
International Journal of Evaluation and Research in Education (IJERE) 

Vol. 14, No. 6, December 2025, pp. 5054~5066 

ISSN: 2252-8822, DOI: 10.11591/ijere.v14i6.34924      5054  

 

Journal homepage: http://ijere.iaescore.com 

Emotional intelligence in teaching: a key to performance and 

institutional climate in basic education 
 

 

Benjamín Maraza-Quispe, Victor Hugo Rosas-Iman, Giuliana Feliciano-Yucra,  

Atilio Cesar Martinez-Lopez, Elizabeth Katherine Ortiz-Corimaya, Walter Choquehuanca-Quispe, 

Frida Karina Coasaca-Hancco, Luis Elfer Nuñez-Saavedra 
Department of Education, Faculty of Education Sciences, Universidad Nacional de San Agustín de Arequipa, Arequipa, Perú 

 

 

Article Info  ABSTRACT 

Article history: 

Received Feb 18, 2025 

Revised Aug 20, 2025 

Accepted Sep 30, 2025 

 

 This study addresses the lack of understanding regarding the relationship 

between emotional intelligence (EI), teaching performance, and institutional 

climate (IC) in basic education. As a solution, the study proposes evaluating 

and strengthening teachers’ EI to enhance both their performance and the 

school environment. Using a quantitative, non-experimental, correlational 

design, the research analyzed a randomly selected sample of 145 teachers. 

Validated questionnaires measured dimensions such as self-awareness,  

self-regulation, motivation, empathy, and social skills, as well as teaching 

preparation and IC. The results reveal significant positive correlations 

between EI and IC (r=0.85) and between teaching performance and IC 

(r=0.78). This suggests that higher EI not only improves teaching 

effectiveness but also fosters a positive institutional environment. The study 

concludes that enhancing teachers’ EI can optimize both their performance 

and institutional dynamics, contributing to higher-quality education.  

The findings support the implementation of EI training programs as a key 

strategy to improve teaching performance and the school climate (SC). 
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1. INTRODUCTION 

The problem addressed by this research is the lack of understanding about the relationship between 

emotional intelligence (EI), classroom teaching performance, and institutional climate (IC) in the context of 

secondary education. This issue is relevant because these variables are fundamental to ensuring an effective 

and healthy educational environment, yet their interconnection has not been sufficiently studied or addressed. 

Furthermore, the study seeks to provide practical solutions by proposing an EI intervention program that 

could improve both teaching performance and IC. 

This research examines the relationship between EI, teaching performance, and IC in basic 

education. It proposes that higher EI in teachers enhances their performance and contributes to a positive IC. 

The study explores the extent of this relationship and identifies strategies to strengthen EI in the educational 

context. Key questions focus on the connection between EI and teaching performance, its influence on IC, 

and the best ways to develop these competencies in teachers. The main hypothesis asserts that EI has  

a positive and significant impact on both teaching performance and school climate (SC). 

EI is the ability to perceive, understand, control, and evaluate one’s own emotions and those of 

others. According to Filice and Weese [1], it involves monitoring feelings, distinguishing among them,  
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and using this information to guide thoughts and actions. Additionally, EI is linked to productive social 

relationships, effective interpersonal behaviors, and general social competencies [2]. Teaching performance 

refers to teachers’ actions and competencies in planning, implementing, and evaluating the teaching-learning 

process. It includes the ability to motivate students, manage the classroom, and adapt teaching methodologies 

to achieve positive educational outcomes, which are influenced by factors such as EI and IC [3]. IC is the 

overall perception of the work environment by teachers and other members of the educational organization.  

A positive climate is characterized by effective communication, trust, collaboration, and motivation, which 

foster commitment, job satisfaction, and organizational performance [4]. 

In recent decades, EI has emerged as a fundamental concept in the educational field, emphasizing its 

impact on the development of teaching competencies and the improvement of workplace interactions within 

educational institutions. Filice and Weese [1] defined EI as the ability to perceive, understand, and manage 

one’s own and others’ emotions, highlighting its relevance in social and professional contexts. Recent studies 

have demonstrated that EI contributes to teachers’ physical and mental well-being, promotes their 

professional success, and improves student outcomes [5], [6]. In this context, teaching performance is 

considered a key indicator of educational quality, encompassing pedagogical skills, the ability to motivate 

students, and effective classroom management [7]. Research has linked high levels of EI with better teaching 

performance due to teachers’ ability to manage emotions, resolve conflicts, and foster positive learning 

environments [8]. On the other hand, IC refers to the perception of the work environment and its influence on 

commitment, satisfaction, and collaboration among organizational members [9]. A favorable IC is associated 

with trust, effective communication, and organizational support, which facilitate teachers’ interactions and 

optimal performance [10]. 

