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 In contemporary educational paradigms, the formation of a positive image of 

teachers plays a crucial role in students’ learning. However, the 

psychological and pedagogical conditions that contribute to the formation of 

the professional image of teachers have not been sufficiently investigated. 

The use of innovative teaching methods and effective communication 

strategies, are key to improving the professional image of teachers and can 

significantly improve teacher training in higher education institutions. The 

objective of this study is to investigate the impact of psychological and 

pedagogical factors on the professional image of special educators, assess 

the effectiveness of innovative teaching methods in the training process of 

teachers. The study was experimental in nature and employed a mixed-

methods approach, incorporating both quantitative and qualitative data 

collection methods, including interviews and surveys. The experiment 

involved 200 participants (180 students and 20 teachers), randomly selected 

from three universities in Kazakhstan. The results indicated that innovative 

teaching methods significantly improved teachers’ perceptions of their 

professional image, evidenced by an increase in the average score of 

participants from 68.5 to 85.4 (p<0.001). Data analysis also revealed a 

positive correlation between the teacher’s image and factors such as the use 

of interactive technologies and communication strategies. 
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1. INTRODUCTION 

In today’s world, the development of inclusive education (IE) has become one of the primary 

challenges for many countries [1], [2]. Special education requires tailored, individualized preparation to 

support individuals with learning difficulties, as well as those with communication, behavioral, or 

developmental disorders, enabling them to enhance their learning and performance skills [3]. Particular 

attention is given to the training of specialists who work with children with special educational needs [4], [5]. 

Forming a professional image of future educators is a complex task that demands a deep understanding of 

pedagogy and psychology and the development of qualities such as empathy, adaptability, and 

communication skills to effectively engage with students, colleagues, and parents [6]. 

On the international stage, the preparation of teacher-experts faces numerous challenges. One such 

challenge is the insufficient development of professional values and skills for interacting with children with 
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special needs. Researchers note that educational programs struggle to provide future specialists with an 

adequate level of training in IE [4], [7]. Teachers must be equipped with clear expectations regarding their 

roles and responsibilities to implement IE practices in schools and maintain a sustainable professional status 

through continuous learning [8]. 

Furthermore, there is a pressing need to focus on the formation of the teacher’s image, particularly 

in the context of ongoing interactions with various participants in the educational process [8], [9]. The 

professional image encompasses not only technical knowledge and skills but also how teachers are perceived 

by students, parents, and colleagues [6]. In an era marked by the rapid proliferation of digital technologies 

and social media, where every action or decision made by a teacher can be subject to public scrutiny, 

cultivating a positive professional image becomes increasingly crucial. 

There are additional factors contributing to this issue. For instance, in recent years, the number of 

children with special educational needs has risen; however, approximately 20% of teachers oppose inclusion, 

while only 8% are staunch advocates for it [10]. Although these children require special support, this 

situation creates additional pressure on education systems and professionals in the field. It underscores the 

necessity for more qualified specialists and a reevaluation of current teacher training models [11]. Moreover, 

there is a noticeable lack of research focused on the psychological and pedagogical conditions that could aid 

in the successful formation of the special educator’s image. Existing studies predominantly concentrate on 

teaching methods or technical training for teachers, while issues surrounding their personal and professional 

image remain peripheral to the academic discourse [12], [13]. This work addresses the imbalance in prior 

research by comprehensively examining the psychological and pedagogical conditions essential for shaping 

the image of future special education teachers. Thus, this study aims to fill this gap in the academic literature 

by highlighting aspects that could significantly impact the formation of a teacher’s professional image. 

The preparation of teachers remains a significant issue in Kazakhstan. There is a lack of a coherent 

and well-organized strategy in the country’s pedagogical universities for training future teachers in IE. This 

encompasses the development of inclusive curricula, professional teacher training, specialized courses, and 

the creation of educational programs [14], [15]. This article presents original research on how psychological 

and pedagogical conditions can influence the image of future special educators, considering the limitations of 

previous studies within the context of Kazakhstan’s education system. The practical significance of this 

research lies in the formulation of recommendations for improving teacher preparation programs with a focus 

on psychological and pedagogical aspects. This contributes to enhancing the quality of educational programs 

in Kazakhstan and other countries. 

