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In the dynamic and complex context surrounding the fourth and fifth
industrial revolution, dominated by volatility and uncertainty, the
importance of communication training, particularly in developing soft skills,
is evident. This study advocates for the inclusion of these competencies in
higher education and professional training in communication, ensuring they
align with the current needs of the Spanish labor market. The gap between
the competencies taught and those required by employers is examined to
strengthen the connection between academic training at university level and
work adaptability. The research examines the gap between the skills taught
and those required by employers, aiming to strengthen the connection
between university education and workplace adaptability. It emphasizes the
need for greater alignment between academic profiles and job demands,
proposing comprehensive search and analysis methods for improvement.
Additionally, the study underscores the significance of communication

training in preparing students for both present and future challenges.
Adaptability and continuous updating of soft skills are essential for
maintaining professional competitiveness in today’s era.
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1. INTRODUCTION

The fourth industrial revolution (4IR) is reshaping the global economy, social norms, policy
frameworks, and international relations [1]. Characterized by the convergence of emerging technologies that
fundamentally alter human interactions with the environment, 4IR has become a focal point for global leaders
and citizens [2]. In this era of hyper-connectivity and advanced automation, society faces unprecedented
opportunities alongside significant challenges. These challenges include digital surveillance, disinformation,
algorithmic bias, human rights, and ethical governance [3]. Addressing these issues requires new skills and
competencies to ensure technological progress is aligned with human values and control. This rapidly
evolving landscape demands a deep understanding of the complex interconnections between media,
technology, the environment, and human behavior for communication professionals. The dynamic nature of
4IR calls for communication education to evolve accordingly, equipping professionals to navigate an
environment marked by complexity, uncertainty, and constant change [4]. Consequently, academic
institutions offering communication programs must revise their curricula to address the challenges posed by
the 4IR. This involves training professionals who can promote the responsible use of technology and
safeguard human well-being in an increasingly automated and interconnected society [S]-[7].
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The urgency to research, analyze, and define the new skill sets required in communication education
is underscored by the World Economic Forum’s future of jobs reports, highlighting the growing need for
capabilities to address social challenges and complex systems [8], [9]. As a result, communication education
must prioritize the development of critical and creative thinking skills essential for navigating the
uncertainties of the digital age [10], [11]. This preparation translates into training professionals who foster
critical and responsible communication among citizens and address the ethical and sustainability challenges
that arise at the intersection of technology and contemporary society [12], [13].

Given these demands, it is crucial to reassess the role of university communication programs to ensure
they align with the evolving expectations of the communication profession [14]. The research presented in this
paper focuses on analyzing the development of soft skills in communication education and examining how these
skills are integrated into higher education curricula. The primary objective is to evaluate their alignment with
4IR principles, contributing to creating more effective and relevant educational programs that prepare
communication students and professionals for the challenges and opportunities of the digital and automated age.

2. RESEARCH METHOD

This study employs a mixed-methods approach to investigate the identification and relevance of soft
skills in higher education for communication in Spain and their significance in the labor market. The research
integrates qualitative and quantitative data [15]-[17]. The process began with carefully selecting relevant
studies based on research quality, result significance, and diversity of sources. Relevant qualitative data were
then extracted using coding and categorization techniques, followed by thematic and content analysis to
identify patterns, trends, and relationships among key concepts related to soft skills in communication. These
insights informed the development of a framework for understanding the role of soft skills in communication
education in Spain.

The study and analysis sample (n=5) was derived from the number of universities appearing in the
Shanghai ranking that offer communication degrees in Spain (n=12). The selection considered the position in
the ranking (<300), as well as the size and characteristics of the university. Geographical diversity was
ensured by including universities from different regions of Spain to capture regional differences. The
mixed-methods design required a balance between qualitative and quantitative data, ensuring data saturation
and representativeness. Statistical power analysis was conducted to confirm that the sample size was
adequate to detect meaningful effects and relationships within the data. To enrich the supported references,
the research incorporated a variety of high-quality sources, including peer-reviewed academic journals and
books, government and institutional reports providing statistical data and trends, and industry reports from
professional associations on the demand for soft skills in the job market. This comprehensive methodological
approach provides a robust, data-backed view of the current state and opportunities for improvement in
teaching soft skills in communication in higher education in Spain, as well as an understanding of labor
market demands for these skills.