The relationship between EI, teaching performance, and IC has been the subject of various studies 

[11]. High levels of EI have been found to not only directly influence teachers’ performance but also foster a 

positive organizational climate, promoting effectiveness and innovation within educational institutions [12]. 

This article explores the background and connections among these variables, emphasizing their relevance for 

improving educational quality and teacher well-being. To support the research, study by Brasseur et al. [13] 

were considered, which developed and validated the profile of emotional competence (PEC), an instrument 

designed to specifically and separately measure the five basic emotional competencies (identification, 

understanding, expression, regulation, and use of emotions) at both intrapersonal and interpersonal levels, 

overcoming the limitations of previous measures. The methodology included four stages: item generation, 

reduction through psychometric analysis, evaluation of psychometric properties in a representative sample of 

5,676 subjects, and external validation through additional studies. The results showed high internal 

consistency, solid factorial structure, and good concurrent and predictive validity, with significant 

correlations with variables such as happiness, social relationships, and work performance. It was concluded 

that the PEC is a reliable and accurate tool for evaluating emotional competencies, useful in educational and 

research contexts. For this research, the PEC represents an ideal methodological basis for measuring teachers’ 

EI, allowing for a more rigorous and precise analysis of its impact on professional performance and IC. 

Additionally, study by Amin et al. [14] aimed to analyze the relationship between teachers’ EI in 

higher education institutions in Haryana, India, considering gender and type of institution (government, 

private, and government-funded). A quantitative methodology with an exploratory-descriptive design was 

employed, evaluating 400 teachers through an EI inventory and performing statistical analyses such as t-tests 

and analysis of variance (ANOVA). The results showed that female teachers achieved higher levels of EI 

compared to male teachers, while no significant differences were found based on the type of institution.  

The research concluded that gender influences EI levels, highlighting its relevance for teacher training and 

performance, whereas the type of institution is not a determining factor. This study contributes to our 

research by validating the influence of gender on EI and emphasizing the need for universal training 

strategies to improve this competence, optimizing teaching performance and IC. 

In the same context, the study by Akhtar and Mali [15] aimed to analyze the relationship between 

spiritual intelligence and teachers’ work engagement in the Jammu district, considering gender differences, 

place of origin (rural or urban), and levels of work engagement. A quantitative methodology was used, 

employing surveys and standardized tests to evaluate spiritual intelligence and work engagement, along with 

statistical techniques such as measures of central tendency, dispersion, t-tests, and correlations. The results 

revealed a moderate positive relationship between spiritual intelligence and work engagement, significant 

differences in spiritual intelligence based on gender and place of origin, and between teachers with high and 

low levels of work engagement. The research concluded that spiritual intelligence influences teachers’ 

performance and work well-being. This study contributes to our research by highlighting how emotional and 

spiritual aspects impact teaching performance and IC, reinforcing the importance of socio-emotional 

competencies for improving the educational environment. 

On the other hand, study by Kumar and Anshika [16] compared the EI of secondary-level students 

from two groups: reserved and non-reserved, analyzing how socioeconomic and cultural factors influence 
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their emotional development. The methodology employed was quantitative, using standardized 

questionnaires to collect data from 200 students, evenly distributed between both groups. The results showed 

no significant differences in EI levels between reserved and non-reserved students. The conclusion highlights 

that, although there are no marked differences, EI plays a crucial role in students’ personal and academic 

development, suggesting the importance of implementing inclusive educational policies and programs that 

enhance these competencies. This study reinforces the idea that EI is not significantly determined by external 

factors, emphasizing the possibility of developing it in any context. Moreover, it underscores the relevance of 

designing interventions and educational policies aimed at improving emotional skills, an approach that aligns 

with my objective of studying the relationship between EI, teaching performance, and IC. 

