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 This research focuses on the development of an external quality assessment 

(EQA) utilization model for enhancing the internal quality assurance system 

within child development centers. The research employed research and 

development (R&D) methods along with parallel mixed methods, the study 

unfolds in three distinct phases. Phase 1 involves a comprehensive survey of 

current conditions, problems, needs, participation, and the utilization of 

EQA in developing the internal quality assurance system of child 

development centers. Phase 2 constitutes a multiple-case study, employing 

in-depth interviews for data collection. Phase 3 integrates findings from 

phases 1 and 2 to synthesize a model for utilizing test results. Finally, the 

study involves the trial and evaluation of practice guidelines employing 

EQA utilization to improve the internal quality assurance system. The 

findings indicate that the current conditions of quality assurance operations 

in child development centers under local administrative organizations are 

mostly complete but exhibit problems at a low level across all standards. 

Organizational commitment, participation in internal quality assurance 

operations, adaptation from external assessment results, and attitude towards 

quality assurance are crucial contributors. In conclusion, the EQA utilization 

model for improving the internal quality assurance system of the child 

development center as a practical and effective tool for enhancing quality 

assurance processes. 
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1. INTRODUCTION 

Early childhood, a foundational stage marked by rapid development, serves as the cornerstone for an 

individual’s growth across various dimensions. This crucial period not only shapes the future of individuals 

but also significantly impacts the development and prosperity of a nation. There is a pressing need to address 

the critical weaknesses in its quality, urgent collective action is required from the government, various 

sectors, parents, communities, and educational institutions to enhance the quality of care and development 

provided to children during this pivotal stage. The quality of care, development, and education services for 

children from birth until they enter primary school. 

https://creativecommons.org/licenses/by-sa/4.0/
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Local administrative organizations play a crucial role in providing early childhood education 

through child development centers. These centers aim to ensure the holistic development of children aged  

2-5 years. To maintain quality, a robust internal quality assurance system has been in place since the 1985 

academic year. However, challenges persist in meeting criteria and enhancing this system to align with 

evolving standards. Ministry of Interior’s announcement of standards for early childhood education reflects an 

ongoing effort to strengthen quality assurance, emphasizing both internal and external assessments [1], [2]. 

Child development centers managed by local administrative organizations face challenges through 

external quality assessment (EQA). The improvements are needed for responding to 8-12 indicators, 

emphasizing the effectiveness of internal quality assurance systems and aligning outcomes with educational 

reform policies. The urgency of local development to devise a model for utilizing external assessment 

outcomes becomes apparent, especially for highly effective child development centers, to fortify quality 

assurance in these significant educational institutions [3]. 

A comprehensive review of past and present research underscores the significance of utilizing 

quality assessment outcomes for improving educational institutions. Studies have explored factors 

influencing the utilization of external evaluation findings and have proposed models to enhance the quality of 

small educational institutions [4], [5]. The utilization of evaluation results varies at both individual and 

institutional levels, emphasizing the need for a multifaceted approach to address challenges and enhance 

educational quality [6]–[8]. 

In the context of study, where EQA reveal immediate improvement needs, there is a dearth of 

research focusing on the alignment of external assessment outcomes with national early childhood 

development center standards. This research aims to bridge this gap by gathering both quantitative and 

qualitative data by investigating and formulating a model for leveraging EQA results, the objective is to 

enhance the quality assurance system within child development centers. Ultimately, this research seeks to 

contribute fresh insights and guidelines to uplift the quality of these centers, aligning them with the 

benchmarks set by national early childhood development centers. The broader goal is to foster the 

development of quality in early childhood, ensuring the continued contribution of Thai youth as quality 

citizens within the nation. 

 

 

2. METHOD 

This research employs a mixed-methods approach, specifically a parallel design known as 

convergent design, for research and development (R&D). The researchers obtained human research ethics 

certification from the Human Research Ethics Committee at Surin Rajabhat University, with the project code 

HE 662002. Approval was granted during meeting no. 3/2023 on June 8th, 2023. The research encompasses 

three main methods, they are survey research methods, multiple case studies, and the development of EQA 

utilization model. 

 

2.1. Phase 1: survey research methods 

The participants included 549 child development centers under the local administrative organization 

in Surin Province, Thailand. The study conducted a survey through 286 child development centers, 

determined using Taro Yamane’s calculation table with a confidence level of 95% and an error margin of 

±5%. Data were collected from 300 locations through a multi-stage random sampling method, with a single 

informant from each center. 

