dominant ways of thinking may be set asid# er
demeaned simply because they are challenges. Ewstme forms of knowledge are considered to beerraably
attained, and because of their reliability are m@deed as revealing of truth. ..Indigenous Ausired were abjectly
interpellated in Western discourses and interpmtatof British colonialism were entirely one-sid@3].

Shohat describes how the Indigenous stories ownddepresented publicly in the reptinging Them
Home’ showed the despicable and destructive influenédbeocultural metanarratives and historical vida3].
Such widely-held eurocentred views support ‘thenpar legend’ and present a more palatable alteentt what
John Howard called ‘the black armband view of higt¢34]. As Shohat says: ‘Imagining Australia asettler
colony is reassuring for non-indigenous Australidhs comforting for many people to assume thé possible to
colonise a country peacefully...’ [33].

Such colonisation is cultural as well as geograplic course. Intrinsic to such colonisation is the
demeaning of the ways of knowing espoused by thens®ed. Nowhere can this be seen more clearly than
responses to the report ‘Bringing Them Home’ thatuaes it of being based upon individuals’ storaher than
objective evidence. That is, on Indigenous way&rmafwing rather than eurowestern knowledge modeieh&t
responds that ‘neither claims of ‘intellectual nigo nor attempts to defend one’s ‘intellectual dibdlity’ are
sufficient guarantees of producing narratives #ratabove criticism , or assured of finding agresnoa the use of
specific terms. Nor will such claims ensure a safeé assured space of authentic knowing.’ [33].

9. THE SELF ASDATA

In the context of this paper, of course, | am arguhat stories are as important a way of knowiniguay
other and that PLR supports such knowledge modsdsrhing part of a more diffuse and multi-represtonal
way of producing knowledge within the academy. Aslsat says: Academics have happily managed topocare
verbal accounts (informants’ stories) into thesaarch and indeed, in both Anthropology and Sogiglsuch first
hand accounts have formed the basis of their relse§B3].

There has been a considerable growth of understgntlie postmodernist position that qualitative
methodologies based upon singular experiencesibotrin a scholarly way to knowledge itself. Fo@mple,
Sarah Wall states that: ‘autoethnography is an gimgmualitative research method that allows thia@uto write
in a highly personalised style, drawing on his ar lexperience to extend understanding...the intent of
autoethnography is to acknowledge the inextricéiblebetween the personal and the cultural and agewoom for
non-traditional forms of enquiry and expressio@0] Writing about my own experiences and the insighat they
offer, then, becomes a qualitative methodology tlside readily within the autoethnographic fraMieholas Holt
(2003) sees this as ‘...a genre of writing and redetirat connects the personal to the cultural,ipdpihe elf within
a social context.’ [35]. For him, an academic #atis a ‘writing story’ that challenges traditioredademic claims
of verification and disinterestedness.

Carolyn Ellis speaks of ‘the first person voiceg thulnerability of the observer, the performative
voice...that blurs the line between researcher andicjgsmnt, writer and reader’ [36]. Shohat saystth
...discussion and debate about understanding, regiegeand describing certain aspects of Australst is also
about racialised privilege and the political shgpif knowledge production. Whiteness, as a metafirarlations
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of domination, as a normative framework for comprating the world is clearly pervasive... non-indigeso
narratives dominate the framing of Australian €e133].

She relates this to Bordieu’s notion of ‘habitud7]. Habitus is embodied in our every gesture, will,
interaction and so on [38]. As such, it is not asmmious action but one which requires no thoughenact.
Consequently, such embodied habitus cannot be iouség recognised much less consciously enacted or
challenged and possibly even changed. At the semeeBordieu states that they are much more inflaknpon our
conscious view of the world than we can know. Théduential habits of being arise from the cultura
metanarratives in which we are formed and by wiehare informed. One of the tasks of postmoderniss to
recognise and act against these highly influestitural metanarratives.

