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The globalization has led to an increasing number of international schools
worldwide, comprising individuals from diverse cultures. This trend
presented numerous multicultural challenges, particularly for those who
experience difficulties adapting to multicultural environments. International
mindedness (IM) is a crucial aspect of the international baccalaureate (I1B)
curriculum, playing a significant role in promoting intercultural
communication at international schools. This study aimed to explore the
significance of IM in fostering intercultural communication, with a specific
focus on five teachers in the middle year program (MYP) of two IB schools
using a phenomenological approach. Data collection was conducted through
semi-structured interviews, and the study employed thematic analysis to
address research questions systematically. The findings revealed that
participants recognize several elements of IM, including open-mindedness,

Teachers acceptance of different cultures, empathy, and tolerance. Teachers were
identified as vital in developing IM, necessitating them to be respected
figures accepted by students and to provide effective teaching strategies. The
study highlighted the importance of self-awareness and adaptability skills for
teachers in fostering intercultural interactions. A cultural training program
can be recommended for developing teachers’ IM, particularly to enhance
teachers’ knowledge and perspectives in promoting intercultural
communications.
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1. INTRODUCTION

The current era is marked by heightened interconnectedness, globalization, and multiculturalism [1].
As a result, individuals in today’s society have increased opportunities and independence [2] to engage in
seamless communication with people from diverse cultural backgrounds and nationalities, in great part due to
the increasing number of international schools [3]. There are currently 5,175 international baccalaureate (I1B)
international schools operating in 157 countries around the world [4]. This growth is also reflected in the
substantial increase in the number of international students [5]. To ensure that these interactions are
meaningful, positive, and constructive, it is essential for global citizens to be lifelong learners who
continuously examine their knowledge, thoughts, and feelings about the global society [6], [7].
Unfortunately, every individual possesses a unique culture and features that may result in varying
interpretations and approaches for adapting to multicultural settings, particularly teachers and students in
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international schools. The empirical data has demonstrated that international students encounter complex
challenges during their acculturation process, particularly with the cultural values, beliefs, and customs of the
host country [8]. Alanay and Aydin [9] suggested that it is difficult to eliminate the obstacles and disparities
that arise from cultural differences and ensure that students have equal opportunities and possibilities in a
democratic setting. Furthermore, Yanto et al. [10] argued that intolerance is a contributing factor to disputes
that arise from cultural diversity. Students’ awareness of stereotypes of one’s group as a minority in the
classroom might happen because of discrimination from the majority group [11]. This is a common problem
faced by schools, but only some schools have succeeded in finding solutions to overcome these issues [12].

On the other hand, teaching in a culturally diverse environment can pose challenges that may result
in diversity-related burnout, as indicated by Akcin [13]. In addition, Mahali and Sevigny [14] also revealed
many teachers lack sufficient cross-cultural awareness and have poor levels of confidence in accommodating
cultural diversity when they enter classes. These situations are attributed to the stress and efforts required of
teachers to accommodate the diverse needs of their students [15]. Rather, teachers must exhibit
self-awareness and the ability to analyze their own thoughts and behaviors [16]. Ruffin and Simon [17]
pointed out that diversity encompasses not only variations in ethnicity and socioeconomic background, but
also language, gender, and sexual orientation, which may present difficulties for teachers who lack
familiarity with these aspects of personal and cultural identity. Regrettably, teachers are often expected to
foster a sense of community within their classrooms and may lack understanding of global perspectives and
cultural diversity [18], [19]. Kang [20] also suggested that contemporary teachers must equip students with
literacy and critical skills, while also nurturing a deep appreciation for diversity that enables them to interact
effectively with individuals from various cultural backgrounds and instill a global mindset. Therefore,
teachers are crucial in helping students develop intercultural understanding [21], acceptance, and respect for
diversity; however, they must serve as role models for students, as well [22].

To foster an inclusive learning environment, it is necessary for teachers to devise a culturally
sensitive approach that incorporates diverse viewpoints into their teaching strategies and assignments [4]. In
addition, they aim to promote conceptual comprehension of subject matter that is relevant to their students'
lives and experiences [23]. The manner in which teachers implement these strategies, and the factors that
influence their approaches, remains an important yet open topic of discussion [24]. The concept of
international mindedness (IM) was initially introduced in IB schools during the 1960s as a key characteristic
of students in an intricate and continuously evolving global society [25]. Literature commonly identifies
intercultural understanding and addressing global issues as crucial aspects of IM [6]. IM is a sensitivity that
international school teachers both possess and can cultivate during their overseas assignments [16]. To have
IM, teachers must be receptive and empathetic towards the viewpoints and behaviors of individuals from
diverse cultural backgrounds, and actively seek to understand these intercultural dynamics within a global
context [7]. Thus, studies on the role of IM in fostering intercultural communication in international schools
are relevant, particularly in examining teachers' perceptions of IM and their role in preparing the learning
process to encourage the development of IM among students.