Information includes current conditions, problems, needs, participation, and use of EQA results. 

Factors affecting the internal quality assurance system of child development centers are explored through 

various dimensions, including internal quality assurance operations, problems, needs, organizational 

commitment, participation, attitudes toward quality assurance, and use of external assessment results.  

A questionnaire with a 5-level rating scale and a selection-response nature was employed. The instrument 

consists of multiple sections addressing personal information, internal quality assurance operations, 

problems, needs, organizational commitment, participation, adjustment based on external assessments, 

opinions on quality assurance, and the use of external assessment results. The quality of research instruments 

was evaluated by experts with ranges of index of congruence between 0.60 and 1.00. The comments and 

qualitative improvements were provided for developing items be more suitable. 

An online questionnaire using Google Form was utilized, with data collected from 300 informants 

representing child development centers. Quantitative data were analyzed using descriptive statistics, 

including percentages, means, and standard deviations. Factors affecting the use of quality assessment results 

were examined through stepwise multiple regression analysis. 
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2.2. Phase 2: multiple case studies 

The participants comprised of 18 model child development centers under the Subdistrict 

Administrative Organization and Subdistrict Municipality in Surin Province. Five model centers were 

selected based on EQA at good results. Information encompasses the current condition, problems, needs, and 

participation in the internal quality assurance system of model child development centers, including aspects 

such as internal quality assurance, problems, needs, organizational commitment, attitudes toward quality 

assurance, and the use of external assessment results. 

Semi-structured interviews and questionnaires with a 5-level rating scale were employed. The 

instrument was assessed for content validity, with a Cronbach’s alpha coefficient of 0.98. Data were collected 

through in-depth interviews and questionnaire responses from key informants, including administrators, 

directors, teachers, and parents, totaling 30 individuals. Content analysis and inductive analysis (analytic 

induction) were utilized to interpret and create conclusions from interviews and self-assessment reports. 

 

2.3. Phase 3: development external quality assessment utilization model 

Key informants include local administrative organization administrators, education and culture 

division directors, child development center directors, childcare teachers, early childhood experts, and 

measurement and evaluation experts. A total of 30 individuals participated in focus group interviews and 

model evaluations. Focus group recording forms and evaluation forms were employed. The instrument has  

a content validity index (index of item objective congruence: IOC) between 0.66 and 1.00, and a Cronbach’s 

alpha coefficient of 0.93 and 0.95. Data were collected through focus group interviews and evaluations of the 

preliminary model. Results were analyzed using the average and standard deviation for the evaluation of 

accuracy and propriety. Content analysis was applied to focus on relevant content aligned with the research 

concept. 

 

 

3. RESULTS AND DISCUSSION 

3.1. Survey research analysis 

The current condition of quality assurance operations within child development centers under local 

administrative organizations consists of setting educational standards, creating educational development 

plans, and implementing the plans. These operations include evaluating internal educational quality, follow 

up on operations to develop according to standards, and prepare a self-assessment report according to the 

educational standards of the educational institution. The self-assessment report is then submitted and is 

complete and accurate. 

Quality assurance operations in local administrative organizations in child development center show 

both successes and shortcomings. According to research and educational organization reports, the process 

involves setting educational standards, developing and implementing development plans, assessing internal 

quality, and presenting a self-assessment report [9], [10]. The study reports are 95% comprehensive and 

accurate, showing a strong procedural framework. Despite this progress, difficulties exist at low levels across 

all operation standards. This research reveals numerous important child development center growth needs 

aligning management practices with changing educational standards and regulatory frameworks demands 

ongoing effort. Creation of early childhood learning, and development environment requires effective 

administration. Teachers and child caretakers must be better trained to organize developmental learning and 

play experiences. 

Effective quality assurance requires comprehensive policies that address both structural and process 

aspects of early childhood education and care. Research indicates significant variability in quality 

assessments across childcare centers, with some centers showing greater stability than others. This 

inconsistency undermines the effectiveness of risk-based oversight approaches [11]. Parents prioritize safety, 

qualified staff, and engaging curricula, which are essential for their satisfaction and children’s future learning 

success [12]. Despite these challenges, establishing robust quality assurance frameworks can enhance service 

delivery and contribute to national development. However, ongoing evaluation and adaptation of these 

frameworks are necessary to address the dynamic needs of childcare services. 