Similarly, research by Al Shehhi et al. [17] aimed to explore the relationship between school 

principals’ levels of EI and the SC as perceived by teachers, also identifying the impact of work experience 

on principals’ EI levels. A quantitative correlational design was used, collecting data from 20 school 

principals and 200 teachers through the Mayer–Salovey–Caruso emotional intelligence test (MSCEIT) 

instrument to measure EI and the revised school-level environment questionnaire (R-SLEQ) to evaluate SC. 

The results showed that most principals had low levels of EI, which negatively affected the SC and the 

effectiveness of their leadership. The findings highlight the need to integrate EI evaluations into the selection 

and training processes of school principals, as well as to implement professional development programs 

focused on emotional skills to improve their performance and the school environment. This study reinforces 

the importance of EI as a key factor for educational leadership and organizational climate, providing relevant 

evidence that supports the need to develop EI in educational contexts, aligning with the objective of exploring 

its relationship with teaching performance and IC. In this same context, the study by Iram [18] highlights the 

significant impact of teachers’ EI on SC, showing how its components influence various aspects of the 

institutional environment. Conducted with 120 female public school teachers in Lahore using validated 

instruments and regression analyses, the study concludes that emotionally intelligent teachers contribute 

positively to the SC. It also emphasizes the importance of integrating emotional skills into teaching strategies 

and provides guidance for educational leaders on fostering EI to enhance institutional dynamics. 

The study by Go et al. [19] emphasizes the role of EI and problem compartmentalization as  

key factors in sustaining effective teaching performance despite personal challenges. Conducted with  

160 Filipino public school teachers, the research found a significant positive correlation between EI, the 

ability to separate personal issues from professional duties, and overall teaching effectiveness. The findings 

support the integration of emotional regulation and compartmentalization strategies into teacher training 

programs to enhance well-being and professional performance. 

 

 

2. METHOD 

2.1.  Research design 

This study used a quantitative research approach to examine variables in a structured and 

measurable way. The design was non-experimental and correlational, focusing on identifying relationships 

rather than manipulating variables. Specifically, it aimed to explore the association between EI, teaching 

performance, and IC in basic education teachers.  

 

2.2.  Population and sample 

The population was composed of 500 teachers from multiple public educational institutions in the 

Arequipa region. A representative sample of 145 teachers was selected to participate in the study. The 

selection was carried out through simple random sampling, ensuring fairness and the absence of selection bias. 

 

2.3.  Variables studied 

This study examines the relationship between EI, teaching performance, and IC within the 

educational setting. EI is analyzed through key dimensions such as self-awareness, self-regulation, 

motivation, empathy, and social skills. Teaching performance is evaluated based on pedagogical 

competencies, while IC is assessed through factors like communication, trust, motivation, and participation. 

 

2.4.  Data collection instruments 

To measure the variable of EI, a structured questionnaire adapted from the Bar-On emotional 

quotient inventory (EQ-i) method developed by Boybanting and Tantiado [20] was used. The questionnaire 

consists of 50 items organized by dimensions and subdimensions of EI. Responses are scored using a Likert-

type scale, as detailed in Table 1. 

The questionnaire used to assess teachers’ perception of the IC was an adaptation of the instrument 

developed by Bris [21], incorporating the dimensions of communication, motivation, trust, and participation. 
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It was contextualized to fit the educational realities of the target population. The instrument consists of  

a Likert scale with 30 items, distributed across the four dimensions, as detailed in Table 2. 

To evaluate teaching performance, a supervision and monitoring form developed by the Ministry of 

Education [22] was applied. This instrument assesses two key dimensions: preparation for teaching and 

teaching for student learning. The structure and indicators of the form are detailed in Table 3. 

 

 

Table 1. Structure of the test to measure EI 
Variable Dimensions Indicators Items Rating 

EI Personal skills Self-awareness 1-10 5-very high 

4-high 

3-regular 
2-low 

1-very low 

 Self-regulation 11-23 

 Motivation 24-30 
Social skills Empathy 

Social skills 

31-42 

43-50 

 

 

Table 2. Structure of the test to measure IC 
Variable Dimensions Indicators Items Rating 

IC Communication Communication/information sharing 1-2 5=very high 

4=high 

3=regular 
2=low 

1=very low 

  Speed/agility 3-4 

  Respect 5 
  Acceptance 6 

  Spaces and schedules 7 

  Concealing information 8 
 Motivation Satisfaction 9-10 

  Recognition 11 

  Prestige 12 
  Autonomy 13 

 Trust Trust 14-16 

  Sincerity 17-18 
 Participation Teachers foster participation 19-23 

  Teams and work meetings 24-26 

  Formal and informal groups 27-29 

  Coordination 30 

 

