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 Understanding the financial literacy of public secondary teachers is vital in 

promoting financial well-being for both educators and students. Using an 

adapted questionnaire as the main data-gathering tool, this descriptive study 

investigated the extent of financial literacy of public secondary teachers 

from a municipality in the Philippines across various aspects like 

knowledge, management, credit, savings, investments, and challenges they 

encountered. The results revealed that teachers often face difficulties and 

constraints with financial management, budgeting, and investing. The 

teachers indicated a low level of financial literacy due to their limited 

understanding of and ineffective strategies in utilizing various financial 

skills and concepts. 
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1. INTRODUCTION 

The Organization for Economic Cooperation and Development (OECD) [1] defines financial 

literacy as a blend of awareness, knowledge, skill, attitude, and behavior necessary to make informed and 

effective decisions regarding personal finances in order to accomplish individual well-being. It encompasses 

a wide range of topics, including budgeting, saving, investing, borrowing, managing debt, and understanding 

financial products such as loans and credit cards. It also includes a person’s plans for retirement or other 

long-term financial goals [2]. 

Financial literacy has been recognized globally as a basic apparatus for development [3] and an 

essential skill in the 21st-century to thrive economically in today’s dynamic and fast-changing society [4] 

considering its potential to address issues in budgeting, savings, investment, planned spending, and the 

administration of risks that influence individuals, households, professionals, and businesses in their 

development procedure [5]–[7]. Being financially literate means having the skill set to comprehend financial 

terminology, analyze financial situations, and make sound financial decisions that are crucial for everyone’s 

well-being. It empowers individuals to effectively manage their money, avoid financial pitfalls, and work 

towards achieving financial security and stability [3], [5], [7]. 

Despite the positive and significant impact of possessing a favorable level of financial literacy on 

sustainable finances and quality of life, financial illiteracy still persists to be a problem for both emerging and 

developed economies, [8]–[10]. This has led to falling savings rates [11], making wrong financial decisions 

[12], gaining less access to a range of new financial products [13], and mounting consumer debt [1]. 

Consequently, there is a growing number of individuals who experience emotional stress, depression, and 
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hopelessness [5], [13]. On a larger scale, financial illiteracy presents a barrier to economic growth and 

financial inclusion [13]–[16]. 

Unfortunately, teachers, who play a key role in shaping students’ financial attitudes [9], [12], [17] 

were not exempted from financial crisis due to over-indebtedness [18], mistakes in financial decisions, and 

ineffective spending and financial planning, resulting from lack of financial literacy [9], [19]. The issue of 

indebtedness or even over-indebtedness of teachers is a perennial problem and pressing issue all over the 

world [2], [11]. The lack of proper retirement plans [1], [15], and minimal basic financial knowledge  

[16], [17] were few evidence of near-crisis levels of financial illiteracy among teachers [12] causing adverse 

impacts on their financial behaviors [15]. The widespread implications of low levels of financial literacy raise 

various serious global concerns, thus, it necessitates immediate attention [20]. 

Considering these contexts and the reality that the teachers mold the attitude of students towards 

financial management, this study was conceptualized to assess the level of financial literacy and to determine 

the different factors influencing the financial literacy of public secondary teachers in a municipality in the 

Philippines. Specifically, it examined the teachers’ demographic profile, and their level of financial literacy 

in terms of financial knowledge, financial management, credit management, savings and retirement, and 

financial investments. The study also identified some problems encountered along with financial literacy. 

The results of the study can be beneficial for teachers as these uncover aspects of their financial 

management that require recalibration and redirection to effectively use their financial skills and concepts to 

make informed short-term and long-term financial decisions and to minimize unwanted devastating 

circumstances that are likely to occur due to financial illiteracy. The results can also inform school 

administrators as to the support needed by their teachers to achieve financial well-being. In return, teachers 

can gain the confidence to integrate financial topics into their lessons, such as budgeting, saving, managing 

debts, insurance, and investing. 

 

 

2. METHOD 

This quantitative study employed the descriptive research design. It determined the level of financial 

literacy, well-being, and challenges encountered by secondary teachers in a public secondary school in the 

northwestern region of the Philippines. Of the 70 teachers at the said school, only 40 of them indicated their 

willingness to participate as respondents to this study. 

