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This study examined relationships among foreign language anxiety (FLA),
cultural intelligence, and identity negotiation strategies—constructs rarely
investigated together—among 1,045 Egyptian English as a foreign language
(EFL) university learners from Al-Azhar University and Damanhour
University. Participants completed the short-form foreign language
classroom anxiety scale (S-FLCAS), the cultural intelligence scale, and the
identity negotiation experiences and strategies scale (INES). Correlation
analyses revealed significant negative relationships between FLA and both
cultural intelligence dimensions: internalized cultural knowledge (ICK)
(r=-.233, p<.01) and effective cultural flexibility (ECF) (r=-.208, p<.01).
FLA showed positive correlations with identity-related strain (r=.177,
p<.01), vigilance (r=.157, p<.01), and compartmentalization (r=.108, p<.01).
Conversely, identity resources demonstrated a protective effect (r=-.160,
p<.01). Multiple regression analyses indicated that cultural intelligence
dimensions predicted 5.9% of FLA variance, while identity negotiation
strategies explained 8.7%. These findings suggest that interventions
targeting cultural intelligence training and identity negotiation resources can
effectively reduce FLA. The study advances theoretical understanding by
demonstrating how cultural competence and identity management jointly
influence psychological experiences in language learning. Results carry
important pedagogical implications: educators should implement
intercultural awareness programs, create identity-affirmative classroom
environments, and develop learners’ adaptive coping strategies to address
anxiety comprehensively beyond traditional linguistic approaches.

This is an open access article under the CC BY-SA license.

©00

Corresponding Author:
Mohamed Ali Nemt-allah

Department of Educational Psychology and Statistics, Faculty of Education, Al-Azhar University

Tafthna Al-Ashraf, Egypt

Email: mohamednamatallah.2026@azhar.edu.eg

1. INTRODUCTION

Foreign language anxiety (FLA) is a distinct psychological phenomenon characterized by feelings of
tension, apprehension, and worry specifically associated with language learning contexts [1], [2]. Unlike
general anxiety, FLA manifests as a situation-specific response triggered by tasks such as speaking, listening,
or writing in a foreign language [3], [4]. This complex construct encompasses emotional reactions including
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apprehension and fear, cognitive effects such as mental blocks and reduced concentration, and behavioral
responses like communication avoidance [5], [6]. Research consistently demonstrates that FLA significantly
impairs English language learners’ academic performance, reduces their willingness to communicate, and
diminishes their confidence in language abilities [7]-[9].

Understanding FLA among English as a foreign language (EFL) learners is essential due to its
profound impact on language acquisition and academic success. Research consistently demonstrates a strong
negative correlation between FLA and language performance [3], [10], [11]. High anxiety levels impede
proficiency development across all language skills, particularly speaking and oral communication
[8], [12], [13]. Recent evidence from diverse cultural contexts—including Morocco [13], China [14], and
global online learning environments [15]—confirms that FLA remains a persistent challenge affecting both
learner motivation and achievement outcomes [14], [16], [17]. Consequently, investigating FLLA enables
educators to implement targeted interventions that foster supportive learning environments, ultimately
enhancing both motivation and achievement outcomes.

Cultural intelligence has emerged as a critical construct in EFL education, encompassing four
interconnected components: metacognitive, cognitive, motivational, and behavioral dimensions [18]. This
multifaceted ability enables learners to function effectively across culturally diverse contexts, directly
influencing their capacity to navigate both linguistic and cultural challenges [19], [20]. Recent studies
demonstrate that EFL learners with enhanced cultural intelligence exhibit not only superior communication
skills and intercultural competence [21], [22], but also experience greater foreign language enjoyment and
reduced anxiety [23]. Moreover, cultural intelligence significantly correlates with language proficiency,
fostering learners’ confidence, motivation, and overall academic achievement [20], [24]. Emerging research
suggests that cultural intelligence promotes positive emotional states that buffer against language learning
stress [23], positioning it as a potentially crucial protective factor against FLA.

Identity negotiation constitutes a dynamic and multifaceted process through which EFL learners
construct, adapt, and reconcile their sense of self while navigating new linguistic and cultural environments
[25], [26]. This ongoing process involves shifting between multiple identities—native, learner, and global
citizen—influenced by social, emotional, and contextual factors [27], [28]. For EFL learners, successful
identity negotiation significantly enhances language investment, classroom participation, and integration into
target language communities [29]. Conversely, identity conflicts may result in withdrawal, reduced
engagement, and emotional distress [30], [31]. Recent qualitative investigations reveal that the emotional
impacts of identity negotiation during language learning can be profound, affecting learners’ psychological
wellbeing and persistence [31]. The negotiation process is fundamentally shaped by language ideologies,
classroom practices, and learners’ agency in utilizing their linguistic and cultural capital [32], [33].

