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 Learning vocabulary through English audiovisual materials has long been  

a popular method among students. With the advancement of digital 

technology, this approach has gained even more attraction, leading to a 

growing number of studies that have investigated its effectiveness. However, 

there is a notable scarcity of research addressing the challenges that students 

face; therefore, the current study aims to explore students’ perspectives on 

the challenges along with the benefits of using audiovisual media as tools for 

learning vocabulary. This study was done through a quantitative approach 

using a questionnaire that included both open-ended and closed-ended 

questions. With the participation of 132 senior English-major students at 

Thu Dau Mot University in Vietnam, the study collected 117 valid 

questionnaires that provided valid data for analysis. Through descriptive 

statistics, the results reveal the improvements in pronunciation and listening 

skills, enhanced understanding of slang and idiomatic expressions, and 

increased exposure to the natural use of the target language. However, the 

findings also reveal that this method poses challenges for students, including 

misunderstandings stemming from the use of formal or informal language 

and an over-reliance on audiovisual media. Therefore, the study emphasizes 

the need for structured guidance to foster language learning outcomes. 
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1. INTRODUCTION 

In recent years, the integration of audiovisual media into language learning and teaching has gained 

significant attention, prompting educators and researchers to explore its effects. In terms of learning 

motivation, many researchers have identified that compared to traditional learning methods, listening to or 

watching native speakers using language in context significantly enhances students’ engagement, which 

fosters their language comprehension and retention. For instance, Sun et al. [1], who acknowledged that 

student interest or motivation is a key factor in achieving language learning goals, identified that movies or 

short videos, as a form of media, significantly boost students’ motivation to learn English. Anah et al. [2] 

also discovered that incorporating multiple senses (e.g., sight and hearing) in the classroom enhances student 

motivation more effectively than using just one. Furthermore, Kabooha [3], who examined the attitudes of 

Saudi English as a foreign language (EFL) students and teachers toward integrating English movies as a tool 

for language skill development, uncovered that both students and teachers have positive attitudes toward 

using movies in language learning. Thus, learning and teaching language through audiovisual media has its 

place in enhancing student motivation. However, how does audiovisual media facilitate vocabulary learning? 

https://creativecommons.org/licenses/by-sa/4.0/
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To address this question, numerous studies have explored different aspects of vocabulary learning 

through audiovisual media. In terms of learning motivation and attitude, audiovisual tools significantly 

motivate students, which makes learning more engaging and stimulates their interest in acquiring new 

vocabulary [4]. Fauzi and Muljanto [5] further support this, stating that students who watch audiovisual 

media tend to be more engaged and active, which increases their motivation to acquire vocabulary and 

achieve their learning objectives. Nurfauziah et al. [6], who explored students’ perspectives on using English 

films to improve vocabulary, discovered that students show strong agreement on the benefits of English 

movies in vocabulary learning.  

In terms of effectiveness, many recent studies revealed that audiovisual aids are generally effective 

for vocabulary learning. For instance, several studies [7]–[11] found that audiovisual input significantly 

enhances vocabulary acquisition, with experimental groups outperforming controls. Notably, a study by 

Ashcroft et al. [12] revealed that there was a significant increase in students’ vocabulary recall ability after 

watching movies. Moreover, a study by Song and Xiong [13] compared the effects of two social media apps 

(QQ and WeChat) and one language-learning app (Baicizhan) on vocabulary learning. While all groups 

demonstrated improvements in vocabulary acquisition, Baicizhan proved to be the most effective and was the 

most preferred by students. The findings underscore the superior impact of dedicated language-learning apps 

compared to general social media platforms for enhancing vocabulary learning. However, Piskadlo et al. [14] 

reported that still pictures were more effective than audiovisual aids for EFL beginners. Captions were 

beneficial for form learning [15], while animated movies [16] and multimedia [17] improved both receptive 

and productive vocabulary. Moreover, Muñoz et al. [18] found that audiovisual input supports L2 learning, 

with captions aiding grammar acquisition but showing no clear advantage for vocabulary. 

Overall, these studies have revealed that in terms of learning outcomes, audiovisual media are 

effective for vocabulary learning. Additionally, student motivation and engagement are also enhanced by 

making the learning process more interactive and enjoyable. However, what other benefits does it offer 

students? We believe that vocabulary learning through audiovisual media may also contribute to better 

pronunciation, listening comprehension, and contextual understanding, as students are exposed to authentic 

language use in real-life situations. Despite these benefits, the use of audiovisual media for vocabulary 

learning may also pose challenges. For example, students might struggle with fast-paced dialogue due to 

language proficiency levels or may misunderstand slang or cultural references. Previous studies [19], [20] 

stated students’ cognitive overload when watching videos with condensed and fast-paced content. Study by 

Xodabande et al. [21] found the inequality in absorbing language via videos since it much depends on 

students’ linguistic proficiency. Although these potential challenges have been explored in some aspects, like 

videos from YouTube and the benefits of subtitles on screens, audiovisuals have not been thoroughly 

examined in general. Therefore, the current study aims to explore what students gain and face in using 

audiovisual media as tools for vocabulary acquisition under their own perspectives. To achieve this objective, 

this paper focuses on addressing the following two research questions: 

− What specific cognitive and contextual factors contribute to the effectiveness of audiovisual media in 

enhancing students’ vocabulary acquisition? 

