International Journal of Evaluation and Research in Education (IJERE)
Vol. 14, No. 2, April 2025, pp. 807~824
ISSN: 2252-8822, DOI: 10.11591/ijere.v14i2.30498 a 807

Attitude toward flexible learning of college students in Albay,

Philippines

Rebecca Rosario Orofia Bercasiol?, Marinel Agustin Dugan?
1Department of Management of Professional Education, College of Education, Bicol University, Legazpi City, Philippines
2Center for Teaching Excellence, Bicol University, Legazpi City, Philippines

Article Info

ABSTRACT

Article history:

Received Mar 7, 2024
Revised Nov 2, 2024
Accepted Nov 8, 2024

Keywords:

Flexible learning
Instructional delivery
Learning experiences
School readiness
Student attitudes
Teacher competence

Instructional delivery was significantly disrupted by the COVID-19
pandemic worldwide, which led to a flexible modality of teaching-learning.
This flexible learning modality challenged the readiness of schools and
affected the students. This study determined college students’ attitudes
toward flexible learning during the COVID-19 pandemic in Albay Province,
Philippines, using the explanatory sequential design of the mixed-methods
approach. Data were gathered from 365 college students using an online
survey, virtual focus group discussions, and informal interviews with 20
students. Salient findings showed that the students generally had favorable
attitudes toward flexible learning, with favorable attitudes toward four
dimensions: attitudes toward the teacher, learning resources, teaching
methods and learning tasks, and technology tools, and neutral attitudes in
two dimensions, namely, attitude toward assessment and support services.
The students revealed favorable, neutral, unfavorable, and a combination of
attitudes toward flexible learning as discerned from their experiences. The

students’ experiences indicate that inspiring and competent teachers are
crucial figures in sustaining a favorable attitude of students toward flexible
learning. This study provides insights into the gaps in implementing flexible
learning through the students’ perspectives, especially regarding the schools’
readiness for and improvement of flexible learning in the post-COVID-19
pandemic.
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1. INTRODUCTION

The COVID-19 pandemic has drastically challenged the world. Different sectors worked on
methods to find appropriate solutions for numerous problems. The pandemic was also inescapable for the
education sector [1]. People doubted the possibility of learning during the pandemic, considering that schools
and universities were shut down as a solution to their teachers' and students’ safety [2]. According to research
by Sintema [1], it is difficult to find literature on the relevance of COVID-19 to education during its rapid
spread, mainly in medical studies. The research added that the education sector rarely anticipates the effects
of a disease on effective educational delivery [1]. This pandemic made key stakeholders of education-the
teachers, school managers, learners, parents, and the governments, experience constraints like never before.
However, this challenge also opened doors to opportunities.

The education sector shifted its instruction from physical classrooms to online [2] and other
modalities. With the COVID-19 crisis, there is a strong need to adapt to the risky situation and adopt
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strategies to minimize the disruptions in education. Flexible learning is an alternative to conventional onsite
learning modalities, which could not be allowed by the authorities or was impractical due to the continuing
pandemic in many countries. Flexible learning refers to educational approaches and systems that provide
learners with increased choice, convenience, and personalization to suit their needs [3]. In other words,
flexible learning holistically addresses education in a pandemic. Flexible learning provides learners with
options in their self-paced learning by utilizing different technologies that support the instructional process.
In flexible learning, institutions and their students should continue strengthening their partnership to find and
develop responsive and relevant ways and options that are economically viable and appropriately manageable
for both stakeholders [4], [5].

With the COVID-19 crisis, innovative approaches in support of education have emerged, such as
radio, television, take-home packages, and other forms of distance learning solutions [6]. These platforms,
including the modified teaching-learning strategies, resources, content modularization, schedule
arrangements, and school policies, provided inclusive and accessible learning opportunities in different
modalities such as online, offline, and blended instructional delivery [6]-[8]. The use of these approaches
underscores the mainstreaming of flexible learning during the pandemic. Literature has shown the benefits of
flexible learning, like providing scaffolding to meet the needs of diverse students, enabling students to
simultaneously attend to studies, work, and family, allowing students to develop competencies to adjust to
change successfully [9], and facilitating more class time for interactions, collaborations and engagement with
the lesson content [10]. Moreover, flexible learning is noted to support flexibility and independent learning of
students. However, the effectiveness of flexible instruction delivery may vary in the school and teacher's
implementation. Effective implementation of flexible learning requires an adequate course structure, active
learning tasks, and teacher interaction by providing guidance and timely feedback on student progress and
learning outcomes [11]. Nevertheless, the sudden implementation of the flexible learning modality may not
be fully successful depending on the school, teachers, and learners' capabilities and practices, as they may not
be prepared for the newly imposed instructional delivery.

The students, the clientele of the schools, are therefore confronted with new ways of attending
learning sessions. The newness of their experiences under the new normal poses’ challenges and
opportunities worthy of inquiry. Hence, there is a strong need to study the students' attitudes toward flexible
learning. Students' attitudes can be determined through feelings, behaviors, knowledge, and shared
experiences [12], [13]. Studying their attitudes through experiences in flexible learning can help craft
effective policies and guidelines for implementing the flexible learning modality type of instructional
delivery during physical classroom restrictions.

Before the pandemic, schools and universities in the Philippines commonly conducted traditional
learning delivery or learning in physical classrooms with information and communication technology (ICT)
integration. Teachers and students were familiar with ICT integrated teaching and learning materials but
online flexible learning is yet to be mainstreamed in schools. The online flexible learning modality was
imposed as an alternative instructional delivery during the pandemic, particularly in public schools and
universities in Albay, Philippines, where they switched to online flexible learning modalities. This modality
was the first local implementation of flexible learning for college students. The Bicol University Open
University, a state university in Albay, already utilized flexible learning modalities before the pandemic, but
for graduate students [14], thus making flexible learning a new instructional approach for college students in
most public community colleges and universities in the Bicol Region.

This paper mainly discusses college students' attitudes toward flexible learning in Albay Province,
Philippines, during the COVID-19 pandemic. Specifically, this paper determined the students' attitudes
toward the teachers, learning resources, teaching methods and learning tasks, technology tools, assessment,
and support services and determined the different attitudes manifested in their experiences in flexible
learning. The findings of this study provide pieces of evidence on the readiness of schools and universities in
the implementation of flexible learning modality during the pandemic and can be used as a reference in
creating policy reforms, flexible learning modality guidelines, class interventions, and strengthening support
services for flexible learning.