FLA manifests most prominently during speaking activities and oral assessments, where learners face
heightened apprehension about making mistakes and peer judgment [15], [34]-[38]. Listening tasks also trigger
substantial anxiety, particularly among less proficient learners who struggle with comprehension and fear
missing critical information [39], [40]. Additionally, high-stakes examinations intensify anxiety levels due to
performance pressure and test-related stress [41], [42]. These anxiety-provoking situations are further amplified
by contextual factors such as task complexity, audience presence, and learners’ proficiency levels [43].

FLA represents a multifaceted psychological phenomenon influenced by personal, pedagogical, and
sociocultural dimensions that collectively impede EFL learners’ performance and motivation. Personal traits
constitute primary contributors to FLA, with low self-confidence, perfectionism, and concerns about peer
judgment emerging as dominant internal factors [5], [44], [45]. Additionally, personality characteristics such
as neuroticism correlate with heightened anxiety levels, while extraversion and openness tend to mitigate
FLA manifestations [46]. Classroom dynamics further exacerbate anxiety through teacher-student
interactions, peer pressure, and test-related stress [47]-[49]. External pressures, including cultural
differences, family expectations, and limited target language exposure, compound these challenges by
creating additional psychological barriers [45], [50]. Understanding these interconnected factors provides
essential groundwork for examining how cultural intelligence and identity negotiation strategies may
influence anxiety management among EFL university learners.

Despite extensive research documenting the detrimental effects of FLA on EFL learners, a critical
gap exists in understanding how cultural intelligence and identity negotiation jointly influence FLA. While
recent studies have independently examined cultural intelligence as a predictor of language enjoyment [23]
and identity negotiation as a source of emotional challenge [31], no empirical research has systematically
investigated their combined relationships with FLA. This represents a significant theoretical gap: cultural
intelligence may equip learners with adaptive strategies for managing cross-cultural communication
challenges, while identity negotiation processes may either exacerbate or mitigate anxiety depending on
available coping resources. The absence of research examining these constructs simultaneously limits our
understanding of the complex psychological and sociocultural mechanisms underlying FLA. Understanding
these relationships is essential for developing comprehensive theoretical frameworks and evidence-based
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interventions that address not only the symptoms of FLA but also its underlying determinants. Therefore,

this study aims to bridge this gap by investigating the relationships among FLA, cultural intelligence, and

identity negotiation strategies among Egyptian EFL university learners. Specifically, the present research

seeks to answer the following questions:

— What are the relationships between FLA, cultural intelligence dimensions, and identity negotiation
strategies among EFL university learners?

— To what extent do cultural intelligence and identity negotiation strategies predict FLA levels in this
population?

2. METHOD
2.1. Participants

The study sample comprised 1,045 EFL university students from two Egyptian universities:
Al-Azhar University and Damanhour University. Participants were recruited using convenience sampling
from accessible student populations across three faculties. The majority of participants were enrolled at
Al-Azhar University, while the remainder attended Damanhour University. Participants were recruited from
three faculties: the Faculty of Education for Boys in Tathna Al-Ashraf, Dakahlia; the Faculty of Humanities
for Girls in Tathna Al-Ashraf, Dakahlia; and the Faculty of Early Childhood Education in Damanhour.
The age range for the main sample was 19-22 years (M=20.64, SD=1.21). A subsample of 615 participants
was utilized to establish the psychometric properties of the study instruments. This psychometric validation
sample ranged in age from 19 to 22 years (M=20.57, SD=1.13). The demographic characteristics of both the
main sample and the psychometric sample are comprehensively detailed in Table 1. While convenience
sampling facilitated efficient data collection and access to diverse student populations, we acknowledge
potential limitations including sampling bias, reduced generalizability beyond the sampled universities, and
possible overrepresentation of motivated or accessible students.

The large sample size (N=1,045) was determined based on multiple considerations: i) ensuring
adequate statistical power (>.80) for detecting small-to-medium effect sizes in correlation and regression
analyses; ii) providing sufficient cases-per-parameter ratios (>10:1) for robust confirmatory factor analyses
across multiple instruments; iii) enabling stable parameter estimates in multiple regression models with
several predictors, and iv) enhancing generalizability of findings across diverse student subgroups (gender,
academic year, residential background). Power analysis using G*Power 3.1 indicated that a minimum sample
of 550 participants would be required to detect small effects (f>=.02) in multiple regression with six
predictors at a=.05 and power=.80; our achieved sample substantially exceeded this threshold, ensuring
robust statistical conclusions.