A number of studies have been conducted to examine the extent of the IB’s dedication to fostering
IM [26]-{28], although only a limited number of studies have specifically investigated the implementation of
IM from teachers’ perspectives [3], [25], [26], [29], [30]. A study suggested that the most commonly
discussed topics in defining IM were comprehension, consciousness, and embracing different cultures [25].
Similar to Bittencourt's study, it was discovered that participants from different social backgrounds had a
comparable sense of IM [31]. Elerian, et al. [30] also argued that IM is applicable in various contexts of
international schooling and that factors other than the curriculum can affect its development within a school.
Another study revealed that individuals emphasized the importance of gaining knowledge and a worldly
perspective, yet they placed less emphasis on the idea of active global citizenship, including IM [26].
However, this tendency led these participants to adopt a more lenient rather than critical form of international
education, with a focus on individual growth and self-awareness rather than on making a personal impact and
promoting broader societal change. Several studies [3], [26], [32] also discovered that students often lack
sufficient time during their rigorous academic programs to fully explore the concept of being IM in their own
lives and through their coursework. As a result, Metli [3] recommended that teachers specifically seek out
strategies to promote the development of IM in both curricular and extracurricular activities.

The importance of the learning process in developing IM remains a topic of concern. Budrow [16]
discovered that students failed to take advantage of the learning opportunities available to them in their
international school settings. Despite showing openness and flexibility in certain areas, these teachers
experienced difficulties adapting to other aspects of their surroundings. Mehmood [33] also believed that
teachers confront significant challenges, such as resource limitations, resistance to change, and balancing
local and global perspectives. Furthermore, experts caution that being immersed in a culturally diverse
environment does not automatically result in increased levels of respect, tolerance, and understanding [6].
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Teachers were hindered by a lack of self-awareness and an inability to comprehend or acknowledge their role
in the specific circumstances of the local environment [16]. These findings align with Belal’s study [27],
which revealed that school administrators struggled to connect the cultivation of IM, global citizenship, or
local citizenship to students' academic achievements. This challenge arose due to the overall school
curriculum or the presence of an international student body. Therefore, it is crucial to emphasize that IM
permeates every aspect of students' lives, including their family background, peer relationships, and the
school culture. In this sense, IM serves as the central element for shaping students' identities [31].

There is a wide range of opinions regarding the advantages and potential disadvantages of adopting
IM as a personal trait. Belal [27] argued that the diversity of the student body at school played a crucial role
in helping students develop a broader perspective and IM, while a different study found that individuals were
proficient in discussing the various elements that contribute to 1M, such as knowledge, values, and skills [7].
Fluency in multiple languages was also identified as an important transferable skill for IM. The participants
indicated that their IM was largely influenced by their home and school experiences, with travel being a
significant factor in both contexts [25]. Poonoosamy [34] suggested that cultural traditions of learning at
school significantly contributes to developing IM, particularly through meaningful, inclusive, broad, rich, and
fulfilling learning experiences. However, further research is needed to determine the specific factors that
contribute to developing IM.

The main objective of this research was to explore the significance of IM in fostering intercultural
communication with a specific focus on teachers in the middle year program (MYP) of two IB schools. This
phenomenological study investigated five multinational teachers from two international schools in Indonesia
to answer three research questions. The research questions posed in this study are as:

i)  How do the experiences of teachers in 1B schools shape their perspectives on IM?
ii)  How does the process of learning contribute to the development of IM?
iii) What factors are instrumental in cultivating IM?

2. METHOD

Phenomenology is a philosophical approach that concentrates on the examination of human
experiences, such as emotional, affective, and general experiences [35]. As per Sundler et al. [36],
phenomenological inquiry is an effective method for uncovering meaning and articulating the essence of a
particular phenomenon. Therefore, the current study utilized this approach to investigate the importance of
IM in fostering intercultural communication with a particular emphasis on the perspectives of five teachers in
the MYP program of two IB schools. According to Johnson and Christensen [37], the researcher begins with
narrative data, distills the stories and descriptions to their essential themes, and systematically examines the
words and concepts utilized to describe the phenomenon.

2.1. Participants

The current research was part of a comprehensive study involving 16 participants. Nonetheless, five
IB teachers provided insightful nuances regarding their understanding of the concept of IM, the pivotal role
that the learning process plays in cultivating students' IM, and the internal and external factors that influence
students' IM. To ensure the selection of participants with a minimum of 10 years of teaching experience,
purposive sampling was utilized. The five teachers were identified from two IB schools situated in Jakarta,
Indonesia, as detailed in Table 1.