2. METHOD
2.1. Research design

This study used the explanatory sequential design of the mixed-methods approach. In explanatory
sequential design, quantitative data was initially gathered, followed by a qualitative data collection [15]. The
initial data gathering method used the descriptive survey method through an online survey to determine the
students' attitudes toward flexible learning with the teacher, learning resources, teaching methods and
learning tasks, technology tools, assessment, and support services. This research design is appropriate
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because descriptive research aims to describe a phenomenon and its characteristics. Studying the complex
factors surrounding flexible learning experiences can be simplified through a descriptive research method.
Students also experienced flexible learning differently based on their contexts. Thus, generalizing data may
disregard problems at the individual and school levels [16], [17]. Online focus group discussions or informal
interviews (for respondents who could not join the focus group discussions) followed the initial data
gathering to substantiate the responses from the survey further and elicit the respondents’ experiences on
flexible learning during the pandemic. Qualitative data were interpreted using the phenomenological research
method [17]. The phenomenological research was used to collect students' attitudes and lived experiences in
flexible learning [17], [18]. Overall, this study collected data using appropriate tools for investigating a
phenomenological case, including online surveys, focus group discussions, and informal interviews. These
were used to describe an in-depth narration of their experiences [17], [19], [20]. The implications of this
study are used to suggest modification or improvement in the implementation of flexible learning delivery in
schools and universities.

2.2. Setting of the study and respondents

The setting of this study is in Albay Province, one of the six provinces of the Bicol Region in the
Philippines. It is the regional center of Bicol, with one state university, six campuses, eight community
colleges, and six major private higher education institutions in the province. However, this study only
focused on determining the attitudes toward flexible learning of public college students in Albay, Philippines.
Specifically, in selecting the respondents, purposive sampling was employed [21]. The criteria for selecting
the target respondents include: i) a college student; ii) a resident of Albay; iii) officially enrolled in a public
state university or community college during the pandemic; and iv) experienced flexible learning during the
COVID-19 pandemic. Flexible learning falls under distance education, where the students are apart from
their teachers at a distance, and the instructional delivery is done flexibly [22]. In this study, flexible learning
refers to a form of distance education in which students were offered various learning modality options.
Students may choose one or more learning modalities (e.g., synchronous sessions, asynchronous sessions,
modular learning, or hybrid modality) depending on their circumstances, allowing a more student-centered
distance education environment.

As shown in Table 1, the respondents consisted of 365 college students from the Albay Province
who answered the online Google Form from April 12, 2021 to May 26, 2021 (1.5 months). Most respondents
are 20 to 23 years old, female, and officially enrolled in a state university or college. The online survey
questionnaire was posted on the researcher's and the research team's Facebook accounts and shared with
prospective qualified respondents through Messenger during the stated duration. From among the
respondents, 25 students were randomly chosen and sent an invitation via email for focus group discussions
and informal interviews. A total of 20 of the 25 randomly selected students participated in the online focus
group discussion or informal interviews via Zoom, either synchronously or asynchronously, depending on the
interviewee's preference.

Table 1. Respondents of the study (n=365)
Profile of the respondents

Category Description f % Total (%)

Age 19 years old and below 53 14.52 100
20 to 23 years old 299 81.92
24 years old and above 13 3.56

Gender Male 84  23.01 100
Female 281 76.99

Public school/university ~ State universities/colleges (SUC) 227 62.19 100
Community colleges 138 37.81

2.3. Data gathering tools and data sources

The study used innovative digital strategies for data gathering. Before data collection, an informed
consent form was provided to adhere to the Data Privacy Act of the Philippines and keep personal
information confidential. The primary data-gathering technique was an online survey questionnaire using
Google Forms. The focus group discussions were conducted virtually via Zoom conferencing, while the
informal interviews were conducted using Zoom conferencing, Messenger, and Facebook. The informal
interviews of the key informants were done either synchronously or asynchronously. The data-gathering tools
utilized were the validated researcher—-made online questionnaire and validated guide questions for the focus
group discussion and informal interviews.
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The online questionnaire on the student's attitude toward flexible learning and learners' experiences
with flexible learning was designed and developed guided by previous research [23]. This questionnaire
consisted of five-point scale items in six dimensions, which are: i) attitude toward the teacher; ii) attitude
toward the learning resources; iii) attitude toward the teaching methods and learning tasks; iv) attitude toward
technology tools; v) attitude toward assessment; and vi) attitude toward support services. Five teachers and
researchers validated this tool, and a panel of three teachers conducted the walkthrough in the Google Form.
Then, the questionnaire was pilot-tested on 30 students and updated before its administration to the
respondents. The focus group discussions and interviews were done informally via Zoom, Messenger, and
Facebook using the validated guide questions. The validators for the online questionnaire (five teachers and
researchers) also validated the guide questions for the focus group discussions and informal interviews,
which were done while validating the online questionnaire. The guide questions were validated by reviewing
their alignment with the research objectives and their translation to Filipino and Bikol languages. The
suggestions of the validators were incorporated into the revised tools, and the validators approved these
revised tools before their use. The guide questions deal with the learners' experiences related to the different
dimensions and attitudes toward flexible learning. Probing and follow-up questions were raised for
clarification and elaboration of the responses. The interview was conducted using English, Filipino, and
Bikol. Primary data sources in this study included the students' responses to the online survey questionnaire,
the transcription of focus group discussions, and the interview responses.

2.4. Analysis of data and statistical tools

The statistical treatments used for the quantitative data from the survey were frequency count and
weighted mean. The responses to the questionnaire were interpreted and guided by the following
descriptions: 1.0-1.80-strongly disagree, 1.81-2.60-disagree, 2.61-3.40-undecided, 3.41-4.20-agree, and
4.21-5.00-strongly agree. The qualitative data collected from the informal interviews and focus group
discussions were transcribed and analyzed using manual coding of verbatim responses. This study combined
both deductive and inductive approaches to coding [24]. The deductive manual coding was utilized for the
data for research objectives on students' attitudes toward the teacher, learning resources, teaching methods
and learning tasks, technology tools, assessments, and support services in flexible learning. Inductive manual
coding was utilized for the research objective on students' experiences showing different attitudes toward
flexible learning. Students' experiences or narratives were used to explain the findings from the quantitative
data.

3. RESULTS AND DISCUSSION

Attitude includes how people feel, think, behave, and maintain an expression of themselves within
the environment [25]. According to Ajzen [26], attitudes can bi-directionally influence behavior. Concerning
students, the consequences of their favorable or unfavorable experiences in flexible learning could affect
their attitudes toward learning during the pandemic. Their attitudes toward flexible learning were manifested
through their feelings, behavior, and knowledge as shared in their experiences [12], [13]. In this study, the
attitude toward flexible learning is divided into six dimensions: attitude toward the teacher, attitude toward
the learning resources, attitude toward the teaching methods and learning tasks, attitude toward technology
tools, attitude toward assessment, and attitude toward support services. These dimensions will shed light on
the experiences of college students and the readiness of schools and universities to implement flexible
learning modalities during the pandemic. The students who participated in this study were from schools that
deliver flexible learning instruction by providing learning options (e.g., online synchronous/asynchronous
sessions, modular, or hybrid modalities) to the students. Students can decide their preferred schedule (pace),
platforms (mode), and learning environments (place) [23], [27] upon consultations with their teachers.

