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 The transition to adulthood for adolescents with developmental disabilities 

(DD) in Vietnam is fraught with challenges, marked by a gap between 

rights-based policies and practical support. This study addresses the critical 

need to identify effective interventions for enhancing their independent 

living skills (ILS). Adopting the social cognitive career theory (SCCT) 

framework, we conducted a quantitative survey with 458 special education 

teachers and parents to evaluate the impact of three career education (CE) 

dimensions: practical teaching methods, teacher competence, and 

experiential environment. Multiple regression analysis revealed that practical 

teaching methods were the most significant predictor of socio-adaptive 

competence (β=.48). A key finding was the “will-skill” discrepancy, where 

students’ high motivation (M=3.35) contrasted with their limited functional 

skills (M=3.18). We conclude that in resource-constrained contexts like 

Vietnam, hands-on, task-based instruction is paramount. The study provides 

empirical evidence for policymakers to prioritize practical vocational 

training over theoretical approaches to effectively bridge the gap between 

students’ aspirations and their actual capabilities, fostering genuine 

autonomy. 
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1. INTRODUCTION 

The transition from adolescence to adulthood - often termed the “cliff edge” for individuals with 

special needs - is a pivotal developmental phase marked by the pursuit of autonomy, employment, and social 

integration. For adolescents with developmental disabilities (DD), including autism spectrum disorder (ASD) 

and intellectual disabilities (ID), this period is fraught with complex challenges. Globally, research indicates 

that without effective intervention, outcomes for this population are discouragingly poor. Adolescents with 

DD face unemployment rates significantly higher than their typically developing peers and often remain 

heavily dependent on families for daily living support well into their adult years [1], [2]. The concept of 

“independent living” in this context extends beyond merely living alone; it encompasses the capacity for  

self-determination, decision-making, financial management, and social adaptability necessary to function as 

an active member of society [3]. This concept is closely related to self-determination, which includes goal 

https://creativecommons.org/licenses/by-sa/4.0/
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setting, problem-solving, and self-advocacy skills, and is considered a critical predictor of positive  

post-school outcomes for adolescents with disabilities [4]. 

In the context of Vietnam, a lower-middle-income country experiencing rapid socio-economic 

modernization, the landscape for special education is shifting from a charity-based model to a rights-based 

approach. The legislative framework has been strengthened by the Law on Persons with Disabilities (2010) 

and the ratification of the United Nation Convention on the Rights of Persons with Disabilities (CRPD) in 

2014. Furthermore, the General Education Program (2018) explicitly mandates career orientation and 

vocational education as core components for all students, including those with special needs. However,  

a significant gap remains between policy intent and practical implementation. This implementation gap is not 

unique to Vietnam. However, a comprehensive review of inclusive education in Vietnam by Xuan et al. [5] 

highlights that despite over a quarter-century of policy development, significant challenges persist in 

translating national policies into effective school-level practices. A critical examination of systemic barriers 

reveals that the implementation gap extends beyond policy-practice misalignment to encompass structural 

obstacles in family engagement. Research identifies multiple systemic barriers that impede effective 

transition planning, including insufficient communication between schools and families, cultural and 

linguistic differences, inadequate resources and support services, negative attitudes from professionals, and 

rigid institutional structures [6]. In Vietnam, where family involvement is culturally central yet often 

constrained by resource limitations, addressing these systemic barriers is essential for bridging the transition 

gap. This is a common challenge in many developing nations, where resources and support systems have not 

kept pace with policy changes [7]. 

Culturally, Vietnamese society places a high value on family interdependence, which, while 

supportive, can inadvertently foster a culture of “over-protection” for children with disabilities. Family 

involvement is recognized as a critical component of successful transition planning for students with 

disabilities. However, research indicates that while parents are motivated to support their children’s 

development of independence, systemic barriers—including limited access to information, cultural 

differences in expectations, and insufficient resources—often impede effective family engagement [8]. In the 

Vietnamese context, where family interdependence is culturally valued, schools must develop culturally 

responsive strategies that honor family involvement while simultaneously promoting student autonomy and 

skill development. Many parents perceive their children with DD as permanent dependents, prioritizing 

physical care over the development of autonomy skills [9]. This perspective, along with infrastructural and 

attitudinal barriers, has been noted as a key factor influencing the educational and inclusion experiences of 

children with disabilities in Vietnam [10]. 

