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The challenges faced by non-native speaking pupils in primary schools,
characterized by diverse backgrounds, highlight the difficulty in teaching
and learning essay writing. This study was conducted to identify the needs
for the development of a Malay language essay writing module based on a
thematic approach through the needs analysis phase. This qualitative study
was conducted among Malay language teachers in Sarawak. Eight teachers
were purposively sampled, and thematic analysis was employed for data
analysis. The findings found that there are six themes that have been
identified, namely: i) relevant form of teaching and learning in essay writing;
ii) relevant teaching and learning resources; iii) relevant teaching and
learning activities; iv) relevant teaching and learning strategies; and v) the
needs of the thematic approach in essay writing; vi) the needs for the
development of thematic-based essay writing module. The findings
underscore the imperative development of a Malay essay writing module
based on a thematic approach to enhance the essay writing proficiency of
non-native-speaking pupils. Furthermore, the study's insights offer valuable
guidance for researchers in designing and developing modules during the
subsequent phases, contributing to the refinement of essay writing pedagogy
in primary schools.
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1. INTRODUCTION

In this 21st century, it is essential for students to attain proficiency in a second language, whether it
be either written or spoken. Writing, reading, speaking, and listening are the four skills available in Malay
language, writing are the most important skills as a foundation that every student needs to master. Among
these four skills, writing is considered very challenging among non-native speaker students in primary
school. This is because the skill of writing is the highest and the most complex language skill that students
need to master in the Malay language subject. Writing skills are closely related to students’ ability to write
words and express their ideas through various types of writing based on personal experiences and existing
knowledge [1]. However, the mastery of writing skills is also influenced by a systematic and effective
teaching system, not solely relying on the students’ talent alone. Therefore, teachers play a crucial role in
creating new mechanisms in teaching and learning to produce students who can possess language proficiency
and having a confidence to face language challenges [2], [3].
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The process of writing essays in Malay language requires a student’s ability to generate ideas, craft
sentences, and construct grammatically sound sentence structures to produce a high-quality composition [4],
[5]. Furthermore, essay writing can enhance students’ skills in conveying ideas by engaging in language and
maintaining a high level of aesthetic value. Therefore, effective essay writing instruction is essential to
improve students’ mastery of essay writing, not solely relying on the students’ existing talent [4], [6].

In Malaysia, essay writing instruction poses a challenge for non-native speakers, requiring them to
write in various languages, particularly Malay [7], [8]. This explains that the skill of essay writing among
non-native speakers is different from speaking skills and cannot be developed only through specific
environments or by observing others [9]. Therefore, an effective effort should be considered to assist teachers
in addressing the challenges faced by non-native speakers in mastering language skills, especially in Malay
essay writing. Hence, the development of a thematic approach-based Malay essay writing module is proposed
to help non-native speakers to write essays proficiently in primary schools.

Essay writing is one of the components of writing skills encompassed in the Malay Language
curriculum in primary schools. Therefore, writing skills are essential for every student to master and ensure
that they can produce good writing. However, the teaching and learning aspects of essay writing need to be
given sufficient emphasis to cultivate students with the ability to convey critical ideas and thoughts [10]. As a
result, the teaching and learning of essay writing in schools requires an instructional approach that can assist
students in improving their essay writing skills [10]-[12].

The teaching and learning process in the development of modern education requires more creative
and dynamic teaching methods through the provision of more relevant and enjoyable learning content. The
thematic approach is a method used to integrate knowledge in the teaching and learning process [13].
Additionally, this approach is an instructional method that considers topics or themes that are relevant to
time, place, and interests to drive the teaching and learning process [1]. This approach also encourages active
student engagement in the teaching and learning process to create effective and meaningful learning
experiences. Therefore, the use of the thematic approach is highly encouraged so that an effective teaching
and learning process can be delivered to students, allowing them the opportunity to understand the subject
matter, gain experiences, and form new knowledge through the themes [14], [15].

The challenges in essay writing persist among non-native speakers due to several factors influencing
their mastery levels. According to the Malaysian Examinations Board Report [16], students still exhibit
weaknesses in aspects such as vocabulary mastery, non-grammatical sentence construction, and uninteresting
idea development. These deficiencies in writing skills contribute to a decline in academic achievement,
especially at the primary school level. This is evidenced by the findings of the Primary School Malay
Proficiency Test, which show that as many as 65.2% of respondents still do not possess proficiency in
writing skills in the Malay language [6]. Furthermore, the absence of the Primary School Achievement Test
also known as Ujian Penilaian Sekolah Rendah (UPSR) in 2020 also has led to a less satisfactory
performance in Malay language proficiency, particularly among non-native speakers, as there was less
emphasis through continuous assessment. The writing proficiency of non-native speakers in Malay is both
satisfactory and lowest [6], [17], [18]. Therefore, Malay language teachers play a crucial role in designing a
mechanism to help alleviate the problems that exist in the learning process for non-native speakers.

Furthermore, a challenging issue in the teaching and learning process of Malay essay writing is that
students still struggle with the limited use of vocabulary in their writing. This explains that the weakness of
students in utilizing Malay vocabulary is one of the contributing factors to their decline in essay writing
achievement. This deficiency also leads to various other problems, such as an inability to write grammatical
sentences, incorrect sentence structures, and other language-related issues in essay writing [12], [19], [20].
Similarly, students' weakness in essay writing stems from their inability to master vocabulary effectively
[16]. Therefore, non-native speakers need to be emphasized in terms of using a broader vocabulary in Malay
to enhance their proficiency in essay writing.