− How do different types of challenges—such as cognitive load, media content complexity, and learner 

variability—impact students’ ability to learn vocabulary through audiovisual media? 

 

 

2. LITERATURE REVIEW 

2.1.  The role of vocabulary 

Richards and Schmidt [22] defined vocabulary as the collection of words that individuals, 

communities, or speakers of a language know and use, encompassing both receptive (understanding) and 

productive (speaking or writing) vocabulary. It is essential for communication and understanding, making it a 

fundamental component of language learning. Salawazo et al. [23] emphasized prioritizing vocabulary 

acquisition within language education. In the digital era, audiovisual media has proven to be a powerful tool 

for enhancing vocabulary development. Studies showed that exposure to English films and videos improves 

vocabulary, with Regina and Rajasekaran [20] reporting that 94% of participants found audiovisual input 

effective for retention and usage. Effective strategies include using dual subtitles to enhance comprehension 

and repeated viewings to reinforce long-term retention [24], [25]. Different types of on-screen texts, such as 

enhanced captions, also support deeper processing and vocabulary acquisition, even during initial exposure 

[10]. However, successful implementation requires tailoring content to learners’ proficiency levels and 

ensuring equitable access, with strategies like repetition, interactive lessons, and student projects maximizing 

the benefits of audiovisual media for vocabulary learning [20]. 
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2.2.  Audiovisual media 

Media, derived from the Latin term for “intermediary”, functions as a channel for exchanging 

information and translating abstract ideas into concrete understanding, thus supporting educational objectives 

[26]. Media in education are typically categorized into printed, audiovisual, and computer-based forms, with 

audiovisual media gaining prominence for their ability to combine sound and visuals, creating immersive and 

engaging learning experiences. In the digital age, audiovisual media—such as videos and multimedia 

presentations—have become essential educational tools, enriching content delivery, fostering creativity, and 

enhancing student engagement [27]. Recent advancements, including virtual and augmented reality, further 

expand the educational potential of audiovisual media by enabling interactive exploration of complex 

concepts and supporting deeper comprehension and motivation [28]. Research demonstrates that audiovisual 

media improves learning outcomes, critical thinking, and retention by presenting information in interactive, 

visually appealing formats [29], [30]. These tools also boost learner motivation by creating stimulating 

environments and have been shown to outperform conventional methods in various subjects. Despite these 

benefits, challenges such as technological barriers and diverse learner preferences remain. Effective 

implementation requires careful content design and equitable access. Generally, the evolution of audiovisual 

media has transformed education, making it vital for fostering creativity, motivation, and comprehension in 

modern learning contexts. 

 

2.3.  The benefits and downsides of learning vocabulary through audiovisual media 

Previous studies [20], [31] highlight the benefits of using audio-visuals as tools in teaching and 

learning vocabulary in four key functions: attentive, affective, cognitive, and compensatory. In turn, they 

capture students’ attention, foster enjoyment, improve comprehension, and support students’ acquisitions. 

Within the process, learners are offered images, sounds, and context to understand messages, which carves 

and lengthens students’ perception of vocabulary learned. Lo [31] and Alhazmi [32] prompt the striking 

advantages of using audiovisual media in teaching and learning vocabulary in its conveniences. Audiovisual 

media, like movies, are ideal for illustrating a process, especially in slow motion. It also has a wide range of 

choices for students to learn. Each student can learn something from the movie, from the clever or less 

intelligent ones. Overcoming times and places, movies can give people experiences of visiting new areas, 

new countries, and various historical times not in their ages. Finally, audiovisual aids can be rewatched to 

clarify the needed information.  

However, audiovisual media in lessons have certain downsides to be considered. According to 

Azhari and Rahayu [33], the disadvantages of using movies in the teaching and learning process are the cost, 

time consumption, students’ attention, and appropriate movies for the teaching purposes. It is uneasy to find a 

suitable clip for the learning and teaching target. Besides, each student has their own way to perceive 

information from the audiovisual aids, so it will undoubtedly distract the learners from the lessons. 

Meanwhile, learners with higher proficiency language levels are engaged with a video; the ones with lower 

levels might struggle with its complicated words [21], [19]. Moreover, short clips or movies take learners 

much time and patience to watch and rewatch for mastering groups of related vocabulary. It also requires 

plans to reuse the vocabulary in new contexts for practice so that these new words (to the learners) can 

become active ones, which are helpful for them to expose their language competence. Regina and 

Rajasekaran [20] stated about the cognitive overload and distraction potential, in which visual and auditory 

information might overwhelm some learners, and the entertaining nature of audiovisual content might distract 

the learners from learning purposes. 