3. RESULTS AND DISCUSSION

A comprehensive analysis of the white paper on communication (WPC) [18] was conducted to
identify the most relevant soft skills within professional profiles shaped by the higher education system. It
examines communication studies at Spanish universities, focusing on journalism, audiovisual
communication, and advertising and public relations degrees. The WPC remains relevant today despite its
publication nearly two decades ago. It laid the groundwork for aligning communication studies with
European convergence standards, which continue to shape higher education policy. The emphasis on soft
skills and labor market alignment is even more critical now, given the accelerated pace of digital
transformation and the challenges posed by the 4IR. In this context, the report recommends restructuring
undergraduate programs on communication, ensuring that these programs maintain their independence while
addressing both knowledge demands and labor market needs, as advised by the National Agency for Quality
Assessment and Accreditation (ANECA).

The analysis of the WPC identifies the professional profiles and competencies required for each
communication specialization. These competencies are categorized into four main groups: disciplinary
knowledge, professional skills, academic competencies, and other skills, as shown in Table 1. A total of 123
competencies were identified in the analysis, with 69.9% of these grouped under ‘professional skills’ and
‘disciplinary knowledge.” Additionally, 17.1% of the competencies fall under the academic category, while
the remaining 13% are classified as ‘other skills.” Notably, the ‘other skills’ category is absent from the
journalism specialization’s curriculum. While the term “soft skills” is not explicitly mentioned in the WPC,
an in-depth analysis was conducted to identify competencies that could be classified as soft skills. We
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identified soft skills across the different specializations by comparing the WPC’s competency descriptions
with the characteristics of soft skills as defined in the literature. Given the variation in terminology, a
thorough analysis was conducted to establish affinities and equivalencies between the competencies.

Table 1. Competencies assigned to each specialization of the WPC degrees
Specializations of the bachelor’s degree in communication
Advertising and Audiovisual

Competencies developed Journalism . . L Total
public relations communication
Tot Soft skills Tot Soft skills Tot  Softskills Tot  Soft skills

1. Disciplinary knowledge (knowing) 13 0 13 1 14 0 40 1
30.2% 0.0% 34.2% 9.1% 27.5% 0.0% 325%  32.5%

2. Professional skills (know-how) 15 6 8 0 23 0 46 6
34.9% 50.0% 21.1% 0.0% 45.1% 0.0% 374%  37.4%

3. Academic competencies 8 0 6 3 7 4 21 7
34.9% 50.0% 21.1% 27.3% 13.7% 444% 17.1% 17.1%

4. Other skills 0 0 9 7 7 5 16 12
0.0% 0.0% 23.7% 63.6% 13.7%  55.6%  13.0% 13.0%

Total 36 6 36 11 51 9 123 26
16.7% 30.6% 17.6% 21.1%

While the term “soft skills” is not explicitly mentioned in the WPC, an in-depth analysis was
conducted to identify competencies that could be classified as soft skills. We identified soft skills across the
different specializations by comparing the WPC's competency descriptions with the characteristics of soft
skills as defined in the literature. Given the variation in terminology, a thorough analysis was conducted to
establish affinities and equivalencies between the competencies.

Through this coding process, we identified competencies within the WPC that could be classified as
soft skills for each specialization. In the bachelor’s degree in audiovisual communication, 17.6% of the
identified soft skills are grouped under ‘other skills’ and ‘academic competencies.” Meanwhile, advertising
and public relations feature the highest proportion of soft skills, comprising 30.6% of the total competencies
for this specialization, with 63.6% of those soft skills categorized as ‘other skills.” In contrast, the journalism
specialization shows the lowest correspondence, with only six soft skills identified, all within the
‘professional competencies’ category. The analysis also revealed that most of the soft skills identified in the
WPC are related to cognitive and analytical abilities (46.2%), followed by social and interpersonal skills
(26.9%) and intrapersonal self-regulation. Only one case of extra-personal skills related to social
relationships was found. Overall, the advertising and public relations specialization exhibited the highest
proportion of soft skills, while journalism presented the lowest.