Studies show that early childhood educators need professional development to help children develop 

cognitively and socially. Educators need ongoing training, mentoring, and support to provide effective care. 

Many centers struggle to create a continuous educational improvement system despite their strong 

commitment to quality assurance [13], [14]. Scholars say systems must be dynamic, not just a check-box 

process, to ensure long-term educational excellence. This includes monitoring, revising standards, and 

incorporating stakeholder comments. Centers struggle to integrate external assessment results into their 

improvement programs [15], [16]. A legislative necessity, external evaluations can also be used for reflective 

practice and improvement. Bridging the gap between external evaluations and internal improvement requires 

the strongest organizational commitment and staff participation, which is promising. A culture of continual 
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development requires this degree of parental and all sectors’ engagements [17]. Positive adaptation of 

external quality evaluation data suggests increased maturity in these systems. They need to strengthen 

administration, teaching, and internal and external evaluations. 

The conditions need for development of quality assurance operations within child development 

centers. Every location needs for development that cover: i) management of early childhood development 

centers; ii) teachers/child caretakers providing care and organizing learning and play experiences for early 

childhood development; iii) internal quality assurance systems especially in the aspect of providing for 

continuous development of educational quality; and iv) in the aspect of using the results of EQA. The 

organizational commitment and participation in internal quality assurance operations were overall at the 

highest level. The adaptation from the EQA results and attitudes towards internal quality assurance and EQA 

were overall at a high level. Factors affecting the use of EQA results of child development centers can be 

seen in Table 1. 
 

 

Table 1. Correlation coefficient of the predictor and dependent variables 
Variables X1 X2 X3 X4 X5 X6 

X1 1.000      

X2 0.045 1.000     

X3 0.106 0.534 1.000    

X4 0.064 0.040 0.039 1.000   

X5 0.219* 0.517* 0.694* 0.041 1.000  

X6 -0.151* -0.276* -0.376* -0.032 -0.363* 1.000 

Y 0.206* 0.466* 0.803* 0.029 0.670* -0.424* 

𝑋 0.95 4.49 4.15 4.09 4.26 1.92 

SD 0.11 0.51 0.56 0.65 0.61 0.69 

Note: *Correlation is significant at the 0.05 level (2-tailed) and X1=internal quality assurance system, X2=organizational 
commitment, X3=adaptation to quality assessment, X4=attitude towards assessment, X5=Participate in the internal 

quality assurance system. X6=Level of internal quality assurance system problems and Y=EQA utilization. 

 

 

The results of the analysis of the correlation coefficient of seven observed variables found that there 

were four pairs of variables: i) internal quality assurance system and the EQA utilization (r=0.206);  

ii) commitment to the organization and EQA utilization (r=0.466); iii) adapting to EQA (r=0.803); and  

iv) participating EQA utilization (r=0.670) have a relationship. The positive direction with statistical 

significance at the 0.01 level, showing that the variables are related in the same direction with a correlation 

coefficient between the variables and there is one pair, i.e., the problem level and EQA utilization are related. 

in the negative direction with statistical significance at the 0.05 level, indicating that the variables are related 

in opposite directions with a correlation coefficient equal to 0.424 and there is one pair of variables, namely 

attitude towards evaluation and EQA utilization (r=0.029), there is no relationship. 

This study’s correlation coefficient analysis of seven observed variables shows how various factors 

affect educational institutions’ quality assurance and external quality evaluations. Although minor,  

the positive correlations indicate that institutions that use external quality evaluations achieve better results 

when they implement stronger internal quality evaluation procedures [18]. An effective internal quality 

evaluation system prepares for external examinations. Research shows that aligning internal systems with 

external standards may make external evaluations more meaningful for improvement. This small positive 

connection demonstrates that organizational commitment enhances the use of quality evaluation results. 

Devoted childcares are more likely to see EQA as a learning opportunity and utilize its results constructively. 

This supports research indicating that institutional commitment promotes external assessment-based 

improvement measures. The substantial connection suggests that organizations that adapt to quality 

evaluation findings use these assessments more efficiently. Flexible institutions that are open to external 

feedback are more likely to implement the recommendations. Adaptability in educational organizations 

promotes ongoing improvement. The strong correlation indicates a close relationship between institutions’ 

use of data and their participation in external quality evaluations [19], [20]. 