 

 

3. METHOD 

To answer the research questions, this study was conducted at Thu Dau Mot University in Vietnam 

through a quantitative approach, with the participation of senior English-major students. As reported, the 

total number of senior English-major students is approximately 350. These students were selected because 

they were assumed to be familiar with various vocabulary-learning methods, with audiovisual media gaining 

popularity among them due to advancements in digital technology and the trend-driven nature of young 

learners. Furthermore, they were believed to have experience in vocabulary learning through audiovisual 

media, as their lessons incorporated video-based instruction. Therefore, the data collected from these 

participants are considered valid and reliable for this study. 

The primary data collection tool was a questionnaire consisting of both open-ended and closed-

ended questions, designed based on the theory of information [34]—mixed questions improving the 

qualitative nuance and reliability of collected data. This method was chosen since an open- and close-ended 

survey can exploit the participants’ profound opinions in written form, and noting the answers helps to 

decrease students’ shyness in answering the questions orally and pressure to be recorded. The questionnaire 

aimed to gather students’ perceptions regarding the benefits of using videos as a tool for improving 
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vocabulary mastery, as well as the challenges they may encounter in the process. Specifically, it was divided 

into two parts, comprising a total of 21 questions. The first part focused on students’ general background 

information, while the second part, consisting of 10 multiple-choice and 7 open-ended questions, explored 

students’ perceptions of the benefits and challenges of learning vocabulary through audiovisual media. 

Among the multiple-choice questions, some were designed using 5-level Likert scales, while others provided 

suggested options depending on the specific purposes. The open-ended questions aimed to allow students to 

clarify, elaborate on, and confirm their experiences regarding the benefits and challenges they encountered 

when using audiovisual media for vocabulary learning. 

After being designed, the questionnaire was presented on Google Forms and sent to all targeted 

participants through emails and Zalo groups (a popular social media platform in Vietnam), which were 

established by researchers during the time of teaching at the university. The whole process of data collection 

took place during the first semester of the 2024-2025 academic year. After a week of data collection, a total 

of 132 completed questionnaires were received. However, 15 of them were excluded because the respondents 

reported that they did not actively use English movies to improve their vocabulary. In this regard, only  

117 questionnaires were considered valid. 

Although the number of collected questionnaires did not cover the entire target population, the 

sample size of 117, calculated using Yamane [35] formula, is sufficient to ensure a high level of 

representation. Specifically, 117 respondents account for approximately 92% of the population, with an 

estimated sampling error of around 8%, as in (1). This statistic indicates that the survey results reliably reflect 

the opinions of the senior English-major students at Thu Dau Mot University. 
 

𝑒 =  √
𝑁

𝑛
−1

𝑁
 

2

=  √
350

117
−1

350

2

= 0.075 (≈ 8%) (1) 

 

The survey responses from Google Forms were then exported and imported into SPSS statistics 22 

for analysis. Statistical procedures were employed to assess the distribution of participants’ responses, 

offering valuable insights into students’ perceptions of both the benefits of using videos for vocabulary 

learning and the challenges they may encounter. Descriptive statistics were used to analyze the collected 

data. These analyses enhanced the clarity and quantifiability of the survey results, facilitating a 

comprehensive discussion, interpretation, and presentation of the findings. 

 

 

4. RESULTS 

4.1.  Students’ commonly used types of audiovisual media and their perceived helpfulness 

Figure 1 shows that the majority of students watch short English clips on TikTok and YouTube, 

with approximately 80% reporting a frequency of always or often. Notably, TikTok has a higher percentage 

in the always category (42%), while YouTube leads in the often category (47%). Meanwhile, other types of 

movies and videos, such as documentary films and films in English with subtitles, have an always and often 

viewing frequency ranging from 25% to approximately 70%. These findings suggest that students frequently 

engage with audiovisual media, which plays a significant role in supporting vocabulary acquisition. 
 

 

 
 

Figure 1. Students’ commonly used types of audiovisual media 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Perceptions of audiovisual media in vocabulary acquisition among English … (Xuan Hong Nguyen Thi) 

5213 

However, the extent to which these media types support English vocabulary acquisition appears to 

vary in contrasting ways. For instance, films in English with English subtitles—though not watched as 

frequently as the 2 most commonly viewed media types, with around 50% of students reporting an always or 

often viewing frequency, as in Figure 1—appear to provide the greatest support for vocabulary learning,  

as over 80% of students perceive them as either strongly supportive or somewhat supportive, as seen in 

Figure 2. More notably, English films without subtitles receive less attention in terms of viewing frequency, 

with only 23.1% of students reporting an always or often viewing frequency, as in Figure 1. However, they 

are still recognized for significantly aiding vocabulary improvement, with 57.3% of students acknowledging 

their supportive role, as in Figure 2. 
 