 

Table 3. Supervision and monitoring form to measure teaching performance in the classroom 
Variable Dimensions Indicators Items Rating 

Teaching performance 
in the classroom 

Preparation for teaching 
and learning 

Long and short-term planning 1-3 1=unsatisfactory 
2=in progress 

3=satisfactory 

4=outstanding 

Setting learning objectives 4-6 

Daily planning components 7-9 

Evaluation of planning outcomes 10-12 
Teaching for student 

learning 

Actively involves students in learning 1 1=unsatisfactory 

2=in progress 

3=satisfactory 
4=outstanding 

Promotes reasoning, creativity, critical thinking 2 

Evaluates learning progress for feedback 3 
Fosters respect and closeness 4 

Positively regulates student behavior 5 

 

 

2.4.1. Data collection procedure  

This study employed a rigorous data collection process to ensure validity, reliability, and 

confidentiality. Teachers participated voluntarily and anonymously, completing questionnaires in a controlled 

setting. The data were then digitized, coded into a database, and analyzed using statistical tools, including 

Pearson’s correlation coefficient, scatter plots, and descriptive statistics to evaluate and interpret the 

relationships between variables. 

 

 

3. RESULTS 

3.1.  Descriptive analysis: for the emotional intelligence variable 

As shown in Table 4, the results indicate that most teachers demonstrate high or regular levels of EI 

across all five dimensions: self-awareness, self-regulation, motivation, empathy, and social skills.  

Self-awareness (53.8%) and self-regulation (59.3%) show the highest proportions at a high level, reflecting 

strong emotional management. However, motivation is primarily rated as regular (52.4%), suggesting a need 

for improvement. In terms of social aptitudes, empathy (44.8%) and social skills (46.8%) are mostly high,  

yet 5.5% of teachers scored low in empathy, emphasizing the importance of targeted strategies to enhance 

this critical competence in the educational setting. 
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Table 4. Results by dimensions and subdimensions of EI 

Rating 

Dimensions 

Personal aptitudes Social aptitudes 
Self-awareness Self-regulation Motivation Empathy Social skills 

F % F % F % F % F % 

Very high 
High 

Regular 

Low 

12 8.3 10 6.8 26 17.9 10 6.8 7 4.8 
78 53.8 86 59.3 38 26.2 65 44.8 68 46.8 

48 33.1 45 31.1 76 52.4 62 42.7 64 44.2 

7 4.8 4 2.7 5 3.4 8 5.5 6 4.1 
Total 145 100.0 145 100.0 145 100.0 145 100  145 100 

 

 

Figure 1 shows that most participants have a high level of EI across all subdimensions. Motivation 

has the highest proportion in very high but also shows variability with many ratings in regular. Empathy and 

social skills are mostly rated as regular, indicating a need for improvement in interpersonal connections.  

Self-awareness and self-regulation are strong in high, though some individuals scored low, suggesting the 

need for additional support. These findings emphasize the importance of targeted training programs to 

enhance emotional competencies, especially in interpersonal interactions and emotional regulation. 

 

 

 
 

Figure 1. Results by dimensions and subdimensions of EI 

 

 

3.2.  Descriptive analysis: for teaching performance in the classroom variable 

As shown in Table 5, the results indicate that most teachers demonstrate satisfactory or outstanding 

performance in both preparation for teaching and learning and teaching for student learning, with 52.4% and 

64.8% rated as satisfactory, respectively. Only a small percentage were classified as “in progress” (5.5% in 

preparation and 10.3% in teaching), highlighting specific areas for improvement. Unsatisfactory ratings were 

minimal (2.0% in preparation and 4.2% in teaching), suggesting that the majority of teachers meet the 

expected standards. Overall, the findings reflect a positive trend in teaching performance, though there 

remains a need to strengthen instructional strategies to enhance teaching effectiveness. 