3.1. Study of the competencies of the main universities with degrees in communication in Spain

After establishing a general framework of the skills developed at the WPC, we examined the main
Spanish universities in this area. To select these institutions, we turned to the Academic Ranking of World
Universities (ARWU), internationally recognized as one of the most prestigious lists of universities
worldwide, thanks to the objectivity and rigor of its methodology. To this end, we focus on the top five
Spanish universities in this field, according to the ranking: the Open University of Catalonia (UOC), the
Pompeu Fabra University (UPF), the University of Salamanca (USAL), the Carlos III University of Madrid
(UC3M) and the Complutense University of Madrid (UCM). First, we established a method of comparative
analysis, verifying access to the verification reports of the different degrees related to communication in all
the selected universities. We made sure that these memories were accessible without restriction. Once access
has been confirmed, we examine the documentation to identify and extract the competencies mentioned in
the reports of the three communication careers offered by these institutions.

Subsequently, we conducted a study to determine whether all universities offered the same academic
degrees, finding that the selected universities presented a diverse academic offer in studies related to
communication sciences. UPF and UCM offered verification reports for the bachelor's degree in audiovisual
communication, journalism and advertising and public relations. USAL limited itself to offering only the
bachelor's degree in audiovisual communication, while UC3M offers the bachelor's degree in audiovisual
communication and the bachelor's degree in journalism. On the other hand, the UOC proposed a versatile
curriculum that covered various professional profiles, such as journalism, advertising and public relations,
and audiovisual communication. A specific data matrix has been prepared for each university degree and
university to deepen the study and analysis of the competencies. It has allowed us to examine the
competencies detailed in the degree in communication study plans and its specializations in five universities
highlighted: UOC, UPF, USAL, UC3M, and UCM, as seen in Table 2, providing a comparison.
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Table 2. Skills detailed in the verification reports of the bachelor’s degrees in communication of the five
selected Spanish universities

Skills’ categories UoC UPF USAL UC3iM UCM
Audiovisual Core competencies 5 152% 0 0.0% 5 104% 5 22.7% 0.0%
communication  General competencies 7 212% 7 167% 7 146% 6 273% 6 162%
Transversal competencies 3 91% 0 0.0% 0 0.0% 5 227% 6 162%
Specific competencies 18 545% 35 833% 36 750% 6 273% 25 67.6%
33 42 48 22 37
Journalism Core competencies 5 152% 0 0.0% - 5 172% 0  0.0%
General competencies 7 212% 12 30.0% - 10 345% 10 21.3%
Transversal competencies 3 9.1% 0 0.0% - 5 172% 0 0.0%
Specific competencies 18 54.5% 28 70.0% - 9 31.0% 37 787%
33 40 - 29 47
Advertising and  Core competencies 5 152% 5 263% - - 0  0.0%
Public relations ~ General competencies 7 212% 6 31.6% - - 5 20.8%
Transversal competencies 3 9.1% 0 0.0% - - 6 25.0%
Specific competencies 18 545% 8 421% - - 13 542%
33 19 - - 24

In the audiovisual communication specialty, we observe a greater diversity in the distribution of
competencies that reflects different emphases and pedagogical approaches: i) UOC stands out for its focus on
specific competencies (SC) (54.5%), underlining the importance of practical and specialized skills. In
addition, it highlights the integration of soft skills in a third of its curriculum, demonstrating the value of
these competencies in the professional environment; ii) UPF has a marked emphasis on SC (83.3%),
evidencing a solid orientation towards the development of technical and specialized skills; iii) USAL focuses
on SC (75%), reflecting a commitment to deepening specialized knowledge, despite the absence of
transversal competencies (TC) in its approach; iv) UC3M shows a balance in the distribution of
competencies, with a notable inclusion of basic and TC (22.7%), indicating a comprehensive approach that
values theoretical bases and interpersonal skills; and v) UCM prioritizes SC (67.6%), but also recognizes the
importance of TC (16.2%), underlining adaptability and collaboration as crucial skills.