Non-native speaker students are also observed to be weak in terms of generating and processing
ideas effectively in essay writing. Findings from previous study [21] revealed that non-native speaker
students, specifically those from the minority ethnic students in Sarawak, Malaysia, still lack the ability to
generate substantial ideas to produce a well-written essay. Similarly, another study [12] found that non-native
speaker students, particularly those from the Lun Bawang ethnic group, are weak in generating good ideas in
essay writing. The weakness of non-native speaker students in the preparation and processing of good ideas
results in essays that are too short, lack essential content, repeat information, and sometimes become
irrelevant, making the produced essays not in line with the question requirements and unclear.

The weak proficiency level in Malay essay writing is also attributed to the influence of the mother
tongue among non-native speakers. The strong influence of the mother tongue among non-native speaker
students contributes to their inability to master Malay, especially in essay writing [6], [8]. This situation
explains that non-native speaker students tend to use their mother tongue in writing, resulting in essays that
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are difficult to understand clearly and do not adhere to the characteristics of good writing [8], [12], [22], [23].
Additionally, the tendency of non-native speaker students to use their mother tongue in their writing also
contributes to other grammar errors while composing essays. Therefore, Malay language teachers must play a
role in exposing non-native speaker students to linguistic environments that can help them master Malay
better within the classroom. The objective is to identify the needs of Malay essay writing modules for non-
native speakers in primary school students based on the thematic approach to enhance essay writing skills.

2. RESEARCH METHOD
2.1. Research design

This study adopts a qualitative research design based on the design and developmental research
(DDR) approach [24]. The qualitative method, specifically semi-structured interviews, is utilized to gather
information for this needs analysis. This design is appropriate for the context of the study, aiming to gather
information within the environment to be studied before developing a module [25]-[27]. The interviews are
conducted to identify the needs for module development in terms of pedagogical aspects and learning
materials. This method aligns with the study's objective to obtain the perspectives of participants in
identifying the needs for module development [28]. Additionally, this technique aids in obtaining responses
to specific issues based on the participants' views and thoughts on the studied matter [29].

2.2. Research instrument

The research instrument used in this qualitative study is an interview protocol. This semi-structured
interview protocol is designed for interviews with eight Malay language teachers. The interview protocol is
divided into two parts. The first part is related to the demographic information of the study participants; and
the second part pertains to the needs for module development in terms of pedagogical aspects and learning
materials. For validity and reliability, the interview questions have been reviewed and validated by three
experts with expertise and experience in qualitative research.

2.3. Study participants

Purposive sampling was employed in this study by selecting participants involved in the teaching
and learning of Malay essay writing. Purposive sampling is deemed the most suitable method as participants
can provide comprehensive information until saturation is reached [30], [31]. For this needs analysis, a total
of eight Malay language teachers in the Kapit district were selected as study participants. The selection was
based on predetermined criteria, requiring a minimum of five years of experience teaching Malay language,
and currently teaching second-grade classes. The study participants are referred to as participant (P) to
maintain confidentiality and protect the true identities of the teachers involved in this needs analysis.

2.4. Data analysis

Based on the findings obtained from the conducted semi-structured interviews, regarding the needs
for module development in terms of pedagogical aspects and learning materials based on the thematic
approach were thematical [32]. The data were also analyzed using NVivo 12 software. The data analysis
process commenced with coding the text and assigning labels to the text, followed by coding the text into
identified themes. To ensure the reliability of the findings, peer review was conducted to obtain agreement on
the interview data and subsequently the generated themes. Furthermore, Cohen’s Kappa analysis involving
three experts was carried out to determine the agreement values on the generated themes for data reliability.

3. RESULTS

The interview findings obtained from eight teachers involved in achieving the research objective,
which is to identify the needs for the development of essay writing modules in terms of pedagogical aspects
and learning materials based on the thematic approach for non-native speaker students in primary schools,
revealed several key themes through the data analysis.

3.1. Theme one: relevant form of teaching and learning in essay writing

The research findings have identified several forms of essay writing instructional methods used to
assist non-native speaker students in writing essays more effectively as shown in Table 1. These methods aim
to enhance their proficiency in essay writing and make the instruction more engaging. Key approaches
include guided essay writing, where students are provided with structured prompts and outlines to support
their thought process. Additionally, constructing essay frameworks and implementing writing exercises
tailored to students' progressive abilities further aid in developing their skills over time.
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Table 1. Relevant form of teaching and learning in essay writing

Relevant form of teaching and learning in essay writing Pl P2 P3 P4 P5 P6 P7 P8 Frequency
Guided essay writing x x x x / x / / 3
Constructing essay framework x / X X X / / x 3
Essay writing exercises according to students' progressive abilities / / / / X X X X 4

3.1.1. Guided essay writing

Based on Table 1, the research findings indicate that the study participants have suggested several
forms of essay writing instructional methods that are suitable for the proficiency levels of non-native speaker
students, such as guided essay writing, constructing essay frameworks, and gradually progressing essay
writing exercises based on students' abilities. The following is an overview of the teachers’ comments on the
guided essay writing process:

P5: “I guide them to write guided by the examples | provide.”
P7: “We need something that can be used as a guide for them.”
P8: “I use guided presentation slides or videos on how to create a certain type of composition.”

3.1.2. Constructing essay framework

In addition, the interview findings reveal that the study participants recommend incorporating
learning emphasizing the construction of essay frameworks in essay writing instruction. According to P2, P6,
and P7, constructing essay frameworks is aimed at facilitating students in presenting and developing the
content of their essays effectively. This finding is elucidated through the interview transcripts of the study:

P2: “Expose them to essay frameworks the steps for writing the introduction, body, and conclusion.”
P6: “You need to provide them with examples and frameworks first.”

P7: “We need to teach from the basics, which is creating an essay outline, so that no important
content is overlooked.”

3.1.3. Essay writing exercises according to students’ progressive abilities

P1, P2, P3, and P4 also suggest providing exercises that align with students' progressive abilities,
moving from easy to more challenging levels. Emphasizing exercises in the essay writing module, such as
progressing from constructing simple sentences to more complex ones, is intended to assist students in
producing higher-quality essays. This finding is explained through the interview transcripts of the study:

P1: “Start by creating simple sentences and use numbers, 1, 2, 3, up to 10 to form sentences.
Once their sentences are okay, then we can teach them to write in paragraphs.”