The respondents are college students in Albay Province. They mostly used their phones rather than
laptops to attend their synchronous and asynchronous classes and make their learning outputs. Phones were
the commonly available device of students, revealing that they may not perform well academically as
technology is a main driver for online flexible learning. They also preferred Google Meet and Messenger for
synchronous classes, while Facebook and Google Classroom for asynchronous classes. Google and Facebook
platforms are easy and accessible to use making it a convenient platform for learning. In a flexible learning
environment, most students study in a common area at their homes, which means they do not have spaces for
learning. The students also experienced unstable internet connection, power interruptions, and distractions
while learning online. These learning conditions of the college students will be elaborated further in the
discussion of students' experiences and attitudes toward flexible learning.
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3.1. Attitude toward the teacher in flexible learning

As presented in Table 2, the students agree with all eight indicators for attitudes toward the teacher.
The top three indicators include being satisfied with the teacher's knowledge of the topics (4.22), being
motivated by the teachers' inspiring words (4.18), and liking the teachers' competence in using technology
tools (4.12). These results show that satisfaction and motivation in content or disciplinal expertise, ability to
inspire students, and skills in the use of technology are critical factors in the flexible learning modality for
teachers to have. A student added that regarding the teachers' inspiring words:

“I'm glad that some teachers are understanding and flexible, all throughout the online classes
during the pandemic. I think it’s going well, and I'm happy because of it.”

Another student said:
“I highly appreciate the efforts put in by teachers,”

which supports the results about liking the teachers' knowledge and technology expertise. However, a
student disclosed:

“It’s unsatisfying when students and teachers lack digital skills, especially when the teacher
blames his students because he didn’t know how to use one learning platform. It is also
frustrating when teachers say they understand us but still give activities with a lengthy article to
read that cannot easily be accomplished.”

These responses imply that students' experiences with their teachers in flexible learning differ.
Students felt that teachers affected how they viewed flexible learning during the pandemic. Therefore, the
results suggest that students showed a favorable attitude toward an inspiring and competent teacher in
flexible learning during the pandemic.

Other indicators that students agree with include disliking the teacher's reaching out to students
(especially students who are unable to submit requirements on time or attend the synchronous sessions)
(4.08), disliking the teacher's regular reminders (3.99), liking the teacher's dialogue or conversation with
students beyond the regular schedule (3.98), and being satisfied with the interaction of the teacher with the
learner (3.84). Although ranked last among the eight indicators, students still agree with the indicator that
they are motivated by the teacher's attitude toward the learners (3.80). These specific findings mean that the
students disliked regular reminders of their tasks from their teachers, liked teacher-and-student interactions,
and somehow thought that teachers' attitudes toward them reciprocated their attitudes toward their teachers.
Students might dislike regular reminders because as mentioned by one respondent:

“It is sometimes disappointing that some professors still cannot understand and stretch their
understanding towards the situation of the learners.”

Perhaps some students are encountering problems besides academic concerns and having difficulties meeting
their academic requirements. Some students liked student-and-teacher interactions as one respondent said:

“It’s very much appreciated that the students and teachers do communicate with each other and
that there is support at times.”

Another student added:

“But there were also times (where) | feel motivated to comply with my requirements and
participate because | have a constant support system consisting of my peers, family, and
teachers. So, | can say flexible learning will certainly work if we maintain this constant support.
If possible, reach out to students and listen to their concerns.”

Teachers communicating and supporting students, motivated students to continue learning despite the
difficulties brought by the pandemic. How the teachers treat the students also plays a role in the latter's
attitude towards the former as the facilitator of learning. A respondent's statement supports this finding:

“My attitude depends on how our professor handles our class.”

Considerations offered by teachers show their treatment of their students in flexible learning. A student said:
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“Learning during the pandemic is stressful and draining; however, teachers who are providing
extensive consideration make my learning better.”

These findings imply that how teachers interact with their students also contributes to students' attitudes
toward flexible learning during the pandemic. Overall, students showed favorable attitudes despite
experiencing flexible learning with their teachers differently based on the results.

Table 2. Attitude of students toward their teachers in flexible learning

Indicators w.x  Interpretation
| am satisfied with the teacher's interaction with the learners. 3.84 Agree
I am motivated by the teacher’s attitude toward the learners. 3.80 Agree
I dislike the teacher’s regular reminders. 3.99 Agree
I am satisfied with the teacher’s knowledge of the topics covered in the lessons. 4.22 Agree
I like the teacher’s competence in the use of technology tools. 412 Agree
I like the teacher’s dialogue or conversation with students beyond the regular schedule. 3.98 Agree
| am motivated by the teacher’s inspiring words to the class. 4.18 Agree
I dislike the teacher’s reaching out to students, especially those who are unable to submit requirements on 4.08 Agree
time or attend the synchronous sessions.

Overall 4.03 Agree

Note: 1.0-1.80-strongly disagree, 1.81-2.60—-disagree, 2.61-3.40-undecided, 3.41-4.20-agree, and 4.21-5.00-strongly agree

In flexible learning, college students showed favorable attitudes to an inspiring teacher with
confidence in his knowledge and technology expertise. Students are believed to learn actively and retain their
lessons effectively when provided with teachers' support and an environment that will motivate them to learn
[28]. This teacher's support can be attained through a teacher's sincere and inspiring words. Moreover, during
the pandemic, teachers are expected to be equipped with technology expertise and appropriate pedagogical
approaches to deliver content knowledge interactively to students [29]. Therefore, there should be continuing
capacity-building of faculty in using technology for teaching and facilitating flexible learning. A competent
teacher will adapt to the new teaching-learning modality and use his knowledge and technology expertise to
improve learning experiences.

Teachers' interaction and treatment of students also affected students' attitudes toward flexible
learning. Positively, the teacher's attitudes and behaviors could give students a mentally healthy perspective
through good interactions [30]. According to Ekperi et al. [31], attitude is an essential indicator of behavior.
Attitude determines how a teacher interacts with students and impacts their academic performance. In
delivering instruction, the behavioral aspect of the learners should be considered, such as their attitudes
towards the teacher and the lesson. How teachers educate, behave, and engage with students in or during
instruction is more important than the instructional content [32]. Teachers' personalities have greater power
and influence than course content or educational strategies employed in the classroom [33]. In brief, the
teacher's knowledge and technology competence, behavior, attitudes, and personality traits influence the
learners and their attitudes toward the teacher and flexible learning in general.