 

 

2. LITERATURE REVIEW 

Contemporary research emphasizes the significance of teachers’ personal characteristics in the 

process of their professional preparation and the formation of their image. Several studies highlight the 

necessity for changes in teacher training programs, which should place greater emphasis on developing the 

personal qualities of educators, as this directly impacts their interactions with students with special needs and 

their professional authority. Ukrainian authors note that the successful preparation of special educators 

requires not only knowledge and skills but also the cultivation of a professional image, which encompasses 

qualities such as empathy, tolerance, and adaptability [16], [17]. Kazakh researchers stress that a teacher’s 

reflexivity, as a professionally significant personal resource with a multi-component structure, is inherently 

indicative of their professional image [18]. 

Furthermore, Swedish authors concluded that participation in professional image training led 

teachers to adopt a more positive attitude toward IE [2]. However, there needs to be more consistency in the 

strategies for preparing teacher specialists across different countries. The concept of sustainable learning fits 

into a broad spectrum of motivations, goals, and objectives to find solutions to emerging problems based on 

presented challenges [7], [19], [20]. Research conducted in Ukraine indicates that the faculty of higher 

educational institutions primarily focuses on working with students of normative development and often 

overlooks the specific learning difficulties faced by students with disabilities [21]. Additionally, the level of 

knowledge among educators regarding key regulatory documents, elements of the IE environment, and 

typical challenges in implementing an inclusive approach within university education is heterogeneous—

resulting in a compromised image of teachers in society. Nevertheless, faculty members have shown a 

willingness to acquire the skills necessary to establish an IE environment in higher education institutions 

[22]. Belgian researchers confirmed that professional development for teachers regarding evidence-based IE 

practices is crucial for the successful implementation of IE, which in turn enhances teachers’ experiences and 

their image in the eyes of parents, students, and colleagues [4]. 

There is also a need for research on methods and practices that can successfully contribute to the 

formation of a teacher’s image. Insufficient attention is paid to the psychological and pedagogical conditions 

that play a critical role in shaping a teacher’s professional identity. Existing studies have predominantly 
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focused on quantitative analysis methods, which limit the understanding of more complex and subjective 

aspects of image formation, such as personality traits, emotional intelligence, and interactions with the 

environment [23]. Learning management systems, educational platforms, social media channels, and mobile 

learning platforms have been applied and analyzed through statistical methods using electronic data obtained 

from online surveys and activity reports from the learning platform [24], [25]. 

IE for students with disabilities has been a global movement for at least 30 years [26]. The 

implementation of information and communication technologies (ICT) in education has significantly altered 

the teaching and learning processes in recent years [3]. In post-digital learning environments, digital learning 

is expected to be integrated and inseparable from daily educational activities, interactions, and experiences 

[27]. The rapid proliferation of ICT has led to substantial social, political, and financial changes, also 

impacting education as it has become an integral part of the modern educational process [28]. 

A study conducted in Turkey revealed that augmented reality technology assists students with 

special educational needs in reducing behavioral issues, becoming more independent, and developing skills 

necessary for successful societal integration [29]. The use of augmented reality provides substantial benefits 

for these children by enabling them to gain practical experience [29]. This underscores the role of social 

educators who employ innovative methods to enhance students’ knowledge acquisition. Greek researchers 

have also highlighted the importance of augmented reality in teaching children with special educational 

needs, noting its potential to improve the effectiveness of knowledge and skill acquisition through interactive 

and adaptive environments [3]. Thus, the utilization of ICT by special educators enhances their professional 

image among students and parents. 

In summary, the literature related to the development of a future special educator’s professional 

image reveals numerous contradictions and gaps. The psychological and pedagogical conditions influencing 

this process have yet to be adequately addressed, and contemporary approaches to teacher training only 

sometimes reflect the real need for the development of their personal and professional qualities. This research 

aims to address these issues by focusing on the conditions that facilitate the successful development of a 

special educator’s professional image. 

 

 

3. PROBLEM STATEMENT 

The motivation for this research lies in the necessity to enhance the quality of training for future 

special educators, which is intrinsically linked to the development of their professional image. In the context 

of increasing demand for educators qualified to work with children with special needs, both the development 

of professional skills and the creation of conditions conducive to the formation of a positive image play a 

crucial role in the effectiveness of teachers’ pedagogical activities. This study is grounded in psychological 

and pedagogical concepts related to the formation of a teacher’s professional image, including the theory of 

professional identity and the model of professional competence development, which have been formulated 

within the realms of educational and social sciences [30], [31]. 