Table 1. Participants of the study

Participants Abbreviation of County of Living abroad Teaching
No Gender L . .
(Pseudonym) names origin experiences experiences

1 Teacher 1 T1 F New Zealand 13 years 11 years
2 Teacher 2 T2 M India 17 years 20 years
3 Teacher 3 T3 F Indonesia 5 years 15 years
4 Teacher 4 T4 F Kenya 8 years 22 years
5 Teacher 5 T5 F United States 10 years 15 years

2.2. Procedure

The process of data collection in this study comprised face-to-face semi-structured interviews that
were divided into three distinct phases for each participant. To guarantee the validity and reliability of the
research findings, the investigators undertook several measures. These include: i) the development of
interview protocols aimed at addressing the three research questions previously mentioned; ii) the validation
of the interview protocols by three specialists in the field of intercultural educational studies; iii) the
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provision of supporting documentation to obtain research ethical approval from the Independent Research
Institute at the University of Malaya (UM-REC) with approval number UM.TNC2/UMREC_2340; and
iv) the acquisition of informed consent from each participant prior to the interview through the completion of
a consent form. To enhance the credibility of the findings, the researcher implemented member checking,
also known as respondent validation [35]. To accomplish this, the final transcript results of the study were
presented to the participants, and their feedback was solicited. Specifically, the researcher approached five
teachers as participants to review and sign the interview transcripts as evidence of the collected data. All
participants consented to the use of their data and confirmed that the researcher had accurately represented
the findings in the study's results.

2.3. Data analysis

Thematic analysis was conducted to analyze the data from the interview transcriptions in this study.
Braun and Clarke [38] proposed that thematic analysis is a systematic approach that identifies, examines, and
communicates recurring patterns or themes within data. Thematic analysis is a valuable method for
researchers to analyze interview data that has been transcribed. It aids in organizing and exploring the
findings and facilitating discussions. Thematic analysis involves six stages [23] that are: i) familiarizing
oneself with the data; ii) generating initial codes; iii) searching for themes; iv) reviewing themes; v) defining
and naming themes; and vi) producing the report. To aid in the process of conducting thematic analysis, the
researchers utilized Nvivol2 software, particularly for functions such as transcribing, reading and reviewing,
coding, and generating themes.

3. RESULTS AND DISCUSSION
3.1. Results

The results of this study address three research questions that are described as: the findings
regarding how participants conceptualized IM based on their experiences, how teachers employed learning
activities to foster students’ 1M, and the factors contributing to the development of IM.

3.1.1. Teachers’ perspectives on IM

Participants acknowledged that IB provides substantial support to teachers and students in fostering
IM. The IB curriculum includes a dedicated portion aimed at enhancing IM among teachers and students.
One of the foundations for individuals to effectively socialize across cultural differences is to develop IM.
Participants expressed various definitions of IM as illustrated in Figure 1.

Being open-
minded

International Accepting
Empathy % mindedness P different cultures
[ Tolerance ]

Figure 1. The points of IM in teachers’ perspectives

The data presented in Figure 1 indicates that teachers at international schools following the 1B
curriculum define IM based on their personal experiences. These individuals identified four key
characteristics of IM; being open-minded, accepting different cultures, demonstrating tolerance, and showing
empathy. According to T1, IM refers to an individual's capacity to possess a genuine desire to acquire
knowledge and understanding of those with diverse perspectives. An individual's curiosity can be conveyed
through physical movements, facial expressions, and interactions with others. IM is the essential ability to
effectively engage with individuals from diverse cultural backgrounds.

Int J Eval & Res Educ, Vol. 14, No. 3, June 2025: 2183-2196



Int J Eval & Res Educ ISSN: 2252-8822 O 2187

“I think IM is the ability to understand from a different perspective. It is a basic value, and also
the curiosity to want to understand from a different perspective and being open-minded.” (T1)

T2 defined IM as the ability to recognize and appreciate various cultural elements in a multicultural setting.
Cultural competence entails embracing diverse perspectives, beliefs, and values while demonstrating respect
for each culture's unique attributes. T2 was unsure about the relevance of any information, as it may or may
not hold significance for them.

“IM, what | believe is, like, giving importance to all the cultures, giving, be ready to accept
others' views, ideas, etc., and give your ideas to the things, all the religions, all the cultures, all
the countries are equally important, so, it may not be that important for you, but it may be
important for the person himself, right, it is important, it is pride, it is nationality, so, that’s what
that means.” (T2)

Developing an understanding of IM will allow individuals to gain insight into the perspectives of
others. As per T3, the notion of IM can be compared to an individual cultivating open-mindedness, which
involves embracing and accepting cultural variations among people. Moreover, such individuals exhibit
tolerance towards concepts and values that are significant to others, even when they hold a different
interpretation from our own viewpoint.