 

 
 

Figure 2. Students’ perceptions of the helpfulness of commonly used audiovisual media 
 

 

4.2.  Students’ perceptions of the benefits of learning vocabulary through audiovisual media 

Figure 3 shows that 83.8% of participants recognize the value of watching movies in improving 

pronunciation and listening skills. Additionally, 76.9% believe that movies help them learn slang and 

idiomatic expressions. Exposure to the natural use of the language being learned is noted by 63.2% of 

participants, further supported by a high level of agreement regarding the role of video context in enhancing 

meaning comprehension, as in Table 1. 

The two other notable benefits include improved vocabulary retention due to audiovisual effects 

(59%) and increased motivation to learn English (56.4%), as in Figure 3. Notably, none of the participants 

denied the examined benefits. Moreover, a significant majority—95.7%, as in Table 1—expressed 

willingness to recommend these learning methods to others, reinforcing the positive impact they may have on 

learners. 
 

 

 
 

Figure 3. Benefits of using audiovisual media to improve vocabulary 
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Table 1. Participants’ confirmation 
Questions Distributions 

Do you believe the context provided in movies (such as 
storyline, character interactions, and visuals) enhances your 

understanding of new vocabulary? 

Strongly agree (29%), agree (55.6%), neutral (15.4%), disagree (0%), 
strongly disagree (0%), mean (4.14), standard deviation (0.655) 

Would you recommend learning vocabulary through English 
movies to other students? 

Yes, definitely (95.7%), perhaps (0.9%), no (3.4%), mean (2.93), 
standard deviation (0.367) 

 

 

Data from open-ended questions, as in Table 2, restate the benefits of learning vocabulary through 

audiovisual media. Approximately half of the students confirmed the positive impact of the learning 

method—45.3% of the participants confirmed the superiority of movies in learning vocabulary to traditional 

textbooks. Most of the respondents appreciated the effectiveness of contextual learning, engagement and 

motivation, and pronunciation and listening skills. There were 65.8% of the students noted the gains, 15.4% 

preferred the mixed method in learning vocabulary, while 10.3% discussed the limitations. They highlighted 

that movies expose viewers to natural dialogue, idiomatic expressions, and cultural nuances, making 

vocabulary more relatable and memorable. Respondent 96 stated that “movies provide context and real-life 

usage of words, making it easier to understand and remember new words.” The participants’ engagement in 

movies was superior to textbooks. Respondent 55 reported that “watching films improves listening 

comprehension and exposes learners to various accents.” Many respondents mentioned that movies enhance 

listening skills and help with understanding diverse accents and speech patterns. Respondent 16 admitted that 

“movies help learners understand natural conversations and improve listening and pronunciation skills.” 
 

 

Table 2. Respondents’ notes for the effects of learning vocabulary through audiovisual media 
Question Aspects of effectiveness N % 

Do you find English movies more effective than 

textbooks or classroom instruction for learning 
vocabulary? Why or why not? 

Yes 53 45.3 

Contextual learning 28 23.9 
Engagement and motivation 20 17.1 

Pronunciation and listening skills 15 12.8 

Visual and emotional memory 4 3.4 

Individual learning styles 3 2.6 

Cultural insights 7 6 

Preference for mixed methods 18 15.4 
Limitations of movies 12 10.3 

No ideas 10 8.5 

 

 

4.3.  Challenges in learning vocabulary through audiovisual media 

Figure 4 highlights several significant challenges that students encounter when using this method to 

enhance their vocabulary. Particularly, approximately 70% of participants identified misunderstanding slang 

or cultural references as a major challenge. Additionally, 60.7% reported difficulties in distinguishing useful 

vocabulary from informal or less relevant language. Furthermore, nearly half of the participants expressed 

concerns about the lack of structure or consistency in their learning process. 
 

 

 
 

Figure 4. Challenges from learning vocabulary through audiovisual media 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Perceptions of audiovisual media in vocabulary acquisition among English … (Xuan Hong Nguyen Thi) 

5215 

Students’ notes, as in Table 3, confirm notable challenges related to mispronunciation, inappropriate 

usage, and context misunderstanding. A prevalent concern among respondents was the risk of picking up 

incorrect pronunciations, particularly influenced by actors’ accents, exaggerated speech, or unclear 

articulation in films, which accounted for 23.9% of the responses. For instance, respondent 87 noted, “movies 

often feature characters with various accents, leading to learners adopting incorrect pronunciation.” Several 

participants also highlighted that movies frequently include informal or slang terms that may not be 

appropriate for professional or academic settings, with this concern representing 16.2% of the responses. As 

respondent 75 stated, “I used slang from movies in formal situations, which was out of place.” Additionally, 

respondents reported instances where the context of a phrase or its cultural nuances were misunderstood, 

resulting in misapplication during conversations, accounting for 10.3% of the feedback. For example, 

respondent 103 remarked, “idiomatic expressions might be misunderstood or misused without grasping 

cultural references.” 

 

 

Table 3. Participants’ notes for negative side effects 
Question Negative side effects N % 

Have you encountered any negative side effects (e.g., 

picking up incorrect pronunciation, using inappropriate 

vocabulary) from learning vocabulary through movies? 
Please explain. 