In journalism, UPF, UC3M, and UCM stand out for their particular focus on SC, preparing students
with practical and research skills essential to the field. UPF stands out with a concentration of 70% in these
competencies, while UC3M balances its curriculum with a significant proportion of general competencies
(GC) (34.5%), and UCM emphasizes technical preparation with 78.7% in SC. In advertising and public
relations, UPF and UCM offer programs that stand out for a combination of basic, general, and SC, reflecting
the importance of training combining theory and practice. UPF emphasizes a solid foundation of theoretical
knowledge combined with applied skills, while UCM stresses the need for specialized skills complemented
by adaptability and collaboration capabilities.

This detailed analysis reveals universities' consistent prioritization of SC, preparing students with
skills directly applicable to their future professional careers. However, there is a remarkable recognition of
the importance of soft skills, particularly in communication and critical thinking, evidencing their
indisputable relevance in the professional field. The diversity in educational approaches reflects different
pedagogical philosophies and strategies to equip students for the labor market, highlighting a synthesis of
academic competencies and skills essential for success in communication, journalism, advertising and public
relations. In conclusion, integrating academic competencies and soft skills into these programs underscores a
deep commitment to preparing students for career success. UPF and UCM, in particular, emphasize the
importance of this balance, showing a holistic approach to training future communication professionals.

In analyzing the competencies associated with the degrees in audiovisual communication, journalism,
and advertising and public relations, a varied distribution is observed that reflects differentiated priorities in
each field of study. This study makes it possible to discern how each soft skill is valued and emphasized within
university curricula, providing a comprehensive view of the academic and professional preparation that
students receive. The most prominent competence is communication, with 23.9% total, and, in particular,
44.4% in audiovisual communication, 37% in journalism, and 18.5% in advertising and public relations. This
prevalence underscores the critical importance of communication skills in these fields, which are fundamental
for professional success. Critical thinking also ranks highly (17.7%), especially in audiovisual communication
(45%) and journalism (30%). It strongly emphasizes fostering the capacity for analysis and critical evaluation
among students, essential skills for navigating and questioning the media and advertising environment.
Long-life learning is consistently presented, highlighting its importance in adapting to constant change and
continuous professional development in all disciplines. Analytical thinking, although valued in all areas, is
particularly prominent in advertising and public relations (50%), reflecting the need to break down and
understand complexities in marketing and communication strategies. Creativity, vital in dynamic and content-
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generating fields, is balanced, with a particular emphasis on journalism (45.5%), suggesting a recognition of
innovation and originality in journalistic storytelling. Teamwork and problem-solving indicate the importance
of collaborating effectively and solving practical challenges in professional settings. Problem-solving is
especially valued in audiovisual communication (50%), emphasizing this field's practical and applied nature.
Leadership and self-awareness, while less prevalent in comparison, are still recognized as important
components for personal development and the ability to lead teams and projects. Adaptability is highlighted in
audiovisual communication and journalism, showing the need for flexibility and adjustability in constantly
evolving industries. Time management and multicultural skills underscore the importance of effectively
managing responsibilities and understanding and appreciating cultural diversity, respectively. Empathy,
decision-making and curiosity, although less mentioned, are essential to understanding audiences, making
informed decisions and maintaining a research and exploratory interest in the professional field.

In summary, the analysis strongly emphasizes key soft skills such as communication, critical and
analytical thinking, and creativity, which are indispensable in audiovisual communication, journalism,
advertising, and public relations, as shown in Table 3. In addition, continuous learning and adaptability are
recognized, preparing students for success in dynamic and competitive industries. This study also highlights
the diversity in assessing competencies across different disciplines, reflecting the richness of educational
approaches and the varied demands of the labor market in the communication sector.

