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Academic engagement is vital to students’ academic success, especially in
higher education settings where motivation and support systems vary
widely. This study investigated the influence of social support and academic
self-efficacy on academic engagement among undergraduates of Nnamdi
Azikiwe University. The main objectives were to determine the extent to
which parental and peer support and students’ belief in their academic
abilities correlate with their level of academic engagement. A correlational
research design was used to guide the study. From a total population of
about 20,000 undergraduate students enrolled in the 2023/2024 academic
session, a sample of 403 students was randomly selected using a simple
random sampling technique to ensure equal representation. Data were
collected using three standardized instruments: the social support
questionnaire (SSQ), the academic self-efficacy questionnaire (ASEQ), and
the academic engagement questionnaire (AEQ). The data were analyzed
using SPSS software. Pearson’s product-moment correlation and multiple
regression analysis were used to test the research questions and hypotheses.
Findings showed significant positive relationships between social support
(both parental and peer), academic self-efficacy, and students’ academic
engagement. These results highlight the importance of fostering supportive
learning environments and building students’ confidence in their academic
abilities. Practical implications suggest that universities should implement
structured peer mentoring, parental involvement strategies, and workshops
that enhance academic self-efficacy to improve student engagement and
academic outcomes.
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1. INTRODUCTION

Academic engagement is a matter of concern to parents and teachers, given that students must learn
and perform well in their studies. Literature provided evidence of distractions students face, which drag them
from actively engaging in their studies and other academic activities [1]. For instance, social media misuse,
which leads to procrastination, lack of interest and motivation [2], lack of positive teacher-student
relationship and poor academic preparedness [3], and poor psychological capital, which invariably negatively
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affects academic achievement, poor parental support were reported among the factors that hinder active
academic engagement among students [4]. Academic engagement could be perceived as students’
involvement, dedication, commitment, passion, enthusiasm, and effort exerted and expended in their
academic endeavors. It is the amount of time, effort, and energy invested in learning activities,
as demonstrated by cognitive, affective, and behavioral indicators. The literature also supports that academic
engagement involves commitments driven by students’ motivation to succeed academically [5]. This leads
them to actively participate in learning activities to gain knowledge and build critical thinking. Forms of
academic engagement include actively participating in class discussions, posing meaningful questions,
feeling driven, intrigued, and excited about learning, relating to the subject matter, attending classes
consistently, finishing assignments, and asking for assistance when necessary.

Academic engagement has some benefits for students, one of them being that it promotes their
academic performance and achievement. This is true because students who actively engage in their studies
and participate in learning usually perform well [6]. However, a study reported that only behavioral
engagement significantly promoted student achievement in their research. Academic engagement has three
components: behavioral, cognitive, and affective domains, or the vigor, dedication, and absorption
components [7]. Whichever components of engagement are considered in any study, there is a need to
promote and improve them for the benefit of the student. Students’ academic engagement can be enhanced
through internal and external factors like self-efficacy and social support [8], [9].

Social support describes the aid, help, and assistance given or rendered to an individual by others,
including financial, emotional, or material aid. Contextually, social support refers to students’ assistance
from parents and peers to help them face, tackle, and surmount challenges and hindrances in accomplishing
or actualizing their academic goals. A study defined social support as the assistance and encouragement
others provide, critical in sustaining individuals’ motivation and coping mechanisms, particularly in
academic settings [10]. Social support can create a sense of belonging in students and boost their resilience,
drive, and self-assurance as they pursue their academic goals. Parental support involves all the assistance and
provisions parents make towards the smooth academic journey of their wards. In contrast, peer support
encompasses the help students receive from their friends and classmates towards their success in school. It is
also evident that home-based parental involvement plays a crucial role in students’ academic engagement by
providing children with the necessary emotional, academic, and social resources to enhance their educational
outcomes. Another study argued that peer support improves social skills, emotional intelligence, academic
motivation, self-worth, confidence, and belonging [11].