P2: “Construct simple sentences first.”

P3: “Provide exercises such as constructing simple sentences until they can produce a composition.”
P4: “If possible, progressively advance the exercises and compaositions taught.”

3.2. Theme two: relevant of teaching and learning resources

The interview findings based on Table 2 indicate that the teachers have suggested the use of relevant
teaching and learning resources for essay writing instruction. The use of suitable teaching and learning
resources can capture the interest of non-native speaker students, encouraging them to actively engage and
promoting more effective essay writing learning. ICT-infused resources and materials, as highlighted by five
participants, were found to be particularly beneficial in making learning more interactive. Furthermore, the
utilization of engaging graphics, noted by four participants, helped simplify complex ideas and made essay
writing more accessible to students.

Table 2. Relevant of teaching and learning resources
Relevant of teaching and learning resources  P1 P2 P3 P4 P5 P6 P7 P8 Frequency
ICT-infused resources and materials / / / X X / / X 5
Utilization of engaging graphics X X X / / X / / 4

3.2.1. ICT-infused resources and material

The findings indicate that study participants such as P1, P2, P3, P6, and P7 suggest the use of
teaching and learning resources infused with information and communication technologies (ICT) elements
and engaging graphics in the essay writing module to capture the interest and enthusiasm of students in essay
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writing. This approach, they believe, enhances student interaction with the material, making the learning
process more dynamic and accessible. This finding is explained through interview transcripts:

P1: “I think ICT is the reason because they are more interested in graphic elements.”

P2: I believe learning materials that incorporate ICT elements can attract students' interest in
the teaching and learning process in the classroom.”

P3: “In terms of materials, | think materials such as the use of videos.”

P6: “Materials like ICT tools such as LCD and laptops are very much needed because we
want to display something.”

P7: “Materials involving ICT so that they are more interested in learning.”

3.2.2. Utilization of engaging graphics

There are also study participants such as P4, P5, P7, and P8 who recommend the use of teaching and
learning resources such as diagrams, i-Think maps, and printed materials in essay writing instruction. The use
of i-Think maps and printed materials can assist non-native speaker students in generating ideas more
effectively during essay writing instruction. This finding is explained through interview transcripts:

P4: “Another interesting component that is needed is an attractive graphic presentation.”
P5: “Mind maps (i-Think) are also necessary, and printed materials too.”

P7: “In terms of the use of graphics, it also needs to be diversified.”

P8: “Students need to be exposed to graphic materials.”

3.3. Theme three: relevant of teaching and learning activities

The interview findings in Table 3 indicate that teachers recommend several essay writing
instructional activities that are suitable for capturing students' interest and promoting more effective essay
writing learning. Four participants suggested group activities because they help students work together, share
ideas, and improve their writing skills. Discussion and presentation activities, also recommended by four
participants, give students a chance to express their thoughts and get feedback, which helps them think
critically and organize their essays better. Three participants also mentioned individual practice and quiz
activities as useful for helping students assess themselves and remember key writing concepts.

Table 3. Relevant of teaching and learning activities
Relevant of teaching and learning activities P1 P2 P3 P4 P5 P6 P7 P8  Frequency

Group activities / / / X X / x x 4
Discussion and presentation activities / x / / / x x X 4
Individual practice activities X X X X X / / / 3
Quiz activities / / / X X x x x 3

3.3.1. Group activities

The interview findings from P1, P2, P3, and P6 indicate that students can master essay writing more
effectively through teaching and learning activities such as group activities, discussion activities, and
presentation activities. This approach promotes collaboration and allows students to learn from each other.
This finding is explained in the interview transcripts with study participants.

P1: “The activity that | often engage in is more towards group activities.”

P2: “l always conduct group activities where | combine students with higher levels of
mastery or proficiency with students who have intermediate and lower levels of mastery.”

P3: “I conduct group activities for students such as discussions and presentations.”

P6: “I always divide them into groups.”

3.3.2. Discussion and presentation activities

Several participants (P1, P3, P4, and P5) suggest incorporating discussion activities and presentation
activities into the essay writing module to facilitate easier mastery of essay writing. These activities
encourage students to express their ideas and receive feedback, enhancing their understanding.

P1: “Presentation activity using technological materials.”

P3: “Group learning activities such as discussions, and after the group discussion session, they
will present their work or ideas.”

P4: “1 feel that discussion activities can attract their interest and help improve their mastery level.”
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P5: “Work in groups, and they will discuss within the group to exchange their opinions and ideas.
After they finish in their groups, | will ask them to present the results of their discussion in front
of the class.”

3.3.3. Individual practice activities

In addition, other study participants (P7 and P8) also recommend emphasizing continuous individual
practice activities and fill-in-the-blank activities for students to master essay writing more effectively. These
methods allow students to practice independently and reinforce their learning.

P7: “For essay writing, | prefer continuous individual practice activities.”
P8: “Exercises that are suitable for the students' level, such as filling in the blanks.”

3.3.4. Quiz activities

Quiz activities are interactive exercises designed to assess and reinforce students' knowledge in a
fun and engaging way. The interview findings indicate that P1, P2, and P3 suggest teaching and learning
activities such as quiz activities to enhance the vocabulary of non-native speaker students, thereby helping
them master essay writing more effectively. This finding is explained by participants as:

P1: “We can do quiz activities to enhance vocabulary.”
P2: “Activities involving quizzes can be included.”
P3: “Conduct quizzes that focus on vocabulary.”

