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This systematic review explores the importance of promoting integrity in the
ethical leadership of school principals, particularly when ethical lapses by
educational leaders can impact outcomes. Increasing societal pressures and a
complex educational environment highlight the importance of ethical
leadership in shaping the school environment and student success. However,
the lack of a complete understanding of how to effectively create ethical
leadership remains a major concern. An extensive search of scholarly
articles was conducted from reputable databases such as Scopus, Web of
Science, and ERIC, focusing on studies published between 2020 and 2024.
The flow of study based on PRISMA framework. The database found (n=19)
final primary data was analyzed. The finding was divided into three themes
which is academic integrity and ethics in education, leadership and integrity
in educational management, and character and value education in schools.
Comprehensive programs and administrative support are essential to
fostering integrity in schools, while effective leadership plays an important
role in shaping a conducive school environment. In conclusion, the need to
foster integrity among school principals across disciplinary boundaries
requires concerted efforts and innovative approaches to prepare ethical
leaders to navigate the complexities of the contemporary educational
landscape and inspire positive change.
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1. INTRODUCTION

The role of school principals is pivotal in shaping the educational environment and ensuring the
successful implementation of academic and administrative policies. Beyond managerial competencies,
principals are expected to embody and promote ethical leadership, serving as role models for teachers and
students alike. Ethical leadership, characterized by integrity, transparency, and a commitment to ethical
standards, is essential in fostering a positive school culture and enhancing overall school effectiveness
[1]1-[3]. This paper explores the critical aspects of fostering integrity among school principals and the broader
implications for ethical leadership within educational institutions. In recent years, the educational landscape
has undergone significant transformations due to technological advancements, shifting societal expectations,
and evolving educational standards [4]-[6]. These changes have amplified the complexities and challenges
faced by school leaders, making the need for ethical leadership more pronounced than ever. Principals, as the
primary leaders in schools, are uniquely positioned to influence the moral climate of their institutions. They
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play a crucial role in setting the ethical tone, establishing norms, and guiding the behaviors and attitudes of
teachers and students [7]. Consequently, fostering integrity among school principals is not only a matter of
personal character but also a strategic imperative for achieving educational goals and nurturing a culture of
ethical behavior.

The concept of ethical leadership in education encompasses various dimensions, including integrity,
fairness, accountability, and respect for stakeholders. Integrity, often considered the cornerstone of ethical
leadership, involves adherence to moral and ethical principles [8], consistency in actions and decisions, and
honesty in communication [9]. For school principals, demonstrating integrity means making decisions that
are in the best interest of students and staff, even when faced with pressure or adversity [10]. It requires a
steadfast commitment to ethical standards and the courage to uphold these standards in all aspects of school
administration. Research indicates that ethical leadership positively impacts multiple facets of school
functioning. Ethical leaders are associated with higher levels of trust among staff, improved teacher morale,
and enhanced student performance [11]. When principals exhibit integrity, they foster an environment of trust
and respect, which is critical for effective collaboration and the overall well-being of the school community.
Moreover, ethical leadership contributes to the development of a positive school culture where ethical
behavior is valued and reinforced [12], [13]. This, in turn, helps mitigate issues such as bullying, misconduct,
and academic dishonesty, creating a safer and more inclusive learning environment.

Despite the clear benefits of ethical leadership, principals face challenges in balancing the complex
expectations of various stakeholders, maintaining ethical standards, and navigating ethical dilemmas caused
by accountability pressures and performance. This situation underscores the need for robust support systems,
ongoing professional development, and a clear understanding of ethical principles. Principals disguise
expectations from policymakers, parents, and the community [14], all while trying to uphold ethical
standards and deal with accountability pressures [15], which often put them in tough situations that call for
strong support and continuous professional growth. To address these challenges, this paper advocates for a
comprehensive approach to fostering integrity among school principals. This includes the implementation of
targeted training programs that focus on ethical decision-making, the establishment of supportive networks
for principals to share best practices and seek guidance, and the promotion of a culture of ethical behavior
throughout the educational system. By equipping principals with the necessary tools and support, educational
institutions can ensure that their leaders are well-prepared to uphold integrity and lead their schools with
ethical conviction.