Literature has shown a link between social support and students’ academic outcomes. Students who
do not have enough social support become less motivated and interested in their studies. In addition, a study
reported low motivation and disinterest in studies among children who lack social support [12]. Deductively,
students lacking social support would have hiccups in meeting their curricular involvement, consequently
negatively affecting their grades. A study showed that lacking social support negatively impacts students’
academic achievement [13]. Lack of social support can also affect the psychological state of students. In line
with this perspective, a study implied that a lack of social support triggers stress and anxiety in students,
which could have a detrimental impact on their academic engagement [14]. In other words, social support
could promote positive psychology in students by boosting their self-efficacy.

Academic self-efficacy could be perceived as students’ confidence and belief in their capacity to
engage in and accomplish an academic task or demand [15]. Another study argues that academic self-efficacy
is the degree to which students believe they can start and achieve an academic task within a particular
academic or research area [16]. Studies have shown that children with a high sense of their abilities are
likelier to stay involved in their studies and succeed academically. For instance, a study suggests that students
with high academic self-efficacy tend to exhibit greater academic performance because they believe in their
abilities to overcome challenges and achieve their goals [17], [18]. Similarly, another study observed
a positive relationship between parental support and academic self-efficacy among primary school pupils,
which can positively influence their academic engagement [19].

Students with high levels of academic self-efficacy are more likely to take charge of their education,
participate actively in class, and ask questions. According to a study, academic engagement is positively
linked to academic self-efficacy [20]. A study reported that academic self-efficacy, engagement, and
performance are positively correlated, implying that they are necessary for students to achieve their academic
goals [21]. Students with high academic self-efficacy could be said to prioritize work, set realistic objectives,
and avoid procrastination because they have confidence in their ability to manage their time well, which
increases productivity and efficiency. Undoubtedly, students with high academic self-efficacy would likely
demonstrate effective time management skills, leading to improved academic performance and reduced
procrastination. Sharing this perspective, the literature asserts that students with high academic self-efficacy
are more likely to have good time management skills [22]. Academic self-efficacy promotes a growth
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mentality and an openness to learning from others by motivating students to ask teachers, peers, and mentors
for advice, support, and criticism when needed. According to the literature, students with high self-efficacy
embrace a growth mindset, which is typified by the conviction that they can grow and improve through
effort, commitment, and learning [23]. This mindset often leads to a willingness to seek feedback and
guidance from others. Students with high levels of academic self-efficacy are more likely to actively engage
in classroom activities, participate in discussions, and seek clarification through questions [24].

On the other hand, students with low academic self-efficacy participate less in class, contribute less
to discussions, and refrain from raising questions, which lowers their academic engagement. For instance,
according to a study, academic engagement is inversely correlated with low academic self-efficacy [25].
Several studies found that self-efficacy and academic engagement have a positive and strong connection
among students [26]. Another study showed that self-efficacy plays a significant role in enhancing student
engagement [27]. These students frequently put off and avoid doing their schoolwork, which results in
missed deadlines and lower productivity. The literature supports that those having difficulties persisting in
the face of academic challenges lead to poor academic performance [28]. According to a study, a lack of
academic self-efficacy might result in a reliance on outside help for success in school [29].

Previous studies revealed that social support and academic self-efficacy significantly impact
students’ academic engagement since they positively affect it. A study reported that academic self-efficacy
had the most potent predictive power in determining academic engagement [30]. Social support factors,
including teacher support, parental involvement, and peer attachment, were also significant predictors when
combined. This suggests that while academic self-efficacy is a key driver, the role of external social support
systems is vital in promoting student engagement. Another equally observed significant positive correlation
between components of peers’ perceived support, student engagement in academic activities, and life
satisfaction, which can boost students’ self-efficacy [31]. Similarly, a study reported that social support
available to students boosts self-efficacy, with a positive ripple effect on their academic engagement [8].

Moreover, the literature supports that found that academic self-efficacy and social support are good
predictors of academic adjustment, which can lead a student to active engagement in studies [32]. Arguably,
a student who lacks proper adjustment would be vulnerable to distractions. On the other hand, some scholars
revealed no significant relationship between social support, academic self-efficacy, and academic
engagement among undergraduate students [33].