3.4. Theme four: relevant of teaching and learning strategies

The interview findings in Table 4 indicate that teachers recommend relevant teaching and learning
strategies to assist non-native speaker students in essay writing instruction, such as student-centered
strategies and material-centered strategies, as well as activities. All eight participants endorsed student-
centered strategies, highlighting their importance in fostering engagement and personalized learning.
In contrast, two participants suggested material-centered strategies, indicating that while they are useful, they
may play a less dominant role in the essay writing instruction process.

Table 4. Relevant of teaching and learning strategies
Relevant of teaching and learning strategies P1 P2 P3 P4 P5 P6 P7 P8 Frequency
Student-centered strategies / / / / / / / / 8
Material-activities centered strategies X X X / / X X X 2

3.4.1. Student-centered strategies

Based on the interview transcripts, it is evident that all teachers recommend the use of student-
centered teaching and learning strategies for essay writing instruction. According to the study participants,
essay writing instruction that employs student-centered strategies can prevent student boredom and,
consequently, enhance the understanding of non-native speaker students in learning.

P1: “We can use student-centered strategies and activities to help them better understand.”

P2: “I prefer student-centered strategies and activities because if it’s just ‘chalk and talk,’
students will quickly get bored and lose focus.”

P3: “Student-centered strategies, because if it’s only teacher-centered, students will quickly get
bored and lose focus.”

P4: < feel that student-centered strategies are very suitable to be used because students will be
more active when involving them in the teaching and learning session.”

P5: “That strategy is better, which is student-centered.”

P6: “Students like it the most when we involve them, especially in student-centered activities.”

P7: I prefer student-centered strategies so that students can better master and understand what
is explained by the teacher.”

P8: “If involving the teacher, such as ‘chalk and talk’ as before, is indeed less effective, and the
most suitable method is to involve the students.”

3.4.2. Material-activities centered strategies
Study participants like P4 and P5 also suggest material-activities centered strategies in essay writing
learning. They believe that the limited use of materials can lead to student boredom in the classroom.
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Therefore, material-centered instruction can generate excitement and interest among students when various
materials are incorporated. This finding is explained through interview transcripts:

PKG 4: “Material and activity-centered strategies are also okay.”
PKG 5: “Material-centered strategies as well because if it's the same material, they will get
bored quickly, and they will be more excited if there is interesting material.”

3.5. Theme five: the needs of the thematic approach in essay writing learning

The interview findings in Table 5 indicate the necessity of using a thematic approach in essay
writing learning. This approach aligns with curriculum requirements and engages student interests, making
the learning process more relevant and engaging. Two participants highlighted the importance of adhering to
the Curriculum and Assessment Standard Documents, ensuring that the thematic content meets educational
standards. Meanwhile, four participants emphasized the role of student interests in selecting themes,
suggesting that when essay topics resonate with students' experiences and preferences, their motivation and
participation in learning improve significantly.

Table 5. The need of the thematic approach in essay writing learning

The need of the thematic approach in essay writing learning Pl P2 P3 P4 P5 P6 P7 P8 Frequency
The requirements of the curriculum and assessment standard X X X X / / X X 2
documents

Student interests / X / x X X / / 4

3.5.1. The requirements of the curriculum and assessment standard documents

The interview findings indicate that study participants such as P5 and P8 agree with the use of a
thematic approach in essay writing instruction. This is stated based on the requirements outlined in the
curriculum and assessment standard documents or Dokumen Standard Kurikulum dan Pentaksiran (DSKP)
and taking into consideration the relevance of the theme to the interests and experiences of the students. This
finding is explained through interview transcripts:

P5: “If we follow the Standard Curriculum for Primary Schools and Twenty-First Century Skills,
using elements of this approach is encouraged, and it is indeed good if we follow them.”

P8: “If we follow the DSKP, we will indeed teach thematically. Because we cannot deviate too
much from the DSKP, we look at the suitability of the theme we want to teach the students.”

3.5.2. Student’s interests

In addition, other study participants (P1, P3, P7, and P8) suggest that the chosen theme for inclusion
in the module should consider the genuine interests and experiences of the students. The suitability of the
theme with the students' interests should be considered to enhance their understanding and mastery in essay
writing. This finding is explained through interview transcripts:

P1: “Modules with a thematic approach provide them with guidance and help them understand a
particular topic or theme more clearly.”

P3: “Modules based on the thematic approach provide students with a framework, making it easy
for them to present the content or ideas in their writing.”

P7: “Modules that use themes that align with their interests and are relevant to their environment.”
P8: “When selecting themes, it's important to include themes that students are interested in,
themes that are close to the students. Meaning, their own experiences.”

3.6. Theme six: the need for the development of thematic-based essay writing modules

The interview findings in Table 6 indicate the need for the development of thematic-based essay
writing modules. All participants emphasized that such modules would provide valuable reference and
guidance for students, making the essay writing process clearer and more structured. This indicates a strong
consensus among the teachers on the importance of developing materials that align with themes relevant to
both the curriculum and students' interests, ensuring that students have accessible and practical resources to
improve their writing skills.

Table 6. The need for the development of thematic-based essay writing modules

The need for the development of thematic-based essay writing modules P1 P2 P3 P4 P5 P6 P7 P8 Frequency

Students’ reference and guidance / / / / / / / / 8
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3.6.1. Students’ reference and guidance

Essay writing modules are essential for non-native speaker students in primary schools to assist
them in mastering essay writing more effectively according to their ability levels. The following is the
feedback from the study participants of teachers regarding the necessity to develop Malay essay writing
modules. This finding is explained through interview transcripts:

P1: “Provides guidance and helps them understand a particular topic or theme for an essay more
clearly.”

P2: “The PdP (teaching and learning) approach using this module can serve as a guide for them
to write essays better and encourages students to think.”

P3: “If there are materials such as modules... it might stimulate them to think.”

P4: “With this module, | hope to assist them in mastering the skills of writing and enable them to
write essays even better.”