Incorrect pronunciation 28 23.9 

Use of inappropriate vocabulary 19 16.2 

Misunderstanding context or meaning 12 10.3 
Influence of regional accents and dialects 10 8.5 

Casual and informal language overuse 8 6.8 
Limited vocabulary scope 5 4.3 

Impact on formal English learning 7 6 

No negative impact experienced 8 6.8 
No ideas 20 17.1 

 

 

5. DISCUSSION 

5.1.  Benefits 

In terms of benefits, the study found some striking information. First of all, the paper found that 

students’ vocabulary acquisition is enhanced via audiovisual media, which aligns with the previous findings 

[3], [16]. The abundance of information from short video clips and movies contextualizes vocabulary that 

enhances the validity of measurements that are evidenced by the high scores of agreement in the support of 

movies/short clips towards vocabulary acquisition, like storyline, character interaction, and visuals, or the 

high rate of the benefits from “exposure to natural language use in context.” This also reaffirms the claims of 

Ashcroft et al. [12] about the vocabulary incidental learning process. Moreover, in this study, the 

improvement of listening and pronunciation skills through audiovisual media was noted, which supports the 

assertion of Fauzi and Muljanto [5]—students’ language proficiency can be upgraded through familiarizing 

themselves with natural speech and various accents. In addition, “slang or idiom expressions” and 

“motivation improvement” through audiovisual media were highly appreciated in this paper, aligning with 

the observations of previous studies [6], [17], in which the richness in contexts provided by films enhanced 

language learning.  

Significantly, the paper uniquely found that although the platforms like YouTube or TikTok 

occupied a large proportion of students’ interest in watching, the best one for improving vocabulary 

acquisition is English films with subtitles in English. This finding clarifies Maulida and Warni [36], in which 

they debated the positive impacts of English-language movies, but they did not differentiate the two formats. 

The current paper findings signify that English movies with subtitles show its superior functions in 

understanding and memorizing new vocabulary than the short ones. Expanding Anah et al. [2] concern about 

categorization of media types, the study also found the most preferable type of media was short clips 

compared to the more comprehensive support from the full-length subtitled films. Besides, this paper also 

exploited the participants’ written responses to clarify the closed questions results. Almost half of them 

directly agree with the superiority of audiovisual media over textbooks, although some agree with other items 

like contextual learning and motivation. This result aligns with most of the papers about this topic, 

particularly Minalla [37], who stated the benefits of movies in fostering learning enjoyment and 

contextualizing vocabulary acquisition. Generally, the positive and consistent results prove that screens 

support vocabulary acquisition well among learners. 

 

5.2.  Challenges 

Despite these benefits, this study identified challenges that echo drawbacks mentioned in previous 

research. Findings the possible misunderstanding between formal and informal language and context used in 

audiovisual media in this study align with the ones from Azhari and Rahayu [33], who signified the 
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distractions from audiovisual media. The misapplication of slang and colloquial language, used to discuss in 

Ahmed et al. [9], was also noted in the study. Over half of the participants voted to face the issues of 

distinguishing the lexical formality from videos, though only 6.8% of them clarified this problem in writing. 

This paper briefly found that there is a high rate of misunderstanding in using slang or cultural references, at 

almost 70%, which sounds like some previous ones, which confirmed context from movies boosting 

vocabulary meaning acquisition. Another challenge, consistent with previous research [38], is that a 

proportion of students in this study reported the lack of structures in studying while using audiovisual media. 

They also showed the concern about the adoption of mispronunciation due to the regional differences, 

supporting the conclusions of Younas and Dong [16]. In particular, unlike other previous studies, the 

participants of this paper worried the overreliance on videos with subtitles. Although they admitted the 

superiority of these types of media in boosting vocabulary budget, over half of the participants self-

recognized the issues of dependence on screen captions. 

 

5.3.  Implications 

The findings of this paper point out that the benefits from audiovisual should be considered in 

language acquisition. Although students could recognize by themselves the defect of over-reliance on videos, 

educators should join to warn about the distractions and help to design their structured activities, which is 

consistent with the suggestions of Nurfauziah et al. [6]. Additionally, instructors should notify their students 

about the superior gains from long movies with subtitles compared to short, unscripted videos so that they 

can use up the benefits of vocabulary retention. 

 

 

6. CONCLUSION 

The research supports previous studies about gains when utilizing audiovisual media in vocabulary 

acquisition. Their benefits involve improved listening skills, contextual learning, advanced pronunciation 

skills, and enhanced motivation. However, it noted challenges like misunderstanding from formal or informal 

language and over-reliance. Strikingly, the research signifies the necessity of structured guidance for 

boosting language learning outcomes. The findings orient the application of audiovisual media into the 

programs of language acquisition, enhancing the benefits and identifying the limitations. In further research, 

innovative ways for learning vocabulary from videos should be exploited and examined to ensure these 

media are effective and accessible tools for worldwide learners. 