3.2. Attitude toward learning resources in flexible learning

Table 3 shows that students agree to seven of the eight indicators for attitude toward learning
resources. Of the seven indicators, those with the top results pertain to liking materials because they are
relevant to the lessons and the course (4.22), informative and up to date (3.98), and appropriate to the
student's level (3.96). The results reveal that students preferred relevant, informative, recent, and
developmentally appropriate learning resources for flexible learning.

Learning resources that lack information or are not developmentally appropriate for learners may
cause either motivation or demotivation. This idea is revealed by a student who reported that:

“I'm mostly not motivated to do activities, especially those that are quite difficult to do and
understand.”

In addition, another student stated that:

“Whenever | don't understand the module, or there seems to be lacking information, | watch
YouTube videos to make up for it.”

If the learning resources for lessons, especially the new ones, are not developmentally appropriate,
students may be tempted to stop doing the learning tasks or experience anxiety. Here is the narrative of one
student:
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“l sometimes find myself spacing out in the middle of the day while doing my requirements, and
I honestly find it hard to catch up with the lessons, especially those lessons that are new to me.
This pandemic brought so much anxiety to my life as a whole, and it somehow affected my
studies.”

These findings reveal that students have unfavorable attitudes toward learning resources if it is not
developmentally appropriate to their comprehension level and lack relevant and recent information to
understand the learning materials. Therefore, teachers should provide more relevant, recent, and
developmentally appropriate learning resources for students in the flexible learning modality.

Moreover, students agreed to the indicators: being satisfied with the materials' appropriateness for
different target competencies (3.95), because learning resources are interactive (3.82), being motivated to
read because they are easy to understand (3.75), and because materials are appealing (3.70). The alignment of
learning competencies to the materials and the presentation of learning resources are also factors in
developing students' favorable attitudes toward the learning resources for flexible learning. The teacher
should mindfully select the type of learning resources as learning activities should be aligned to its
objectives. A respondent showed his disappointment in not finding authentic learning in learning materials:

“Frankly, | feel robbed somehow because during the first and currently in the second semester,
there are subjects with so much potential that were compromised by the inability to address the
flaws of flexible learning. There are things that cannot be taught through modules and learning
tasks alone. And it's all the more difficult to overcome a misunderstanding/misconception about
lessons because we cannot blame teachers for being unresponsive due to their personal affairs.
Learning in this set-up has evolved into mere compliance because it is difficult to find efficient
and inclusive ways to integrate authentic learning.”

Regardless of the type of learning resource, a respondent shared that he tried to comply with the activities on
time, and he stated:

“I try to keep myself motivated to finish my activities even though the internet connection is
unstable and there are frequent power interruptions. Although | sometimes feel unmotivated, |
just think that I need to finish the activities on time.”

These findings reveal that students think they attend school to comply with the learning tasks and not because
they need to learn a topic for academic growth.

On one indicator, students were undecided whether disliking the materials due to their length and
requiring laborious reading (3.27) affected their attitudes toward learning resources. This finding means that
most students do not mind if they are given lengthy or laborious reading tasks in flexible learning modalities.
However, their experiences show that having laborious academic tasks affected their attitude unfavorably
towards flexible learning. Lengthy materials that need laborious reading can cause frustration among
students, as revealed by a student who said:

“It is also frustrating when teachers said they understand us but still give activities with a very
lengthy article to read and cannot easily be accomplished.”

Other students narrated that learning became tiring or challenging due to the learning resources and
tasks, as shown by the feedback such as:

“Sometimes when all the subjects are giving their activities at the same time, it's tiring and ... it
was really hard for us to adjust on some tasks every week since we are loaded with lots of
modules. | hope that we could go back to the face-to-face classes.”

Another student said:

“I struggle a lot most, especially with the learning resources.”

Though students understand the need to use modules, they reported that using them ignites dislike. One
student said:

“| dislike the over-reliance on modules.”
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Students might not mind being given laborious academic tasks, but as shown in their experiences, they
showed frustration, exhaustion, difficulty, and dislike of these types of learning resources as they consumed
most of their time learning or doing the task for it, making less time for other academic tasks. Overall,
learning resources should be considered to sustain students' favorable attitudes toward flexible learning.

Smidt et al. [34] supported this present study that learning resources should be updated with
optional learning materials to support students' learning experiences adequately. Further, they found that
distance education is not beneficial to students due to not understanding the materials, and the assessments
can be easily passed due to the open resources students can refer to. Additionally, they also found that
learning resources in flexible learning do not reflect the real-world scenario. This finding suggests that
authentic learning should be emphasized in the flexible learning delivery and prevent students' "mere
compliance” mentality. Teachers should select or design learning resources to benefit students' quality
learning experiences.

Table 3. Attitude of students toward learning resources in flexible learning

Indicators w.x Interpretation
| dislike the materials due to their length, which requires laborious reading. 3.27 Undecided
| am motivated to read the materials because they are clear and easy to understand. 3.75 Agree
| am satisfied with the materials since they are appropriate for the different target competencies. 3.95 Agree
| am motivated to use the materials because they are appealing. 3.70 Agree
| like the materials because they are highly informative and up-to-date. 3.98 Agree
I like the materials because they are interactive. 3.82 Agree
| am motivated to learn because the materials are appropriate to my level. 3.96 Agree
| like the materials because they are relevant to the lessons and the course. 4.22 Agree
Overall 3.83 Agree

Note: 1.0-1.80-strongly disagree, 1.81-2.60—disagree, 2.61-3.40-undecided, 3.41-4.20-agree, and 4.21-5.00-strongly agree

Moreover, institutions should have validated the learning materials and instructional resources
aligned with students' needs and preferences for flexible learning. Although different conditions can be
factors in students' perceptions of online learning such as their home learning environment and technology
tools available for learning, it is challenging to generalize students' perceptions since they are experiencing
online learning uniquely [35]. In addition, some students had difficulty learning online because they lacked
appropriate teacher support [36]. Teachers can provide motivational support to students by using interactive
and engaging materials. Flexible learning develops responsibility for learning in students; however, different
stakeholders should still work together because not all can be controlled by students in the flexible learning
set-up [34].

3.3. Attitude toward teaching methods and learning tasks in flexible learning

It can be seen in Table 4 that students agree to eight out of the nine indicators for attitude toward
teaching methods and learning tasks. The indicators with the top results are enjoying the learning tasks that
focus on authentic learning (4.05), liking the interactive teaching methods (3.99), and being motivated to
listen actively to engaging discussions (3.98). This finding suggests that students liked interactive, engaging,
and authentic learning experiences for flexible learning. Moreover, students also agree with the following
indicators to affect their attitude toward teaching methods and learning tasks: liking the variety of learning
tasks (3.96), disliking when the teacher asks students to share their ideas or insights (3.80), being encouraged
to join because the learning tasks are easy to accomplish but meaningful (3.79), being motivated to
participate in active learning (3.79), and liking the teacher for the group activities or tasks (3.75).