P5: “I agree that with this module... it helps teachers, especially in terms of time, and makes it
easier for teachers to guide students with the available materials.”

P6: “The approach of using the module is more enjoyable... there is guidance, and then there are
exercises that we can give them.”

P7: “Modules that use themes that they are interested in and familiar with will certainly be
themes that are suitable for their environment.”

P8: “It is indeed very helpful if we have modules.”

The results of the interviews with all the study participants indicate the need to develop a learning module for
Malay essay writing. This module should take the form of a structured module to aid non-native speaker
students in primary schools.

4. DISCUSSION

Based on the findings of the needs analysis phase, Malay language teachers have provided clear
suggestions and justifications to assist researchers in designing and developing an essay writing module that
meets the needs of non-native speaker students in the essay writing learning process. The results indicate that
Malay language teachers recommend various forms of essay writing pedagogy, such as guided essay writing,
essay structure construction, and progressive essay writing exercises tailored to students' abilities. This
planning of essay writing pedagogy is a crucial requirement, as each non-native speaker student requires a
suitable pedagogical approach to master essay writing effectively [21], [33]. The suggested forms of essay
writing pedagogy are considered effective, providing guidance, and enhancing students' ability to progress in
essay writing. Structured and progressive essay writing pedagogy can lead to success in essay writing [10].

Besides, Malay language teachers have provided clear suggestions and justifications to assist
researchers in designing and developing an essay writing module that meets the needs of non-native speaker
students in the essay writing learning process. The results indicate that Malay language teachers recommend
various forms of essay writing pedagogy, such as guided essay writing, essay structure construction, and
progressive essay writing exercises tailored to students' abilities to ensure effective implementation of essay
writing pedagogy. Planning the forms of essay writing pedagogy is a crucial requirement because each non-
native speaker student requires a suitable pedagogical approach to master essay writing effectively [21]. The
suggested forms of essay writing pedagogy are also considered effective in providing guidance and
enhancing students' ability to progress in essay writing. These findings align with assertions that structurally
and progressively designed essay writing pedagogy can lead to students' success in essay writing [10].

Furthermore, the study findings also indicate that teachers suggest the need for resources and
teaching materials that are tailored to the needs of non-native speaker students in essay writing pedagogy.
The recommended teaching resources and materials include the use of ICT, graphic materials, and diagrams
that can capture the interest and enhance the motivation of non-native speaker students in essay writing.
These findings align with the assertions of effective pedagogy should utilize good and effective teaching
resources and materials to capture the interest and enhance the mastery level of students in their learning
[34], [35]. Therefore, the use of engaging teaching resources and materials can create an enjoyable learning
environment in the classroom, especially for non-native speaker students.

The implementation of essay writing pedagogy also requires planning pedagogical activities that are
suitable for non-native speaker students. This indicates that the designed pedagogical activities should
consider the interests and proficiency levels, considering that writing skills are the most challenging to master
for students who use Malay as a second language. These findings align with several studies [6], [36]
suggesting that teachers need to plan and align activities to be suitable for the interests and proficiency levels
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of non-native speaker students in essay writing pedagogy. Additionally, planned pedagogical activities such
as group activities and activities involving presentations and learning through ICT can capture the interest of
students in language learning and, consequently, assist non-native speaker students in mastering essay
writing better. This aligns with the previous statements [35], [37] that the ability to write essays in non-native
speaker students can be enhanced through group activities and the use of ICT in their learning.

The study findings also indicate that teachers need to use suitable pedagogical strategies to help non-
native speaker students write essays more effectively. Therefore, student-centered strategies encourage
students to be more actively involved, with teachers acting as facilitators to ensure students receive
information relevant to their assignments. Active student engagement in the pedagogical process is also a
way to help students build new knowledge and collaboratively complete assignments [38], [39]. Additionally,
this student-centered strategy encourages students to think more critically when generating ideas, especially
during group discussions [40]. Student-centered pedagogical strategies such as flipped classroom has a
positive impact on students producing better quality of the assignment requirements and develop competence
especially in writing [41], [42]. Therefore, the developed module should emphasize student-centered
pedagogical strategies to enhance non-native speaker students' proficiency in essay writing.

The need for a thematic approach in developing essay writing modules is one of the approaches that
can help non-native students master writing skills and subsequently produce well-written essays. As stated by
teachers, the necessity of a thematic approach in the teaching and learning of essay writing can have a
positive impact on assisting non-native students to find more enjoyment in the learning process and master
essay writing. In this context, the produced writing module needs to integrate a thematic approach that
considers the selection of themes relevant to the genuine interests and experiences of non-native students.
A thematic approach in teaching and learning process will encourages students to continue learning actively
and, consequently, master a particular skill in teaching and learning more rapidly and effectively through the
selection of themes that align with their interests [14], [43]. Therefore, the produced module needs to
incorporate a thematic approach to enable students to master essay writing more effectively.

Finally, based on the findings from the interviews, it is evident that there is a need for a learning
module on essay writing to assist non-native students in primary schools in mastering the skill of essay
writing more effectively. Therefore, various aspects related to the learning needs of non-native students have
been considered to develop a high-quality and well-organized essay writing module. This aligns with
previous study [44], that a module is a systematic unit to assist individuals in achieving their desired goals.
With this module, students will find it easier to comprehend the learning process in essay writing and
consequently master the skill.