Fostering integrity through ethical leadership among school principals is vital for maintaining the
well-being of educational institutions. Ethical behavior by principals positively impacts the overall health of
schools, creating an environment where both staff and students can thrive [16]. However, Hansen and
Léarusdottir [17] point out a gap between principals' ethical values and their practical application, highlighting
the need for structured support and training to ensure that ethical principles are consistently reflected in
leadership actions. Gohar and Carvalho [18] underscore the importance of ethical education, drawing from
Kant’s ideas on inner discipline to help principals model and instill ethical behavior in students. research by
Majidipour et al. [19] discuss the challenges of leadership, stressing the need for principals to balance care
ethics with professional ethics to effectively address issues. Mortari and Ubbiali [20] propose service
learning as a way to embed ethical principles in education, enriching students’ experiences and fostering
responsibility and ethical awareness for their future careers. Ethical leadership in schools goes beyond
administrative tasks, focusing on curriculum excellence and transformative practices. Preez [21] emphasizes
the importance of honest goals and collective commitment in ethical curriculum leadership. Phetsombat and
Na-Nan [22] highlight how ethical leadership fosters integrity and citizenship within schools. Addressing
factors like professional ethics training is crucial, as Ayenalem et al. [23] note that its absence can lead to
teacher misconduct. They also stress the importance of a positive working environment. Effective leadership
by principals ensures accountability and ethical conduct among staff. Mendonca [24] highlights the role of
inclusivity and equity in ethical leadership. Overall, this paper addresses various challenges and strategies in
tackling ethical dilemmas within educational settings, emphasizing the multifaceted nature of such
challenges, and the need for principled leadership in guiding institutions through times of crisis [25]-[27].

In conclusion, fostering integrity among school principals is essential for ethical leadership,
significantly impacting the effectiveness and moral climate of educational institutions. As the demands on
school leaders evolve, it is crucial to prioritize the development of ethical leadership skills and integrate
ethical principles across various aspects of school administration, from decision-making to curriculum
design. By addressing factors such as interpersonal dynamics, organizational behaviors, and professional
ethics training, schools can cultivate leaders who not only excel administratively but also exemplify integrity,
guiding their institutions toward ethical excellence, academic success, and a culture of accountability that
benefits both students and educators.
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2. METHOD
This systematic literature review (SLR) follows a deliberate and well-planned analysis of previously
published research to explore the dynamics of ethical leadership among school principals, specifically
focusing on fostering integrity within educational settings. A systematic review, according to Newman and
Gough [28], is a family of research methodologies that use primary research findings to answer a research
question. The SLR approach begins with developing suitable research questions. Developing research
questions is the most significant component of creating SLR to determine the scope of the investigation [29].
The research questions (RQ)for this paper are:
i)  What are the most effective strategies for promoting and maintaining academic integrity among students
and teachers in secondary and higher education institutions? (RQ1)
ii) How do different leadership styles in educational management impact the integrity and performance of
teachers and students? (RQ2)
iii) What are the key challenges and best practices in implementing character and value education programs
in schools? (RQ3)
This SLR was organized according to the preferred reporting items for systematic reviews and meta-analysis
(PRISMA) standards [30]. The review process followed PRISMA guidelines, with four phases:
identification, screening, eligibility, and inclusion, as seen in Figure 1.

Record identify Record identify Record identify
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E§ searching searching searching
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c
[}
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o No Full text accesses
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S Studies included in qualitative analysis
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Figure 1. PRISMA diagram of the propose searching study [30]

2.1. ldentification

The four primary stages of the systematic review procedure are utilized to select many relevant
publications for this report. The process starts with the identification of keywords and the search for related
terms based on the thesaurus, dictionaries, encyclopedia, and past research. Consequently, search strings on
Scopus, ERIC, and Web of Science (WoS) database have been developed once all pertinent terms have been
determined. During this initial phase of the systematic review, the current research successfully retrieved a
total of 2,097 papers from both databases. Based on the research question, three main keywords were
identified: “principal”, “ethical leadership” and “school”. To enrich the search using these keywords, the
related terms and synonyms are identified using online thesaurus and asked the opinion of an education
expert. This process produces several keywords such as “integrity”, “honesty”, “ethics”, “ethical”, “moral”,
“administrator” and “school leader”. By expanding the range of keywords and search terms, the
identification process increased the comprehensiveness of the literature search and ensured all relevant
articles were identified. Table 1 shows the search string for all three databases.
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Table 1. The search strings and keywords used for systematic review process