 

 

ACKNOWLEDGMENTS 

We would like to express our special thanks to the administrative panel of Thu Dau Mot University, 

where we conducted this study, for creating conditions for us to do this study. We also appreciate the 

enthusiastic participation of the students. Thanks to their time and willingness, we could collect valid and 

reliable data for the discussion of the research issue. 

 

 

FUNDING INFORMATION 

No funding is involved in this study. 

 

 

AUTHOR CONTRIBUTIONS STATEMENT 

This journal uses the Contributor Roles Taxonomy (CRediT) to recognize individual author 

contributions, reduce authorship disputes, and facilitate collaboration. 

 

Name of Author C M So Va Fo I R D O E Vi Su P Fu 

Xuan Hong Nguyen 

Thi 

✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓ ✓  ✓ ✓ ✓ 

Thanh Thai Nguyen  ✓ ✓    ✓ ✓  ✓ ✓    

 

C :  Conceptualization 

M :  Methodology 

So :  Software 

Va :  Validation 

Fo :  Formal analysis 

I :  Investigation 

R :  Resources 

D : Data Curation 

O : Writing - Original Draft 

E : Writing - Review & Editing 

Vi :  Visualization 

Su :  Supervision 

P :  Project administration 

Fu :  Funding acquisition 

 

 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Perceptions of audiovisual media in vocabulary acquisition among English … (Xuan Hong Nguyen Thi) 

5217 

CONFLICT OF INTEREST STATEMENT 

The authors declare no conflicts of interest. 

 

 

INFORMED CONSENT 

We have obtained informed consent from all individuals included in this study. 

 

 

ETHICAL APPROVAL 

This study was conducted in accordance with the ethical principles outlined in the Declaration of 

Helsinki. All participants were informed about the purpose, procedures, and their rights to withdraw at any 

time without consequences. Informed consent was obtained prior to participation. Confidentiality and 

anonymity of participants were ensured throughout the research process. 

 

 

DATA AVAILABILITY 

The data that support the findings of this study are openly available in [Perceptions of audiovisual 

media in vocabulary acquisition among English learners: Benefits and challenges] at https://osf.io/3wa5h. 

 

 

REFERENCES 
[1] B. Sun, Y. Nie, H. H. Goh, H. M. Wong, and D. B. K. Kwek, “Enhancing bilingual learners’ Chinese learning: which type of 

home support is effective?” Language and Education, vol. 39, no. 3, pp. 751–770, May 2025,  
doi: 10.1080/09500782.2024.2425714. 

[2] A. Anah, A. F. Novari, and R. E. Gumelar, “The Effect of Using Animation Video Towards Students’ Vocabulary Mastery at The 

Ninth Grade Student of MTs MII Jiput Pandeglang in Academic Year 2021/ 2022,” Journal of English Education Studies, vol. 5, 
no. 2, pp. 33–46, Nov. 2022, doi: 10.30653/005.202252.103. 

[3] R. H. Kabooha, “Using Movies in EFL Classrooms: A Study Conducted at the English Language Institute (ELI), King Abdul-

Aziz University,” English Language Teaching, vol. 9, no. 3, pp. 248–267, Feb. 2016, doi: 10.5539/elt.v9n3p248. 
[4] M. H. Al Aqad, M. A. Al-Saggaf, and Muthmainnah, “The Impact of Audio-Visual Aids on Learning English among MSU Third-

Year Students,” ENGLISH FRANCA: Academic Journal of English Language and Education, vol. 5, no. 2, pp. 201–214,  

Nov. 2021, doi: 10.29240/ef.v5i2.3329. 
[5] W. R. Fauzi and S. Muljanto, “College students’ perceptions on using movies for vocabulary learning,” English Education and 

Applied Linguistics Journal (EEAL Journal), vol. 4, no. 1, pp. 40–47, Apr. 2021, doi: 10.31980/eealjournal.v4i1.1105. 

[6] D. H. Nurfauziah et al., “The Use of English Subtitle on Films to Help Self-Study in Mastering Vocabulary,” Jurnal Keilmuan 
dan Keislaman, vol. 2, no. 1, pp. 35–42, Apr. 2023, doi: 10.23917/jkk.v2i1.54. 

[7] G. Barani, O. Mazandarani, and S. H. S. Rezaie, “The effect of application of picture into picture audio- visual aids on vocabulary 

learning of young Iranian ELF learners,” Procedia-Social and Behavioral Sciences, vol. 2, no. 2, pp. 5362–5369, 2010,  
doi: 10.1016/j.sbspro.2010.03.874. 

[8] A. Puspita, C. Sutarsyah, and Burhanuddin, “The implementation of Audio Visual Media in improving students’ vocabulary 

mastery through WhatsApp,” U-Jet: Unila Journal of English Language Teaching, vol. 10, no. 2, pp. 123–130, 2021,  
doi: 10.23960/UJET.vol10.i2.202102. 