5. CONCLUSION

In conclusion, the development of the essay writing module is meticulously tailored to address the
specific needs of non-native students, ensuring a mastery of writing skills and subsequent improvement in
essay writing proficiency. The systematic analysis of these needs has been instrumental in identifying pivotal
aspects essential for module development. The essay writing module is developed based on the findings of
the needs analysis, focusing on pedagogical aspects and learning materials using a thematic approach for
non-native students, namely: i) relevant form of teaching and learning in essay writing; ii) relevant teaching
and learning resources; iii) relevant teaching and learning activities; iv) relevant teaching and learning
strategies; v) the needs of the thematic approach in essay writing; and vi) the needs for the development of
thematic-based essay writing module. This module stands as a valuable resource poised to significantly
enhance students’ writing skills. It not only addresses the identified needs but also provides comprehensive
guidance, equipping students with the essential tools and strategies required for substantial improvement in
essay composition. As an outcome of this thorough development process, the essay writing module is
positioned to play a crucial role in empowering non-native students, fostering their confidence and
competence in the realm of essay writing. On top of that, the module serves as a testament to the commitment
to inclusivity and effectiveness in language education, contributing to the overall academic success of non-
native students.

There are a few limitations of this study. The study on the Malay essay writing module based on a
thematic approach for non-native speakers in primary schools is the potential for generalizability issues.
While the needs analysis will provide valuable insights into the specific preferences of non-native speakers in
one context, the findings may not be fully applicable to other educational settings with different student
demographics, cultural backgrounds, or language learning environments. Additionally, the applicability to
older age groups or higher education levels is uncertain. Future research could explore the long-term
effectiveness of the thematic approach through longitudinal studies and investigate the integration of
innovative technologies like gamification or adaptive learning systems to enhance engagement and
personalize learning experiences for non-native speakers.in primary schools.

Malay essay writing module based on thematic approach for non-native ... (Edmund Austrus)



112 a ISSN: 2252-8822

ACKNOWLEDGEMENTS

The financial support from the Ministry of Education [KPM.BT.700-30/21/25(3)] is gratefully
acknowledged. Furthermore, this study could represent a continuation of research conducted the previous
year. Therefore, the researcher extends sincere appreciation to the institutions and affiliated parties whose
support facilitated the successful execution of this study.

REFERENCES

[1]  Ministry of Education Malaysia, Dokumen Standard Kurikulum dan Pentaksiran Bahasa Melayu Tahun 4. Putrajaya: Bahagian
Pembangunan Kurikulum (in Malay), 2018.

[2] R. N. Moses and M. Mohamad, “Challenges Faced by Students and Teachers on Writing Skills in ESL Contexts: A Literature
Review,” Creative Education, vol. 10, no. 13, pp. 3385-3391, 2019, doi: 10.4236/ce.2019.1013260.

[31 M. Zamri, A. R. Anita, and Z. A. Zamri, Pengajaran dan Pembelajaran di Rumah Isu dan Cabaran Pendidikan dalam Norma
Baharu. Bangi, Selangor: Penerbit Universiti Kebangsaan Malaysia (in Malay), 2021.

[4] N. A. M. Nawi and D. Janan, “Pembangunan Modul Prigel Kohesi dalam Penulisan Karangan Murid Tingkatan 4: Satu Analisis
Keperluan,” (in Malay), Malaysian Journal of Social Sciences and Humanities (MJSSH), vol. 9, no. 5, p. 002840, May 2024,
doi: 10.47405/mjssh.v9i5.2840.

[51 Y. N. Tiong and M. S. Amran, “Pembelajaran Menggunakan Kaedah Brainwriting Dalam Membantu Murid Menguasai
Kemahiran Menulis,” (in Malay), Sains Insani, vol. 6, no. 2, Dec. 2021, doi: 10.33102/sainsinsani.vol6no2.279.

[6] N. Nahar, “The mastery of Malay reading and writing skills among students of non-native speakers in national-type school,”
Issues in Language Studies, vol. 9, no. 1, pp. 107-123, Jun. 2020, doi: 10.33736/1LS.2223.2020.

[71 P. N. Kumaran and P. Krish, “Mother tongue interference in English writing among Tamil school students,” GEMA Online
Journal of Language Studies, vol. 21, no. 1, pp. 110-123, Feb. 2021, doi: 10.17576/gema-2021-2101-07.

[8] R.R. Said, N. Nahar, and N. M. Kiram, “Relationship between Malay Language Writing Skills and Learning Motivation among
Non-Native Speakers,” International Journal of Academic Research in Progressive Education and Development, vol. 8, no. 4,
2019, doi: 10.6007/ijarped/v8-i4/6639.

[9] A. Satariyan, B. Reynolds, and D. Kember, “The design and implementation of a short course, focusing on metacognition, to
develop writing skills for university students for whom English is an additional language: An action research study,” Structuring
the Thesis: Matching Method, Paradigm, Theories and Findings, pp. 129-137, 2018, doi: 10.1007/978-981-13-0511-5_13.

[10] P. Rahmayanti, I. G. Oka, and 1. N. A. J. Putra, “Improving the Students” Writing Skills by Using Track Changes in Paired
Writing Correction,” English Learning Innovation, vol. 1, no. 1, Aug. 2020, doi: 10.22219/englie.v1i1.13131.

[11] N. Abdullah, Z. Osman, and A. M. Ismail, “Kesan Penggunaan Peta Pemikiran Terhadap Pengajaran Penulisan Karangan Murid
Tahun Lima,” (in Malay), MANU Jurnal Pusat Penataran limu dan Bahasa (PPIB), 2021, doi: 10.51200/manu.vi.3048.

[12] K. H.Yanand M. M. Mokhtar, “Keberkesanan Penggunaan Peta Alir Bagi Meningkatkan Tahap Penguasaan Kemahiran Menulis
Karangan Separa Berpandu Bahasa Melayu Dalam Kalangan Murid Cina Tahun Tiga,” (in Malay), Muallim Journal of Social
Science and Humanities, pp. 28-39, Oct. 2022, doi: 10.33306/mjssh/211.

[13] E. Akib et al., “Study on Implementation of Integrated Curriculum in Indonesia,” International Journal of Recent Educational
Research, vol. 1, no. 1, pp. 39-57, Apr. 2020, doi: 10.46245/ijorer.v1i1.24.