Figure 2 compares preparation for teaching and teaching for student learning across four 

performance categories. Preparation has a higher percentage of outstanding ratings (40% vs. 20.6%), while 

teaching is more frequently rated as satisfactory (64.8% vs. 52.4%) and has more evaluations in lower 

categories. This suggests that teachers are well-prepared theoretically but face challenges in applying 

effective teaching strategies. To bridge this gap, practical training and continuous feedback should be 

prioritized to improve classroom execution and increase outstanding teaching performance. 
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Table 5. Results by dimensions of teaching performance in the classroom 

Rating 
Dimensions 

Preparation for teaching and learning Teaching for student learning 

F % F % 

Outstanding 58 40.0 30 20.6 

Satisfactory 76 52.4 94 64.8 
In progress 8 5.5 15 10.3 

Unsatisfactory 3 2.0 6 4.2 

Total 145 100.0 145 100.0 

 

 

 
 

Figure 2. Results by dimensions of teaching performance in the classroom 
 

 

3.3.  Institutional climate variable  

The results in Table 6 show that the four evaluated dimensions present significant challenges, with  

a predominance of ratings in the regular category (between 44.1% and 57.9%) and significant proportions in 

lower categories (poor and very poor), especially in communication (24.1%) and trust (22%). Although 

motivation and participation have higher proportions in higher categories (very good and good, with 33% and 

22.7%, respectively), areas for improvement are also evident. These results indicate the need for strategies 

focused on strengthening communication, fostering trust-based relationships, increasing both intrinsic and 

extrinsic motivation, and promoting more active and meaningful participation in the evaluated processes. 

Figure 3 illustrates the distribution of IC ratings across four dimensions: communication, 

motivation, confidence, and participation. The regular category predominates, especially in participation 

(57.9%) and confidence (54.4%), indicating average perceptions. Motivation has the highest proportion of 

positive ratings (33% in very good/good), while communication and confidence show more negative ratings 

(24.1% and 22% in bad/very bad, respectively), highlighting key areas for improvement. Overall, while 

motivation is relatively strong, communication and confidence require attention to enhance IC perceptions. 
 

 

Table 6. Results by dimensions of IC 

Rating 

 Dimensions   

Communication Motivation Trust Participation 
F % F % F % F % 

Very good 4 2.7 8 5.5 4 2.7 7 4.8 

Good 28 19.3 40 27.5 30 20.7 26 17.9 
Regular 78 53.7 64 44.1 79 54.4 84 57.9 

Poor 34 23.4 29 20.0 28 19.3 24 16.5 

Very poor 1 0.7 4 2.7 4 2.7 4 2.7 

Total 145 100.0 145 100.0 145 100.0 145 100 
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Figure 3. IC level results 

 

 

3.4.  Correlation analysis 

The correlation analysis was conducted using the Pearson correlation matrix, a statistical tool that 

measures the strength and direction of the linear relationship between pairs of variables. The Pearson 

correlation coefficient (r) ranges from -1 to +1, where +1 indicates a perfect positive relationship, -1 indicates 

a perfect negative relationship, and 0 indicates no linear relationship. In our study, the matrix was used to 

assess the relationships between EI, teaching performance, and IC, providing insights into how strongly and 

in what direction each pair of variables is related. This approach allowed us to identify significant 

correlations, such as the positive association between EI and teaching performance, helping to draw 

conclusions about how these factors interact in the educational context. Table 7 shows the correlation matrix 

illustrating the relationship between all the mentioned dimensions. 

 

 

Table 7. Pearson correlation matrix  
Dimension 1 2 3 4 5 6 7 8 9 10 11 

1. Self-awareness 1.000 0.996 0.683 0.957 0.958 0.603 0.844 0.490 0.704 0.536 0.493 
2. Self-regulation 0.996 1.000 0.621 0.929 0.932 0.635 0.878 0.418 0.644 0.465 0.419 

3. Motivation 0.683 0.621 1.000 0.847 0.836 0.189 0.284 0.811 0.846 0.852 0.881 
4. Empathy 0.957 0.929 0.847 1.000 0.999 0.409 0.659 0.703 0.858 0.748 0.721 

5. Social skills 0.958 0.932 0.836 0.999 1.000 0.396 0.657 0.696 0.853 0.743 0.715 

6. Teaching preparation 0.603 0.635 0.189 0.409 0.396 1.000 0.894 -0.255 -0.029 -0.225 -0.236 
7. Learning facilitation 0.844 0.878 0.284 0.659 0.657 0.894 1.000 -0.017 0.249 0.019 -0.030 