This study is anchored on the self-determination theory, which argues that humans have three
fundamental psychological needs to motivate them to act: autonomy, relatedness, and competence [34]. That
is to say that one would be determined to engage in their studies and other academic activities in the presence
of their confidence and ability to take up and accomplish their educational tasks, as well as with the support
or involvement of significant others around them. This research is crucial because it focuses on the
underexplored interplay between social support and self-efficacy in predicting academic engagement, an area
particularly relevant in today’s increasingly autonomous learning environments. What sets this study apart is
its integrated framework that examines direct relationships and how these psychological factors influence
students’ academic behavior.

The findings of this study hope to advance the frontiers of knowledge and provide a theoretical
framework for the relationship between social support and self-efficacy and the academic engagement of
university students. In light of this theoretical foundation, this study has three objectives: i) to examine the
impact of social support on university students’ academic engagement; ii) to investigate the mediating role of
self-efficacy in the relationship between social support and academic engagement; and iii) to explore whether
these relationships differ based on students’ gender and year of study. Therefore, following research
questions were drawn to find the unfolded realities regarding study’s objectives:

— What is the relationship between social support and academic engagement among undergraduate students
of a public university in Anambra State?

— What is the relationship between academic self-efficacy and academic engagement among undergraduate
students of a public university in Anambra State?

— What is the joint relationship between social support, academic self-efficacy, and academic engagement
among undergraduate students of a public university in Anambra State?

In addition, the following research hypotheses guided the current study:

— There is no significant relationship between social support and academic engagement among
undergraduate students of a public university in Anambra State (HO1).

— There is no significant relationship between academic self-efficacy and academic engagement among
undergraduate students of a public university in Anambra State (HO2).

— There is no significant relationship between social support, academic self-efficacy, and academic
engagement among undergraduate students of a public university in Anambra State (HO3).
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2. METHOD

The current study is guided by the correlational research design. The population comprised over
20,000 respondents of undergraduate regular students of the 2023/2024 session in a public university in
Anambra State, Nigeria. The sample size was 403 students drawn using the random sampling technique. The
instruments used for data collection were three sets of instruments validated by three experts in the Faculty of
Education, a public university in Anambra State.

The instruments used were the social support questionnaire (SSQ), academic self-efficacy
questionnaire (ASEQ), and academic engagement questionnaire (AEQ). The SSQ is an 8-item questionnaire
designed to assess the perceived availability and quality of social support from various sources, including
family and friends. The ASEQ is a 7-item questionnaire to assess students’ confidence in their ability to
perform academic tasks and achieve educational goals. The AEQ is a 6-item questionnaire designed to elicit
information on students’ involvement, participation, and motivation in academic activities.

The SSQ was constructed on a 4-point rating scale and weighted scores of very true (VT)=4, true
(T)=3, somewhat false (SF)=2, false (F)=1. The ASEQ was also constructed on a 4-point rating scale but
weighted very confident (VC)=4, confident (C)=3, less confident (LC)=2, not confident at all (NC)=1, while
the AEQ was also on a 4-point rating scale of strongly agree (SA)=4, agree (A)=3, disagree (D)=2, strongly
disagree (SD)=1. The reliability of the SSQ, ASEQ, and AEQ was determined using Cronbach’s alpha. The
correlation coefficients obtained were .87 for social support, .83 for academic self-efficacy, and .91 for
scholarly engagement.

The researchers administered the questionnaires to the students through a Google Form link, and
403 respondents formed the sample size. The students were informed about the purpose of the study, their
consent was sought to participate, and their anonymity was ensured. The ethical committee approved this
study (Approval #SE/GOP/076-2024).

After collecting data was managed in an Excel Sheet, which was later analyzed using SPSS software
(version 27). We applied both descriptive and inferential statistics. The research questions were answered
using the Pearson product-moment correlation coefficient. However, the research hypotheses were tested
using multiple regression analysis at the .05 significance level to determine the association of the variables.