[14] M. R. Subri and R. Yaakub, “Pelaksanaan Pengajaran Guru Cemerlang dalam Mata Pelajaran Bahasa Melayu ketika Pandemik
COVID-19,” (in Malay), Pendeta Journal of Malay Language, Education and Literature, vol. 12, pp. 21-32, Jan. 2021, doi:
10.37134/pendeta.vol12.edisikhas.3.2021.

[15] S. N. Putri, A. A. G. Agung, and | K. Suartama, “E-module with the Borg and Gall Model with a Contextual Approach to
Thematic Learning,” Journal for Lesson and Learning Studies, vol. 6, no. 1, 2023, doi: 10.23887/jlls.v6i1.57482.

[16] Ministry of Education Malaysia, Pelaporan Pentaksiran Sekolah Rendah. Putrajaya: Lembaga Peperiksaan (in Malay), 2019.

[17] Z. Mahamod, R. Mazlan, N. Amin, and M. Z. Abd. Rahman, “Reading and Writing Problem among B40 Students in Malay
Language Learning,” Turkish Journal of Computer and Mathematics Education (TURCOMAT), vol. 12, no. 5, pp. 16-30, Apr.
2021, doi: 10.17762/turcomat.v12i5.727.

[18] A. S. S. Ali, Z. Mahamod, and M. A. Mis, “Issues and Difficulties in Essay Writing When Learning Malay as a Second
Language,” Open Journal of Social Sciences, vol. 10, no. 03, pp. 197-206, 2022, doi: 10.4236/jss.2022.103014.

[19] S. A. Thevadas and H. Hashim, “Improving Pupils’ Descriptive Essay Writing Skills with The Use of Email Dialogue Journals,”
International Journal of Academic Research in Business and Social Sciences, vol. 10, no. 3, Mar. 2020, doi: 10.6007/ijarbss/v10-
i3/7084.

[20] R. O. De Lemios, “From Tagalog to English: Pupils’ Writing Proficiency Levels After Three Years in Mother Tongue-Based
Multilingual Education,” Journal of Community Development Research (Humanities and Social Sciences), vol. 16, no. 3, pp. 115—
133, 2023, doi: 10.14456/jcdr-hs.2023.29.

[21] P. E. Mat and N. A. N. Shaid, “Kesalahan Bahasa Dalam Penulisan Karangan Murid Etnik Minoriti,” (in Malay), Jurnal Dunia
Pendidikan, Mar. 2023, doi: 10.55057/jdpd.2023.5.1.8.

[22] W. Asnola, E. Maswandi, and Z. Zulkiflee, “Analisis Kesalahan Bahasa dalam Karangan Bahasa Melayu Pelajar Menengah
Bawah di Negara Brunei Darussalam,” (in Malay), Melayu: Jurnal Antarabangsa Dunia Melayu, vol. 15, no. 2, pp. 261-282, Jul.
2022, doi: 10.37052/jm.15(2)no6.

[23] M. A. Malik, T. Azam, H. Pathan, and S. Khatoon, “Influence of mother tongue on English writing: an error-analysis study about
grade 9 students in Pakistan,” 3L: Language, Linguistics, Literature, vol. 28, no. 2, p. 83, 2022, doi: 10.17576/3L-2022-2802-06.

[24] R. C.Richey and J. D. Klein, Design and Development Research: Methods, Strategies, and Issues, 1st ed. Routledge, 2014.

[25] J. Warlizasusi, L. Ifnaldi, N. Nuzuar, A. Qodri, and H. S. Utami, “Developing Academic Writing Learning Module to Improve
Writing Skills of Graduate Program Students,” Ta 'dib, vol. 26, no. 2, p. 393, Dec. 2023, doi: 10.31958/jt.v26i2.10496.

[26] M. N. M. Ridhuan and M. J. Nurulrabihah, Pendekatan penyelidikan reka bentuk dan pembangunan. Tanjong Malim: Universiti
Pendidikan Sultan Idris (in Malay), 2020.

[27] S. Siraj, M. R. T. L. Abdullah, and R. M. Rozkee, Pendekatan penyelidikan reka bentuk dan pembangunan. Tanjong Malim:
Universiti Pendidikan Sultan Idris (in Malay), 2020.

[28] M. M. Abdelmohsen, R. Abdullah, and Y. Azam, “The development of writing module on enhancing the writing skills of Omani
general foundation program students,” International Journal of Learning, Teaching and Educational Research, vol. 19, no. 9,
pp. 363-381, Sep. 2020, doi: 10.26803/1JLTER.19.9.19.

Int J Eval & Res Educ, Vol. 14, No. 1, February 2025: 103-113



Int J Eval & Res Educ ISSN: 2252-8822 a 113

[29]

[30]
[31]

[32]
[33]

[34]
[35]
[36]
[37]

[38]
[39]

[40]

[41]

[42]

[43]

[44]

A. Yahaya, P. Voo, I. Maakip, M. D.A. Malek, Kaedah penyelidikan dalam pendidikan. Tanjong Malim: Universiti Pendidikan
Sultan Idris, 2020.

J. K. deMarrais, K. Roulston, and J. Copple, Qualitative Research Design and Methods. Stylus Publishing, LLC, 2024.

J. W. Creswell, and J. D. Creswell, Research Design: Qualitative, Quantitative & Mixed Methods Approaches, 6th ed. Los
Angeles: Sage, 2023.

C. Victoria and V. Braun, Thematic analysis: A practical guide. London: SAGE, 2022.

S. N. L. Hussin and A. A. Aziz, “Rethinking the Teaching Approaches of ESL/EFL Writing Skills,” International Journal of
Academic Research in Progressive Education and Development, vol. 11, no. 1, Mar. 2022, doi: 10.6007/ijarped/v11-i1/12174.