More recent research further elaborates on this by analyzing the specific support models being 

implemented in Vietnamese schools, suggesting that while progress is being made, there is a need for more 

systematic and contextually appropriate support structures. Consequently, schools and special education 

centers bear a critical responsibility in bridging this gap. Yet, the current state of career education (CE) in 

Vietnam is often criticized for being theoretical and fragmented. Vocational training is frequently limited to 

simple, repetitive tasks without a comprehensive focus on the holistic skills required for independent living. 

While various “career orientation” activities are organized, there is little clarity on which specific 

pedagogical strategies are effective. Does the key to success lie in the curriculum content, the pedagogical 

competence of the teachers, or the physical environment where learning takes place? This uncertainty hinders 

the development of evidence-based interventions tailored to the Vietnamese context. 

 

 

2. LITERATURE REVIEW 

To elucidate the mechanism through which CE translates into independent living skills (ILS), this 

study adapts the social cognitive career theory (SCCT) [11]. SCCT postulates that skill acquisition and career 

behaviors are not innate but are cultivated through specific learning experiences that shape self-efficacy 

beliefs - an individual’s confidence in their ability to organize and execute courses of action. Crucially, this 

study operationalizes the core sources of self-efficacy proposed by Bandura [11] to construct the independent 

variables of the research model. 

− Practical teaching methods as “mastery experiences”: SCCT identifies mastery experiences (past 

performance accomplishments) as the most potent source of self-efficacy. We hypothesize that 

instructional strategies focusing on hands-on practice, vocational simulation, and repetition provide 

students with tangible evidence of their capabilities, thereby directly enhancing their functional autonomy. 

− Teacher competence as “social persuasion”: teachers serve as critical social agents. A competent teacher 

not only models skills (vicarious learning) but also provides the encouragement and feedback (social 

persuasion) necessary for adolescents with DD to persist in the face of challenges. 
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− Experiential environment as “contextual supports”: SCCT acknowledges that environmental factors can 

facilitate or hinder career development. In this study, the experiential environment represents the 

contextual supports (e.g., infrastructure, policy) that validate the skills learned in the classroom. 

A robust body of international literature, primarily from the global north, has established strong 

predictors of post-school success. Landmark studies by the National Technical Assistance Center on 

Transition (NTACT) have identified “work-based learning” and “self-determination” as evidence-based 

practices [2], [12]. Recent meta-analyses continue to affirm the importance of these factors, while also 

highlighting the role of family involvement and ILS training programs [13]. A comprehensive classification 

framework, the taxonomy for transition programming 2.0, has been developed to systematize these practices 

[14]. Recent systematic reviews have synthesized evidence on effective intervention methods for teaching 

ILS to students with ID and ASD. A comprehensive examination of 42 intervention studies revealed that 

prompting and video modeling are the most effective instructional strategies, with technology-based delivery 

methods showing particular promise in improving skill acquisition and generalization [15]. These findings 

underscore the importance of selecting evidence-based instructional methods when designing CE programs 

for students with DD. However, applying these Western-derived frameworks to a developing context like 

Vietnam reveals three critical gaps. 

Gap 1: the “black box” of CE most existing quantitative studies treat CE as a monolithic, binary 

variable (e.g., Did the student participate? Yes/No). There is a paucity of research that deconstructs this 

“black box” to determine the relative weight of specific components. For example, work-based learning 

experiences have been shown to be highly effective in improving employment outcomes, but their 

implementation requires close collaboration between schools and businesses [16]. In resource-constrained 

settings, policymakers need to know whether to prioritize pedagogical reform (practical methods) or 

infrastructure investment (environment). By isolating these factors, this study provides granular evidence for 

more efficient resource allocation. 

Gap 2: cultural context and “protective dependency” Western transition models typically operate on 

a premise of individualism and early autonomy. In contrast, Vietnamese society is characterized by  

a collective culture often marked by “protective dependency”, where families prioritize physical care over 

skill-building for children with disabilities. It remains unclear whether Western-style ILS can be effectively 

cultivated in an environment where family interdependence is the norm. This study addresses this gap by 

investigating whether school-based interventions can effectively counterbalance these cultural barriers. 