A validated and reliable survey questionnaire on financial literacy was adapted from financial 

coalition in gathering the needed data to sufficiently address the objectives of the study. Each of the 40 

identified respondents was given a copy of the questionnaire to complete. The organization and interpretation 

of the data gathered employed descriptive statistics. Frequency and percentages were utilized to summarize 

the demographic characteristics of the respondents and the challenges they encountered along with the 

various financial aspects.  

Their financial literacy level was determined using a five-point scale and was summarized using 

mean, following the suggested analysis procedures of the adapted questionnaire. A score of 5 (Very highly 

proficient) means the financial knowledge is consistently superb or excellent, with no need for financial 

education; 4 (Highly proficient) means the financial knowledge is significantly better. Minimal financial 

education is required; 3 (Moderately proficient) means the financial knowledge is the average mindset of 

everyone. Constant financial literacy seminars to assist teachers in a more sound financial decision making;  

2 (Slightly proficient) means the teacher needs more financial literacy seminars to avoid taking on numerous 

debts; and 1 (Not proficient) means the teacher needs to undergo financial education to improve their 

financial well-being. 

 

 

3. RESULTS AND DISCUSSION 

3.1.  Demographic profile 

The respondent teachers were in their 50’s, 90% were female, 92.50% were married, 67.57% of 

spouses were unemployed, and with 3 to 4 children. The majority of them or 77.50% hold an academic position 

of teacher III with a gross monthly salary of Php 31,320.00 (or approximately $550.00 US). Moreover, 51.67% 

of the respondents extend financial help to their parents or still provide for the necessities of their parents. 

Interestingly, 65% of the secondary school teachers progressed to earning units in their master’s 

education and had been in the government service through the Department of Education (DepEd) for 16.25 

years. Additionally, 92.50% of the teachers indicated that the only source of income is their monthly salary as 

public-school teachers. However, they only receive a net take-home pay of Php 7,750.03 (or approximately  

$136.00 US), which is far below the prescribed poverty threshold of Php 13,797.00 (or approximately  

$242.00 US) [21]. 
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With the exemption of only one respondent, the other 39 teachers, equivalent to 97.50%, confirmed 

that they have existing loans from different lending institutions and/or private individuals. On average, the 

loan amounts are Php 450,000.49 from government lending institutions (GLIs), Php 337,838.32 from private 

lending institutions (PLIs), and Php 24,038.46 and Php 15,285.71 from loan sharks or private individuals 

who offer high monthly interest rates ranging from 5% to 20% per month. These respondents admitted being 

engaged in a vicious cycle of debt and have consciously resorted to loans for varied reasons such as making 

both ends meet (57.50%), house construction and renovation (47.50%), and financing children’s education 

(35.00%). Additionally, 85% admitted that they are not familiar with the different essential financial products 

that they can optimize, such as investments and insurance. The other 15% disclosed that they have savings 

accounts, time deposit accounts, and investment accounts with average values spanning from Php 1,702.25 to 

Php 36,875.00 ($300 US to $647 US). 

One common story among the respondents is their periodic and habitual application for personal 

loans to get cash instantly, especially during emergencies and calamities. However, their inability to set aside 

an amount for savings to act as a financial buffer during emergencies and unexpected events pushes the 

respondents to rely on loans [19], [22]–[25]. Their vulnerability to borrowing money from various sources to 

cover basic and urgent needs resulted in developing a so-called vicious cycle of debt which negatively 

affected their financial stability as evidenced in their low amount of savings and low monthly take-home  

pays [26]–[28]. 

These financial profiles of the respondents suggest various challenges confronting the teachers along 

with financial management. On the other hand, these also open vital opportunities for financial experts to 

mentor teachers in establishing effective strategies for saving and spending [29]. While loans can be 

beneficial at some points, they should also be made aware of the long-term consequences of these financial 

products [30]. 

 

3.2.  Financial literacy training attended 

Surprisingly, the study results revealed that attending financial literacy training seems to be not on 

the priority list among the respondent teachers. Out of the 40 teachers, only five of them have attended 

financial management training conducted by the government service insurance system (GSIS). Other training 

that they have attended was conducted during their learning action cell (LAC) sessions, which is a school-

based activity. The respondents explain that attending seminars and trainings related to their specializations is 

their utmost priority considering that they can use these for promotion [12], [31]. Such a result suggests that 

attendance to financial literacy training should be considered essential among teachers as their financial 

status can impact their teaching effectiveness and well-being. 