Database Search string

Scopus  TITLE-ABS-KEY ( integrity OR honesty ) AND ( ethic OR ethical OR moral ) AND ( principal OR administrator OR
"school leader" ) AND ( LIMIT-TO ( PUBYEAR , 2020 ) OR LIMIT-TO ( PUBYEAR , 2021 ) OR LIMIT-TO
( PUBYEAR , 2022 ) OR LIMIT-TO ( PUBYEAR , 2023 ) OR LIMIT-TO ( PUBYEAR , 2024 ) ) AND ( LIMIT-TO
(SUBJAREA , "SOCI") ) AND ( LIMIT-TO ( DOCTYPE, "ar") ) AND ( LIMIT-TO ( LANGUAGE , "English" ) ) AND
(LIMIT-TO (SRCTYPE, "j") ) AND ( LIMIT-TO ( PUBSTAGE , "final" ) ) AND ( LIMIT-TO (OA, "all"))
Date of access: June 2024

ERIC  (integrity OR honesty) AND (ethic OR ethical OR moral) AND (principal OR administrator OR "school leader”)
pubyearmin:2020 pubyearmax:2024
Date of Access: June 2024

WoS TS = ((integrity OR honesty ) AND ( ethic OR ethical OR moral ) AND ( principal OR administrator OR "school leader" ))
and 2024 or 2023 or 2022 or 2021 or 2020 (Publication Years) and Article (Document Types) and English (Languages) and
All open access (Open Access)
Date of access: June 2024

2.2. Screening

During the screening step, the collection of potentially relevant research items is evaluated to
determine their alignment with the predefined research questions. Content-related criteria commonly used in
this phase include selecting research items related to fostering integrity among school principals' ethical
leadership. At this step, all duplicate papers are removed from the search results. In the first stage of
screening, 1,928 publications were excluded, and in the second stage, 169 papers were examined based on
various exclusion and inclusion criteria specific to this study as seen in Table 2. The primary criterion was
literature (research papers), as it is the main source of practical recommendations. This also encompassed
reviews, meta-syntheses, meta-analyses, books, book series, chapters, and conference proceedings that were
not included in the latest study. Additionally, the review was limited to publications in English and focused
only on the years 2020-2024. A total of 18 publication was rejected due to duplication.

Table 2. Inclusion and exclusion criteria involved in the screening process

Criterion Inclusion Exclusion
Language English Non-English
Timeline 2020-2024 <2020
Literature type Journal (Article)  Besides Journal (Article)
Publication stage Final In Press
Subject area Social sciences Besides social sciences

2.3. Eligibility

In the third phase, known as the eligibility assessment, a compilation of 151 articles was assembled.
During this stage, the titles and core content of all articles were meticulously examined to confirm their
alignment with the inclusion criteria and relevance to the study's research objectives. Consequently, 132
articles were excluded for being out of field, having titles that were not significantly relevant, having
abstracts unrelated to the study's objectives, or lacking full-text access. As a result, a total of 19 articles
remains for the upcoming review.

2.4. Data abstraction and analysis

An integrative analysis was conducted in this study, employing examination techniques to analyze
and synthesize various research designs (qualitative, quantitative, and mixed methods). The expert research
focused on developing appropriate topics and sub-topics. The initial step in theme development was the data
collection phase, during which a group of 22 papers was carefully reviewed for statements or information
addressing questions from this current research. The next step involved analyzing the material related to
fostering integrity among school principals' ethical leadership to determine and form meaningful groups:
i) academic integrity and ethics in education; ii) leadership and integrity in educational management; and
iii) character and value education in schools. Each developed theme, along with any related themes, concepts,
or ideas, was thoroughly examined. Within the framework of this study, the corresponding author
collaborated with co-authors to establish themes based on the findings. A log was maintained during the data
analysis process to document any analyses, opinions, puzzles, or other ideas relevant to data interpretation.

Findings were compared to resolve any discrepancies in the theme creation process, and any
inconsistencies were addressed collaboratively. Finally, the developed themes were refined to ensure
consistency. Two experts have been chosen to reviews and validate these 21 articles. This study used the
critical appraisal skills program (CASP) checklist for systematic review [31]. Quality appraisal were carried
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out by the qualified experts who have more than 10 years of work experience in educational institutions.
Checklists are used as guidelines for critically evaluating the quality of studies and different types of
evidence [32]. There are three indicators for the quality appraisal which is “excellent”, “good” and
“moderate”. Each article was evaluated for its quality in terms of clear statement of the research aims,
relevance of its methods and research design, recruitment of appropriate strategy, data collection, data
analysis, clear statement findings, and the value of the research. To ensure the validity of the themes,
examinations were performed by two experts, one specializing in leadership management and the other in
school administration. The expert review phase ensured each sub-theme's clarity, importance, and adequacy
by establishing domain validity. Adjustments were made based on feedback and comments from the experts,
as deemed necessary by the authors.