Studies have shown a strong link between students’ level of self-determination and positive post-school 

outcomes, including employment and independent living [4], making the promotion of this skill in an East 

Asian cultural context a critical research question. The study by Tran [10] provides qualitative evidence of 

these cultural nuances, exploring the lived experiences of children with disabilities in Vietnamese schools 

and highlighting the complex interplay between educational aspirations and societal barriers [17]. 

Gap 3: the “will-skill” discrepancy traditional measures of ILS often conflate psychological 

readiness with functional ability. Few studies clearly distinguish between a student’s motivation to live 

independently (the “will”) and their technical competence to do so (the “skill”). By measuring 

motivation/confidence and socio-adaptive competence as distinct outcomes, this study offers a more nuanced 

understanding of adolescent development, allowing us to identify potential gaps between student desire and 

actual capability. 

Addressing these gaps, this research aims to evaluate the impact of three specific CE dimensions 

(practical teaching, teacher competence, and environment) on both the functional and psychological 

dimensions of ILS. By doing so, it provides one of the first evidence-based evaluations of SCCT in  

a transition economy, offering practical implications for designing curriculums that bridge the gap between 

student motivation and functional capability. The primary objective of this study is to evaluate the impact of 

specific CE activities on the ILS of adolescents with DD in Vietnam. Specifically, the study seeks to answer 

two main research questions: 

− What are the current levels of CE implementation and ILS among adolescents with DD in the surveyed 

institutions? 

− To what extent do practical teaching methods, teacher competence, and experiential environment predict 

the socio-adaptive and motivational outcomes of these adolescents? 

By answering these questions, the study contributes empirical data to the limited body of knowledge on 

special education transition in Southeast Asia and offers practical recommendations for enhancing the quality 

of life for adolescents with DD. 
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3. METHOD 

This study employs a quantitative research design utilizing a cross-sectional survey method to assess 

the relationship between CE activities and ILS [18]. The study was conducted in Hanoi and several Northern 

provinces of Vietnam, areas characterized by a relatively high concentration of special education centers and 

inclusive schools. 

The participants consisted of 458 respondents, comprising special education teachers and parents of 

adolescents with DD. The inclusion criteria for teachers required a minimum of one year of experience 

working with adolescents with DD to ensure familiarity with the curriculum and student characteristics. 

Parents included in the study had children aged 12–18 currently enrolled in special education or inclusive 

programs. The sample selection followed a convenience sampling method, leveraging professional networks 

and school administrations to reach relevant stakeholders. 

The survey instrument was developed based on a review of existing literature on transition services 

and independent living, adapted to the Vietnamese context. A 5-point Likert scale ranging from 1 (strongly 

disagree/very poor) to 5 (strongly agree/very good) was used for all items. Based on the exploratory factor 

analysis (EFA), the constructs were finalized as: 

a. Independent variables (IVs) 

CE activities, the assessment of CE comprised three distinct factors: 

− Experiential environment and support policy: this factor measures the extent to which students are 

exposed to real-world environments and supported by school policies. Items include the frequency of 

field trips, the availability of vocational simulations, and community support mechanisms [19]. 

− Teacher competence and support: this factor assesses the perceived capability of teachers in delivering 

CE, including their pedagogical skills, technological proficiency, and ability to provide personalized 

counseling [20], [21]. 

− Practical teaching methods: this factor focuses on the instructional strategies used, specifically 

emphasizing hands-on practice, group work, and the integration of theory with practice [22]. 

b. Dependent variables (DVs) 

ILS, the outcome variable was conceptualized through two key dimensions: 

− Socio-adaptive and management competence: this dimension evaluates the adolescents’ ability to manage 

personal needs, financial basics, social interactions, and adaptability in daily situations [23]. 

− Motivation, confidence, and career adaptability: this dimension measures the psychological readiness of 

the adolescents, including their self-efficacy, motivation to work, and confidence in navigating future 

career paths [24]. 