 

3.3.  Level of financial literacy of the teachers 

3.3.1. Financial knowledge 

The study also endeavored to determine the financial knowledge of the respondents. This aspect 

assesses their saving and spending habits based on the indicators provided in Table 1. Accordingly, the 

survey results highlight that the respondents are highly proficient in deciding whether to buy or not a product 

based on their power to purchase it or whether they can afford it or not (mean=4.05). When asked to justify, 

they disclosed that as long as they have enough amount of money to buy the product that they want, the price 

is not much of a concern. Also, most of them indicated high proficiency in recognizing that spending should 

be appropriate to their level and income (mean=3.95). This explains their idea that careful planning in 

spending money must be exercised (mean=3.85). The result also suggests that the respondents are moderately 

proficient in terms of investing their money in varied or multiple financial instruments (mean=3.00). It can be 

recalled that only 15% of them have savings or investments. Overall, the respondents demonstrate moderate 

to high proficiency in terms of financial knowledge (mean=3.51). 

 

 

Table 1. Financial knowledge 
Item Mean Description 

1. Before I buy something, I carefully consider whether I can afford it 4.05 Highly proficient 

2. My spending habit is appropriate to my level and type of income 3.95 Highly proficient 
3. Planning for spending money is essential to successfully managing my life 3.85 Highly proficient 

4. I believe in developing a regular pattern of saving and sticking to it 3.83 Highly proficient 

5. I tend to live within my means 3.83 Highly proficient 
6. I invest money in multiple avenues rather than investing in a single avenue 3.00 Moderately proficient 

Overall mean 3.51 Highly proficient 
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From the results, it can be observed that the respondents are theoretically knowledgeable about 

spending and saving [32]. They recognize the value of practicing a healthy spending habit that is very much 

dependent on their level. This is the reason why most of them practice careful budgeting to regulate their 

expenses [11], [13], [26]. Most importantly, the results emphasize that basic knowledge and skills in 

understanding financial concepts are present among the respondents. On the other hand, the results suggest 

the need to take the respondents’ financial knowledge to a higher level by introducing them to various 

financial instruments aligned with savings and investments. Initiated school-based activities, seminars, and 

training can assist the respondents in optimizing their favorable financial knowledge. 

 

3.3.2. Financial management 

In Table 2, it can be noted that the respondents are highly proficient in terms of comparing the 

prices of items before deciding which products to purchase (mean=3.95). They regularly track their expenses 

(mean=3.60) and make sure that their expenditures are within their allotted budget (mean=3.58). 

Additionally, the respondents prefer buying products with the best quality and price from stores offering the 

best services (mean=3.58). It is also noteworthy to discuss that the respondents demonstrate low preferences 

in buying products that they do not need even if these are on sale. Evidently, the respondents observe 

desirable financial management practices through developing the discipline of wise spending wherein they 

carefully compare prices and quality of products, [20], [33], highlighting their view of goods, products, and 

services as necessities rather than luxuries [27], [29], [34]. Generally, the respondents are highly proficient in 

terms of financial management. 

 

 

Table 2. Financial management 
Item Mean Description 

1. I compare prices when shopping for major expenses 3.95 Highly proficient 

2. I always keep track of my expenditures and income 3.60 Highly proficient 
3. I use a spending plan or budget 3.58 Highly proficient 

4. Best price, quality, and service are the things I consider every time I make major purchase 3.58 Highly proficient 

5. My expenses are appropriate to my income 3.48 Highly proficient 
6. I love to buy items on sale although I do not need them 2.23 Slightly proficient 

Overall mean  3.40 Highly proficient 

 

 

3.3.3. Credit/debt management 

Table 3 reveals the level of financial literacy of the respondents in credit/debt management. This 

aspect determines the practices of the respondents in terms of availing loans and other similar financial 

instruments. Accordingly, the respondents consider applying for loans for emergency purposes (mean=3.73), 

usually on a long-term basis because the monthly amortization is considerably lower (mean=3.70). While 

these results convey favorable practice, it can be noted from the table that the respondents occasionally avail 

loans to start a business (mean=2.40). In general, the respondents demonstrate high proficiency in credit/debt 

management (mean=3.44). 