3. RESULTS
3.1. Academic integrity and ethics in education

Academic integrity and ethics in education are critical concerns for institutions worldwide. The
increasing availability and use of anti-plagiarism software are pivotal in maintaining academic integrity, yet
many colleges, especially in regions like Tamil Nadu, India, face significant barriers in adopting such
technologies. According to Subaveerapandiyan and Sakthivel [33], 70.9% of colleges surveyed do not
subscribe to plagiarism detection software due to perceived high costs and perceived lack of necessity. This
situation underscores the need for regulatory bodies such as the University Grants Commission (UGC) to
mandate and financially support the subscription to these tools. Additionally, Burbidge and Hamer [34]
highlights a disparity in how academic integrity is addressed among students and teachers within the
International Baccalaureate Diploma Program, suggesting the need for comprehensive, institution-wide
integrity training programs that include both students and educators. In Islamic higher education institutions
in Aceh, Indonesia, the erosion of academic ethics among lecturers has been linked to a lack of understanding
and professional values. Yusuf et al. [35] found that despite a general understanding of integrity, this
knowledge did not significantly influence lecturers' academic ethics practices. The study advocates for
enhanced training and courses on integrity and professional values to reinforce ethical standards among
lecturers. Similarly, creating a culture of academic integrity in secondary schools is complex, with Celik and
Razi [36] identifying facilitators like administrative support and student involvement, and barriers like
teacher resistance and prioritization of academic success over integrity. Effective implementation of a culture
of integrity requires strategic planning, comprehensive policy frameworks, and active involvement from all
school community members.

Supervision practices significantly impact adherence to ethical principles in educational settings.
Demir and Kale [37] examined supervision practices in Ankara, Turkey, finding that while most supervisors
adhered to principles like impartiality and objectivity, issues remained with avoiding conflicts of interest and
maintaining courtesy and respect. Addressing these gaps through effective communication training and
adherence to established ethical regulations is essential. The prevalence of online learning also poses
challenges for academic integrity, with Nelson [38] revealing that online business school instructors often
handle violations independently, potentially undermining institutional efforts. Clear reporting mechanisms
and support systems are needed to manage academic dishonesty comprehensively. Additionally,
Yildirnm et al. [39] found that unethical behaviors among teachers negatively affect relationships with
students, parents, and colleagues, highlighting the importance of targeted training and fostering a culture of
respect and integrity in educational environments.

In sum, maintaining academic integrity and ethics in education is crucial but challenging. Educators
are vital in fostering academic honesty, but disparities between students and teachers show the need for
comprehensive training programs. Establishing a culture of academic integrity in secondary schools requires
overcoming barriers like teacher resistance and prioritization of academic success over integrity. Effective
supervision practices, clear reporting mechanisms for online learning, and addressing unethical behaviors
among teachers are vital for fostering an ethical educational environment.

3.2. Leadership and integrity in educational management

Leadership and integrity in educational management are crucial for creating a positive and effective
learning environment. The Tahfidzul Quran education system (T-QES) in Indonesia exemplifies how
integrity can be nurtured through educational programs. Rasyid et al. [40] found that T-QES significantly
contributes to developing leaders with strong moral principles in two Islamic boarding schools in Bandung.
This system, which emphasizes religious teachings and ethical conduct, can serve as a model for other
educational systems. Ethical leadership extends beyond religious contexts; Papaloi et al. [41] highlighted that
school principals in six European countries are expected to emphasize core values such as honesty and moral
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responsibility, which are crucial for fostering students' holistic development and democratic values. This
underscores the importance of ethical leadership in maintaining a morally-driven educational environment.
Transformational leadership also significantly impacts teaching effectiveness and integrity. Ahmad and
Rochimah [26] found that transformational leadership at As-Syafi’iyah Islamic University in Indonesia
positively influences both integrity and teaching effectiveness, suggesting that leaders who inspire and
motivate staff while upholding ethical standards can enhance educational outcomes. Conversely, in Nepal,
Khadka and Bhattarai [42] identified external influences such as nepotism and political interests as major
factors undermining the integrity of school leaders, highlighting the need to address these pressures to
maintain ethical management. Effective strategies are necessary to ensure school leaders can perform their
roles ethically and effectively, free from external influences that compromise their integrity.