Table 1. Demographic characteristics of study participants
Psychometric sample (N=615)  Main sample (N=1,045)

Variable Category N % N %
Academic year  First year 109 17.7 224 21.4
Second year 161 26.2 200 19.1
Third year 140 22.8 194 18.4
Fourth year 205 333 429 41.1
Residence Urban 209 34.0 366 35.0
Rural 406 66.0 679 65.0
Gender Male 303 49.3 639 61.1
Female 312 50.7 406 389

2.2. Instruments

The cultural intelligence scale developed by Biicker et al. [S1] was employed to assess participants’
ability to interact effectively in multicultural environments. The scale consists of two primary dimensions
measured through a 7-point Likert scale ranging from 1 (strongly disagree) to 7 (strongly agree). The first
dimension, internalized cultural knowledge (ICK), evaluates the extent to which individuals have integrated
cultural understanding into their cognitive framework. The second dimension, effective cultural flexibility
(ECF), measures the ability to adapt behavioral responses appropriately across diverse cultural contexts.
The scale demonstrated strong psychometric properties in the current study, with confirmatory factor analysis
revealing acceptable model fit indices (Chi-square to degrees of freedom ratio (y*/df)=4.607, goodness of fit
index (GFI)=.924, comparative fit index (CFI)=.924, root mean square error of approximation
(RMSEA)=.079). Reliability coefficients indicated excellent internal consistency for both dimensions (ICK:
®=.843, a=.844; ECF: ®=.827, a=.824) and for the total scale (0v=.881, 0=.881).
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The identity negotiation experiences and strategies scale (INES), developed by Galliher et al. [52]
was utilized to measure participants’ experiences and strategies when navigating conflicts between different
aspects of their identity, such as religion, nationality, profession, and social roles. The instrument comprises
four dimensions assessed on a 5-point Likert scale ranging from 1 (does not apply at all) to 5 (applies
completely). The strain dimension measures the degree of distress experienced due to conflicting identity
aspects. The vigilance dimension assesses fear and hesitation in expressing one’s identity. The
compartmentalization dimension evaluates the individual’s ability to shift self-presentation according to
situational demands. The resources dimension measures positive strategies available to individuals for
resolving identity-related difficulties. Confirmatory factor analysis supported the four-factor structure with
adequate fit indices (y?/df=3.140, GFI=.903, CFI=.923, RMSEA=.059). All dimensions demonstrated
satisfactory to excellent internal consistency (strain: ®=.912, 0=.910; vigilance: ®=.828, 0=.825;
compartmentalization: ©=.808, 0=.8006; resources: ©=.807, 0=.807).

The short-form foreign language classroom anxiety scale (S-FLCAS), validated by Botes ef al. [53],
was employed to assess FLA in classroom settings. This brief instrument consists of eight items measured on
a 5-point Likert scale ranging from 1 (strongly agree) to 5 (strongly disagree). The scale provides an efficient
assessment of anxiety specifically related to foreign language learning contexts, capturing emotional,
cognitive, and behavioral manifestations of language-related apprehension. Confirmatory factor analysis
demonstrated excellent model fit (y*/df=2.518, GFI=.982, CFI=.982, RMSEA=.050), and the scale exhibited
good internal consistency (0=.798, 0=.798).

2.3. Procedures

Data collection was conducted during the second semester of the 2024/2025 academic year. All
instruments were administered in Arabic, the participants’ native language, to ensure accurate comprehension
and response quality. The translation process involved three specialists in English language who
independently translated the instruments from English to Arabic and subsequently back-translated them to
verify linguistic equivalence and maintain the original meaning of the items. Participants completed the
questionnaires through both electronic and paper-based formats using Google Forms, allowing for flexible
and convenient data collection methods that accommodated participants’ preferences and accessibility.
Electronic administration facilitated efficient data entry and reduced transcription errors, while paper-based
options ensured inclusivity for participants with limited internet access. The study received appropriate
ethical approval, and all participants provided informed consent prior to their involvement. Participation was
voluntary, and confidentiality of responses was ensured throughout the data collection process. No incentives
were provided for participation, minimizing potential response bias related to external rewards.