“l think by being international minded, it helps us as a person to see others, other people’s
perspectives. By doing that, we are being open-minded. We try to accept, if there are people who
are different from us, if they really feel different from us, it helps us to be more tolerant to that
other person.” (T3)

On the contrary, T1, a teacher from New Zealand, highlighted that the term ‘tolerance’ often has a
negative connotation. T1 defines ‘tolerant’ as the act of performing a task despite personal dislike,
demonstrating tolerance. From T1’s perspective, it would be better for this to be transformed into an
individual’s endeavor to understand something rather than simply performing it. T1 believes that the term
‘tolerant” carries an unfavorable implication. According to T1, this is merely a matter of semantics.
Therefore, T1 will avoid using the word ‘tolerant’ and instead use phrases such as ‘accepting’ and
‘understanding’.

“Sure. | don 't know if tolerance is a good thing to be honest, because tolerance means you don't
like something, but you will put up with it. And I think it is better to try to understand something
rather than just put up with it. So, I 'm not sure what word that would be. But for me, tolerance is
a little bit negative.” (T1)

T4’s perspective proposes that fostering IM can be accomplished by embracing a receptive
disposition towards diverse perspectives and ideas. Moreover, an individual's demonstrated appreciation for
concepts originating from individuals with varied cultural backgrounds serves as evidence of their cultivation
of IM.

“What is international mindedness? It is the ability to be open-minded towards other people's
points of view and other people's perspectives. And to accept that there's just no one way of
looking at something. And that diverse backgrounds will look at things from their perspective
and bring that in together in terms of being caring and open minded to other people's
perspectives and being principled.” (T4)

In contrast, the T5 data suggests that IM has a strong correlation with individuals who possess an
empathetic mindset. This conclusion was drawn from T5’s observation of an IB video that highlighted the
significance of empathy in the context of IM. Additionally, T5 noted that the COVID-19 pandemic led to an
increased sense of empathy among people, including the younger generation. This implies that the lessons
learned from the pandemic can foster greater international understanding within global society.

“l was just watching this video from the IB and they talked about international mindedness as
empathy. And | think that’s a really good way to look at it, that by trying to understand different
cultures, that you can promote empathy in that way.” (T5)
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3.1.2. Influence of the learning process on developing international mindedness

The 1B curriculum places significant emphasis on the development of IM which is deeply rooted in
the learning process. It is the responsibility of IB teachers to incorporate the principles of IM into all subjects,
including individual and societies (1&S), by employing effective teaching strategies. As suggested by T5,
I&S can serve as a valuable medium for fostering the values of diversity, including empathy, as exemplified
by the following quotation.

“I think that Individuals and Societies is a great course to develop critical thinking. Because for
students, international mindedness is a part of all the courses. And for me, international
mindedness is seeing things in different perspectives, but also trying to learn empathy for others.
And | think that that's a key part of the INS course. In the INS classes in particular, but in 1B
classes in general.” (T5)

The implementation of IM is actually adopted to reach the 10 principles in the learning profile as
stated in the IB curriculum. There are 10 principles in the list of learner profiles such as inquirers,
knowledgeable, thinkers, open-minded, caring, risk-takers, balanced, communicators, principled, and
reflective [39]. According to T1's teaching experience, she typically employed a range of materials and
connected them to the Learner Profile by highlighting relevant aspects. She also emphasized the importance
of reflection for students and creating open-minded environments that involve all students, as highlighted in
the following quotation.

“I think international mindedness, again, through the choice of materials, tries to give them a
variety. The learner profile, pointing out what and when the materials relate to them, but also
having the students reflect on whether they are being open minded or thought thinkers or things
like that. I think these things are difficult to have an activity for, but as you study and work, you
bring them up a little bit every now and then and they start to understand.” (T1)

In order to foster a sense of unity in the classroom and capitalize on the diversity of cultures present
among students, T2 has implemented learning strategies that involve collaboration among all students. This
approach has been particularly effective in international schools, where students come from a variety of
backgrounds. By encouraging group work and incorporating fun, interactive games into the learning process,
T2 aimed to harness the power of diversity in the classroom and create a more inclusive and engaging
learning environment as described.

“Like, sports, they go together, they work together, they play together, without, like, nationality
or this and that, so, the sports team has all, whoever wants to play, they play together, ...discuss
together, plan, so, there's more dealing with the environmental issues, and there are, like, the
World Scholars Cup, MUN, all those types of clubs, and all those things, where they do
discussions on different cultures, different current events, global issues, that way, yeah, like,
when you discuss in the, like, for example, MUN. They're talking about a particular problem, a
student's given a chance to represent a particular country, so, when the person is representing a
particular country, he will work on that country, research that country, look at the culture,
languages, problems, this and that, on that country, so that he can get familiar, and, like, put his
views on this.” (T2)

The role of teachers in disseminating knowledge and promoting academic success was widely
acknowledged. They played a crucial part in providing guidance and resources to students who often rely
heavily on their teachers. In addition to imparting information, teachers are instrumental in fostering IM by
helping students understand and appreciate cultural differences, thereby highlighting the importance of
respecting these variations. It was incumbent upon IB teachers not only to acquire knowledge through
learning activities, but also to inculcate character values through utilizing the magic words as suggested by
T4 in the quotation.