8. Communication 0.490 0.418 0.811 0.703 0.696 -0.255 -0.017 1.000 0.963 0.993 0.981 

9. Dimensional motivation 0.704 0.644 0.846 0.858 0.853 -0.029 0.249 0.963 1.000 0.968 0.940 
10. Confidence 0.536 0.465 0.852 0.748 0.743 -0.225 0.019 0.993 0.968 1.000 0.993 

11. Participation 0.493 0.419 0.881 0.721 0.715 -0.236 -0.030 0.981 0.940 0.993 1.000 

 

 

3.4.1. Strong positive relationships 

The results reveal strong correlations among key variables. Notably, empathy and social skills 

(r=0.999) show that greater empathy enhances interpersonal abilities. Similarly, confidence and participation 

(r=0.993) and communication and motivation (r=0.962) highlight the importance of emotional and 

communicative factors in promoting active engagement and motivation in the educational context. 

 

3.4.2. Moderate relationships 

The results reveal strong correlations between key emotional and motivational factors.  

Self-awareness and empathy (0.957) indicate that greater self-awareness enhances empathy. Motivation and 

empathy (0.847) suggest that motivated individuals tend to be more empathetic. Additionally, motivation and 

participation (0.881) highlight that higher motivation is linked to increased engagement and involvement. 
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3.4.3. Weak or negative relationships 

The results indicate weak negative correlations between preparation for teaching and communication 

(-0.255), as well as participation (-0.236). This suggests that stronger instructional planning does not 

automatically improve interpersonal or collaborative skills. Therefore, it is essential to promote integrated 

training that combines pedagogical preparation with communication and participation competencies. 

The heat map in Figure 4 visually represents the Pearson correlation coefficients between the 

different dimensions evaluated. The heat map uses a color scale to represent the strength and direction of 

correlations: dark red indicates strong positive relationships (+1), dark blue represents strong negative 

relationships (–1), and light colors or white reflect weak or no correlation (values near 0), serving as a visual 

aid for interpreting variable associations. The analysis highlights strong positive correlations such as between 

empathy and social skills (0.999), confidence and participation (0.993), and communication and motivation 

(0.963), underscoring the interplay between emotional and interpersonal competencies. Moderate correlations 

were observed between motivation and empathy (0.847) and motivation and participation (0.881), suggesting 

that motivated individuals tend to be more empathetic and engaged. In contrast, weak negative correlations 

were found between preparation for teaching and communication (–0.255), and between preparation for 

teaching and participation (–0.236), indicating that strong instructional planning may not necessarily enhance 

communication or collaborative skills. Overall, the heat map reveals a clear trend: while personal and 

emotional abilities are strongly interrelated, technical aspects such as teaching preparation show weaker 

alignment with interpersonal dimensions, emphasizing the need for more integrated teacher development 

strategies. 
 

 

 
 

Figure 4. Heat map of correlations between the dimensions 
 

 

3.5.  Proposed emotional intelligence intervention program for secondary school teachers 

The program titled strengthening emotional competencies for improved teacher performance and IC 

aims to develop EI in secondary school teachers to enhance their classroom effectiveness and foster  

a positive institutional environment. It consists of three phases: an initial diagnosis to assess teachers’ 
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emotional competencies and perceptions of SC using standardized tools; a training phase comprising four 

modules focused on self-awareness, self-regulation, empathy and social skills, and motivation and resilience; 

and a final phase of applied practice and evaluation through a 12-week intervention with weekly 3-hour 

sessions. Program success is measured by a 15% improvement in EI scores, better teaching performance 

evaluations, and positive IC feedback. 

 

 

4. DISCUSSION 

The findings of this study reinforce the growing body of evidence that highlights EI as  

a fundamental factor in improving teaching performance and IC. The positive correlation observed between 

EI and these two dimensions suggests that enhancing teachers’ emotional competencies contributes not only 

to instructional effectiveness but also to the creation of a more collaborative, trusting, and motivating school 

environment. This aligns with Ghrayeb [23] expanded model of EI, which identifies 12 key competencies 

grouped under self-awareness, self-management, social awareness, and relationship management dimensions 

essential for high-performance teaching. 