[9] T. Ahmed, S. Shafi, and H. Mahmood, “Enhancing Vocabulary Acquisition in EFL Classes: The Effectiveness of Audio-Visual 

Aids,” Annals of Human and Social Sciences (AHSS), vol. 5, no. 2, pp. 711–724, 2024. 
[10] I. Miralpeix, F. Gesa, and M. del M. Suárez, “Vocabulary learning from audiovisual input at first exposure in young adult novice 

learners,” in Audiovisual Input and Second Language Learning, C. Muñoz and I. Miralpeix, Eds., Amsterdam: John Benjamins, 

2024, pp. 199–220, doi: 10.1075/lllt.61.09mir. 
[11] Z. B. Younes, “Investigating the Impact of Audiovisual Aids on Learning English Language Vocabulary Among Undergraduate 

Students in Jordan,” Research Square, pp. 1–23, Nov. 2024, doi: 10.21203/rs.3.rs-5333636/v1. 

[12] R. J. Ashcroft, J. Garner, and O. Hadingham, “Incidental Vocabulary Learning through Watching Movies,” Australian Journal of 
Applied Linguistics, vol. 1, no. 3, pp. 135–147, Dec. 2018, doi: 10.29140/ajal.v1n3.89. 

[13] B. Song and D. Xiong, “A comparative study of the effects of social media and language learning apps on learners’ vocabulary 

performance,” Asia Pacific Education Review, pp. 1–12, May 2023, doi: 10.1007/s12564-023-09871-z. 
[14] N. Piskadlo, T.-M. Desruisseaux, and K. Prinzo, “A Comparative Study of Teaching L2 Vocabulary with and without Illustrations 

to Virtual EFL Learners,” Journal of Student Research, vol. 12, no. 2, pp. 1–9, May 2023, doi: 10.47611/jsrhs.v12i2.4234. 

[15] E. Peters, E. Heynen, and E. Puimège, “Learning vocabulary through audiovisual input: The differential effect of L1 subtitles and 
captions,” System, vol. 63, pp. 134–148, Dec. 2016, doi: 10.1016/j.system.2016.10.002. 

[16] M. Younas and Y. Dong, “The Impact of Using Animated Movies in Learning English Language Vocabulary: An Empirical 

Study of Lahore, Pakistan,” SAGE Open, vol. 14, no. 2, pp. 1–12, Apr. 2024, doi: 10.1177/21582440241258398. 
[17] D. Efrizal, “Improving Students’ Vocabulary Mastery Through English Movie for Second Year Students at MAN 01 Kota 

Bengkulu,” Al-Lughah: Jurnal Bahasa, vol. 7, no. 1, pp. 46–57, Jun. 2018, doi: 10.29300/lughah.v7i1.1607. 

[18] C. Muñoz, G. Pujadas, and A. Pattemore, “Audio-visual input for learning L2 vocabulary and grammatical constructions,” Second 
Language Research, vol. 39, no. 1, pp. 13–37, Jan. 2023, doi: 10.1177/02676583211015797. 

[19] R. Wei and L. Fan, “On-Screen Texts in Audiovisual Input for L2 Vocabulary Learning: A Review,” Frontiers in Psychology, 

vol. 13, p. 904523, May 2022, doi: 10.3389/fpsyg.2022.904523. 
[20] D. Regina and W. C. Rajasekaran, “A Study on Understanding the Effectiveness of Audiovisual Aids in Improving English 

Vocabulary in ESL Classrooms,” World Journal of English Language, vol. 13, no. 8, p. 446, Oct. 2023,  

doi: 10.5430/wjel.v13n8p446. 

 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 14, No. 6, December 2025: 5209-5218 

5218 

[21] I. Xodabande, M. R. Atai, and M. R. Hashemi, “Exploring the effectiveness of mobile assisted learning with digital flashcards in 

enhancing long-term retention of technical vocabulary among university students,” Journal of Computers in Education, pp. 1–26, 
Dec. 2024, doi: 10.1007/s40692-024-00347-6. 

[22] J. C. Richards and R. W. Schmidt, Longman Dictionary of Language Teaching and Applied Linguistics, 4th ed. London: 

Routledge, 2011, doi: 10.4324/9781315833835. 
[23] I. S. Salawazo, M. Simbolon, V. E. Hutabarat, A. N. Veronika, and E. Saragih, “Analysis of Students’ Vocabulary in Learning 

English,” Linguistic, English Education and Art (LEEA) Journal, vol. 3, no. 2, pp. 469–475, Jun. 2020,  

doi: 10.31539/leea.v3i2.1017. 
[24] E. Peters and S. Webb, “Incidental vocabulary acquisition through viewing L2 television and factors that affect learning,” Studies 

in Second Language Acquisition, vol. 40, no. 3, pp. 551–577, Sep. 2018, doi: 10.1017/S0272263117000407. 

[25] M. F. Teng, “The effectiveness of multimedia input on vocabulary learning and retention,” Innovation in Language Learning and 
Teaching, vol. 17, no. 3, pp. 738–754, May 2023, doi: 10.1080/17501229.2022.2131791. 