3. RESULTS

Before applying the statistics, we tested the data on parametric assumptions. The data fulfilled the
normality, homogeneity, and equal variance assumptions, leading us to analyze the data further to answer
research questions and test hypotheses. This research applied descriptive statistics to raise awareness of the
demographic information of respondents, which is provided in Table 1.

Table 1. Students’ socio-demographic characteristics

Variables Frequency  Percentage (%)
Field Humanities 138 342
Technology/ICT 60 14.9
Sciences 106 26.3
Commercial 99 24.6
Residence  Inside campus 43 10.7
Off-campus 360 89.3
Gender Male 133 33.0
Female 270 67.0
Total 403 100.0

Table 1 reveals that the sample size consists of more female undergraduate students (270, 67.0%)
than male undergraduate students (133, 33.0%). In terms of field of study, 138 respondents, representing
34.2%, are in the humanities; 60 respondents (14.9%) are from the field of technology/ICT; 106 respondents,
(26.3%) are from the sciences; while 99 participants (24.6%) are from commercials field. Furthermore,
43 respondents, representing 10.7%, reside on the campus, while 360 participants (89.3%) reside off campus.
Moreover, the age of the respondents is presented in Figure 1. The figure shows a bar chart of students’ ages.
It reveals that the respondents ranged from 16 to 34, with 21-year-olds having the highest frequency (63) and
percentage (15.6%) and 29 and 31-year-olds having the lowest frequencies (03) and percentages (.7%).
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Figure 1. Students’ age

3.1. Results of research questions

Table 2 reveals that social support, with a mean (25.45) and standard deviation (3.42), has a low and
positive relationship (»=.065) with undergraduate students’ academic engagement (M=25.77, SD=6.04). This
implies a low and positive relationship between social support and undergraduate students’ academic
engagement in Anambra State Public University. In addition, Table 3 reveals that self-efficacy, with a mean
(21.34) and standard deviation (3.77), has a low and positive relationship (r=.101) with undergraduate
students’ academic engagement (M=18.20; SD=1.94). This implies a low and positive relationship between
self-efficacy and academic engagement among undergraduate students of a public university in Anambra
State.

Table 2. Simple correlation showing the relationship between social support and academic engagement
among undergraduate students of a public university in Anambra State

S/N Variables N M SD 1 2
1 Social support 403 25.45 342 1 .065
2 Academic engagement 403 25.77 6.04 .065 1

N=number of respondents, M=mean score, SD=standard deviation

Table 3. Simple correlation showing the relationship between academic self-efficacy and academic
engagement among undergraduate students of a public university in Anambra State
S/N Variables N M SD 1 2

1 Academic self-efficacy 403 21.34 3.77 1 101
2 Academic engagement 403  18.20 1.94 .101 1

Data in Table 4 show that social support and self-efficacy jointly have a low and positive (R=.106)
relationship with the academic engagement of undergraduate students in a public university in Anambra
State. The coefficient of determination of .011 indicates that 1.1% of the variance in academic engagement
scores is co-predicted by social support and academic self-efficacy. By implication, social support and self-
efficacy jointly have a low and positive relationship with academic engagement among undergraduate
students in a public university in Anambra State.

Table 4. Model summary showing the joint relationship of social support and academic self-efficacy with
academic engagement of undergraduate students in a public university in Anambra State
Model R R?>  Adjusted R*>  Std error
1 106 .011 .006 1.937
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3.2. Results of hypothesis

Table 5 reveals an F-ratio (F=1.684, N=403); R($=.065) with associated probability value (p<.05,
.195). The p-value (p>.195) is greater than .05 and, therefore, found not significant. Thus, the null hypothesis
was not rejected. The inference was that there is no significant relationship between social support and
university students’ academic engagement in a public university in Anambra State.

Table 6 reveals an F-ratio (F=4.146, N=403); R(f=.101) with associated probability value (p<.05,
.042). The p-value (p<.042) is less than .05 and, therefore, found significant. Thus, the null hypothesis was
rejected. The inference drawn was that there is a significant relationship between academic self-efficacy and
students’ academic engagement in a public university in Anambra State.