Based on the results, differentiated individual or collaborative learning tasks and active classroom
participation also affect students' attitudes toward teaching methods and learning tasks. Similar to the
previous findings, engaging teaching methods and authentic learning tasks in flexible learning motivated
students to learn during the pandemic. A student reported:

“Somehow, | am motivated to study in flexible learning because it taught me to be more
independent in studying because not all subjects are taught asynchronous(ly).”

However, some expressed their unfavorable experiences concerning learning tasks. It was shared by a
respondent that:

“It is almost draining to the point that we sometimes or the students are not really learning. In
my case, it is really difficult to catch up in all of the group and individual activities.”
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However, on one indicator, students were undecided if disliking monotonous presentations (2.76)
affects their attitudes toward teaching methods and learning tasks. Perhaps college students find monotonous
presentations a common teaching method for their age. Teachers should still prepare interesting and engaging
presentations to sustain learners' attention and encourage a favorable attitude toward flexible learning. The
students' preference for interactive presentations can partly be explained by their lack of social interactions
and physical activities, which are possible in conventional face-to-face classes. None of the respondents
shared their specific experiences with the monotonous presentations in their classes, but most respondents
disclosed how stressful flexible learning is, particularly in delivering teaching methods and accomplishing
learning tasks, due to different factors, including unstable internet connection, power interruptions, difficult
collaborative tasks, and other distractions. One student remarked:

“I think I was able to pull off good work (even if it's very stressful) during this online class.”
Other students stated:

“Indeed, it’s stressful, but the good part is we learn something new in synchronous and
asynchronous types of learning.”

“I appreciate how flexible learning gives us an opportunity to learn at our own pace. However,
the new method frequently made me anxious due to things beyond my control, like our internet
connection stability and power interruptions.”

One student explained the impact of flexible learning, explicitly mentioning the tasks or performances
required, saying:

“l am not satisfied nor enjoying this type of flexible learning during this pandemic as it has
caused more stress, and there are times that the given and required tasks/performances are
difficult to accomplish, especially when having group role plays or filming. It also has a negative
impact on our health and well-being.”

Another student explained:

“Adjusting to this new mode of learning has been hard for me. With everything that is happening
in our country right now, it has been hard to focus. A new learning system is hard for me
because I'm easily distracted by such things.”

With all of these stressful experiences, one respondent suggests improving the flexible learning delivery and
support during the pandemic, saying:

“I'm (enough) satisfied with what's happening now, but | hope the improvement of teaching and
guiding students in today's flexible learning will not stop.”

The results imply that schools and teachers are not prepared regarding teaching methods and learning tasks
during the sudden implementation of flexible learning during the pandemic. Overall, teaching methods and
learning tasks contributed to students' attitudes toward flexible learning.

Students preferred engaging in differentiated individual or collaborative tasks. However, the lack of
well-designed tasks was negatively perceived by students, who called it "busywork." Probably, their pending
tasks piled up due to their negative perception of the given tasks and some class schedules coinciding with
other task deadlines [34]. This kind of experience could be a reason most respondents shared unfavorable
experiences regarding teaching methods and learning tasks because of the type, quality, and deadlines of the
learning tasks. Teachers should consider diversity by creating properly designed learning tasks according to
different student needs. If students perceive the teaching methods and learning tasks positively, they will be
more accepting of the flexible learning modality [37]. Therefore, teachers must be mindful of their teaching
methods and provide well-designed learning tasks. In selecting teaching methods and designing learning
tasks, teachers should also be open to students' opinions to meet students' needs in the new teaching-learning
modality. As mentioned in the results, students' conditions (e.g., unstable internet connection, power
interruptions, distractions, and others) also affected their online learning participation. The extent of
adaptation, suggestions, and improvements can be discussed with the students to maintain, modify, or reject
the teaching-learning practices in flexible learning [38] to provide a more inclusive learning environment.
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Table 4. Attitude of students toward teaching methods and learning tasks in flexible learning

Indicators w. X Interpretation
| like the variety of learning tasks. 3.96 Agree
| am motivated to participate in active learning. 3.79 Agree
| like the learning tasks that focus on authentic learning. 4.05 Agree
| like the interactive teaching methods. 3.99 Agree
| dislike monotonous presentations. 2.76 Undecided
| am motivated to listen actively to engaging discussions. 3.98 Agree
| dislike it when the teacher asks students to share their ideas or insights. 3.80 Agree
| like the teacher for the group activities or tasks. 3.75 Agree
| am motivated to participate because the learning tasks are easy to accomplish but meaningful. 3.79 Agree
Overall 3.76 Agree

Note: 1.0-1.80-strongly disagree, 1.81-2.60—disagree, 2.61-3.40-undecided, 3.41-4.20-agree, and 4.21-5.00-strongly agree

3.4. Attitude toward technology tools in flexible learning

As reflected in Table 5, students strongly agree to one indicator out of eight, which pertains to the
teachers' responsiveness to the students' queries using varied tools (4.26). As previously mentioned, students
disliked regular reminders of the tasks from their teachers. However, this section reveals that students agree
to like the teachers' responsiveness when they have questions or concerns. On four indicators, students agree
that liking the support provided by the teacher in using technology tools (3.89), being motivated by easy-to-
use and navigate technology tools (3.85), selecting free and easily accessible technology tools used for
flexible learning (3.67), and being motivated to study because of the teacher's regular post contribute to their
attitudes toward technology tools (3.57). This finding reveals that students agree that using a convenient and
user-friendly interface of technology tools and the teacher's regular posts affected their attitudes toward
technology tools in flexible learning. However, a student disclosed:

“There are many instructors who were not oriented properly on how to best utilize the
technology available for the distance set-up.”

The results imply that teachers should know how to use technology tools to implement the flexible learning
modality effectively.

On the other hand, students were undecided in three out of the eight indicators. These pertain to the
use of technology tools resulting in reduced physical activities (2.77), the use of technology tools requiring
expensive connectivity (2.92), and the use of technology tools being economical (3.33). These findings on
the three indicators show that reduced physical interactions and costs of technology tools were not much
considered by students to affect their attitudes toward technology tools in flexible learning. The use of
technology tools depends on factors such as the type of device or gadget, internet connection, and power
supply. Participants generally described their unfavorable experiences with the technology tools in the key
informants' interviews. Almost all students reported being affected by the poor or intermittent internet
connection and regular power interruption, describing their experiences as “unsatisfying,” “not
advantageous,” “quite difficult,” “stressful,” “not good,” or associate these experiences with “struggle,”
“dislike,” “feeling drained,” “loss of energy and motivation,” and “making oneself anxious.” Although the
results show that reduced physical interaction was not a concern for students, their experiences reveal that
they got physically exhausted from their online classes during the pandemic. One respondent said:

“During the start of the school year, | was always ready to attend synchronous classes and was
always early to pass requirements. But as the months passed by, | noticed that | was slowly
losing energy and motivation towards this whole online class set-up. | was not myself for weeks
because maybe | got burned out and just drained.”