Table 3. Result of the soft skills that appear the most among the competencies described in the verification
reports of the three communication degrees of the five most important universities in Spain in this sector

Soft skills Results  Relevance (%)  Audiovisual communication Journalism Advertising and public relations
Communication 27 23.9 12 44.4% 10 37.0% 5 18.5%
Critical thinking 20 17.7 9 45.0% 6 30.0% 5 25.0%

Long-life learning 13 11.5 5 38.5% 4 30.8% 4 30.8%
Analytical thinking 12 10.6 5 41.7% 6 50.0% 1 8.3%

Creativity 11 9.7 5 45.5% 2 18.2% 4 36.4%

Teamwork 6 53 1 16.7% 3 50.0% 2 33.3%
Problem-solving 6 53 2 33.3% 1 16.7% 3 50.0%

Leadership 5 4.4 2 40.0% 2 40.0% 1 20.0%
Self-awareness 4 3.5 1 25.0% 2 50.0% 1 25.0%

Adaptability 3 2.7 2 66.7% 1 33.3% 0 0.0%
Time management 2 1.8 1 50.0% 0 0.0% 1 50.0%
Multicultural skills 1 0.9 0 -% 1 100.0% 0 0.0%

Empathy 1 0.9 0 -% 1 100.0% 0 0.0%
Decision-making 1 0.9 1 100.0% 0 -% 0 0.0%

Curiosity 1 0.9 0 0.0% 1 100.0% 0 0.0%

3.2. Competencies required by the labor market linked to communication academic and professional
profiles

After gathering information on the soft skills most valued in communication degrees at Spanish
universities, we analyzed their demand in the labor market. Our goal was to determine whether these soft skills
align with the requirements of communication professionals. We conducted this analysis using the European
classification of skills, competencies, and occupations (ESCO). This comprehensive dictionary describes
various jobs and skills and describes occupational profiles, relevant competencies, and knowledge at the
European level. Our analysis focused on identifying which professional profiles emerging from communication
programs align with the occupations listed in ESCO and what skills are associated with these profiles.

At this time, we established connections between the various access points of the professional
profiles in communication denominations, based on each university degree specified in the WPC, with the
occupations described in ESCO. According to ESCO, this approach involves using a standardization criterion
of authorities to identify and relate professional profiles, facilitating a coherent comparison between
academic competencies and the demands of the labor market. This approach allows us to trace a relationship
between the academic training received and the labor market demands. This ensures that the professional
environment reflects the soft skills identified in the academic field. In the process of control by authorities to
unify professional profile titles, there is a strong demand for skills related to the creation and management of
content, both in traditional and digital media, and a recognition of the importance of specialized technical
skills (such as post-production) and soft skills (such as effective communication and leadership). Likewise,
there is a notable consideration towards academic training and research, indicating a diverse and complex
panorama in communication careers. This pattern reflects not only the adaptability professionals in the field
require to navigate an ever-changing media environment but also the comprehensiveness of the training that
educational institutions seek to offer.
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At this point in the research, we have examined the correspondence between the designations of
professional profiles used in the WPC and the nomenclatures adopted by universities. We will now look for
correspondences between these profiles and the ESCO categories, using the same nomenclature found in the
WPC and correspondence with the professional nominations of the universities. We took the 14 categories of
professional opportunities from the WPC, referring to the three communication careers. To facilitate the
identification of coincidences, we broke down the WPC profile descriptions, allowing us to compare the
profiles individually. For example, comparing profile 1 of audiovisual communication: “director,
screenwriter, and audiovisual creator”, we search separately for the correspondences for “audiovisual

CLINNT3

director”, “scriptwriter”, and “audiovisual creator”, as shown in Table 4.

Table 4. Designations of professional profiles used in the WPC for grade in communication

Original nomenclature used in the WPC Sub-categories used in the comparison
Audiovisual 1.  Director, screenwriter, and  Audiovisual director Screenwriter Audiovisual creator
communication audiovisual creator
2. Producer and audiovisual manager  Audiovisual producer Audiovisual manager
3. Visual and sound production and  Visual and sound Post-production design
post-production design production
4.  Researcher, teacher and expert in  Researcher in visual Teacher in visual Expert in visual
visual studies studies studies studies
Journalism 1. Editor of journalistic information Editor of journalistic information for any kind of medium

in any type of medium
2. Editor or person in charge of press  Editor or person in charge of press or institutional communication
or institutional communication