The research methodology is based on the application of the concept of professional image 

formation [31]. The research method aims to explore the psychological and pedagogical conditions that 

influence the process of shaping a teacher’s image during their professional training. The objective of this 

study is to investigate the impact of innovative teaching methods on the formation of the professional image 

of future special educators. Thus, the research tasks are as: 

i) To examine the influence of psychological and pedagogical factors on the professional image of special 

educators. 

ii) To assess the effectiveness of innovative teaching methods in the preparation of educational personnel 

within educational organizations. 

iii) To develop recommendations for optimizing the training of expert educators with an emphasis on the 

formation of their professional image. 

 

 

4. METHOD 

4.1.  Study design 

The study was experimental and employed a mixed methodology that incorporated both quantitative 

methods—specifically observation and a questionnaire—and qualitative data collection methods, such as 

interviews. A survey of students was conducted for quantitative analysis, aiming to identify perceptions of 

professional image and the factors influencing its formation. The qualitative component of the research 

included semi-structured interviews with practicing educators working in the field of IE, with the objective of 

clarifying research findings and gaining a deeper understanding of the psychological and pedagogical 

conditions involved in the formation of a professional image. 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Psychological and pedagogical conditions for the formation of the image of … (Gulshat Koshzhanova) 

3151 

The questionnaire and interview questions were developed and administered by a research team 

composed of experienced educators and education methodologists who possess extensive knowledge 

regarding the formation of teachers’ professional images. The team conducted a preliminary analysis of the 

literature and prior research to identify key aspects that should be included in the data collection tools. The 

questionnaire and interview questions are provided in Appendix. The observation method was utilized to 

assess the behavior and interactions of students and instructors within the learning process. This approach 

allowed for documentation of how the employed teaching methods and interactions influence the perception 

of the teacher’s professional image. 

 

4.2.  Sampling 

A total of 200 individuals participated in the study, comprising 180 students and 20 practicing 

educators. Participants were randomly selected from three pedagogical universities in Kazakhstan: Abai 

Kazakh National Pedagogical University, Kazakh National Women’s Pedagogical University, and Karaganda 

State University named after E.A. Buketov. All students were enrolled in the “special pedagogy” program 

and were in their second or third year of study. For the qualitative component of the research, 20 practicing 

educators with work experience ranging from 5 to 20 years were selected. These educators possess practical 

experience that enables a better understanding of the influence of psychological and pedagogical conditions 

on the formation of professional identity. 

Selection criteria for participants included being enrolled (for students) or employed (for educators) 

in the field of special education, as well as maintaining academic achievements at or above an average level 

(for students). Exclusion criteria involved students who were not connected to special education or who had 

interrupted their studies for any reason during the academic year. The average age of the students was 21 

years, with 65% of participants being female and 35% male. This group was selected because second and 

third-year students have already acquired foundational knowledge in their profession and are in the process 

of developing their professional identity, as seen in Table 1. 

 

 

Table 1. Information on participant distribution 
Participant category Quantity Percentage of the total number of participants (%) 

Total number of participants 200 100 

Students 180 90 
Instructors 20 10 

Gender distribution   

− Females 130 65 

− Males 70 35 

Average age of students 21 years — 

Educational institutions 

− Abai Kazakh National Pedagogical University 75 37.5 

− Kazakh National Women’s Pedagogical University 55 27.5 

− E.A. Buketov Karaganda State University 50 25 

 

 

4.3.  Procedure 

The study comprised three main stages: a preliminary test, experimental training, and a post-test. 

Each of these stages was meticulously planned and executed, taking into account the specific features of the 

training program and the educational objectives. Prior to the commencement of the experimental training, a 

preliminary assessment was conducted to ascertain the baseline knowledge, skills, and competencies of the 

students, as well as their understanding of the professional profile of a teacher (see Appendix). The 

assessments were administered in person on the university premises, with all participants informed about the 

objectives and conditions of the testing. The duration of the exam was set at 45 minutes. The testing was 

conducted by faculty members specializing in special education who also participated in the training. 

Following the preliminary assessment, the students were divided into control and experimental 

groups (EG), with 90 participants in each. The EG underwent instruction based on a specially designed 

program aimed at shaping the image of future teachers. This program includes a series of lectures and 

practical sessions over a 12-week period, conducted twice a week, each lasting 90 minutes. The program will 

cover the following topics: i) fundamentals of professional ethics for educators; ii) image as an element of 

professional identity; iii) communication strategies in the educational environment; iv) the role of 

psychological support in educators’ professional activities; and v) visual imagery and nonverbal 

communication when working with children with special educational needs. 