2.4. Data analysis

Statistical analyses were performed using SPSS-27 and AMOS-26. Confirmatory factor analysis
was conducted to verify the factorial structure of each instrument, with model fit evaluated against
established thresholds: ¥?/df<5.0 (acceptable) or <3.0 (good), GFI and CFI >.90 (good fit) or >.95 (excellent
fit), and RMSEA <.08 (acceptable) or <.06 (good fit). Pearson correlation coefficients were computed to
explore relationships among study variables. Multiple regression analyses were performed to examine the
predictive relationships between cultural intelligence, identity negotiation strategies, and FLA.

3. RESULTS

Prior to examining the research questions, preliminary analyses were conducted to ensure data
quality and assess the assumptions for parametric statistical procedures. As presented in Table 2, all variables
demonstrated adequate variability and approximated normal distributions, meeting the requirements for
correlation and regression analyses. FLA scores averaged 24.75 (SD=5.07), while cultural intelligence
composite scores averaged 51.84 (SD=12.25). Among identity negotiation dimensions, strain showed the
highest mean score (M=18.24, SD=6.81), followed by vigilance (M=16.22, SD=5.14), resources (M=14.91,
SD=4.01), and compartmentalization (M=14.33, SD=4.27). The descriptive statistics revealed that
participants’ scores spanned the full range of possible values across all measures, indicating sufficient
variation for examining relationships among the constructs.

To address the first research question concerning the relationships between FLA, cultural
intelligence dimensions, and identity negotiation strategies, Pearson correlation coefficients were computed
among all study variables. As presented in Table 3, the correlation analysis revealed several significant
relationships. FLA demonstrated significant negative correlations with both ICK (r=-.233, p<.01) and ECF
(r=-.208, p<.01), as well as with overall cultural intelligence (r=-.242, p<.01), indicating that higher cultural
competence is associated with lower anxiety levels. Regarding identity negotiation dimensions, FLCAS
showed significant positive correlations with strain (r=.177, p<.01), vigilance (r=.157, p<.01), and
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compartmentalization (r=.108, p<.01), suggesting that identity-related distress and management challenges
are linked to heightened FLA. Conversely, FLCAS was negatively correlated with resources (r=-.160, p<.01),
indicating that adaptive coping strategies buffer against anxiety. The two cultural intelligence dimensions
demonstrated a strong positive correlation with each other (r=.670, p<.01), while among identity negotiation
dimensions, strain and vigilance showed the strongest association (r=.527, p<.01).

Table 2. Descriptive statistics for study variables

Variable Minimum  Maximum M SD
FLCAS 8.00 40.00 2475  5.07
ICK 7.00 49.00 29.32 7.38
ECF 5.00 35.00 22.51  6.00
Cultural intelligence 12.00 84.00 51.84 12.24
Strain 8.00 40.00 1823  6.80
Vigilance 6.00 30.00 16.22  5.13
Compartmentalization 5.00 25.00 1433 4.27
Resources 5.00 25.00 1490 4.01

Table 3. Correlations between FLA, cultural intelligence, and identity negotiation strategies

Variable 1 2 3 4 5 6 7 8
FLCAS 1
ICK -233%* 1
ECF -208**  .670%* 1
Cultural intelligence -242%% - 932%*  BO4k* 1
Strain A77%% 0 -079% - 108%* - 101%** 1
Vigilance 57 .044 .060 .056 527 1
Compartmentalization ~ .108%%* .079% 139%* A15%* 0 330%*  475%* 1
Resources - 160%*  [194%%  D55%*  242%*  (83**  285%*  363** 1

Note: N=1,045. **p<.01. *p<.05.

To address the second research question regarding the extent to which cultural intelligence and
identity negotiation strategies predict FLA, two multiple regression analyses were conducted. The first
regression model examined cultural intelligence dimensions as predictors of FLCAS scores. As shown in
Table 4, the overall model was statistically significant, F(2, 1,042)=32.673, p<.001, and explained 5.9% of
the variance in FLA (R?=.059, adjusted R>=.057). Both ICK (B=-.170, t=-4.198, p<.001) and ECF (p=-.094,
t=-2.314, p=.021) emerged as significant negative predictors, with ICK demonstrating a stronger predictive
relationship with anxiety. The second regression analysis examined identity negotiation strategies as
predictors of FLA. As displayed in Table 5, this model was statistically significant, F(4, 1,039)=24.711,
p<.001, and demonstrated greater explanatory power, accounting for 8.7% of the variance (R?=.087, adjusted
R?=.083). All four identity negotiation dimensions contributed significantly to the prediction model. Strain
(B=.099, t=2.813, p=.005), vigilance (p=.122, t=3.206, p=.001), and compartmentalization (f=.102, t=2.901,
p=-004) emerged as positive predictors, while resources (f=-.242, t=-7.513, p<.001) functioned as a negative
predictor, demonstrating the strongest effect among all dimensions.