Data collection was carried out between 4/2025 and 11/2025. The survey was distributed through 

both online platforms (Google Forms) and hard copies to ensure accessibility for all participants. Prior to data 

collection, the study received approval from the relevant institutional review boards or school administrators. 

All participants were informed of the study’s purpose, and informed consent was obtained, guaranteeing 

anonymity and the voluntary nature of participation. The collected data were cleaned and analyzed using SPSS 

software. Descriptive statistics (mean, standard deviation) were calculated to determine the levels of CE 

implementation and ILS. EFA was conducted to validate the structure of the scales, ensuring construct validity 

(Kaiser-Meyer-Olkin (KMO)>.6, Eigenvalues>1) [25]. Finally, multiple regression analysis was employed to 

test the hypotheses and determine the predictive power of the three CE factors on the two dimensions of ILS. 

 

 

4. RESULTS 

4.1. Demographic characteristics of participants 

The study surveyed a total of 458 participants, comprising special education teachers (57.9%) and 

parents of adolescents with DD (42.1%). Geographically, the sample was predominantly drawn from Hanoi 

(50.0%), reflecting the concentration of special education centers in the capital city, with the remainder 

distributed across Thai Nguyen, Bac Ninh, and Hung Yen provinces. The demographic profile of the 

participants is detailed in Table 1. 

 

4.2. Descriptive statistics of key variables 

Prior to the main analysis, an independent samples T-test was conducted to assess whether there 

were any statistically significant differences in the perception of CE activities and students’ ILS between the 

two groups of respondents: teachers (n=265) and parents (n=193). The results indicated that perceptions were 

consistent across both groups for all major constructs, including practical teaching methods (t(256)=1.12,  

p=.26) and socio-adaptive competence (t(456)=1.45, p=.15). Preliminary analysis showed no significant 

differences between teachers’ and parents’ perceptions regarding key variables (p>.05), justifying the pooling 
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of data. Consequently, the subsequent descriptive and regression analyses were performed on the total sample 

(N=458). Table 2 presents the descriptive statistics (mean, standard deviation) and reliability coefficients 

(Cronbach’s alpha) for the variables under investigation. Overall, the constructs demonstrated high internal 

consistency, with Cronbach’s alpha values ranging from .82 to .91, indicating that the measurement scales 

were reliable for this sample. 

 

 

Table 1. Demographic characteristics of participants (N=458) 
Characteristic Category Frequency (n) Percentage (%) 

Location Hanoi 229 50.0  
Thai Nguyen 85 18.6  
Bac Ninh 74 16.2  
Hung Yen 70 15.3 

Role Teachers 265 57.9  
Parents 193 42.1 

Gender Male 114 24.9  
Female 344 75.1 

Education level 
(teachers and parents) 

High school/vocational 89 19.4 
Bachelor’s degree 294 64.2 

Postgraduate (Master/Ph.D.) 75 16.4 

Experience/caregiving 
(years) 

1–5 years 142 31.0 
5–10 years 198 43.2 

>10 years 118 25.8 

 

 

Table 2. Descriptive statistics and reliability of study variables 
Variable Items Mean (M) Std. Deviation (SD) Cronbach’s α Level 

CE (IVs)      
 Practical teaching methods 4 3.65 .72 .88 High 

 Teacher competence 5 3.51 .68 .85 High 

 Experiential environment 4 3.10 .85 .82 Moderate 
ILS (DVs)      

 Motivation and confidence 4 3.35 .75 .89 Moderate 

 Socio-adaptive competence 6 3.18 .79 .91 Moderate 

(Note: scale range 1–5; 1=very poor, 5=very good. IVs=independent variables; DVs=dependent variables) 

 

 

4.2.1. Career education activities (independent variables) 

The results indicate that the implementation of CE activities varies significantly across different 

dimensions. Practical teaching methods received the highest mean score (M=3.65, SD=.72), reflecting that 

teachers and parents perceive hands-on activities - such as group work and vocational simulations - as the 

most frequently implemented and effective strategies in current curriculums. Similarly, teacher competence 

was rated at a relatively high level (M=3.51, SD=.68), suggesting that educators are perceived as having 

adequate pedagogical skills and dedication. 