The courses are conducted by leading educators in the fields of psychology and special education, 

along with invited experts in public communications. The EG employed innovative teaching methods that 

incorporated the use of digital platforms and interactive applications. These methods facilitated the 
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development of professional competencies among future teachers and contributed to shaping their 

professional image through modern technologies. 

As part of the experimental training, various platforms and applications were utilized for the 

students in the EG. The Moodle platform served as the primary learning environment for posting course 

materials, assignments, additional resources, and forum discussions. Students could access materials, engage 

in discussions, and pose questions to instructors at their convenience. Seminars were conducted via Zoom, 

where multimedia presentations, videos, and interactive polling tools such as Mentimeter and Kahoot were 

employed. Padlet was utilized as a collaborative tool for group brainstorming, allowing students to create 

visual maps of a teacher’s image, highlighting important aspects such as appearance, communication skills, 

and professional ethics. 

Students also utilized Canva for presentations and materials that reflect the professional image of a 

teacher; here, they created their portfolios, which included resumes, examples of effective communication 

techniques, and recommendations for personal image development. This application helped enhance visual 

and presentation skills, vital components of a teacher’s profession. Each subject within the program 

incorporated practical assignments, the completion of which was monitored through Moodle, with 

evaluations provided by the instructors. Regular short surveys conducted via Google Forms were employed 

to measure intermediate outcomes and track progressive stages of learning. The integration of innovative 

teaching methods enabled students in the EG to deepen their professional training through the use of novel 

tools and methodologies, making the learning experience more effective and interactive. 

In contrast, the control group followed a traditional program that did not include any specific 

components aimed at developing the teacher’s image. At the conclusion of the 12-week training period,  

a final assessment was administered. This assessment was conducted in person in the same classrooms as the 

preliminary test. The testing process involved similar tasks. The assessments also lasted 45 minutes and were 

administered by the same instructors as in the initial phase. 

 

4.4.  Research tools 

The research instruments included a questionnaire and interviews. These tools enabled a 

comprehensive approach to data collection, which contributed to obtaining reliable results and a deeper 

understanding of the factors influencing the formation of teachers’ professional image. The student survey 

was designed using a 5-point Likert scale (1=strongly disagree; 5=strongly agree) to assess various factors 

influencing the formation of a professional image. The Cronbach’s alpha coefficient for evaluating the 

internal consistency of this questionnaire yielded a value of 0.88, indicating a high level of reliability for the 

instrument. In the qualitative analysis of interviews, thematic analysis was employed to identify key trends 

and synthesize findings. All interviews were recorded and transcribed for further analysis. The transcribed 

data were analyzed using a coding method, with key themes and trends identified based on participants’ 

responses. Notably, essential trends and perspectives of students were revealed, highlighting the significance 

of communication and technology utilization in education. The validity of the interview questions was 

assessed using Cronbach’s alpha, which resulted in a coefficient of 0.85, further indicating high reliability. 

 

4.5.  Data analysis 

Statistical analysis methods were employed for data processing, including descriptive statistics and 

correlation analysis, to ascertain the relationships between various psychological and pedagogical conditions 

and the success of professional image formation. The study data were analyzed using SPSS software  

(version 26.0), ensuring reliable interpretation of results and reducing the likelihood of statistical errors. 

Subsequently, correlation analysis was conducted to calculate the correlation coefficients between different 

factors and the professional image of educators. To determine significant differences between groups, 

student’s t-test and analysis of variance (ANOVA) were utilized. 

 

4.6.  Ethical issues 

The research was conducted in accordance with international ethical standards, including obtaining 

permission to conduct surveys and interviews from educational institutions. All participants in the study 

signed an informed consent form, indicating that their data would be used exclusively for scientific purposes 

and that confidentiality would be fully maintained. The study also considered the possibility of voluntary 

withdrawal from participation at any stage of the research. 

 

4.7.  Research limitations 

The primary limitation of the study is the geographical location of the sample, which may restrict 

the generalizability of the results to other regions and countries. Additionally, it is important to consider that 

the research focused mainly on educators and students in the field of special education, which limits the 
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applicability of the findings to general educational practices. However, the sample aligns with the objectives 

of the study, and the results represent a significant contribution to the understanding of the psychological and 

pedagogical prerequisites for the formation of the professional image of teaching specialists. 