“Well. It is important to me, one, as a teacher, because | realized just how powerful my role is in
the classroom and how | have a lot of influence as a teacher. Yes, | can teach grammar, | can
teach noun phrases, | can teach verb phrases, | can teach how to write a good essay. But at the
bottom of it all, the most important thing is to make a connection with whatever I'm teaching to
the bigger world and to let my students know that whatever it is that they are learning, they have
a greater role in the society to use their learning to effect some sort of change in the society.
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That’s me as a teacher because | would focus on again very basic things like what are the
magical words, you know, say thank you, say please...” (T4)

Based on T3’s extensive experience, interacting with students can greatly enhance the learning
process and foster the development of interpersonal skills. To this end, T3 utilized a variety of
communication channels, including email, as well as direct interactions both within and beyond the
classroom. To guarantee a positive and constructive learning environment, T3 must always maintain a
respectful and courteous manner when engaging in dialogue, refraining from any actions or language that
may potentially cause offense to colleagues or students as described in this following quotation.

“Okay, usually when we work together there are some projects or some events that we have to
collaborate on, so usually what | do is when | have to collaborate with someone, | make sure |
communicate with that person. | communicate of course not only by email but also like verbally
— maybe come to their workplace to discuss the plan and of course | have to be able to listen
carefully and also try to first put, like, a positive mindset when we're working together because
sometimes there are some teachers who have a negative perception with others that will affect
the communication.” (T3)

3.1.3. Factors influencing development of international mindedness

The research conducted in this study demonstrated that a variety of elements can affect participants'
development of IM. Aside from a student's cultural background and the influence of their family in providing
examples for adjusting to multicultural settings, their individual characteristics also significantly impact the
development of IM. The data analysis revealed that there are five actionable steps that participants can take to
improve their IM, beginning with their personal attributes. The five essential personal traits for fostering IM
are depicted in Figure 2.

Appreciating
own beliefs

Finding
interesting
stuffs

Personality
traits

Reading
literatures

Figure 2. The personality traits in developing IM

a. Appreciating own cultural beliefs

This research highlights the importance of recognizing and appreciating one's own cultural beliefs as
a crucial prerequisite for individuals to familiarize themselves with other cultures. It is evident that
individuals tend to initially draw upon the cultural values of their own upbringing before they can effectively
embrace and understand the customs of other societies. T2, for instance, holds a deep admiration for his
Indian cultural heritage. His family, who is of modest means, has consistently adhered to the teachings of
their ancestors, demonstrating obedience and observing religious holidays. T2 endeavors to instill cultural
values in his children through daily routines and practices.

“So, for us, at home, we celebrate all the things here, so, like my wife was fasting yesterday, it is
like, the culture, right, for the, it should be for the kids, something, so, she had a fast, my kids,
that all the fast for this, we do this thing in India, tell the story, it is a background, the other day,
yeah, we had Diwali...to celebrate this one, we decorate our houses, and all these things, clean
this and that, so, everything.” (T2)

The importance of international mindedness in promoting intercultural ... (Diana Trisnawati)



2190 O3 ISSN: 2252-8822

In addition, T4 expressed a strong sense of pride in her Kenyan culture. She stated that the Kenyan
people consistently demonstrate a friendly demeanor towards all individuals, which contributes to her sense
of ease within the community. Furthermore, Kenya boasts unique and captivating elements that, in her
opinion, are exclusive to the country. One such example is the matatu, a local transportation option that
consists of a small bus. However, what distinguishes it from other forms of transportation is that the vehicle
always features loud music, which aims to entertain passengers during their journey.

“Okay, so we have a very unique culture in Kenya, something that I don't think you find
anywhere else, such that if you're not a Kenyan, you really don't understand this. And this is the,
I call it the matatu culture. Matatu is a word in Swahili, which is a national language in Kenya.
It means public transport. But this public transport is just not your normal public transport. We
call it moving discotheques because the busses play loud music. It is like you have this dancing
place inside a moving vehicle, and that is something you will not find anywhere else. So that is
something that | find unique about Kenya. We find it so normal, but | don't think anybody else
finds it normal. So that's, again, for me, that's an indication of our culture, the Kenyan culture.
Now the other thing that comes to mind when | think about culture is warmth. Kenyans are warm
people. We re very warm people.” (T4)

In contrast, T5 acknowledges that the United States has a penchant for things that do not involve
wearing uniforms. The donning of school uniforms is not a conventional practice in America, hence students
in the US are not required to wear them. Nevertheless, T5 recognizes the importance of uniforms when
instructing at locations outside of America, such as school 2. Therefore, it is essential for T5 to possess the
ability to embrace diversity and adhere to the prevailing regulations at school 2.