Servant leadership, which prioritizes serving others, is also relevant to educational management.
Ucar and Ugur [43] found that secondary school teachers in Van, Turkey, generally observed altruistic
behavior, empathy, and honesty in their principals, though inconsistencies were reported. This indicates a
need for more consistent servant leadership approaches. Effective interpersonal communication by school
principals is crucial for teacher motivation and school management, as Suntani et al. [44] highlighted the
importance of principals' ethical communication in fostering emotional closeness and mutual understanding
among teachers, ultimately contributing to a cohesive and productive educational environment. Additionally,
Arif et al. [45] found that leader integrity positively affects leader-member exchanges (LMX) and enhances
employees' sense of inclusion in a public-school system in the southeastern United States. This study
emphasizes the role of integrity in leadership for fostering inclusive and supportive workplace environments,
which are essential for the effectiveness and harmony within educational institutions.

In sum, leadership and integrity are critical in educational management for fostering effective
learning environments. Studies highlight various aspects, where principals are expected to uphold core
values. Transformational leadership positively influences teaching effectiveness and integrity. External
pressures like nepotism undermine school leaders' integrity. Servant leadership and effective interpersonal
communication by principals enhance teacher motivation and school cohesion. Furthermore, leader integrity
positively affects LMX and employees' sense of inclusion, crucial for supportive educational environments.

3.3. Character and value education in schools

Character and value education in schools play a pivotal role in shaping individuals with integrity,
empathy, and responsibility. Hermanto et al. [46] demonstrated the successful integration of core values like
religiosity, nationalism, independence, cooperation, and integrity into the educational framework of
Indonesian schools, emphasizing activities promoting these values and their positive impact on students'
conduct and intellectual growth. Furthermore, Kwarteng [47] highlighted the significance of integrity in
educational administration, uncovering prevalent corruption within the Ghana education service and
advocating for automated systems and whistleblower mechanisms to uphold integrity and foster a conducive
environment for character education. Teachers' work ethic is another crucial factor in character and value
education. Park and Hill [48] identified integrity, interpersonal skills, respect for students, and professional
development as key components of teachers' work ethics, underscoring their importance in creating a
professional and ethical teaching environment. Moreover, Rohman et al. [49] shed light on the challenges
posed by fraud in educational institutions, emphasizing the need for anti-fraud measures and ethical training
to support character education. Additionally, Sezer et al. [50] stressed the importance of comprehensive
in-service training programs that instill personal, professional, universal, and cultural values in teachers,
thereby preparing them to effectively impart character education to students.

In sum, character and value education in schools involve a multifaceted approach that includes
integrating core values into the curriculum, ensuring integrity in educational administration, fostering
teachers' work ethics, preventing fraud, and providing comprehensive in-service training for teachers. These
elements collectively contribute to the development of students' character and values, preparing them to
become responsible and ethical individuals.

4. DISCUSSION

The findings on academic integrity and ethics in education underscore the ongoing challenges faced
by institutions worldwide. Subaveerapandiyan and Sakthivel [33] highlighted the financial and perceptual
barriers to adopting anti-plagiarism software in Indian colleges, an issue reflecting broader concerns in the
literature. The inconsistency in addressing academic integrity, as Burbidge and Hamer [34] noted in the
International Baccalaureate Diploma Program, reveals the need for institution-wide integrity training
programs. This aligns with Hansen and L&rusd6ttir [17] observation that there is often a gap between ethical
values and their practical implementation in educational settings. The necessity for comprehensive training to
bridge this gap is further emphasized by Yusuf et al. [35] who found that while lecturers in Aceh, Indonesia,
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generally understand integrity, this knowledge does not significantly influence their academic ethics
practices. These findings resonate with Ozgenel and Aksu [16], which emphasizes the importance of ethical
leadership in fostering an environment conducive to integrity. Moreover, the challenges of cultivating a
culture of academic integrity in secondary schools, as identified by Celik and Razi [36], reflect the broader
global difficulties faced in educational settings. The need for strategic planning, comprehensive policy
frameworks, and active community involvement is evident, reinforcing Mortari and Ubbiali [20] advocacy
for service learning as a practical approach to embedding ethical principles within educational practices. This
comparison highlights that promoting academic integrity requires a multifaceted approach that goes beyond
mere awareness and includes robust training and policy support.