 

 

5. RESULTS 

Table 2 presents a comparative analysis of the results of students from the experimental and control 

groups before and after the experiment. The table includes the mean values (M) and standard deviations 

(SD), illustrating the distribution of data across the two groups. A t-test was employed to analyze the 

differences between the groups and to determine the statistical significance of the differences in the results. 

The average score of students in the EG significantly increased after participating in the teacher professional 

image development program (p<0.001). This indicates the effectiveness of innovative teaching methods and 

the use of digital platforms in enhancing the professional image. In contrast, the control group exhibited 

negligible changes (p=0.375), thereby confirming the necessity of specialized training to improve the 

understanding of professional profiles. 

 

 

Table 2. Comparative analysis of initial and final scores of the experimental and control groups of students 
Group Average score on pre-test (M±SD) Average score on post-test (M±SD) t-value p-value 

EG 68.5±6.3 85.4±5.1 9.32 0.0001 
Control group 67.2±5.9 71.8±6.0 3.15 0.375 

 

 

Preliminary tests indicated that the knowledge and skills of students in both groups were 

comparable, with the experimental group demonstrating a slight advantage. The mean scores for the two 

groups were closely aligned (68.5±6.3 in the experimental group compared to 67.2±5.9 in the control group), 

confirming the similarity of the initial conditions. Post-training results showed significant improvements in 

both groups. The experimental group exhibited a more substantial gain, with a mean score of 85.4±5.1, while 

the control group achieved a mean score of 71.8±6.0. The experimental group, which utilized innovative 

teaching methods, outperformed the control group in the final examination, demonstrating the effectiveness 

of the proposed program. Statistical results from the t-test and p-values indicate that the improvements in 

both groups were not coincidental; rather, the enhancements in the experimental group significantly exceeded 

those in the control group, highlighting the considerable potential of innovative teaching methods for 

pedagogical education. Based on the analysis of data collected through the survey, conclusions were drawn 

and presented in Table 3. This table consolidates the results of the correlation analysis and ANOVA, 

illustrating the influence of four factors on the development of the teacher's professional image. 

 

 

Table 3. Influence of various conditions on the formation of professional image (correlation analysis) 

Factor 
Correlation 

coefficient (r) 

p-value 

(correlation) 

Sum of 

squares 

Mean 

square 
F-value 

p-value 

(ANOVA) 

Communication strategies 0.72 <0.001 25.34 25.34 12.56 0.001 
Visual image 0.65 <0.001 15.22 15.22 8.01 0.005 

Psychological support 0.68 <0.001 18.45 18.45 9.34 0.003 

Use of interactive technologies 0.75 <0.001 22.10 22.10 10.47 0.002 

 

 

5.1. Communication strategies 

The correlation coefficient (r)=0.72 indicates a strong positive correlation with the professional 

image of the teacher. This correlation is statistically significant at p<0.001. The F-value=12.56 and the  

p-value (ANOVA)=0.001 suggest that the impact of communication strategies on the professional image is 

statistically significant. The majority of students reported that teachers employing various communication 

strategies create a more productive and engaging learning environment. This finding aligns with the high 

correlation coefficient (r=0.72), underscoring the importance of effective communication. 

 

5.2. Visual image 

The correlation coefficient (r)=0.65 indicates a moderately strong positive correlation. The 

significant correlation is also reflected in a noteworthy p-value. The visual image has a substantial impact on 

the teacher's image, although it is somewhat weaker compared to other factors, with an F-value=8.01 and a  

p-value (ANOVA)=0.005. Students indicated that the teacher's visual image significantly influenced their 
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perceptions. For instance, approximately 65% of respondents stated that the teacher's appearance determines 

the level of respect and trust they receive. 

 

5.3. Psychological support 

The correlation coefficient (r)=0.68 signifies a moderately strong positive correlation. The p-value 

(correlation)<0.001 indicates that this correlation is statistically significant. The F-value=9.34 and p-value 

(ANOVA)=0.003 demonstrate that the influence of psychological support on the professional image is 

statistically significant. Over 70% of students believe that psychological support from the teacher enhances 

their motivation and willingness to learn. This is corroborated by the correlation coefficient (r=0.68), 

highlighting the importance of this factor. 

 

5.4. Use of interactive technologies 

The correlation coefficient (r)=0.75 indicates the strongest positive correlation among all factors. 