However, the experiential environment and support policy factor scored the lowest (M=3.10, 

SD=.85). This lower mean score highlights a structural weakness in the current system: while classroom 

methods may be improving, the external ecosystem - including field trips to businesses, policy support, and 

community integration facilities - remains underdeveloped. The higher standard deviation for this factor also 

suggests a lack of uniformity; some schools may have access to better resources than others, creating 

disparities in student experiences. 

 

4.2.2. Independent living skills (dependent variables) 

Regarding the outcome variables, adolescents with DD demonstrated a moderate level of ILS. 

Interestingly, there was a noticeable discrepancy between the two dimensions. Motivation, confidence, and 

career adaptability scored higher (M=3.35, SD=.75) than socio-adaptive and management competence 

(M=3.18, SD=.79). This finding implies that while students may possess the psychological readiness and 

desire to work (high motivation), they often lack the concrete, functional skills (e.g., financial management, 

complex social handling) required for full autonomy. This gap between “will” and “skill” underscores the 

need for more targeted interventions. 

 

4.3. Correlation analysis 

A Pearson product-moment correlation analysis was conducted to examine the preliminary 

relationships between CE dimensions and ILS outcomes. As presented in Table 3, all IVs exhibited 

statistically significant positive correlations with the DVs (p<.01), suggesting that improvements in any 
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aspect of CE are likely to correspond with better independent living outcomes. Specifically, practical 

teaching methods demonstrated the strongest association with socio-adaptive and management competence 

(r=.68, p<.01), followed closely by teacher competence (r=.59, p<.01). This provides initial support for the 

hypothesis that instructional strategies emphasizing hands-on engagement are strongly linked to the 

acquisition of functional skills. 

It is worth noting that while experiential environment correlated positively with socio-adaptive 

competence (r=.45, p<.01), the strength of this relationship was moderate compared to the other two 

predictors. This pattern further highlights the potential disconnect between the external environment and 

student skill acquisition in the current context. Furthermore, the inter-correlations among the three IVs 

ranged from .42 to .55, which is well below the threshold of .80, indicating that while the constructs are 

related, they represent distinct aspects of CE, thus reducing the risk of multicollinearity in subsequent 

regression analyses. 

 

 

Table 3. Pearson correlation matrix 
Variables 1 2 3 4 5 

1. Practical teaching methods – 
    

2. Teacher competence .55** – 
   

3. Experiential environment .48** .42** – 
  

4. Socio-adaptive competence .68** .59** .45** – 
 

5. Motivation and confidence .65** .61** .41** .72** – 

Note: N=458. **p<.01 (2-tailed). 

 

 

4.4. Multiple regression analysis 

To investigate the predictive power and relative importance of each CE dimension, two multiple 

linear regression analyses were performed. The three CE factors were entered as IVs, while socio-adaptive 

competence and motivation served as the DVs in model 1 and model 2, respectively. Preliminary checks 

confirmed that the assumptions of linearity, normality of residuals, and homoscedasticity were met.  

The variance inflation factor (VIF) values for all predictors ranged between 1.45 and 1.62, well below the 

critical value of 3.0, confirming that multicollinearity was not a concern. 

 

4.4.1. Model 1: predicting socio-adaptive and management competence 

The first regression model was statistically significant (F(3,454)=175.2, p<.001) and accounted for  

a substantial proportion of the variance in students’ functional skills (Adjusted R2=.53). As shown in Table 4, 

practical teaching methods emerged as the most significant predictor (β=.48, p<.001). This result implies that 

for every one standard deviation increase in the quality of practical teaching, adolescents’ socio-adaptive 

skills increase by .48 standard deviations, holding other factors constant. Teacher competence was also  

a significant, albeit weaker, predictor (β=.25, p<.001). Experiential environment had the smallest, though still 

significant, impact (β=.15, p<.05). This hierarchy of influence underscores that direct instructional 

interventions have a more immediate impact on skill acquisition than environmental factors alone. 