Another student stated:

“My online education experiences as a student (hasn't) really been good. This innovative
educational structure has a number of advantages, including more flexibility to do homework at
home, not having to get up too early to go to university, and safeguarding both staff and
students. Despite these advantages, there are certain disadvantages to this learning process.
When I'm doing schoolwork, | still find it difficult to stay motivated. When I'm surrounded by
such temptations, such as my phone or other mobile devices, | lose all motivation to work.”

A respondent added:

Int J Eval & Res Educ, Vol. 14, No. 2, April 2025: 807-824



Int J Eval & Res Educ ISSN: 2252-8822 a 817

“l am enthusiastic at first, but after a few weeks, even though (I'm) continuously adjusting, (I)
feel more drained than attending face-to-face classes. (I) became more prone to headaches
(maybe due to long hours of using the laptop to do the requirements and reading the materials
provided.”

These experiences suggest that students still need physical activities to prevent overexposure to and exhaustion
from online academic tasks. Working on many online tasks makes students more physically exhausted.

The teachers' technology expertise is necessary for flexible online learning, particularly when using
digital presentations. Teachers can use technology tools to organize ideas and key points to present, making it
easier for students to comprehend, thereby improving students' learning [39], [40]. In the present study,
students show favorable attitudes toward easy-to-use and user-friendly interfaces of technology tools like
Google Meet, Messenger, Google Classroom, and Facebook. This finding reveals that students with digital
literacy are more optimistic about using technology tools for learning [41]. This finding suggests that
convenient technology tools for teachers and students contribute to students' attitudes toward technology
tools in flexible learning. Filipinos are active social media users worldwide, particularly on Facebook [42].
Filipino students and teachers were already familiar with the features of Facebook before the pandemic,
making it a convenient platform for flexible learning. Other advantages of various technology tools for
learning include online communication about school tasks and researching more information about the
lessons helped enhance student learning [43]. The internet is also accessible to all students for more learning
resources and prevents frustration from lacking provided physical resources [44]. However, students still
experienced exhaustion even though they had access to the internet. They might not mind having reduced
physical activity from flexible online learning tasks, but the type of their device (particularly phones), limited
internet connection, and power interruptions are possible hindrances and stressors to students in flexible
learning. The findings also imply that students should be given time to take breaks from using technology to
prevent compromising their health.

Table 5. Attitude of students toward technology tools in flexible learning

Indicators w. X Interpretation
| am motivated by the technology tools used because they are easy to use and navigate. 3.85 Agree
| am satisfied with flexible learning since it is economical. 3.33 Undecided
I dislike using technology tools for flexible learning since it requires expensive connectivity. 2.92 Undecided
I dislike relying on technology tools for flexible learning since it reduces physical activities. 277 Undecided
I like the support provided by the teacher in using the technology tools. 3.89 Agree
I like responsive teachers for students’ queries using varied tools. 4.26  Strongly agree
I am motivated to study because of the teacher’s regular posts. 3.57 Agree
I like the technology tools used for flexible learning because they are free and easily accessible. 3.67 Agree
Overall 3.53 Agree

Note: 1.0-1.80-strongly disagree, 1.81-2.60—disagree, 2.61-3.40-undecided, 3.41-4.20-agree, and 4.21-5.00-strongly agree

3.5. Attitude toward assessment in flexible learning

Table 6 shows that students disagree with four of eleven indicators for attitude toward assessment.
The indicator ranked lowest pertains to the assessment tasks not aligned with the lessons (2.01). Students
disagreed with other indicators: disliked the highly theoretical tests and assessment tasks (2.08), disliked the
laborious documentation of required performances (2.42), and were satisfied with the language level used in
the test or assessment tasks (2.55). These specific findings mean that invalid assessments, standardized
assessments, and demanding performance tasks did not affect their attitudes toward assessment in flexible
learning, but find themselves unsatisfied with the complex language used in the assessments. The students
agree to three indicators with the highest result on being satisfied with the extent or level of complexity or
difficulty of the tests and assessment tasks (3.88). Students also agree that they are motivated by timely
teacher feedback (3.55) and like the teacher's relevant and constructive feedback on the outputs submitted
(3.44). This finding reveals that students might dislike complex language but still like the difficulty level of
the given assessments and the constructive and timely feedback provided by the teacher. However, the
students were undecided on four indicators such as being satisfied with the rubric or means of giving grades
to the outputs or performances (3.34), being satisfied with the flexibility adopted for the test administration
(3.20), disliking the tests and assessment tasks lifted from books or internet sources (3.20), and being
satisfied with the length of the tests and other assessment tasks (2.82). Their satisfaction with the provided
rubrics or criteria, flexible schedule, and length of test, as well as their dislike for ready-made assessment
tasks sourced from books and the internet, were not considered much by students to affect their attitudes
toward assessment in flexible learning.

In the students' interview, the respondents mentioned a lack of freedom and no opportunity to
choose specific assessment tasks. One college student stated:

Attitude toward flexible learning of college students in Albay, Philippines (Rebecca Rosario Orofia Bercasio)



818 a ISSN: 2252-8822

“There is no such thing as options in assessments in college.”
In addition, a student confessed:

“l am afraid to tell them about the loaded task because | am afraid to have failing marks when
they feel angry about it.”

However, some students believe in freedom and flexibility in the assessment process. A student who believed
in freedom in choosing assessment tasks and requirements said:

“Sometimes, depending on what is instructed and the kind of circumstances I'm in.”

Another college student said:
“We are allowed to negotiate the schedule of assessments and deadlines of requirements but not
the number and type of requirements. It is because the school also wants this standardized
among sections of the same subjects.”

One student said they were allowed to choose:

“In terms of the type of requirements, but regarding the numbers, | think we are not allowed
because it is required to submit all of the required tasks.”

The respondents' flexible learning experiences regarding assessment reveal that freedom in assessment tasks

and schedules depends on how they communicate with their teachers or how they want to present their
learnings based on the given instruction.