Interactive technologies have a statistically significant impact on the teacher's image, as reflected in the  

F-value=10.47 and the p-value (ANOVA)=0.002. Students highly value the use of interactive technologies in 

instruction, with over 80% of respondents considering them to make lessons more engaging and 

comprehensible. This is consistent with the highest correlation coefficient (r=0.75). 

Thus, communication strategies and the use of interactive methods exert the strongest influence on 

the formation of the teacher’s professional image, as indicated by high correlation coefficients (0.72 and 

0.75). The teacher’s ability to communicate effectively and incorporate modern methods into the educational 

process is particularly crucial for establishing a positive image among students and colleagues. The visual 

image exhibits a slightly lower correlation (0.65) but remains an important factor influencing the perception 

of the teacher. Psychological support also has a significant impact on the formation of the professional image, 

with a correlation coefficient of 0.68, underscoring the importance of the teacher’s emotional and 

psychological engagement in interactions with students. All factors demonstrate statistically significant 

effects, as confirmed by p-values <0.05 in the correlation analysis and ANOVA, allowing us to assert their 

roles in shaping the professional image confidently. 

The results of the semi-structured interviews with instructors identified four factors influencing the 

formation of the professional image: the role of the teacher’s personal example, psychological support and 

feedback, the use of modern technologies, emotional intelligence, and stress management. Many participants 

noted that the behavior, appearance, and ethics of the instructor significantly affect students and shape their 

perception of the professional image. One respondent remarked: 

 

“Students closely observe every step of the teacher, and it is essential not only to talk about the 

profession but also to demonstrate professional qualities in teaching.”  

 

Respondents also emphasized that psychological support, especially when working with individuals requiring 

special education, is a crucial factor in shaping the teacher’s image. noted one of the instructors. 

 

“Working with such children requires immense patience and understanding, and this is directly 

related to the teacher’s position.”  

 

All participants confirmed that the use of modern digital platforms and interactive tools not only enhances the 

learning process but also influences the teacher’s image as an innovative professional. Furthermore, 

respondents highlighted that the teacher’s ability to manage emotions and stress is also vital in forming a 

professional image. One respondent emphasized: 

 

“Teachers who can maintain composure and confidence in challenging situations are always 

perceived by students as true professionals.” 

 

Figure 1, derived from the interview results, illustrates the impact of various factors on the 

formation of the teacher’s professional image. Each factor is displayed with percentages reflecting its 

significance. The personal example set by the teacher plays the most substantial role in shaping the 

professional image, accounting for 40%. This underscores the importance of the teacher’s behavior in the 

classroom and how it is perceived by students. This finding supports the notion that students learn not only 

from textbooks but also by observing their teachers. Psychological support and feedback also hold significant 

importance, contributing 30%. Educators emphasize that creating a safe and supportive learning environment 

aids students in better assimilating information and enhances their motivation. This aspect can be particularly 

crucial for students with special educational needs. 
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The use of modern technologies—20%—reflects the growing significance of digital tools in 

education. Teachers who employ contemporary technologies are perceived as more progressive and open to 

innovation, positively influencing their professional image. Emotional intelligence and stress management, 

while less significant at 10%, do not diminish their importance. A teacher’s ability to manage their emotions 

and remain calm in challenging situations affects their professional image; however, this aspect is not as 

critical as others. Thus, the results indicate that personal role models and psychological support are primary 

factors in shaping a teacher’s professional image, while modern technologies and emotional intelligence play 

a secondary role. This highlights the necessity of emphasizing interpersonal aspects of education alongside 

technical skills. Based on the data and interview results, the following observations and recommendations 

were made:  

i) Integrate various technologies into the educational process. To enhance teachers’ professional image, 

teacher training programs should incorporate digital platforms and communication tools, enabling future 

educators to familiarize themselves with modern technologies and improve their image in the eyes of 

colleagues and students. 

ii) Develop communication skills through practical application. To improve communication methods, 

practical activities should be implemented, allowing teachers to engage with their colleagues and 

students effectively. 

iii) Enhance emotional support in educational programs. Greater emphasis should be placed on 

psychological well-being and stress prevention in teacher preparation programs. This approach will not 

only foster more professional educators but also enhance their overall competence. 

iv) Cultivate the teacher’s visual image. When designing lessons, attention should be given to developing 

visual presentation and verbal communication skills, enabling teachers to respond effectively to the 

unique needs of students and convey a positive professional image. 