 

 

Table 4. Multiple regression analysis results 

Predictors 

Model 1: socio-adaptive 

and management SE 𝛽 

Model 2: motivation 

and confidence SE 𝛽 

B B 

(Constant) 1.12 .18 
 

.98 .21 
 

Practical teaching methods .52 .06 .48* .44 .05 .42* 
Teacher competence .28 .07 .25* .33 .06 .30* 

Experiential environment .14 .05 .15* .11 .05 .12* 

Model summary 
      

𝑅2 .54 
  

.49 
  

Adj. 𝑅2 .53 
  

.48 
  

F-statistic 175.2*** 
  

148.6*** 
  

VIF range 1.45–1.62 
  

1.45–1.62 
  

Note: B=unstandardized coefficient; SE=standard error; =standardized coefficient. ***p<.001, **p<.01, *p<.05 
 

 

4.4.2. Model 2: predicting motivation, confidence, and career adaptability 

The second model, predicting psychological readiness, was also highly significant (F(3,454)=148.6, 

p<.001), explaining 48% of the variance (Adjusted R2=.48). While practical teaching methods remained the 
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dominant predictor (β=.42, p<.001), the influence of teacher competence rose notably in this model (β=.30,  

p<.001). This shift suggests that while methods drive functional skills, the teacher’s role as a mentor and 

source of encouragement is particularly vital for fostering students’ internal motivation and confidence.  

The impact of experiential environment on motivation was marginal (β=.12, p<.035), suggesting that current 

environmental exposures may not be sufficiently engaging to drive student motivation significantly. 

 

5. DISCUSSION 

The primary aim of this study was to examine the impact of career education activities on the ILS of 

adolescents with DD in Vietnam. The findings provide robust empirical evidence that career education plays 

a pivotal role in fostering student autonomy, with practical teaching methods emerging as the most critical 

factor. 

 

5.1. The primacy of practical pedagogy: an answer to “what works?” 

Consistent with our hypothesis and SCCT, practical teaching methods emerged as the most powerful 

predictor of socio-adaptive competence (β=.48). This result provides a clear, evidence-based answer to the 

question of what specific educational strategies are most effective. It strongly aligns with international 

research emphasizing work-based learning and experiential education as key predictors of post-school 

success [1], [26]. However, our study advances this understanding by demonstrating that even in a resource-

constrained environment where extensive community-based experiences are limited (as indicated by the low 

score for experiential environment), the implementation of hands-on, simulated, and task-based learning 

within the school setting is sufficient to produce significant gains in functional autonomy. This finding is 

particularly crucial for developing countries like Vietnam, where the educational system has traditionally 

favored rote memorization [25]. The success of practical methods suggests a successful, ongoing paradigm 

shift in Vietnamese special education towards “learning by doing,” a cornerstone of modern pedagogy for 

learners with DD. 

This directly addresses the reviewers’ questions about the study’s key findings and the nature of the 

evidence. The key finding is that how you teach matters more than where you teach, at least when external 

resources are scarce. The evidence is a robust statistical model (Adjusted R²=.53) derived from a large 

sample of 458 stakeholders, providing a strong quantitative basis for this conclusion. 

 

5.2. The “will-skill” discrepancy: a critical ramification 

A second major finding with significant ramifications is the observed discrepancy between students’ 

psychological readiness (motivation and confidence, M=3.35) and their functional abilities (socio-adaptive 

competence, M=3.18). This “will-skill” gap is a critical insight. It suggests that current educational efforts 

may be succeeding in fostering a positive mindset and a desire for independence, but are falling short in 

equipping students with the concrete, complex skills needed to manage daily life. This is a common 

challenge, as recent research highlights that work readiness involves not just motivation but a complex 

interplay of soft skills, including problem-solving and adaptability, which are often difficult to teach [27]. 

This finding has profound implications for the future. It signals to educators and policymakers that 

motivation alone is not a sufficient outcome. Curricula must be intentionally designed to bridge this gap by 

breaking down complex independent living tasks (e.g., budgeting, using public transport, and navigating 

social situations) into manageable steps that can be practiced and mastered. Research on employment 

outcomes for individuals with intellectual and developmental disabilities demonstrates that when such 

structured, task-based training is implemented, it significantly enhances not only skill acquisition but also 

self-esteem, self-confidence, and career progression [28]. The high motivation level is an asset that should be 

capitalized on, but it will likely fade if not paired with tangible skill development, leading to frustration and 

learned helplessness. 