Table 6. Attitude of students toward assessment in flexible learning

Indicators w. X Interpretation
| am satisfied with the flexibility adopted for the test administration 3.20 Undecided
I dislike that the assessment tasks are not aligned with the lessons. 2.01 Disagree
| am satisfied with the length of the tests and other assessment tasks. 2.82 Undecided
| am motivated by the teacher's timely feedback. 3.55 Agree
I like the teacher's relevant and constructive feedback on the submitted outputs. 3.44 Agree
I dislike the highly theoretical tests and assessment tasks. 2.08 Disagree
| am satisfied with the extent or level of complexity or difficulty of the tests and assessment tasks.  3.88 Agree
| am satisfied with the level of language used in the test or assessment tasks. 2.55 Disagree
| dislike the laborious documentation of the required performances. 2.42 Disagree
| am satisfied with the rubric or means of giving grades to the outputs or performances. 3.34 Undecided
I dislike the tests and assessment tasks lifted from books or internet sources. 3.20 Undecided
Overall 2.95 Undecided

Note: 1.0-1.80-strongly disagree, 1.81-2.60—disagree, 2.61-3.40-undecided, 3.41-4.20-agree, and 4.21-5.00-strongly agree

Students showed mixed attitudes regarding online learning expectations and experiences, from
satisfaction to displeasure [45], similar to the present study. Flexibility in assessment is one of the difficulties
in online assessments, including schedules, type of test, and platform for the assessment. Based on students'
experiences, flexibility in assessments is only administered if teachers allow them. This finding means
flexible learning assessment is experienced differently depending on the teacher. Despite having loaded
tasks, students had to accept whatever assessment (valid or invalid assessments, easy or difficult) was given
to them to prevent conflict with their teachers. However, assessment tasks in flexible learning should not be
equivalent to a face-to-face class assessment [46], [47]. Students should be given more flexibility and time to
digest their modules to prepare for the assessment. In this way, the students will be provided with more
motivation and independent engagement in learning [48]. During the assessment process during the
pandemic, students encountered limitations; thus, they should not be expected to learn the same scope and
breadth of content as in non-crisis situations [46], [47]. The learning process and the assessment process
should be flexible. Hence, giving some form of flexibility in the assessment during this flexible learning time
is relevant and necessary. Flexibility in assessment can further motivate and engage students in the learning
process by giving autonomy over their learning [48]. Moreover, continued feedback from the teachers should
be provided to guide students about their academic progress based on their assessments and offer
consultations with students to respond to their needs even in a flexible learning set-up [38], [49].
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3.6. Attitude toward support services in flexible learning

Table 7 presents that students agree to five of the eight indicators for attitude towards support
services while implementing flexible learning. The indicator with the top result pertains to being satisfied
with the instructional support given by the teacher beyond the schedule of the virtual classes (4.02). Students
also agree that being satisfied with the psycho-social support provided by the student organizations (3.98),
being satisfied with the support provided in terms of cell card or internet load (3.71), being content with the
instructional support given by the teacher during scheduled virtual classes (3.68), and being satisfied with the
psycho-social support provided by the guidance counselor (3.65) contribute to their attitudes toward support
services. These findings imply that students' satisfaction with the instructional support provided by the
teacher during or beyond the official schedule, psycho-social support of student organizations and guidance
counselors, and internet or mobile data allowance affected their attitudes toward support services in flexible
learning modality. The students were undecided on two indicators about liking the support provided
(to students, not necessarily oneself) in terms of devices or gadgets (3.19) and being satisfied with the
psycho-social support offered by the teacher (3.06). This finding means that students are uncertain whether
liking gadgets or device provision and teachers' psycho-social support affected their attitudes toward support
services in flexible learning. Lastly, the students disagree with the indicator about disliking the extent of
support the school library provides regarding accessible e-books and other references (1.85). This finding
reveals that students' dislike of library digital services did not affect their attitudes toward support services in
flexible learning.

Support services are essential to students during flexible learning to enhance their learning and
motivate them to exert more effort. Listening to the students is necessary to help the teachers determine their
needs and guide them in developing the appropriate intervention. Most students' responses would like to
mainly suggest support services for students' mental health and academic assistance during the flexible
learning implementation during the pandemic. A college student suggested:

“Listen more actively to the students.”

Teachers should make students feel important, especially when they feel hopeless in learning. Another
college student added:

“Let your students know that you are there for them and that if they need help, they will reach
out to you. Let them know that you are in touch with counselors or mental health experts that can
help them should they need to speak to someone.”

During the COVID-19 crisis, students should also be given proper consideration as humans feel exhausted.
Another suggestion from a student was:

“The institution shall provide the basic needs of the students like the gadgets or loads. Also, the
activities to be provided must be less than the usual activities that face-to-face classes have
because not all students are fast learners, and not all students have the privilege to work on the
tasks on time because of so many disturbances. We cannot anymore afford another year of
online classes because our mental health is now at risk. If another year of online classes is done,
I only suggest that the tasks must be flexible, too, and the professors should think that they are
not the only professors. The activities shall also cover only the time allotted for every subject
because some professors give plenty of activities every meeting; we need to exceed the class
time, not just time but days, so we get exhausted from those activities.”

Therefore, institutions and teachers should offer psycho-social and academic support services in flexible
learning modalities.

Table 7. Attitude of students toward support services in flexible learning

Indicators W. X Interpretation

| am satisfied with the support provided regarding cell card or internet load. 3.71 Agree

I like the support provided in terms of devices or gadgets. 3.19 Undecided

| am content with the instructional support given by the teacher during the scheduled virtual classes. 3.68 Agree

| am satisfied with the instructional support given by the teacher beyond the schedule of the virtual classes. 4.02 Agree

| dislike the extent of support the school library provides regarding accessible e-books and other references. 1.85 Disagree

| am satisfied with the psycho-social support provided by the teacher. 3.06 Undecided

| am satisfied with the psycho-social support provided by the guidance counselor. 3.65 Agree

| am satisfied with the psycho-social support provided by the students’ organizations. 3.98 Agree
Overall 3.39 Undecided

Note: 1.0-1.80-strongly disagree, 1.81-2.60—disagree, 2.61-3.40-undecided, 3.41-4.20-agree, and 4.21-5.00-strongly agree
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A successful implementation of flexible learning needs a relevant and appropriate support system
for students. In the present study, students believe that psycho-social support and academic assistance
contributed to their attitudes toward support services. Effective support and services are essential to maintain
online learning quality, have accessible learning, and build a feeling of belongingness for students
[23], [50], [51]. A possible reason behind students' uncertainty about their teachers' psycho-social support is
that teachers did not ask about students' health [52]. Having no assurance teachers, made students develop
insecurity. Some of these challenges and insecurities include meeting deadlines, doubting whether they could
complete the assessments correctly, and fearing a delay in their studies [53]. It is, therefore, crucial to make
relevant and timely support available to students because successful flexible learning can happen if both the
students and the teacher are emotionally stable and mentally sound for teaching and learning. For students'
difficulty in managing their mental health, having designated mental health experts to support students can
help sort the entangled thoughts and emotions of students. At the same time, academic assistance in flexible
learning may include improving the teaching-learning facilities (like the provision of well-functioning
laptops and tablets to students) and the library system by being proactive in providing remote services
(departmentalized access to an institutional learning management system).