3. Researcher, teacher and Communication Communication Communication
communication consultant researcher teacher consultant
4.  Portal manager and content editor ~ Portal manager Content editor
Advertising 1. Director of communication Director of communication
and public 1. Researcher in advertising and public ~ Researcher in advertising and public relations
relations relations

1. Strategic consultant in advertising  Strategic consultant in advertising and public relations
and public relations

2. Researchers, planners and media Media researchers Media planners Media buyers
buyers
3. Creative and designer Creative and designer

4.  Corporate communication manager Corporate communication manager

In the search for coincidences with ESCO, we started concentrating on specific profiles and
identifying only the families of higher professional profiles, i.e., those categorized with up to 4 numbers
(ESCO level 1). At this level, we did not find any results. Therefore, we decided to open the search and
include subcategories up to ESCO level 3 (4 numbers), and we obtained more coincidences. Throughout all
the profiles, only on two occasions was an exact correspondence of terminology between the WPC and
ESCO found, one being the profile of the scriptwriter and the other, “director of communication”, as shown
in Table 5.

Given the scarce direct correspondence between nomenclatures between the two sources, we
modified the research process by considering the detailed descriptions of occupational profiles provided by
ESCO. This approach allowed us to find more significant correspondences between the WPC profiles and the
occupations in ESCO. For example, for audiovisual communication profile 2, “producer and audiovisual
manager”, at ESCO level 1, we find a correspondence in the category of “film, stage and related directors and
producers”, but if we go more specifically in the subcategory at ESCO level 3, we could find “video and
motion picture producer”, which better fitted the definition. Regarding profile 4, “researcher, teacher, and
expert in visual studies”, we validated the correspondence with “visual arts teacher” at ESCO level 2. We
applied the same process to all three degrees. After doing so, we found that we went from 2 correspondences
of the first approach to 9 matches on the 14 profiles, raising the percentage from 14.3% to 64.3% (Table 5).

3.3. Competencies required by the labor market linked to communication professionals

After compiling a list of professional profiles from the ESCO database corresponding to the profiles
of graduates of the Degree in Communication, we analyzed the skills assigned to each profile, focusing on
their demand in the labor market and the skills necessary for their performance. To do so, we relied on the
UOC report on the labor market in Spain, which analyzes vacancies, occupations, and skills derived from 5.3
million job offers published in Spain between 2018 and 2022.

Int J Eval & Res Educ, Vol. 14, No. 4, August 2025: 2891-2901



Int J Eval & Res Educ ISSN: 2252-8822 O 2897

In this report, only the families corresponding to ESCO level 1 were identified, while in the previous
work, we based ourselves on categories up to ESCO level 3. Due to this limitation and to maintain the same
list of professional profiles, of the 9 profiles that found a match between the WPC and ESCO, we kept the
profile corresponding to ESCO level 1: advertising and public relations manager, advertising and marketing
professionals, University and higher education teachers, other arts teachers, public relations professionals,
authors and other writers, journalists, creative and performing artists, and Film director, theatre and related.
When analyzing the job offers, we observed that the professional profiles in the field of communication
demand both specific technical skills and transversal skills. We identified the TC associated with each
professional profile. We then cross-referenced the results to determine the most recurrent TC among all the

selected profiles, as seen in Table 6.

Table 5. Comparison between WPC and ESCO nomenclature

WPC ESCO level 1 ESCO level 1,2,3
Audiovisual 1. Director, scriptwriter, Audiovisual director 2654 - film, stage and related ~ 2654.1.8 - video
communication and audiovisual creator directors and producers and motion picture
director
Scriptwriter 2641 - authors and related 2641.4.2 -
writers scriptwriter
Audiovisual creator
2. Producer and Audiovisual producer 2654 - film, stage and related ~ 2654.3.2 - video
audiovisual manager directors and producers and motion picture
producer
Audiovisual manager
3. Visual and sound Visual and sound production 2654 - film, stage and related ~ 2654.2 - post-
production and post- and post-production design directors and producers production
production design supervisor
4. Researcher, teacher and ~ Researcher in visual studies
expert in visual studies Teacher in visual studies 2355 - other arts teachers 2355.6 - visual arts
teacher
Expert in visual studies
Journalism 1. Editor of journalistic Editor of journalistic 2642 - journalists 2642 - journalists
information in any type of  information in any type of
medium medium
2. Editor or person in charge Editor or person in charge of
of press or institutional press or institutional
communication communication
3. Researcher, teacher and ~ Communication researcher 2310 - university and higher 2310.1.21 -
communication consultant education teachers university professor
of journalism
Communication teacher
Communication consultant
4. Portal manager and Portal manager
content editor Content editor
Advertising 1. Director of Director of communication 1222 - advertising and public ~ 1222.1 - director of
and public communication relations manager communication
relations 1. Researcher in advertising ~ Researcher in advertising and