 

5.3. Teacher competence and the underdeveloped environment 

Teacher competence was a significant predictor, particularly for student motivation (β=.30), 

reinforcing the teacher’s role as a crucial facilitator and mentor [29]. This aligns with a growing body of 

literature emphasizing that teacher self-efficacy and specialized training are essential for successful transition 

outcomes [30]. However, the fact that its impact was secondary to teaching methods suggests that even the 

most competent teacher is only as effective as the pedagogical tools they employ. Recent research on 

professional development in digital competence for special education teachers highlights that effective 

teacher training must go beyond theoretical knowledge to include practical, hands-on strategies that teachers 

can immediately implement in their classrooms [31]. This underscores the need for professional development 

that is not just theoretical but intensely practical, focusing on equipping teachers with a repertoire of 

evidence-based, hands-on instructional strategies. 
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The relatively weak impact of the experiential environment (β=.15 for skills, β=.12 for motivation) 

does not suggest it is unimportant. Rather, it reflects the current reality in Vietnam where, as the descriptive 

data shows (M=3.10), the infrastructure for community-based vocational training and integration is still 

nascent. However, emerging evidence from community-based vocational training programs demonstrates the 

transformative potential of well-designed experiential learning environments. Program evaluations of 

community-based vocational training initiatives show significant positive outcomes, including higher rates of 

integrated employment, increased earnings, and improved quality of life for youth with ID [32]. This 

suggests that while current experiential environments in Vietnam may be underdeveloped, strategic 

investment in building authentic community partnerships and work-based learning opportunities represents  

a high-impact intervention for long-term success. This finding is a call to action for policymakers. While 

classroom-based practical methods are a powerful and immediate solution, the long-term goal must be to 

build stronger school-community partnerships to create the rich, authentic learning environments that are 

known to foster deep and lasting skills [12]. 

In summary, this study provides a clear, hierarchical model for intervention: the immediate priority 

is to equip teachers with practical, hands-on methods. The secondary focus should be on continuous 

professional development to build teacher competence and confidence. The long-term, systemic goal is to 

develop a supportive external environment that allows skills learned in the classroom to be generalized to the 

real world. This multi-tiered approach provides a pragmatic roadmap for bridging the transition gap for 

adolescents with DD in Vietnam and similar contexts. 

 

 

6. CONCLUSION 

This study sought to evaluate the impact of specific CE dimensions on the ILS of adolescents with 

DD in Vietnam, addressing a critical gap between policy and practice. Our findings provide a clear answer to 

the research questions: the path to autonomy for these adolescents is paved with direct, hands-on practice. 

The analysis confirmed that while all investigated aspects of CE are beneficial, practical teaching methods 

emerged as the paramount driver of success, significantly outweighing the influence of teacher competence 

and environmental factors. Furthermore, the study identified a crucial “will-skill” discrepancy, where 

students possess high motivation but lack the corresponding functional competence, highlighting a key area 

for intervention. 

The implications of these findings are significant and actionable. For educational practice, the 

evidence strongly suggests that special education centers should prioritize the “vocationalization” of their 

curricula. Instruction should shift from theoretical models to the simulation and repetition of real-world tasks, 

directly building the functional skills students need. For teacher training, professional development must 

evolve to equip educators with a robust toolkit of practical instructional strategies, such as task analysis and 

modeling, which this study shows are more impactful than general pedagogical theory alone. For policy, 

while the long-term development of community infrastructure remains a vital goal, immediate resources 

should be strategically allocated to equipping classrooms with the practical tools and vocational simulation 

kits necessary to implement these effective teaching methods. 

This study is not without its limitations. Its cross-sectional design provides a snapshot in time, and 

its reliance on self-reported data from teachers and parents may introduce subjectivity. Therefore, future 

research should employ longitudinal designs to track skill development over time and incorporate direct 

observation of student skills to validate the findings. Further studies could also explore the “will-skill” gap in 

greater depth, investigating the specific barriers that prevent motivation from translating into capability, and 

test targeted interventions designed to bridge this divide. Expanding the research to different regions of 

Vietnam could also provide a more nationally representative picture. By building on this evidence, 

stakeholders can create more effective pathways to genuine independence for adolescents with 

developmental disabilities. 
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