 

 

Table 3. Credit/debt management 
Item Mean Description 

1. I borrow money to finance emergency purposes 3.73 Highly proficient 

2. I always avail loans on a long-term basis because of the cheaper monthly amortization 3.70 Highly proficient 

3. I always compute before making loans with the banks and other lending institutions 3.68 Highly proficient 
4. I make wise decisions before making loans with banks and other lending institutions 3.60 Highly proficient 

5. I am aware of my loan balances with the different credit institutions 3.55 Highly proficient 

6. I usually borrow money to start a business 2.40 Slightly proficient 
Mean score 3.44 Highly proficient 

 

 

While the results reflect favorable reasons and practices of the respondents for availing loans, these 

also convey that the respondents lack emergency savings. Consequently, this forces them to rely on loans 

during unforeseen circumstances [14], [22]. This result is consistent with ANZ Bank [22], that teachers do 

not save emergency funds that they can utilize during urgent situations or as a buffer to get out of 

aforementioned situations [16]. 

Despite having some basic financial knowledge, teachers struggle to manage their money 

effectively. This is evidenced by their reliance on loans, particularly for emergencies, which often signifies 

underlying debt problems [17], [24], [31]. This finding aligns with national concerns about widespread 
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informal borrowing among teachers [10], [21]. This suggests teachers grasp basic financial concepts but lack 

the skills to apply them to real-life situations like budgeting, saving, and making wise borrowing decisions. 

This knowledge gap creates vulnerability to poor financial choices, as acknowledged by teachers themselves  

[35], [36]. The DepEd recognizes the growing teacher debt issue as a significant challenge, highlighting the 

concerning financial well-being of public-school teachers [12], [14]. 

 

3.3.4. Savings and retirement 

From Table 4, the respondents demonstrate moderate proficiency in terms of most of the indicators 

for savings and retirement. As evidenced in the table, the respondents do not fully recognize the value of 

saving and the essence of retirement. Overall, they demonstrate moderate proficiency in these aspects of 

financial management. 

The results are in contrast with what existing literature claims about how financially literate people 

prepare for retirement. Accordingly, financially knowledgeable people are more worried about retirement 

plans, [5], [16]. Numerous individuals view savings as the real source of retirement [37]. Individuals who do 

not set some money aside, by and large, anticipate that they will be in employment after retirement and rely 

on social security amid brilliant years, which may prompt poor retirement fulfillment [13], [28]. Higher 

financial literacy is emphatically identified with retirement planning and investing in pension funds  

[26], [29], [38]. As mentioned, financially literate people utilize a mix of debt and equity and incorporate 

stocks in their portfolios because of their knowledge and understanding of risk diversification [3]. 
 

 

Table 4. Savings and retirement 
Item Mean Description 

1. I prefer saving over spending. 3.35 Moderately proficient 
2. I believe that the very purpose of retirement I not only to survive but to enjoy life. 3.28 Moderately proficient 

3. I made plans for an adequate retirement income. 3.08 Moderately proficient 

4. I am worried that I won’t have enough funds to maintain my current standard of living 
when I retire. 

3.00 Moderately proficient 

5. I believe that savings for my first one million is very hard but my next millions will be as 

easy as 1, 2, and 3. 

3.00 Moderately proficient 

6. When I retire, my children will support my financial needs. 2.35 Slightly proficient 

Mean score 3.01 Moderately proficient 

 

 

3.3.5. Financial investment 

Table 5 underscores the level of financial literacy of the respondents regarding investment. As a 

result of the survey, they admitted that they are moderately knowledgeable about financial investment, 

particularly in financial planning, and decision-making, short-term and long-term investments and financial 

assets, gains and losses, and financial risks. These results simply emphasized that the respondents do not 

have a good understanding of the different financial instruments offered by financial institutions and how 

they were applied in the financial market. Additionally, they lack proficiency in understanding how financial 

investments operate and how they can optimize their benefits. Similar findings were also noted in previous 

studies [2], [38] indicating that the overall level of financial literacy among African-American people was 

quite low and that how financial markets work was not well understood by them. 

 

 

Table 5. Financial investment 
Item Mean Description 

1. I know the difference between long-term and short-term investments and its importance in my 

personal financial planning. 