In conclusion, the study demonstrated that psychological and pedagogical characteristics, such as 

communication strategies, technology utilization, psychological support, and visual appearance, play a 

crucial role in the success of a teacher’s early career. 

 

 

 
 

Figure 1. Factors influencing the formation of the teacher’s professional image 

 

 

6. DISCUSSION 

Teachers play a crucial role in the lives of their students and have a significant impact on society as 

a whole. Special education teachers are essential in creating an inclusive and equitable learning environment 

for students with diverse needs [32]. Therefore, understanding the factors that influence the professional 

development of a teacher’s image is an important issue. 

This study presents quantitative data supporting the correlation between the use of technology and 

the enhancement of a teacher’s image: 85% of students reported increased motivation when innovative tools 

were utilized, and 78% of teachers confirmed that these technologies aid in improving the quality of their 

teaching through personalized feedback. A study conducted in Turkey also indicated that students find the 

implementation of innovations acceptable, leading to increased satisfaction with the learning process [33]. 

The integration of technology is similarly positively perceived by teachers, as evidenced by research 

conducted by the authors in Pakistan. Their work demonstrates that teachers believe the use of technology 

enhances teaching practices, making them more interactive and motivating for students [34]. The findings 

from the Pakistani study align with the current research: 76% of teachers stated that the use of voice 

technologies helped them improve their teaching methods and provided new tools for engaging with students, 

thereby positively influencing their image among learners. 

40%

30%

20%

10%

The Role of the Instructor's

Personal Example

Psychological Support and

Feedback

Use of Modern Technologies

Emotional Intelligence and

Stress Management



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 14, No. 4, August 2025: 3148-3161 

3156 

Researchers from Kazakhstan determined that the strength of students’ spiritual attraction to their 

teacher primarily depends on the presence of a personal quality known as attraction, a term introduced by 

psychologists to achieve a deeper understanding of an individual’s personality and artistic and 

communicative abilities [35]. According to this study, 67% of students indicated that the emotional 

engagement of the teacher, conveyed through technological means, directly affects their willingness to learn, 

while 70% noted the positive impact of the teacher’s personal qualities, which are reflected through the use 

of technology, demonstrating their motivation and satisfaction with the learning process. These figures also 

align with the findings of a study on teachers’ emotional intelligence conducted in the United Arab Emirates, 

which showed that emotional skills enhance students’ academic performance [36]. The authors of this work 

also conclude that emotional intelligence significantly influences the perception of a teacher’s image, as 

evidenced by a positive correlation between these variables (r=0.75, p<0.001). 

A Spanish author asserts that students’ responses to the characteristics of a “good teacher” are 

evaluated based on personal qualities, abilities, ethical values, and skills [37]. His research emphasizes the 

importance of establishing positive and caring relationships with students, fostering mutual trust, and 

instilling values and ethics. These aspects are reflected in the results of this study: 76% of students reported 

that they need emotional support from teachers, which they believe helps create a safe and nurturing learning 

environment, thereby enhancing the teacher’s image. This data also supports the findings of Portuguese 

authors regarding the significance of ethical orientation in a teacher’s identity, which directly and indirectly 

influences other components of the model [38]. 

An author from Uzbekistan highlights that communicative competence is an integral part of 

teachers’ professional competence and is essential for their successful performance of professional duties 

[39]. In this work, the correlation coefficient (r=0.72) for communication skills indicates a strong positive 

correlation with the teacher’s professional image. Other authors also assert that a teacher’s professional 

attitude manifests in their ability to exercise self-control, expressed through a spiritual mental approach, 

ensuring that they always act based on moral values, and life principles, and behave in accordance with their 

religion and beliefs while fulfilling their duties [40]. 

The experimental results demonstrated a positive impact of ICT on students’ motivation and 

emotional state, supporting previous findings regarding the significance of teacher behavior in fostering a 

supportive classroom environment. Furthermore, the study revealed that teachers who exhibit positive 

behavior and attitudes can significantly influence the emotional well-being of their students. Specifically, the 

phenomenon of emotional contagion, as indicated by the study results [41], suggests that happy teachers can 

transfer their emotions to students, encouraging positive experiences. This aligns with observations from our 

research on the influence of ICT on students’ overall emotional state: modern technologies, when used 

effectively, not only enhance the learning process but also create a positive emotional context for learning, 

which can increase long-term engagement. 