Leadership and integrity in educational management are critical for creating a positive and effective
learning environment. The T-QES in Indonesia, studied by Rasyid et al. [40], exemplifies how educational
programs can nurture leaders with strong moral principles. This is in line with Papaloi et al. [41] findings that
school principals in Europe are expected to emphasize core values such as honesty and moral responsibility,
essential for fostering students' holistic development. These insights echo Majidipour et al. [19] who stress
the importance of balancing care ethics with professional ethics in leadership, highlighting the role of
internalized moral values in overcoming leadership challenges. Ahmad and Rochimah [26] demonstrate that
transformational leadership positively influences both integrity and teaching effectiveness, suggesting that
leaders who inspire and motivate staff while upholding ethical standards can enhance educational outcomes.
This is consistent with the findings of Phetsombat and Na-Nan [22], who emphasize ethical leadership's
impact on organizational dynamics, fostering a culture of integrity and citizenship within schools. However,
the negative influence of external factors like nepotism and political interests on the integrity of school
leaders, as identified by Khadka and Bhattarai [42], resonates with Hansen and Léarusdéttir [17] concerns
about the disparity between ethical values and their implementation in practice. These studies collectively
underscore the importance of protective measures and support systems that enable school leaders to maintain
their integrity in the face of external pressures. The role of servant leadership in educational management is
highlighted by Ucar and Ugur [43], who found that secondary school teachers in Turkey generally observed
altruistic behavior, empathy, and honesty in their principals, though inconsistencies were reported. This
finding aligns with Suntani et al. [44] emphasis on the importance of ethical communication by school
principals in fostering a cohesive and productive educational environment. Additionally, Arif et al. [45]
found that leader integrity positively affects LMX and enhances employees' sense of inclusion, reinforcing
the broader theme of ethical leadership in promoting inclusivity and support within educational institutions.
These findings suggest that a combination of ethical principles, transformational leadership, and effective
interpersonal practices is essential for fostering integrity in educational management.

Character and value education in schools are pivotal in shaping individuals with integrity, empathy,
and responsibility. Hermanto et al. [46] demonstrated the successful integration of core values like
religiosity, nationalism, independence, cooperation, and integrity into the educational framework of
Indonesian schools. This aligns with Gohar and Carvalho [18] emphasis on the importance of ethical
education in shaping individuals' inner discipline, mirroring the role of school leaders in modeling and
instilling ethical behavior. The integration of principles into school leadership supports the holistic
development of students by emphasizing the importance of ethical behavior in navigating personal and
professional challenges. Furthermore, Kwarteng [47] highlighted the significance of integrity in educational
administration, uncovering prevalent corruption within the Ghana education service and advocating for
automated systems and whistleblower mechanisms to uphold integrity. This finding is consistent with the
broader literature, which stresses the need for systemic changes to support ethical practices in education. Park
and Hill [48] identified integrity, interpersonal skills, respect for students, and professional development as
key components of teachers' work ethics, underscoring their importance in creating a professional and ethical
teaching environment. This perspective is supported by Rohman et al. [49] who emphasize the need for anti-
fraud measures and ethical training to support character education. Additionally, Sezer et al. [50] stressed the
importance of comprehensive in-service training programs that instill personal, professional, universal, and
cultural values in teachers, thereby preparing them to effectively impart character education to students.

The results directly relate to the research questions by emphasizing that promoting and maintaining
academic integrity requires a combination of comprehensive training programs, ethical leadership, and robust
policy frameworks that address both the knowledge and practice gaps among students and teachers.
Regarding leadership styles, transformational and ethical leadership are positively impact the integrity and
performance of teachers and students by fostering an environment of trust, motivation, and moral
responsibility, though challenges such as external pressures remain. The key challenges in implementing
character and value education programs involve overcoming systemic corruption, ensuring consistency in
ethical practices, and integrating core values into the educational framework through effective training and
leadership, highlighting best practices like servant leadership and ethical communication in schools.
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5. CONCLUSION

Developing ethical school principals and responsible citizens requires a holistic approach that
integrates core values into the curriculum, ensures integrity in administration, fosters strong work ethics
among teachers, prevents fraud, and provides comprehensive training. Effective leadership, characterized by
ethical communication, transformational practices, and servant leadership, is crucial in nurturing a culture of
integrity and shaping empathetic, responsible individuals. However, challenges like the high cost of
anti-plagiarism tools, resistance to change, and external pressures such as political interests and corruption
must be addressed. Ultimately, a steadfast commitment to ethical practices in education is essential for
building trustworthy, harmonious institutions capable of navigating the complexities of modern education
and inspiring positive change.
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