3.48 Highly proficient 

2. I believe that a modest decline in the short-term value investment is not losing money but an 
anticipation of a positive long-term return. 

3.15 Moderately proficient 

3. I have a good idea for purchasing a financial asset. 3.13 Moderately proficient 

4. Financial risks of losing money in making an investment is always my fear every time I invest. 3.03 Moderately proficient 
5. I seek financial advice from financial experts before making investment decisions. 3.00 Moderately proficient 

6. I invest my money to get a huge return in a short period of time 2.50 Slightly proficient 

Mean score 3.04 Moderately proficient 

 

 

3.3.6. Summary of financial literacy of secondary school teachers 

Table 6 encapsulates the level of financial literacy of the respondents under its five major 

competencies: financial knowledge, financial management, credit/debt management, savings and retirement, 

and financial investments of teachers. The respondents are highly proficient in financial knowledge, financial 

management, and credit/debt management. Additionally, they possess a moderate financial literacy in terms 
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of savings and retirement, and financial investment. Generally, the respondents’ financial literacy is at a 

moderate level. 

Since financial literacy is about understanding money, finances, and being able to confidently apply 

this knowledge to make effective financial decisions, the results suggest aspects of financial literacy that the 

respondents need to address to effectively utilize their financial knowledge in making financial decisions for 

their advancement and benefits. Saving money for emergency and unanticipated circumstances is 

recommended to be taken seriously by the respondents to lessen their reliance on loans which can 

considerably ruin their budgeting and financial plans due to additional responsibilities to be paid in the form 

of interests and penalties, in case payment was not made promptly. Moreover, the respondents are 

encouraged to seek the advice of financial experts to maximize the benefits of financial investments and 

assets that they can utilize sooner or later. There are various financial trainings and seminars that the 

respondents can attend to that can effect a significant impact on their financial practices. 

 

 

Table 6. Summary on financial literacy of the respondents 
Financial literacy parameters Mean Description 

Financial knowledge 3.51 Highly proficient 

Financial management 3.40 Highly proficient 

Credit/Debt management 3.44 Highly proficient 
Savings and retirement 3.01 Moderately proficient 

Financial investment 3.04 Moderately proficient 

Overall mean 3.28 Moderately proficient 

 

 

3.4.  Problems encountered along financial literacy 

Table 7 reveals the results of the survey disclosed five financial-related problems that are considered 

highly serious. These include bankruptcy and foreclosures of properties due to failure to pay debts. The 

respondents also admitted that their poor investment decisions also led them to depressing and stressful 

circumstances. Their lack of established emergency funds to address the financial needs of unforeseen events 

forces them to rely on loans that cause them to pay high interest rates. The respondents are also susceptible to 

pawning their ATM cards in exchange for an amount of money borrowed from private persons or financial 

institutions. 

 

 

Table 7. Problems encountered along financial literacy 
Item Mean Description 

1. Bankruptcy and foreclosures 4.50 Very highly serious 

2. Poor investment decisions 4.33 Very highly serious 

3. No emergency and contingency funds for future unforeseen life events 4.25 Very highly serious 
4. Unplanned retirement 4.20 Very highly serious 

5. ATM cards are pawned in exchange for loan account 4.20 Very highly serious 

6. Have little understanding of basic financial concepts 3.65 Moderately serious 
Mean score 4.19 Highly serious 

 

 

4. CONCLUSION 

The current study aimed to determine the financial literacy of public secondary school teachers in 

the province of La Union, Philippines. The results showed that the respondents have a moderate level of 

financial literacy in terms of financial knowledge, financial management, credit/debt management, savings 

and retirement, and financial investment. Several issues concerning financial literacy were identified. These 

include heavy reliance on loans, low family savings, and unfavorable perspectives regarding retirement. The 

study results suggest the need for the respondents to improve their financial literacy in order to achieve 

efficiency in terms of making sound financial decisions and maximizing available financial assets. 

Generally, this study highlighted financial literacy as an essential skill in the 21st century. It is a 

must to possess in order to thrive economically in today’s society and make the most of the plethora of 

financial products available in the financial market and make sound decision. Finally, the study presented the 

vital aspects of financial literacy education and the need for targeted interventions for areas of financial 

literacy that need improvement. By addressing this gap, the respondents can contribute to a more financially 

literate and empowered population. 
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