The results obtained thus open new avenues for further research on issues related to the 

development of a teacher’s professional image and underscore the necessity of developing targeted programs 

and methods aimed at enhancing the teacher’s image within the educational system of Kazakhstan and other 

countries. The findings emphasize that the psychological and pedagogical requirements for shaping the future 

teacher’s image should include the use of modern technologies, which not only improve the educational 

process but also contribute to the development of personal and professional qualities essential for successful 

teaching. 

 

 

7. CONCLUSION 

The investigation into the psychological and pedagogical needs for shaping the image of future 

teachers, aimed at ensuring meaningful outcomes, underscores the significance of various factors in this 

process. In the preliminary and subsequent analysis of the experimental group, the average score improved 

significantly from 68.5±6.3 to 85.4±5.1 (p<0.001), while the control group exhibited a smaller change from 

67.2±5.9 to 71.8±6.0 (p=0.375). This highlights the challenge of implementing new teaching methods and 

utilizing digital platforms. Correlation analysis revealed a strong positive correlation between the 

professional image of teachers and communication strategies (r=0.72, p<0.001), the use of interactive 

technologies (r=0.75, p<0.001), perceived image (r=0.65, p<0.001), and psychological support (r=0.68, 

p<0.001). 

The practical significance of this research lies in the development of recommendations for 

integrating interactive technologies into training programs, which may contribute to the formation of a 

positive teacher image in the future. Its scientific significance is highlighted by the emphasis on the 

importance of psychological and educational needs, such as emotional intelligence, stress management, and 

communication skills in professional training. The findings of this study may be applied in teacher education, 
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educational institutions, and training programs, as well as in the field of counseling psychology and 

education. Further research opportunities include a deeper exploration of the impact of certain new 

technologies on the teacher’s image, as well as examining the long-term consequences of applying the 

developed principles to the practical actions of teachers working with students with special educational 

needs. 
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APPENDIX 
 

Survey questions (for students) 

1. To what extent do you agree with the statement: “a teacher who effectively utilizes communication 

strategies forms a more positive professional image”? 

o Strongly disagree 

o Disagree 

o Neutral 

o Agree 

o Strongly agree 

2. How often do the instructors at your educational institution use active communication methods (group 

discussions, debates)? 

o Never 

o Rarely 

o Sometimes 

o Often 

o Always 

3. To what extent do you agree with the statement: “the use of interactive technologies (e.g., Moodle, 

Zoom, Canva) positively impacts the professional image of the teacher”? 

o Strongly disagree 

o Disagree 

o Neutral 

o Agree 

o Strongly agree 

4. Please evaluate how often teachers use digital platforms to interact with students. 

o Never 

o Rarely 

o Sometimes 

o Often 

o Always 

5. How important do you consider psychological support from the teacher for the formation of a 

professional image? 

o Not important at all 

o Unimportant 

o Neutral 

o Important 

o Very important 

6. How often do the instructors at your educational institution provide constructive feedback to support 

students? 

o Never 

o Rarely 

o Sometimes 

o Often 

o Always 
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7. How important do you believe the appearance and visual behavior of the teacher are for forming their 

professional image? 

o Not important at all 

o Unimportant 

o Neutral 

o Important 

o Very important 

8. To what extent do the teachers at your educational institution pay attention to their appearance and 

nonverbal communication? 

o Never 

o Rarely 

o Sometimes 

o Often 

o Always 

9. How important is the teacher’s ability to manage their emotions for creating their professional image? 

o Not important at all 

o Unimportant 

o Neutral 

o Important 

o Very important 

10. How would you assess the level of stress management among the teachers at your educational 

institution? 

o Very low 

o Low 

o Average 

o High 

o Very high 

 

Interview questions (for educators) 

1. In your opinion, which communication skills are most important for shaping a positive professional 

image of a teacher? Could you provide examples from your practice? 

2. What role do you believe psychological support plays in the educational process? How important is it 

for the teacher’s image? Have you encountered situations where psychological support helped you 

establish more trusting relationships with your students? 

3. What role do interactive technologies play in your work? How do they influence your professional 

image in the eyes of your students? 

4. How important do you think appearance and nonverbal communication are in your profession? Which 

aspects of visual behavior do you consider significant for shaping your image? 

5. How do you manage your emotions in challenging situations at work? Do you believe that the ability to 

control your emotions affects the perception of you as a professional? 

6. How do you provide feedback to students? How important do you think it is for feedback to be 

constructive and supportive? 

7. How do you cope with stress in your work? Do you think your ability to manage stress impacts your 

image among students? 
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