“l would say also, for example, in America it is very common not to wear a uniform and that's a
part of our culture. And so, when | work with other teachers in a different international context,
the uniform is very important to them. But | realize that's a cultural difference.” (T5)

b. Traveling

Traveling enables individuals to become acquainted with new surroundings, particularly those that
possess a distinct culture from their own. Frequent travelers gain a wealth of fresh knowledge, fostering an
appreciation for diversity and promoting further learning. Traveling nurtures open-mindedness among
individuals. T5's experiences demonstrate a strong desire to explore the cultural practices and activities of
others. Although T5 may not consider these things to be entirely real, T5 seeks to acquire knowledge or novel
insights that can be utilized as valuable assets. T5 typically acquires these activities by visiting enjoyable
destinations.

“l wonder why they do things in that way. It is not that my way is right, but what can | learn from
the way people do things? So, | think trying to frame things in that way and being excited to
learn about other cultures is through travel. I think the more people travel...” (T5)

T2's experience underscores the fact that traveling to a new location and adapting to unfamiliar
surroundings is a daunting task that requires acquiring necessary skills. Prior to joining school 1, T2 had
taught at a school in a rural area of India. T2 found the circumstances and environment at the school to be
extremely dull, leading him to seek a new opportunity by relocating to a more favorable location. Ultimately,
T2 received an invitation from a friend to move to Indonesia and work as a teacher at school 1.

“l’d done my schooling in a small town in India. And, like, the life was a little boring there,
because, you know, a small hill town in the seasonal time, that's summertime, a lot of tourists
came, but in the winter, it is very cold, nobody's there, schools are closed, you have holidays. |
was a little bored with that life. So, | wanted to move out of my city. So, | planned to do some big
cities like maybe Delhi, Mumbai, or some other way. And then one of my friends said he just had
just come to Jakarta like a year before me. So, he told me, why don't you join, like, go to
Jakarta? So, | said, | was thinking like, okay, anyways, because I'm moving to Delhi or Mumbai,
it is the same as to Jakarta, because for me, it is a, | mean, a new situation, new surrounding and
everything, right? And what's the harm in trying overseas? And let’s see, like, if | succeed, it is
fine. If not, then I could come back.” (T2)
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Interacting with people in a new setting can be challenging for individuals to quickly adapt. T3
encountered this difficulty when she accompanied her parents to live in Australia for a week. This experience
motivated her to acquire new knowledge, such as seeking information from local residents, particularly
regarding transportation and directions. As a result, traveling to foreign countries has enhanced T3's
self-assurance and fostered intercultural sensitivity and appreciation for different cultures.

“I went to Australia with my parents for like a week. And then I had like one day where | decided
to go around on my own. | met new people. | asked for directions. | asked where I could go if |
wanted to get this and that. So, | think that's the first experience. | was in an environment with
various cultures. | got to know two new people, who were totally strangers. And then they gave
me information of what bus | should take. And yeah, things like that.” (T3)

c. Reading literature

T5 suggests that reading literature can be a valuable means of gaining insight into different cultures,
even beyond the opportunity for travel. The availability of numerous literary works has provided a wealth of
information on cultural practices, captivating travel destinations, art, and unique aspects of communities or
nations. Therefore, reading books serves as an accessible and cost-effective alternative to physical travel.

“I hate to say this, but very teachery, I think through books, I think the more people read, the
more perspectives they get, the more points of view you can get from reading books. I mean,
films, of course, but | think reading is just so fantastic for really opening up people's minds when
they can't travel.” (T5)

As a teacher of English, T1 has found that reading works that elucidate the cultural plurality that
exists in the world can enhance one's understanding of cultural values, particularly those pertaining to society
and humanity. To facilitate this understanding, T1 frequently incorporates these books as instructional
resources in the classroom with the aim of familiarizing students with the process of acquiring knowledge
about individuals from diverse cultural backgrounds. Furthermore, T1 recommends that individuals who are
unable to travel consider reading about cultural differences as an alternative means of gaining this knowledge.

“But also | think reading, as an English teacher, of course | say, but reading books written by
people from different cultures and learning from them will always be a good way for me to gain
more multicultural understanding. If I can't meet people from other places or travel to other
places, then reading books from those perspectives is a very good way.” (T1)

In addition to studying cultural differences, T4 stresses the significance of linking classroom
learning to global issues. As an English teacher, he consistently integrates global topics into his lessons. T4
connects various aspects of the global context, including personal and cultural expression, globalization and
sustainability, scientific and technological advancements, as well as fairness and development.