and public relations

1. Strategic consultant in
advertising and public
relations

2. Researchers, planners
and media buyers

3. Creative and designer
4. Corporate communication
manager

public relations

Strategic consultant in
advertising

Strategic consultant in public
relations

Media researchers

Media planners

Media buyers

Creative and designer
Corporate communication
manager

2431 - advertising and
marketing professionals

2431.3 - advertising
specialist

For each professional profile, we determined the percentage of job offers that required the competence

CEINNT3

under study. This analysis revealed that only the ability to “adapting to change”, “show responsibility”, and
“work as a team” were demanded in 100% of the profiles analyzed, highlighting its importance in the set of
vacancies for similar competencies. Notably, only seven soft skills were present in at least 50% of the selected
professional profiles, offering a clear vision of the most valued transversal skills in the communication sector.
On the other hand, some competencies have low demand, with a few exceeding 25% in coincidence
in several cases. To provide another perspective for analysis, we grouped competencies into more general
concepts that could highlight their relevance, as seen in Table 7. For example, skills related to teamwork,
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such as “principles of teamwork”, “planning for teamwork”, and “team management”, were consolidated
under the general concept of “teamwork”. Similarly, skills associated with creativity, such as “developing
creative ideas,” “using creative software,” and “creative thinking,” were brought together in the concept of
“creativity”. Additionally, competencies such as “creating solutions to problems” and “problem solving”
were grouped under the broad concept of “problem-solving”. In contrast, those related to time management,

such as “effective time management”, “prioritization”, and “prioritization of tasks”, were unified under the
concept of “time management”.

Table 6. Correspondence between the designations of professional profiles used in the WPC and most
recurrent transversal skills among all the selected profiles

1222 - 2431 - 2310- 2355 - 2432 - 2641 - 2642 — 265 - 2654 - Film
The most recurrent ~ Advertising Advertising University Other Public Author Journalist ~ Creative director,
transversal skills and public and and higher arts relations and (%) and theatre and
among all the relations marketing  education teacher professional other performing related (%)
selected profiles manager  professional teachers (%) (%) writer artist (%)
(%) (%) (%) (%)
Adapting to change 59.6 53.9 379 435 36.3 36.1 385 25.0 52.8
Show responsibility 49.6 49.6 20.6 6.1 18.6 15.8 25.7 355 332
Work as a team 40.4 40.4 16.5 333 20.9 14.5 20.4 12.5 38.7
Submit ideas 28.8 24.6 154 8.9 20.7 133 16.3 37.2
Develop creative 40.0 36.2 27.0 28.7 23.9 25.7 11.2 483
ideas
Principle of teamwork 394 394 154 26.6 14.5 14.2 20.0 17.2 339
Manage time 41.0 41.0 17.6 20.2 12.6 223
Create solutions for 26.4 12.3 133 16.6
problems
Think creatively 6.8 13.8 17.0
Adjust priorities 31.4 31.35 9.0 14.5
Problem-solving 23.5 11.3 15.9
Leading a team 12.3 18.0 14.4 23.0
Delegate activities 16.1 20.8
Prioritize tasks 31.2 9.1 14.5
Manage a team 14.7 243 23.0
Foster team spirit 323 323 15.6
Communication 41.0 48.7

Table 7. Correspondence between the designations of professional profiles used in the WPC and most
recurrent transversal skills among all the selected profiles - simplified