Involvement in the EQA process helps institutions understand and execute recommendations, 

supporting the idea that participation deepens insights and improves external feedback applications [21]. 

Problem level and quality evaluation utilization exhibit a negative correlation. The inverse correlation 

indicates a decrease in the use of EQA results as problems escalate. Institutions with significant internal 

issues may find it difficult to use EQA results. This negative link demonstrates how institutional issues can 

hinder the conversion of external evaluations into actionable development initiatives. Studies also reveal that 

severe internal dysfunction can hinder external recommendation implementation [22]. 

However, we found no significant link between attitudes toward evaluation and EQA findings, 

suggesting that a positive or negative attitude toward assessment does not directly alter the use of outcomes. 
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This may suggest that structural capability or organizational support are more important in applying EQA 

outcomes. According to EQA research, attitudes alone may not have an impact on behavior. Internal quality 

assurance mechanisms, organizational commitment, adaptability, and active participation enhance the use of 

EQA results, underscoring the importance of internal preparation and engagement in external evaluations. 

However, high problem levels inhibit successful use, demonstrating that institutions must resolve internal 

issues to benefit from external assessments. Finally, while significant, evaluation attitudes may not 

immediately affect EQA results’ practical applicability. 

Table 2 presents the results of a stepwise multiple regression analysis aimed at identifying predictive 

variables that influence the use of quality assessment results. Out of five predictive variables, there are 

variables that have been tested. There is a statistically significant difference at the 0.01 level for all four 

variables: i) adaptation to quality assessment (X3); ii) participation in the internal quality assurance system 

(X5); iii) level of internal quality assurance system problems (X6); and iv) internal quality assurance system 

(X1). The internal quality assurance system (X1) demonstrates a strong correlation with the effective 

utilization of quality assessment results, indicating that organizations with robust internal frameworks are 

more likely to leverage these results for improvement. Furthermore, the significant differences observed at 

the 0.01 level suggest that addressing each of these variables can lead to enhanced quality outcomes within 

the system. 
 
 

Table 2. Stepwise multiple regression analysis 
Model R R square Adjusted R square Std. Error of the estimate F 

1 0.804a 0.646 0.645 0.34442 543.359** 

2 0.819b 0.670 0.668 0.33289 301.820** 
3 0.826c 0.682 0.679 0.32735 211.791** 

4 0.830d 0.689 0.685 0.32442 211.791** 

**p<0.01 
 

 

The adaptation to the quality assessment variable (X3) can be predicted to be the factor affecting the 

best EQA utilization. Statistically significant at the 0.01 level with a regression coefficient was 0.645, 

affecting the use of EQA utilization 64.50% when wanting to add one variable at a time. When adding the 

variable in the internal quality assurance system (X5), the regression coefficient, or the predictive power, 

increased to 0.668. The increased value when examining the difference with the original regression 

coefficient or predictive power was found to still be statistically significant at 0.01. Participation in the 

internal quality assurance system resulted in an increase in the use of EQA utilization of 66.80%. This 

increase highlights the positive impact of the internal quality assurance system on EQA practices, suggesting 

that such systems can enhance overall performance and accountability. Further analysis may reveal additional 

factors contributing to this improvement, offering more details about effective quality management strategies. 

When adding the level of the internal quality assurance system problems variable (X6), the 

regression coefficient, or predictive power increased to 0.679. The increased value when examining the 

difference with the original regression coefficient or predictive power was found to still be statistically 

significant at the 0.01. Factors related to the level of problems in the internal quality assurance system 

affecting the use of EQA utilization 67.90%. This indicates that a significant portion of the variability in 

EQA utilization can be attributed to problems with the internal quality assurance system. Consequently, 

addressing these issues may lead to improved outcomes in external assessments and overall quality 

management practices. 

When adding the internal quality assurance system variable (X1), the regression coefficient or the 

predictive power increased to 0.685. The increased value when examining the difference with the original 

regression coefficient or predictive power was found to still be statistically significant at the 0.01. Factors 

related to the level of problems in the internal quality assurance system affecting the use EQA utilization 

68.50%. Another predictor variable, organizational commitment (X2), was removed from the equation.  