Table 5. Linear regression analysis for social support and undergraduate students’ academic engagement

Model Unstandardized coefficients  Standardized coefficients T Sig

B Std. Error Beta ’

1 (Constant) 17.264 727 23.751 .000
Social support .037 .028 .065 1.298 195

R .065* 195
R? .004 195

F 1.684 .195

Table 6. Linear regression analysis for academic self-efficacy and undergraduate students’ academic

engagement
Model Unstandardized coefficients  Standardized coefficients Sig
B Std. Error Beta )
1 (Constant) 17.086 .555 30.799 .000
Academic self-efficacy .052 .026 .101 2.036 .042
R 101 .042
R? .010 .042
F 4.146 .042

Table 7 shows that the regression coefficient (R) was .106 while R? was .011. This indicates that the
predictor variables jointly contributed 1.1% to explain the variance in response. The corresponding F(2.267)
is statistically not significant (p>.05). Therefore, the finding indicates that the presence of social support and
academic self-efficacy would not necessarily affect the educational engagement of undergraduate students in
a public university in Anambra State. The null hypothesis was, therefore, accepted. Thus, social support and

academic self-efficacy do not jointly predict the educational engagement of undergraduate students in
a public university in Anambra State.

Table 7. Multiple regression analysis for the joint relationship between the determiners (social support and
academic self-efficacy) and the undergraduate students’ academic engagement

Model Unstandardized coefficients ~ Standardized coefficients ¢ Sig

B Std. Error Beta )

1 (Constant) 16.733 791 21.165 .000
Social support .019 .030 .033 .628 531
Academic self-efficacy .046 .027 .089 1.686 .093

R .106 .105
R? .011 .105

F 2.267 .105

4. DISCUSSION

The study showed that the sample size consists of more female undergraduate students (270, 67.0%)
than male undergraduate students (133, 33.0%). In terms of field of study, 138 respondents, representing
34.2%, are in the humanities; 60 respondents, representing 14.9%, are from the field of technology/ICT;
106 respondents, representing 26.3%, are from sciences; while 99 participants, representing 24.6%, are from
the commercial field. Furthermore, 43 respondents, representing 10.7%, reside on the campus, while 360
participants, representing 89.3%, reside off campus. It also reveals that the ages of the respondents range
from 16 years to 34 years, with 21 years having the highest frequency (63) and percentage (15.6%), and both
29 and 31 years have the lowest frequencies (03) and percentages (.7%).
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The study revealed that social support has a low and positive relationship (f=.312) with the
academic engagement of undergraduate students at Nnamdi Azikiwe University, Awka. Though the
statistical analysis showed that this relationship is insignificant, it indicates that the slightest social support is
necessary for students’ academic engagement. This means that though social support is needed, it may not
significantly promote students’ engagement in academic activities. By implication, when students are
determined in their academic pursuits, they could be internally propelled to engage in their studies
irrespective of any external support they receive. This finding supports previous literature of Chan et al. [35],
which found a positive connection between parental involvement and academic engagement. Similarly, the
findings support research that emphasized that peer support positively affects students’ academic
engagement. Additionally, the study corroborates another study’s findings, which showed a positive
correlation between peer support and student academic engagement [31].

The study demonstrated that academic self-efficacy has a high and positive correlation (p=.482)
with academic engagement, meaning that students with greater confidence in their academic abilities are
more engaged in their studies. When subjected to statistical analysis, the finding was significant. This shows
that an increase in students’ academic self-efficacy goes with an increase in their academic engagement. It is
a fact that when students have high confidence in their ability to take up and accomplish an academic task,
it will boost their engagement in their studies. The findings of this study are consistent with the existing
literature. It confirms the self-determination theory that confidence in one’s academic ability could drive
one’s determination to engage in one’s studies [34]. This finding validates a study’s findings that
self-efficacy significantly enhances student engagement [27]. The finding agrees with a study that observed
self-efficacy and academic engagement have a positive and strong connection among students [26].