Traditional Indigenous ‘habitus’ have been disrdpteejected and culturally demeaned by white
imperialism, yet Indigenous people attest that thaye not disappeared from the Indigenous habitmiofl and
ways of knowledge. Moreover, Indigenous people db want them to disappear. The task for non-indigisn
people is to respect such different ‘habitus’ asanedescribing in this paper through paying aitbentio Indigenous
knowledge models. ‘Indigenous Australians did rgrea to be colonised. Their lands were taken (apfagolence
in itself) and in doing so the colonists deprivéeém of their independence, including control over means of
production and reproduction of their conditionsaistence.’ [33].

The self as data has become a more recogniseccaeeptad methodology in academe, even though there i
still vigorous debate about its academic veracitgt atanding [39],[40],[41],[42],[43]. This is extreely important
when we are talking about the self-representatfoimaigenous Australians today. As well as beingre-colonial
cultural ‘habitus’, it remains an essential ingeediof post-colonial Indigenous knowledge formasiolt may be
that one’s identity emerges from interactions wite world one inhabits [41]. And it is further trtleat stories are
everywhere the basis of that self-formation as eattural event and personal interaction has aystasing from it
or imbued within it.

Of her autobiographical narrative performances, mgn$pry says: For me, performing autoethnography
has been a vehicle of emancipation from cultural &milial identity scripts that have structured rndentity
personally and professionally. Performing autoetiitaphy has encouraged me dialogically to look bapkn
myself as other, generating critical agency indtogies of my life... [40].

She bases this upon her judgement that this enbblet® at least highlight and at best overcomeritiid
nature of cultural metanarratives: ‘Autoethnographergue that self-reflexive critique upon one’'sifionality as
researcher inspires readers to reflect criticaiprutheir own life experience, their constructiaisself, and their
interactions with others within sociohistorical texts’ [40]. Her caveat is important: ‘Good autoetbraphy is not
simply a confessional tale of self-renewal; it ipravocative weave of story and theory’ [40]. BriRithardson
reassures us about the academic and importancaradtive: ‘The study of narrative continues to gravere
nuanced, capacious and extensive as it is appieth ever greater range of fields and discipliagpgpearing more
prominently in areas from philosophy and law tod#&s of performance art and hypertexts’ [43]. Haves our
attention to the influence of the apparent masterative of postmodernism/structuralism that Capeatis the
‘postparadigmatic diaspora’ and in doing so hightisgtensions within critical and cultural theorigghat define
themselves even as they resist meta definitions.Richardson, then, ‘the history of modern narmatitieory is
more accurately depicted as a cluster of contighdstsries rather than a single, comprehensiveatiaer’ [43].

10. CONCLUSION: RESULTSAND ANALYSES

My analyses in this paper of the problem of creidding Indigenous knowledge within academic
structures, then, has shown from experiential exddeand from an exhaustive literature analysisttiiatchallenge
cannot be met by present regulations concerningvlauge structures within the academy.lt may, howelbe
addressed by the use of praxis between practicudritaory as in Practice-Led Research. This is gomk with
Antonio Gramsci’s notion of the ‘organic intelleatuas one of theoretically oriented action: thetgraxis. Gramsci
sees the embodiment of the ideology as a neces&ament of any thinking/action. In this way the aretrrative
might be influenced to and/or be open to changadbipns that embody the singular and self-reflexiveus he sets
up a space apposite to this discussion to studyctimplexity of the relationship between ideologyd ahe
hegemony [44]. In relationship to the influencesstate interactions upon Indigenous determinatiois, becomes
of central importance:

‘There is a significant mismatch between the ambgiof the Indigenous peoples and the responste of
state. States generally have been more willingntgage with socio-economic issues of equity and ssctiean the
political issues of self-determination and diffezerthat often have mattered more to Indigenouslpsdp].
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The intransigent nature of the barriers of tradiiloacademic hegemony and Indigenous knowledge
systems as identified and addressed in this papebe ameliorated by opening up the academic regugawithin
a framework that is enabling rather than excludingloing so, this paper itself employs a methogdyplthat acts in
some ways to exemplify alternative ways of knowkedproduction within the academy that challenge
Enlightenment dominated methodologies and bringsvadynamism to the academy [9].
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