It affects the use EQA utilization without statistical significance as revealed in Table 3. 
 
 

Table 3. Stepwise multiple regression analysis 
Predictive variables B Std. Error Beta 

X3 0.648 0.047 0.634 
X5 0.161 0.044 0.172 

X6 -0.092 0.030 -0.030 

X1 0.411 0.163 0.085 
a (Constant) 0.524 0.237  

R=0.830; adjusted R square=0.685; F=211.791** 

R square=0.689; Std. Error square=0.32442 
**p<0.01 
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The EQA utilization is a result of factors adaptation to quality assessment variable (X3), participate in the 

internal quality assurance system variable (X5), level of internal quality assurance system problems variable 

(X6), and internal quality assurance system variable (X1) with statistical significance at the 0.01 level. The 

results of data analysis can be used to create a forecasting equation in the form of raw scores.  

 

𝑌 = 𝑎 + 𝐵𝑛(𝑋3 + 𝑋5 − 𝑋6 + 𝑋1)  

𝑌 = 0.524 + 0.648 + 0.161 − 0.092 + 0.411  

 

EQA utilization=0.524 (constant value)+0.648 (adaptation to quality assessment)+0.161 (participation in the 

internal quality assurance system)–0.092 (level of internal quality assurance system problems)+0.411 

(internal quality assurance system). It can be divided into four aspects: i) multiple correlation coefficient 

(R)=0.830; ii) regression coefficient or predictive power (R square)=0.689; iii) standard error of the 

regression coefficient (Std. Error square)=0.32442; and iv) regression coefficient or adjusted predictive 

power (adjusted R square)=0.685. It can be concluded that when all four independent variables are entered 

into the forecasting equation. Able to predict the use EQA utilization was usable at 68.50%. 

 

3.2. Multiple case studies analysis 

From a multi-case study of five model child development centers that have good practices in 

implementing internal quality assurance systems according to the National Early Childhood Development 

Center standards, the results of the analysis can be summarized as the following: 

− Every location has a quality assurance system within the child development center. According to the 

standards of the National Early Childhood Development Center according to the Surin Province Order 

No. SR 0023/W4376 dated August 31st, 2022 regarding guidelines for driving national early childhood 

standards for early childhood educational institutions under the local administrative organization which 

has been announced since 2019 and has been supervised follow up by the parent agency at least two 

times a year and complete all elements, including setting educational standards. Preparation of 

educational development plans implementation of the plan internal evaluation of educational quality 

following up on performance to develop according to standards preparing a report on the results of self-

assessment according to the educational standards of the educational institution. and submit self-

assessment reports to local administrative organizations. 

− Level of internal quality assurance system problems within child development centers according to the 

national early childhood development center standards where everywhere has low to lowest problems. 

− Development needs according to the implementation of the quality assurance system within the child 

development center according to the national early childhood development center standards. Every 

location has development needs covering the main issues like: i) management of early childhood 

development centers; ii) teachers/caregivers provide care and organize learning and play experiences for 

early childhood development; and iii) internal quality assurance system especially in providing for the 

continuous development of educational quality. and using the results of EQA to develop the quality of 

quality assurance. 

− Organizational commitment of personnel to child development centers is at a high level in everywhere. 

− Adaptation to EQA is at a high level everywhere. 

− Participation in the internal quality assurance system is at a high level, classified as participation of the 

main relevant persons. and groups involved in promotion and support include parents, communities, and 

other external agencies who come to promote learning and playing experience. 

− Attitudes towards internal quality assurance and EQA everywhere are at a high level. 

There are factors that affect the use of external evaluation results in the development of child 

development centers. They are: i) context of readiness of child development centers; ii) conditions of operation 

according to the internal quality assurance system; iii) level of problems in the internal quality assurance 

system according to the standards of the National Early Childhood Development Center; iv) adaptation to 

EQA; v) stakeholder participation includes participation of personnel within the child development center and 

participation of the community and parents; vi) positive attitude of child development center personnel 

towards EQA and attitude towards developing early childhood children in the community in a comprehensive 

and equitable manner in urban areas; vii) academic leadership of local government organization executives and 

potential of personnel; and viii) supervision, monitoring and evaluation of the local government organization. 