The findings of this study also indicated a significant joint relationship between social support,
academic self-efficacy, and academic engagement. Combining these factors results in improved academic
participation and student outcomes. Self-determination theory confirms that connectedness, which could be
experienced through social support and a sense of competence with self-efficacy, is critical in propelling
students into action [34]. This is to say that students who receive social support and experience
self-confidence in their studies stand a better and higher chance of engaging actively in their academic
activities. This result is consistent with a study that observed that social support and academic self-efficacy
contribute significantly to student engagement [30]. The finding also validates the findings of several studies
[8], [19], who found that parental support has a positive relationship with students’ academic self-efficacy,
which can boost their academic engagement. Since both variables of parental support and self-efficacy
positively correlate with academic engagement individually, it follows to assert that both will jointly
correlate positively with students’ academic engagement. The finding also supports a study that observed a
significant positive correlation between peers’ perceived support, student engagement in academic activities,
and life satisfaction, which can boost students’ self-efficacy [31].

Similarly, it agrees with a study that reported that social support available to students boosts
self-efficacy with a positive ripple impact on their academic engagement [8]. It further aligns with a study
that found that academic self-efficacy and social support are good predictors of academic adjustment and
attributes that can predispose a student to active engagement in studies [32]. Arguably, a student who lacks
proper adjustment would be vulnerable to distractions. However, the finding disagrees with a study that
claims no significant relationship exists between social support, academic self-efficacy, and academic
engagement of undergraduate students [33].

5. CONCLUSION

The results of this study shed light on the relationships between social support, academic
self-efficacy, and academic engagement among undergraduate students at a public university in Anambra
State. Specifically, the findings revealed that social support and academic self-efficacy exhibit low but
positive correlations with academic engagement. However, neither of these relationships reached statistical
significance when tested through linear regression models, suggesting that social support may have a
minimal impact on academic engagement. In contrast, academic self-efficacy was found to have a significant
relationship with academic engagement, indicating its crucial role in enhancing students’ academic
involvement. When considering social support and academic self-efficacy, the joint contribution to
explaining academic engagement was minimal, with only 1.1% of the variance in academic engagement
being accounted for. This suggests that other factors may influence academic engagement beyond the scope
of the variables studied. The findings imply that while academic self-efficacy has a direct impact, social
support may not be as influential in the academic context of the participants in this study.

A key limitation of the study lies in its correlational design, which restricts the ability to infer causal
relationships. Additionally, the low variance explained by the predictors suggests that future research should
explore other potential determinants of academic engagement. It is also recommended that subsequent studies
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incorporate larger and more diverse samples to enhance generalizability. Future research could also examine
how cultural or institutional factors influence social support, academic self-efficacy, and engagement
dynamics. Moreover, interventions designed to improve academic engagement may benefit from boosting
students’ self-efficacy rather than relying heavily on external social support structures.

The findings of this study have significant implications for educational practice and policy,
particularly within the context of Nigerian public universities. The results show that while social support and
academic self-efficacy have a weak relationship with academic engagement individually, they do not jointly
predict academic engagement in this setting. This suggests that educational institutions should consider more
direct and effective interventions to enhance academic engagement among students, such as targeted
programs to build students’ self-efficacy through skills development and personalized support systems.
Educational policymakers could benefit from revising strategies that link student engagement to the social
and academic resources available, ensuring these resources are effectively integrated into university curricula
and support services to foster a more engaging academic environment. Furthermore, the weak correlation
between social support and academic engagement implies that universities may need to reconsider the
structure and delivery of their student support systems, such as mentoring programs, to ensure they more
actively contribute to academic engagement.

In light of the results, it is also important for policymakers to emphasize the importance of academic
self-efficacy in enhancing student engagement. The significant relationship between academic self-efficacy
and engagement suggests that fostering students’ confidence in their academic abilities may be a more
powerful lever for enhancing engagement than relying solely on social support. Educational institutions
should incorporate strategies that boost students’ academic self-confidence through workshops, tutoring, and
peer-assisted learning. Policy initiatives should support the development of such a strategy by allocating
resources to programs that address students’ psychological and emotional well-being and academic needs.
These implications highlight the need for a more holistic approach to student engagement, which integrates
both individual and social aspects of academic development.
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