[26] R. Fuady and A. A. Mutalib, “Audio-Visual Media in Learning,” Journal of K6, Education, and Management, vol. 1, no. 2,  

pp. 1–6, Jun. 2018, doi: 10.11594/jk6em.01.02.01. 
[27] C. Nicolaou, M. Matsiola, and G. Kalliris, “Technology-Enhanced Learning and Teaching Methodologies through Audiovisual 

Media,” Education Sciences, vol. 9, no. 3, p. 196, Jul. 2019, doi: 10.3390/educsci9030196. 

[28] S. F. A. Shah, T. Mazhar, T. Shahzad, M. A. Khan, Y. Y. Ghadi, and H. Hamam, “Integrating educational theories with virtual 
reality: Enhancing engineering education and VR laboratories,” Social Sciences & Humanities Open, vol. 10, p. 101207, 2024, 

doi: 10.1016/j.ssaho.2024.101207. 

[29] J. Qian, J. Shang, and L. Qin, “A systematic scoping review of 360-degree videos in teacher education,” Journal of Research in 
Innovative Teaching & Learning, vol. 18, no. 1, pp. 20–38, Mar. 2025, doi: 10.1108/JRIT-03-2023-0029. 

[30] T. Shaojie, A. A. Samad, and L. Ismail, “Systematic literature review on audio-visual multimodal input in listening 

comprehension,” Frontiers in Psychology, vol. 13, p. 980133, Sep. 2022, doi: 10.3389/fpsyg.2022.980133. 
[31] S. Lo, “Vocabulary learning through viewing dual-subtitled videos: Immediate repetition versus spaced repetition as an 

enhancement strategy,” ReCALL, vol. 36, no. 2, pp. 152–167, May 2024, doi: 10.1017/S0958344024000053. 
[32] K. Alhazmi, “The Effect of Multimedia on Vocabulary Learning and Retention,” World Journal of English Language, vol. 14,  

no. 6, pp. 390–399, Mar. 2024, doi: 10.5430/wjel.v14n6p390. 

[33] R. Azhari and S. Rahayu, “Improving Students’ Vocabulary Mastery Through Aladin Movies in One of Private in Cimahi 
Institutes,” PROJECT (Professional Journal of English Education), vol. 6, no. 2, pp. 226–231, 2023. 

[34] A. Mackey and S. M. Gass, Second Language Research: Methodology and Design, 2nd ed. New York: Routledge, 2015,  

doi: 10.4324/9781315750606. 
[35] T. Yamane, Statistics: An Introductory Analysis, 2nd ed. New York: Harper and Row, 1967. 

[36] S. Maulida and S. Warni, “Students’ Perceptions Toward the Impact of English Movies on Students’ Vocabulary Knowledge,” 

SALEE: Study of Applied Linguistics and English Education, vol. 5, no. 2, pp. 666–680, Aug. 2024,  
doi: 10.35961/salee.v5i2.1448. 

[37] A. A. Minalla, “Enhancing Young EFL Learners’ Vocabulary Learning Through Contextualizing Animated Videos,” Theory and 

Practice in Language Studies, vol. 14, no. 2, pp. 578–586, Feb. 2024, doi: 10.17507/tpls.1402.31. 
[38] J. Prayuda S, “Teaching Procedure Text by Using YouTube as A Media in English Language Teaching: EFL Students’ 

Perspectives,” in Conference on English Language Teaching (CELTI), Jun. 2021, pp. 1–8, doi: 10.24090/celti.2021.261. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Xuan Hong Nguyen Thi     has been a lecturer at Thu Dau Mot University since 

2006. She graduated from University of Social Sciences and Humanities, Vietnam National 

University, Ho Chi Minh City (VNU-HCM) in 2004. She used to be the leader of the 

English Language Program, Faculty of Foreign Languages at Thu Dau Mot University for  

5 years. She has been interested in English teaching and intercultural communication and 

she has written several papers in these fields. She can be contacted at email: 

hongntx@tdmu.edu.vn. 

  

 

Thanh Thai Nguyen     is a lecturer at Thu Dau Mot University. He received his 

master degree in English and his bachelor degree from Thu Dau Mot University, Vietnam. 

He is currently pursuing a Ph.D. in contrastive linguistics at the University of Social 

Sciences and Humanities, Vietnam National University, Ho Chi Minh City (VNU-HCM). 

In 2021, he joined the Institute for Foreign Language Training and Education of Thu Dau 

Mot University as lecturer. He has written several papers in the areas of English teaching. 

His research interests also include TESOL and linguistics. He can be contacted at email: 

thaint@tdmu.edu.vn. 

 

https://orcid.org/0009-0008-0445-1905
https://orcid.org/0009-0003-0782-1688
https://orcid.org/0009-0008-0445-1905
http://orcid.org/0009-0003-0782-1688
https://www.scopus.com/authid/detail.uri?authorId=59395927100
https://www.webofscience.com/wos/author/record/61873895