Several factors influence the use of external evaluation results in developing child development 

centers. These criteria are crucial for external assessments to improve early childhood education. Each aspect of 

the quality assurance and development framework impacts how successfully child development centers can use 

external feedback to improve operations. The child development center’s readiness determines how well to use 
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the results of the external evaluation. This includes center infrastructure, resources, staffing, and organizational 

stability. Well-equipped and staffed centers can effectively implement external improvement suggestions. 

Research consistently shows that organizational preparation greatly impacts quality improvement activities. 

The strength of the system determines how quickly it can integrate external evaluation data  

[23], [24]. Effective internal quality assurance systems integrate internal operations with external standards, 

making it easier for child development centers to turn external evaluation comments into action plans. When 

internal systems are poor, external evaluations may show weaknesses, but the center may struggle to fix them 

[25]. Centers with many or complex quality assurance difficulties may struggle to use external evaluation 

data. Research shows that internal issues, such as a lack of resources, staff training, or management, can 

make it harder to implement external evaluation recommendations. Before benefiting from external 

assessments, child development centers must address internal deficiencies [26]. 

Development requires adaptability to EQA findings. Flexible, adaptable child development centers 

are more likely to adopt external recommendations. Adaptability requires changing methods, strengthening 

processes, and involving teachers. According to research, firms that respond to external feedback develop 

and innovate more. Engaging stakeholders ensures multiple perspectives on decision-making and broader 

support for improvements [27]–[30]. Participation by stakeholders promotes responsibility and ownership of 

the development process. Research shows that parent and community engagement sustain the benefits of 

early childhood centers. 

The attitudes of child development centers’ staff towards EQA are significant psychological factors. 

Staff are more inclined to participate in external evaluation and use the outcomes constructively if they 

regard it as a learning opportunity. Any firm seeking high-quality results needs a culture of continual 

improvement, which positive attitudes demonstrate. The commitment to comprehensive and equitable early 

childhood development in metropolitan settings affects external evaluations’ effectiveness. In metropolitan 

regions, where education differences are glaring, equity-focused external evaluations address gaps and 

injustices. This supports inclusive education and social justice in early childhood education policy. 

Academic leadership and staff competency are also important for local government executives. 

Experts and supporters of early childhood education policy can help adopt external evaluation outcomes. 

Staff potential, including professional qualifications, continuous training, and innovation, determines the 

operationalization of external feedback. Local government organizations use external evaluation data for 

continual improvement through effective supervision, monitoring, and evaluation [31]. Researchers may 

neglect or never use unsupervised external evaluation findings. Local governance systems are crucial to the 

durability of early childhood education advances, according to research. Complex interactions between 

organizational preparation, internal systems, stakeholder involvement, leadership, and attitudes influence 

child development centers’ adoption of external evaluation outcomes [32]. To properly utilize external 

evaluation data, child development centers must address internal difficulties, engage stakeholders, and 

commit to fair growth. Local government leadership and excellent monitoring and evaluation help external 

evaluations succeed, improving early childhood education [33]. 

 

3.3. Development external quality assessment utilization model 

From the results of document analysis, related research, quantitative data analysis, and qualitative data 

analysis, the researcher used these findings to synthesize (draft) a model for using EQA results. The model is 

intended to develop an internal quality assurance system for child development centers in Surin Province. 

 

3.3.1. Development external quality assessment utilization model 

The results of the development EQA utilization model found that: 

a. Principles of the model. 

b. Objectives of the model were to provide guidelines for child development centers to use the EQA 

utilization to develop the internal quality assurance system of the child development center in Surin 

Province effectively. It provides guidance to agencies in supervising, monitoring, and evaluating results, 

including providing recommendations to child development centers in using EQA utilization to improve 

the quality of child development centers. 

c. Mechanisms for involved persons in the EQA utilization model. 

d. Components of EQA utilization model: i) component 1 uses EQA utilization to develop the 

management of early childhood development centers; ii) component 2 uses EQA utilization to develop 

the quality of care and provide learning and play experiences; and iii) component 3 uses EQA 

utilization to develop early childhood quality outcomes. 

e. Managing the EQA utilization model: 

Input factors include: i) quality assurance system within the childcare center, according to the 

National Early Childhood Development Center standards; ii) quality assurance system outside the 

educational institution, according to the standards set by the Office for Educational Standards and Quality 
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Assessment; iii) report on EQA results; and iv) factors affecting the use of EQA results include: 

organizational context and readiness of the child development center,  adaptation to quality assessment, 

participation in the internal quality assurance system,  recognize and be aware of internal quality assurance 

system problems,  implementation of the internal quality assurance system,  personnel potential,  attitude 

towards quality assessment,  commitment to the organization,  and supervision, monitoring and evaluation 

from the agency. The details can be shown in Figure 1. 
 