Table 4. Multiple regression analysis: cultural intelligence dimensions predicting FLA

Variable B SE B B t p
(Constant) 29.960 .663 --- 45.169 .000
ICK -117 .028 -.170 -4.198 .000
ECF -.079 .034 -.094 -2.314 .021

Note: N=1,045. R?>=.059, adjusted R*=.057, F(2, 1,042)=32.673, p<.001.

Table 5. Multiple regression analysis: identity negotiation strategies predicting FLA

Variable B SE B B t p
(Constant) 24.270 125 33492  .000
Strain .074 .026 .099 2.813 .005
Vigilance 121 .038 122 3.206 .001
Compartmentalization 122 .042 .102 2.901 .004
Resources -.307 .041 -242  -7.513 .000

Note: N=1,045. R?=.087, adjusted R>=.083, F(4, 1,039)=24.711, p<.001.
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4. DISCUSSION

The findings reveal meaningful relationships between FLA, cultural intelligence, and identity
negotiation among Egyptian EFL university learners. The significant negative correlations between FLA and
both cultural intelligence dimensions suggest that learners with enhanced intercultural competence
experience reduced anxiety in language learning contexts. This relationship can be theoretically explained
through several mechanisms: culturally intelligent learners possess greater confidence in navigating
cross-cultural communication due to their ICK, demonstrate enhanced adaptability when encountering
unfamiliar linguistic contexts, and exhibit intercultural empathy that reduces fear of judgment from culturally
diverse interlocutors. These cognitive and emotional capacities collectively buffer against the uncertainty
and apprehension that typically trigger FLA. Conversely, the positive associations between FLA and
identity-related strain, vigilance, and compartmentalization indicate that learners experiencing identity
conflicts face heightened psychological distress during language learning. Notably, resources emerged as a
protective factor, demonstrating that learners equipped with adaptive coping strategies effectively manage
anxiety. These patterns underscore the complex interplay between psychological, cultural, and identity-
related factors in shaping language learners’ emotional experiences.

The present findings align with established literature documenting the debilitating effects of anxiety
on language performance and learner engagement [2], [8], [49]. The negative relationship between cultural
intelligence and FLA extends previous research demonstrating that enhanced cultural intelligence promotes
positive emotional states and reduces anxiety in language learning contexts [20], [24]. Furthermore,
the association between identity negotiation difficulties and heightened anxiety corroborates findings that
identity conflicts result in withdrawal, reduced engagement, and emotional distress [30], [31]. The
prominence of apprehension about evaluation and performance-related concerns reflects documented patterns
wherein FLA manifests most intensely during speaking activities and high-stakes assessments [34], [36], [37].

It is important to acknowledge that the regression models explained modest portions of FLA
variance (5.9% for cultural intelligence, 8.7% for identity negotiation). While these effect sizes are
statistically significant and comparable to other psychological predictors in educational research, they
indicate that the majority of variance remains unexplained. Other unmeasured factors likely contribute
substantially to FLA, including: specific teaching methodologies and pedagogical approaches, classroom
climate and peer support networks, individual personality traits (particularly neuroticism and introversion),
prior language learning experiences and trauma, family attitudes toward English learning, and learners’
general self-efficacy beliefs. Future research incorporating these additional variables would provide more
comprehensive models of FLA determinants.

These findings carry significant pedagogical implications for EFL education. Educators should
prioritize developing learners’ cultural intelligence through targeted interventions incorporating intercultural
communication activities and cross-cultural awareness training. Concrete classroom strategies include:
i) structured role-play activities simulating cross-cultural encounters where learners practice perspective-
taking and adaptive communication; ii) intercultural project-based learning requiring collaboration with peers
from diverse backgrounds or analyzing cultural artifacts; iii) explicit instruction in cultural frameworks and
metacognitive strategies for recognizing cultural assumptions; and iv) reflective journaling on intercultural
experiences to internalize cultural knowledge. Creating supportive classroom environments that reduce
apprehension about evaluation while fostering positive peer interactions may mitigate anxiety manifestations.
Universities should institutionalize these findings by integrating cultural intelligence modules and identity
negotiation workshops into EFL curricula, training faculty in identity-affirming practices, and establishing
peer support programs.