“All our lessons are designed along these global contexts and there are six global contexts...
they read very clearly, focusing on global issues. The first one is personal and cultural
expression. The second one is, I've forgotten the second one, but | know the third one is
globalization and sustainability and then we have scientific and technical innovations and then
we have fairness and development. If you really think about all of these, you realize that these
global contexts are basically to do with all human beings.” (T4)

d. Finding interesting stuff

Enhancing cross-cultural social interactions can be accomplished by proactively identifying shared
interests or commonalities among participants and individuals from different cultural backgrounds. For
example, T1, a New Zealander, regularly watches television programs aired by British and American
channels. Therefore, this leisure activity can serve as a suitable topic for discussion when she interacts with
individuals from the United Kingdom or the United States.

“In New Zealand we had both British and American television shows. We didn 't make many of
our own. So now when | meet someone who is my age from England or America, we have
something in common. We can talk about the same TV shows. So, even though we’re from
cultures that are a little bit different, we have similar experiences to share and expectations, |
think. Yeah, that would be one of the big influences.” (T1)
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Identifying shared characteristics or experiences can be a useful strategy for participants to engage
with individuals from various cultural backgrounds, as it can serve as a starting point for conversation and
foster mutual understanding and connection. T4 was able to establish friendships at a new workplace by
recognizing commonalities in their status and role with a recently introduced colleague, which facilitated T4's
assimilation into the new environment.

“l made friends with this lady called Lily. I don't know her full name, but Lily. And Lily is a
teacher of Math. And we started talking, I think, the first week that I arrived in School and what
did we have in common? We are both single parents, and we also are raising boys. So, she has
three boys, | have two bays, and our boys are roughly, you know, like the same age. So, that was
something that we had in common.” (T4)

Individuals can enhance their ability to interact with people from various cultural backgrounds by
recognizing shared traits that can serve as starting points for conversation and fostering mutual
comprehension and rapport. T4 was able to form friendships in a new work environment by identifying
similarities in position and function with a recently introduced colleague, which contributed to T4's capacity
to adjust to novel environments.

“Food is always a great joiner. Food. Food. And | work with somebody in my office from India
and he said, oh, come try this food. My wife made it. And food is always a great connector. But
just saying sure, being open and trying it. And if I said, oh no, I don't want to try that, then I
would have closed the door to that conversation and getting to know him better. | sat down, |
asked all these questions, what is this food?” (T4)

3.2. Discussion

The findings clearly outline that participant conceptualized IM into four primary principles:
open-mindedness, acceptance of diverse cultures, tolerance, and empathy. They formulated 1M perspectives
as influenced by their own experiences as international teachers. International schools can be recognized as
natural environments for developing IM due to the diverse backgrounds of school community members.
Consequently, IM played a significant role in promoting intercultural communication, as evidenced by the
findings addressing the research questions. The learning process, guided by the IB curriculum, has strongly
advocated for supporting the cultivation of IM. The participants acknowledged that all subjects should be
integrated to internalize the values of IM, with the ultimate goal of achieving the learner profile. Each teacher
explained the necessity of employing creative teaching strategies to cultivate IM, such as incorporating
technology and selecting relevant materials to engage all students in the classroom. Collaborative teamwork
was also implemented in developing intercultural skills for each student. The findings revealed several
influencing factors on developing IM through personality traits, including appreciation of one's own beliefs,
traveling, reading literature, and finding out interesting stuff. Consequently, it is recommended that training
be conducted on topics such as managing diverse classrooms, fostering cultural empathy, and integrating
global perspectives into curricula to enable educators to effectively cultivate IM in students. This approach
also enhances teachers' intercultural competence, which subsequently improves student engagement and
comprehension in multicultural learning environments.

According to current studies, IM was defined by participants from multinational backgrounds,
which encompasses various perspectives, and is consistent with the findings of previous studies [29], [40].
Several participants believed that IM involves individuals' ability to understand, respect, and accept different
cultures, which is consistent with a study by Jurasaite-O’Keefe [25]. However, the participants in the study
argued that everyone should have equal representation, and inclusivity is essential. As IB teachers, the
participants emphasized that IM involves making logical guesses about what is happening based on previous
experiences, which encourages individuals to be self-learners and self-aware in multicultural environments,
particularly in international schools. Almost all of the participants, as IB teachers, had faced unusual
situations when they first began teaching caused by the diversity of cultures. However, they were successful
in adjusting through curiosity about other cultures, gaining knowledge, and always using a worldly
perspective, in line with the recommendations put forth by Scott [26]. Furthermore, the participants
suggested that the heart of IM is the learner profile. Therefore, the implementation of IM can be applicable in
various contexts, as Elerian, et al. [30] found.