A. S. Munna and M. A. Kalam, “Teaching and learning process to enhance teaching effectiveness: literature review,”
International Journal of Humanities and Innovation (IJHI), vol. 4, no. 1, pp. 1-4, Feb. 2021, doi: 10.33750/ijhi.v4i1.102.

L. Bakthaselvan, M. S. H. Hussin, and W. S. Yue, “Pembangunan Modul Karangan E-Bmku Untuk Kegunaan Murid Sekolah
Jenis Kebangsaan Tamil (SJKT),” (in Malay), Jurnal Pengajian Melayu, vol. 33, no. 1, 2022, doi: 10.22452/jomas.vol33nol.4.

F. P. Chew and S. A. Amir, “Level of Literacy in Writing Skills in the Malay Language among Year One Pupils,” (in Malay),
PENDETA - Journal of Malay Language, Education and Literature, vol. 14, no. 1, 2023, doi: 10.37134/pendeta.vol14.1.7.2023.
A. Alobaid, “Smart multimedia learning of ICT: role and impact on language learners’ writing fluency— YouTube online English
learning resources as an example,” Smart Learning Environments, vol. 7, no. 1, p. 24, 2020, doi: 10.1186/s40561-020-00134-7.

S. Merriam and L. Baumgartner, Learning in adulthood: A comprehensive guide. John Wiley & Sons, 2020.

B. L. McCombs and L. Miller, Learner-centered classroom practices and assessments: Maximizing student motivation, learning,
and achievement. Corwin Press, 2007.

D. A. Tholibon et al., “The factors of students’ involvement on student-centered learning method,” International Journal of
Evaluation and Research in Education (IJERE), vol. 11, no. 4, pp. 1637-1646, 2022, doi: 10.11591/ijere.v11i4.22314.

M. F. Masri and Z. Mahamod, “Keberkesanan Kaedah Flipped Classroom Dalam Meningkatkan Kemahiran Mengolah Isi
Karangan Murid-Murid Sekolah Rendah,” (in Malay), Journal of Borneo Social Transformation Studies, vol. 6, no. 1, pp. 189—
203, Dec. 2020, doi: 10.51200/jobsts.v6i1.2803.

M. R. Fadli, S. Rochmat, A. Sudrajat, Aman, A. Rohman, and Kuswono, “Flipped classroom in history learning to improve
students’ critical thinking,” International Journal of Evaluation and Research in Education (IJERE), vol. 11, no. 3, pp. 1416—
1423, Sep. 2022, doi: 10.11591/ijere.v11i3.22785.

Z. Wahono, Z. Mahamod, and M. K. M. Nasir, “The Development Framework and Uses of the Thematic Modules in Teaching
and Learning Primary School Skills,” International Journal of Education, vol. 16, no. 1, 2024, doi: 10.5296/ije.v16i1.21079.

E. Erizar and M. N. L. Azmi, “The Effectiveness of English Teaching Module at Middle Schools in West Aceh,” Jurnal limiah
Peuradeun, vol. 5, no. 3, p. 333, Sep. 2017, doi: 10.26811/peuradeun.v5i3.150.

BIOGRAPHIES OF AUTHORS

Edmund Austrus g 2 is a Ph.D. Candidate, Faculty of Education at Universiti
Kebangsaan Malaysia, Selangor, Malaysia. With a profound commitment to the field of
education, his research is specifically centered on Malay language education, reflecting his
deep interest in contributing to the enhancement of language learning and teaching
methodologies. He also engages in rigorous academic exploration, aiming to address the
challenges faced by students, particularly non-native speakers, in mastering the intricacies of
Malay language education. His research endeavors focus on the development of innovative and
effective teaching modules, with a thematic approach tailored to the needs of diverse learners.
He can be contacted at email: edmund91ukm@gmail.com.

Zamri Mahamod 0 B{ B € isa professor specializing in Malay Language Education at the
Faculty of Education at Universiti Kebangsaan Malaysia. He received his Doctor of
Philosophy in Language Teaching Methods from Universiti Kebangsaan Malaysia in 2004, a
Master in Language Teaching Methods in 1997, and a Bachelor in Malay Language from
Universiti Putra Malaysia in 1992. He has prolifically contributed to journals and scholarly
books, in addition to conference proceedings articles. His expertise is widely recognized by the
Malaysian Examination Board (MPM), the National Language and Literature Agency (DBP),
and Teacher Training Institutes (IPG) in the context of Malay Language Education. His
research expertise also lies in the field of Arts and Applied Arts - Education, with a specific
focus on Malay Language Education. He can be contacted at email: d-zam@ukm.edu.my.

Nor Hafizah Adnan B 12 is a senior lecturer at the Centre of STEM Enculturation,
Faculty of Education at Universiti Kebangsaan Malaysia. Her research interests include
technology enhanced learning environments, augmented reality, virtual reality, and robotics.
She received her Bachelor of Computer Science (Management Information System) from the
Faculty of Computer Science and Information Technology, Universiti Malaya in 2003. She
received her Master of Computer Science (Software Engineering) from Universiti Malaya in
2010. She was awarded a PhD in Educational Technology from the College of Education,
University of Florida, USA in 2017. She is the Principal Investigator for the Malaysia
Research University Network (MRUN) project on Fourth Industrial Revolution Cross-Creative
Learning Environment for Autism. She can be contacted at email: norhafizah@ukm.edu.my.

Malay essay writing module based on thematic approach for non-native ... (Edmund Austrus)


https://orcid.org/0009-0005-1094-128X
https://scholar.google.com/citations?user=nhAahE4AAAAJ&hl=en&authuser=1
https://www.webofscience.com/wos/author/record/KIH-9824-2024
https://orcid.org/0000-0003-2107-7755
https://scholar.google.com.my/citations?user=l1MjyJMAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=34977093900
https://orcid.org/0000-0001-9368-7646
https://scholar.google.com/citations?user=1qhy5tEAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57199173145