 

 
 

Figure 1. EQA utilization model of early childhood development centers 
 

 

Process consists of step 1 which is creating awareness; step 2 is self-assessment before using EQA 

utilization; step 3 is using EQA utilization to improve and develop steps; step 4 is supervision, monitoring, 

promotion and support; step 5 is internal quality assessment; and step 6 is improving the quality of the  

self-assessment report. Output refers to the quality of educational provision of child development centers. 

According to the standards of the National Early Childhood Development Center and standards for quality 

assurance outside educational institutions, include aspect 1 which is management of early childhood 

development centers, aspect 2 on teachers/caregivers provide care and organize learning experiences and play 

for early childhood development, and the third aspect is the quality of early childhood children; from using 

the results of EQA. 

Feedback data and information are utilized for the internal development of the child development 

center in each subsequent academic year, along with recommendations from the EQA of the educational 

institution. Key success refers to things that use a model that must have or should have in order for the 

developed model to be successful. Factors affecting the success of using the model for EQA results in 

developing an internal quality assurance system for child development centers. 

Tools used in the of EQA utilization model consists: i) suggestion analysis EQA form; ii) project 

feasibility assessment form; iii) performance verification form; iv) preparing a development plan that has 

been improved and revised by using EQA form; v) form for organizing the annual action plan under the 

revised and revised educational development plan by using the EQA utilization; vi) monitoring the EQA 

utilization form; vii) report on the EQA utilization form; viii) form for comparing results of quality 

development according to the standards of the National Early Childhood Development Center; ix) report 

form summarizing performance results by project/activity; and x) (draft) self-assessment report. 
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3.3.2. Results of the evaluation of external quality assessment utilization model 

The evaluation results came from a group of experts and key stakeholders in quality assurance 

within the child development center, totaling 30 people. It found that the standard of accuracy and standard 

of propriety were at the highest level. The evaluation results from the child development center, which is an 

experimental group, totaling five locations, found that the standard of feasibility and standard of utility were 

at the highest level. 

The management of the MLQ 4U-IQA Model involves input factors, including the quality assurance 

systems within childcare centers, both national and external standards, EQA results, and factors influencing 

the use of these results. This reflects a holistic and contextualized approach, acknowledging the diverse 

factors influencing the quality of child development centers. Finally, it is crucial to acknowledge the financial 

support provided by the Office for National Education Standards and Quality Assessment (ONESQA), 

Thailand, in conducting this research. Such support not only contributes to the advancement of educational 

quality assurance but also underscores the importance of collaborative efforts between academia and 

regulatory bodies in fostering improvements within the education sector. In conclusion, the positive 

evaluation results from experts, stakeholders, and the trial group affirm the effectiveness and practicality of 

the MLQ 4U-IQA Model. This model has the potential to significantly enhance the internal quality assurance 

systems of child development centers, contributing to the broader goals of improving early childhood 

education quality. 

 

 

4. CONCLUSION 

The research demonstrates that local administrative organization child development centers have 

quality assurance procedures. They set educational standards, create and implement strategies, conduct 

internal quality reviews, and self-assess. Operations such as management, personnel training, and the 

integration of EQA into continuous improvement remain challenging despite recent advances. Effective 

internal systems match external evaluations by improving quality assurance results. Child centers that adapt 

to external feedback and actively engage in quality assurance perform better. Resource constraints and staff 

training prevent centers from effectively utilizing external evaluation results. We must address these internal 

concerns to adopt external recommendations. Educators need ongoing training and mentorship to improve 

care and education. Stakeholders, including parents and communities, support development projects and 

ensure sustainable improvements. Positive attitudes and organizational commitment toward quality 

evaluations affect feedback integration, but organizational preparation and adaptability are more important 

for utilizing external evaluation results. The research found that a comprehensive, dynamic quality assurance 

system supported by continuing evaluation, stakeholder interaction, and professional development is 

necessary to improve early childhood education in these institutions. 
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