Teaching performance, understood as the combination of pedagogical competence, classroom 

management, and the ability to foster student motivation [7], has been shown to improve when teachers 

exhibit high levels of EI. As noted by Goleman [8], emotionally intelligent teachers can better handle 

interpersonal conflicts, manage classroom dynamics, and maintain student engagement. Similarly, the notion 

of IC, as a set of shared perceptions regarding communication, trust, and support in the work environment 

[9], has been strongly associated with teacher satisfaction and performance. Study by Luqman et al. [24] 

confirm that a positive organizational climate significantly enhances job performance, particularly in 

educational environments where interaction and trust are key elements. 

Several studies have explored the interrelationship between these variables. For instance, study by 

Brasseur et al. [13] developed and validated the PEC, a robust instrument that assesses five core emotional 

competencies. This tool demonstrated strong psychometric properties and proved useful in evaluating the 

impact of emotional skills on work performance and well-being, providing a methodological foundation 

relevant to our research. In a different context, Amin et al. [14] examined EI levels in higher education 

faculty in India, revealing gender-based differences and underscoring the importance of inclusive teacher 

training programs. Moreover, Akhtar and Mali [15] explored the connection between spiritual intelligence 

and work engagement, finding that emotional and spiritual competencies jointly influence professional 

performance, particularly when considering gender and urban-rural contexts. These findings resonate with 

study by Kumar and Anshika [16], who showed that EI is not strongly determined by socioeconomic or 

cultural factors, reinforcing the idea that emotional skills can be developed through intentional training in any 

educational setting. 

From a leadership perspective, study by Al Shehhi et al. [17] found that low EI among school 

principals negatively affects SC and leadership effectiveness. This supports our argument for integrating EI 

development not only in teacher preparation but also in educational leadership programs. Iram research [18], 

which demonstrated how various components of EI influence different aspects of the institutional 

environment, further validates our findings. Additionally, Go et al. [19] emphasized that the ability to 

compartmentalize personal challenges, closely tied to EI, is key to sustaining consistent and effective 

teaching practices. Further support for this relationship comes from the study by Mukhtar and Fook [25],  

who found that leadership styles and EI significantly influence teachers’ attitudes toward organizational 

change, suggesting that emotionally intelligent educators are more adaptable and resilient in dynamic 

institutional contexts. Similarly, Nagalingam et al. [26] highlighted the mediating role of work engagement 

in the link between EI and organizational commitment, reinforcing the idea that EI not only benefits 

individual performance but also strengthens institutional cohesion and long-term teacher involvement. 

The evidence gathered across various studies consistently supports the positive influence of EI in 

educational and organizational contexts. Study by Paredes-Saavedra et al. [27] demonstrate a strong 

correlation between EI, teaching performance, and IC in basic education, while Banga [28] highlight the 

interaction between EI and self-confidence as key to effective teaching and student engagement. Similarly, 

Kostyuk and Didyk [29] emphasize the role of EI in improving teaching methods and classroom 

management, recommending the recruitment and training of emotionally competent teachers. Lastly,  

Kamel et al. [30] present findings from the healthcare field, showing that EI is significantly associated with 

perceptions of patient safety climate—an insight that can be extrapolated to education, where a positive 

emotional environment enhances both well-being and performance. Collectively, these studies align with our 

research by underscoring that strengthening teachers’ emotional competencies not only improves their 

individual performance but also enhances the IC and overall educational outcomes. 
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5. CONCLUSION 

There is a direct and significant correlation between EI, teacher performance, and IC, underscoring 

the importance of these variables in enhancing the educational environment. Teachers’ EI not only affects 

their classroom performance but also contributes to strengthening a positive IC, fostering more effective 

interactions among members of the educational community. A favorable IC enhances teacher performance 

and contributes to better organizational dynamics, influencing the quality of education provided.  

The research reinforces the idea that EI, teacher professional competence (TPC), and IC are interconnected 

and that their enhancement through training programs and organizational strategies can significantly improve 

educational quality and workplace well-being in schools. The results support the need to design and 

implement EI training programs for teachers to optimize their performance and improve the IC. 

This study provides empirical evidence that can guide decision-making in educational management, 

highlighting the relevance of considering emotional competencies as a key component for teachers’ 

professional development and institutional well-being. Future research should explore the long-term effects 

of EI training on teaching performance and IC. Additionally, studies could examine gender differences, 

cultural influences, and the impact of specific interventions. Expanding research to different educational 

levels and incorporating qualitative methods would provide deeper insights into EI development. 
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