Furthermore, institutions should implement identity-affirmative pedagogies that acknowledge
learners’ multiple identities and provide structured opportunities for identity exploration and negotiation.
Specific identity-affirming classroom strategies include: i) multilingual identity texts where learners create
autobiographical narratives integrating their native and target language identities; ii) cultural show-and-tell
sessions allowing learners to share aspects of their heritage while connecting to English learning; iii) explicit
discussion of language identity challenges normalizing the negotiation process; and iv) peer mentoring
programs pairing students at different stages of identity integration. These activities validate learners’
complex identities while building the resources dimension that strongly predicted lower anxiety. Developing
learners’ coping resources through stress management workshops, mindfulness training, and metacognitive
strategy instruction represents another crucial intervention avenue. By addressing both cultural competence
and identity-related challenges simultaneously, educators can create comprehensive support systems that
enhance learners’ psychological wellbeing and ultimately improve their language acquisition outcomes and
academic success.

Several limitations warrant consideration when interpreting these findings. The cross-sectional
design precludes causal inferences regarding directional relationships among variables, necessitating
longitudinal investigations to establish temporal precedence. The reliance on self-report measures introduces
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potential response biases, including social desirability and subjective interpretation variations. The sample
comprised exclusively Egyptian university students, limiting generalizability to other cultural contexts and
educational settings where different sociocultural dynamics may influence anxiety experiences. Additionally,
the modest variance explained by the regression models suggests that unmeasured variables contribute
substantially to FLA. Future research should employ mixed-methods approaches incorporating behavioral
observations and qualitative data to capture the nuanced experiences underlying these quantitative
relationships.

Future investigations should adopt longitudinal designs tracking anxiety trajectories alongside
cultural intelligence and identity negotiation development throughout learners’ academic progression.
Experimental studies examining specific interventions targeting cultural competence enhancement and
identity negotiation support would establish causal relationships and intervention efficacy. Research should
expand to diverse cultural contexts, including multicultural classrooms and study-abroad settings, where
identity negotiation processes may differ substantially. Incorporating additional variables such as teaching
methodologies, classroom climate, proficiency levels, and personality characteristics would provide
comprehensive models explaining anxiety variation. Qualitative methodologies including interviews and
ethnographic observations could illuminate subjective experiences underlying quantitative patterns.
Furthermore, investigating potential moderating variables—such as gender, academic level, or cultural
background—would reveal conditions under which cultural intelligence and identity resources most
effectively buffer against anxiety.

5.  CONCLUSION

This study contributes valuable insights into the psychological and sociocultural mechanisms
influencing FLA among EFL university learners. The findings demonstrate that cultural intelligence serves as
a protective factor against FLA, while identity-related strain and vigilance exacerbate anxiety manifestations.
Conversely, identity negotiation resources function as adaptive mechanisms mitigating psychological
distress. These relationships underscore the necessity of comprehensive pedagogical approaches addressing
not merely linguistic competence but also learners’ cultural intelligence development and identity negotiation
processes. By recognizing the interconnected nature of anxiety, cultural competence, and identity dynamics,
educators can implement evidence-based interventions fostering supportive learning environments.
Ultimately, addressing these multifaceted dimensions promises to enhance learners’ psychological wellbeing,
motivation, and language acquisition success in increasingly globalized educational contexts.

The present study makes three distinct contributions to the field. Theoretically, this research extends
FLA scholarship by systematically integrating cultural intelligence and identity negotiation as predictive
constructs—two dimensions previously examined independently but rarely investigated in relation to FLA.
By demonstrating their unique and combined relationships with FLA, this study advances a more
comprehensive theoretical framework that incorporates psychological, cultural, and identity-related
mechanisms underlying anxiety experiences. Practically, the findings inform the development of
multidimensional interventions in EFL classrooms, suggesting that effective anxiety reduction requires
simultaneous attention to cultural competence training and identity-affirmative pedagogies alongside
traditional language instruction. For future research directions, the study highlights critical needs for
longitudinal investigations tracking developmental trajectories of these constructs over time, cross-cultural
replications examining whether these relationships hold across diverse educational contexts beyond Egypt,
and experimental intervention studies testing the causal efficacy of targeted cultural intelligence and identity
negotiation programs in reducing FLA. These future directions will further strengthen both theoretical
understanding and practical application of this integrated approach to FLA.
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