1222 - 2431 - 2310 - 2355 - 2432 - 2641 - 2642 - 265 - 2654 - Film
The most recurrent  Advertising Advertising  University ~ Other Public Author Journalist Creative director,
transversal skills  and public and and higher  arts relations and (%) and theatre and
among all the relations marketing education teacher professional other performing related (%)
selected profiles manager  professional  teachers (%) (%) writer artist (%)
(%) (%) (%) (%)
Adapting to change 59.6 53.9 37.9 36.3 36.1 40.6 29.0 38.5 52.8
Show responsibility 49.6 49.6 20.6 18.6 15.8 15.1 20.1 25.7 332
Communication 28.8 24.6 15.4 20.7 13.3 10.7 19.2 16.3 372
Creativity 40.0 36.2 27.0 28.7 239 14.3 28.0 25.7 48.3
Teamwork 40.4 40.4 16.5 20.9 24.3 15.6 17.5 23.0 38.7
Time management 41.0 41.0 9.1 14.5 17.6 23.2 16.3 20.2 22.3
Problem solving 26.4 12.3 13.3 16.6 11.4 14.7

The skills in 100% of the profiles selected for the study are “adapting to change” and “teamwork”,
underlining their importance in the professional field. The demand for soft skills, such as “effective
communication”, “creativity”, and “adaptability to change”, is a topic of wide debate in the academic
literature. Laar ef al. [19], in their study on 21st-century competencies, highlight the growing importance of
these skills in the contemporary work environment. These skills are fundamental for personal and
professional interaction and are key to success in the modern work environment [20]. It highlights the need to
integrate soft skills development from primary education to university to effectively prepare students for the
demands of today's work environment [21]. Therefore, it is proposed that the academic environment should
adapt its curricula to meet the needs of external actors, especially in management programs, to ensure the
preparation of students for job requirements [22]. These skills are crucial for overcoming challenges and
determining the success of employees and organizations [23]. The presence of SC in communication degrees
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and the identification of soft skills in demand underlines the need for a university curriculum that harmonizes
technical knowledge with TC. Adapting academic programs to the needs of the labor market is a recurring
theme in research [24]-[26]. These studies emphasize the importance of aligning education with the labor
market to foster student success in the context of growing income inequality and economic pressures. Higher
education must respond dynamically to changes in the demand for professional competencies, strengthening
the professional relevance of academic programs by aligning curricular content with industry demands.
Although the diversity in the nomenclature of professional profiles and associated competencies reflects a
varied educational offer, the correspondence with the ESCO categories partially aligns with the labor market,
presenting challenges and opportunities for academic institutions to improve their programs.

The methodology for analyzing and classifying competencies, reflected in frameworks such as
ESCO, is essential for understanding labor market dynamics [27]. Furthermore, competencies in higher
education must be continuously reviewed to align with career paths and labor market demands. Identifying
changes in career competencies and their relationship to job adaptation and satisfaction highlights the
relevance of soft skills for academic and professional success [28]. The methodological strategy for comparing
competencies underlines the complexity of linking education with labor needs. It highlights the importance of
promoting comprehensive training that systematically reviews TC from employers’ perspectives [29], [30].
Addressing the integration of soft skills in higher education involves overcoming significant challenges,
including assessment and curriculum development. The demand for skills such as “adapting to change” and
“teamwork” in the communication sector emphasizes the need for curricula that prioritize these competencies,
preparing students not only for today’s job market but also to adapt to future challenges.

4. CONCLUSION

In conclusion, while higher education programs in communication seek to teach relevant soft skills,
a discrepancy has been identified between the skills taught and those demanded in today’s labor market. To
bridge this gap, it is paramount that higher education programs in communication are updated and flexible to
adapt to changes in the field. Establishing close links with communication professionals, business leaders, and
employers can make identifying the most sought-after skills easier and adjust educational programs
accordingly. Thus, this gap could be mitigated, and communication graduates could be prepared to meet the
challenges of today’s job market and the needs of the communication industry. Future research could focus on
analyzing the factors contributing to this gap between university education and the labor market, identifying
practical solutions for developing soft skills in candidates and improving their suitability for current job offers.
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