IM is typically integrated into the curriculum of 1B schools across all subject areas, including the
primary years programmed (PYP), MYP, and the diploma programmed (DP). While each school is
independent in developing IM through various options, the faculty plays a significant role in determining
these choices. This study suggested that 1&S is an effective subject to introduce MYP students to the
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concepts of surviving as an individual and as a part of society, as well. According to the participants, students
can learn these concepts and then apply them to other areas of their learning. The participants emphasized
that 1&S has a powerful role in engaging with both local and global communities. Co-curricular activities,
such as school trips with service learning, conducting research outside of the classroom, and bonding events,
have also been identified as contributing to the development of I&S. This finding is consistent with Metli [3],
who advocates for developing 1&S through strategies in both academic and non-academic activities. The
participants acknowledged that IB teachers play a crucial role in preparing a learning process that encourages
all students to feel involved in classroom activities. They appreciated providing students with choices in
learning materials, taking into account different times, sources, backgrounds, and contexts. The participants,
each with over a decade of teaching experience, found it easy to manage classes without encountering
difficulties. This finding contradicted the previous study [16], [33], as evidence from the study showed that
successful teachers were able to connect the value of learning with local societies and the global
environment. This finding aligned with the results of Bunnell [40] who found that developing students’
identities through IM was significant in developing IM.

The learning activities that were found to be most effective in developing IM were those that
included teaching life skills, incorporating technology into the teaching process, and using magic words such
as “thank you,” “please,” and “may | ask for permission.” The participants in this study made use of a variety
of inquiry-based methods, including research, group discussions, and presentations in order to cultivate
critical thinking skills in their students. They also provided instruction in multiple languages in order to
create students who are mindful of others and understand that the world is a shared space. Therefore, this
finding contradicts the findings of Metli [3] who suggests that teachers should continue to teach about
respect, tolerance, and understanding. The implications of the study findings suggest that establishing a
school environment that celebrates diversity through events such as international days, cultural exchanges,
and student-led initiatives may render IM a daily, lived experience. These activities create an environment
wherein students can engage with different cultures in meaningful ways, thereby fostering respect, curiosity,
and appreciation for diversity.

The participants posited that increased interaction with individuals from diverse cultural
backgrounds can enhance IM in a natural manner. According to the participants, there were no difficulties in
intercultural communication, particularly in international schools. This finding aligned with Belal [27], who
demonstrated that multicultural environments can motivate students to adopt broader perspectives and
develop IM. By adopting a lifelong learning perspective in their daily lives through being open-minded,
positive, and excited about cultural differences, individuals can significantly contribute to developing IM, as
per the findings of Hacking et al. [7]. Additionally, the participants’ experiences living abroad also instilled
good habits, such as practicing mindful learning, inclusivity, and actively participating in their communities,
which aligns with Poonoosamy [34]. Conversely, the findings of this study were consistent with earlier
research by Bittencourt [29] that suggested that familial background plays a significant role in shaping a
person’s character and viewpoints [25]. Each participant possessed a unique cultural heritage and childhood
memories of their upbringing within their family and community that have contributed to their unwavering
commitment to valuing their own culture. Encouraging parental involvement through guidelines or school
recommendations also can be one of the practical implications that can enhance the efficacy and
sustainability of IM initiatives. Policies that promote school-community partnerships augment the relevance
of 1M, as students observe these values implemented within their broader social networks. Consequently, IM
initiatives become an integral component of students’ lives, extending beyond the educational environment
and fostering their development as global citizens.

4. CONCLUSION

The thoughts and experiences of living abroad and teaching at international schools shaped the
perceptions of IM for the participants. While they concurred that being open-minded was the most accurate
interpretation, they also acknowledged that IM encompasses multiple meanings, including accepting different
cultures, demonstrating empathy, and practicing tolerance. Teaching in a multicultural classroom presented
challenges, such as considering students’ perspectives towards their teachers. As teachers, their primary
responsibility is to create a positive and inclusive classroom environment where every student feels accepted.
To foster IM, teachers can employ intercultural teaching strategies using instructional resources that motivate
students to develop their global perspectives, cultivate respect for different cultures, and embrace
open-mindedness. Unfortunately, IB teachers typically utilize only an IB curriculum to develop and prepare
the learning objectives. Teachers should exercise their own creativity in managing multicultural students in
their own ways. Therefore, a cultural training program can be recommended for developing teaching skills,
particularly for international teachers. It can enhance teachers’ knowledge and perspectives to conduct
learning in a meaningful process.
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The development of IM in students can be facilitated through designing a pilot project, engaging in
discussions, and selecting groups of students. This study suggested schools should consider implementing
assessments focused on students’ intercultural competencies, as this reinforces IM as a valued educational
outcome. Developing frameworks that evaluate intercultural growth will not only guide teachers in
identifying areas for improvement, but it will also support students in reflecting on their own intercultural
development. Furthermore, a guideline for bridging IM to achieve the learner profile through promoting
intercultural communication can be a topic for further study. Various aspects contribute to the development
of IM, such as appreciating one’s own cultural beliefs, traveling, reading literature, and discovering
interesting subjects. These activities can make an individual aware of the importance of continuously
improving their personality traits through adopting a lifelong learning approach.
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