As shown in Table 8, the students agree that the different indicators of their attitudes toward the
teacher (4.03), the learning resources (3.83), the teaching methods and learning tasks (3.76), and the
technology tools (3.53) affected their attitude favorably towards flexible learning as they agree with most of
the positive indicators in these dimensions. The results show that students' attitudes toward their teachers
gained the highest weighted mean from the respondents. This finding implies that teachers are crucial in
evoking and sustaining favorable student attitudes during flexible learning. However, the students showed
indecisiveness in whether their attitudes toward support services (3.39) and towards assessment (2.95)
affected their attitudes toward flexible learning as they indicated neutral and unfavorable attitudes on most
indicators of the two dimensions. These findings suggest that despite the sudden implementation of flexible
learning, some indicators require modifications regarding the teachers, learning resources, teaching methods
and learning tasks, and technology tools. However, some indicators require attention, particularly the
assessment methods and support services offered in flexible learning. This finding calls for efforts to create
policy reforms, flexible learning modality guidelines, and class interventions to implement the flexible
learning modalities effectively. Moreover, it was also noted that based on the respondents’ shared
experiences, they showed different attitudes, favorable or unfavorable, on various indicators of the
dimensions, but overall, the weighted mean is 3.58, meaning the students, in general, have a favorable
attitude toward flexible learning implemented by their respective schools or universities and teachers.

Table 8. Students’ attitudes toward flexible learning (h=365)

Dimensions Number of indicators W. X Interpretation
Attitude toward the teacher 8 4.03 Agree
Attitude toward the learning resources 8 3.83 Agree
Attitude toward the teaching methods and learning tasks 9 3.76 Agree
Attitude toward technology tools 8 3.53 Agree
Attitude toward assessment 11 2.95 Undecided
Attitude toward support services 8 3.39 Undecided
Grand overall 52 3.58 Agree

Note: 1.0-1.80-strongly disagree, 1.81-2.60—disagree, 2.61-3.40-undecided, 3.41-4.20-agree, and 4.21-5.00-strongly agree

The findings imply that the students who suddenly experienced flexible learning due to the
pandemic still need to see and experience improved instructional delivery to foster a more favorable attitude
towards the different dimensions of flexible learning. Relatedly, these findings imply that schools were
somehow prepared for flexible learning but there is a necessity for school systems to assess the
implementation of flexible learning and address the gaps identified so that it will be enhanced, evoking a
more favorable attitude among the learners. Moreover, these findings imply the importance of the teachers,
school, classmates, family, or significant others in providing essential support to the learners, whether in
terms of logistics for technology tools, internet connection or device, or psycho-social support. Students'
families are behind their learning and ability to attend flexible learning. In such cases, when the parents are
focused on earning a living for the family or are financially struggling, the students may be faced with the
dilemma of not having the finances for the internet connection or the device needed, as well as the presence
of parents in times when students experience anxiety or demotivation. The pandemic disruptions pressed
students to adapt to new educational methods, like virtual classrooms, instead of risking their safety in
physical classrooms [45]. Platform accessibility issues, especially when students are not digitally literate,
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made them encounter mixed feelings of fear, loneliness, and uncertainty about their significant activities,
affecting their studies in the present and future [54]. Motivation, self-discipline, and independence are
essential for learners in flexible learning. However, the students are mostly self-reliant, autonomous, and
unsupervised; thus, studying their attitudes toward flexible learning is crucial in developing and
implementing options for a pedagogically effective online curriculum [41], [44], [55].

3.7. Attitude toward flexible learning as shown through students’ experiences

The students experienced flexible learning depending on their teachers’ instructional delivery of
flexible learning or the school’s policies. On the different dimensions, Figure 1 shows that students have four
types of attitudes toward flexible learning: favorable attitude, neutral attitude, unfavorable attitude, and a
combination of favorable and unfavorable attitudes. Based on their experiences, the dimensions that greatly
affected their attitude towards flexible learning include teachers, learning resources, teaching methods and
learning tasks, and technology tools. The findings reveal that teacher competence, students’ preference for
relevant, informative, recent, and developmentally appropriate learning resources, active individual or
collaborative learning tasks, convenient and easy-to-use technology tools, flexibility in assessment task
presentation and schedules, and satisfaction in instructional and psycho-social support contribute favorably to
their attitude toward flexible learning. The findings mean that there are aspects of flexible learning that
positively impacted or motivated students to continue learning during the pandemic. However, students were
uncertain whether assessment and support services contribute to their attitudes toward flexible learning in
general. Students’ unfavorable and combination of attitudes were mostly extracted from the interviews,
where most were about physical and mental health and difficulty using technology that is either in their
control (e.g., lack of digital skills) or beyond their control (e.g., power interruptions, unstable internet).

The students’ experiences based on their narratives reveal that these attitudes are manifested through
different components: their feelings (affective), the impact of an action (behavioral), and their knowledge and
beliefs (cognitive) [12], [13]. The educational disruptions transferred physical classrooms to the virtual space.
Students might feel and think differently about the sudden new ways (e.g., use of unfamiliar technology, set-
up) and doubt their plans may fail due to the limitations of the pandemic [45], [54]. These are possible
reasons students had unfavorable or mixed attitudes, as shown in their feelings (e.g., exhausted, frustrated,
stressed), as they felt their future was far from being achieved. Thus, teachers should help assess students,
identify their attitudes, and facilitate their learning by implementing a more effective strategy suitable to the
different identified gaps in students’ contexts and flexible learning implementation [35], [37], [48]. This can
be done through modifications and enhancements by having policy reforms, teacher capacity-building, an
effective flexible learning environment, class interventions and learning resource systems, an
institutionalized learning management system, and a support system.
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Experiences

Unfavorable Attitudes
and Experiences

A Combination of
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Figure 1. Themes of students’ attitudes toward flexible learning
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4. CONCLUSION

The flexible learning of college students in Albay Province, Philippines, was the first of its kind due
to the COVID-19 pandemic. Its newness to institutions, teachers, and learners provides an impetus for
investigating students’ attitudes toward flexible learning. This study aimed to determine the college students’
attitudes toward flexible learning in Albay Province, Philippines, during the COVID-19 pandemic regarding
attitudes toward the teachers, learning resources, teaching methods and learning tasks, technology tools,
assessment, and support services. Based on the findings, the students generally had favorable attitudes toward
flexible learning, with favorable attitudes toward four dimensions: attitudes toward the teacher, learning
resources, teaching methods and learning tasks, and technology tools, and neutral attitudes in two
dimensions, namely, attitude toward assessment and support services. The students revealed favorable,
neutral, unfavorable, and a combination of attitudes toward flexible learning through their feelings, behavior,
and knowledge as discerned from their experiences. The students’ experiences reveal that inspiring and
competent teachers are crucial figures in sustaining a favorable attitude of students toward flexible learning.

The current study provides insights into the gaps in implementing flexible learning through the
students’ perspectives. In particular, the study provides implications related to the schools’ readiness for and
improvement of flexible learning in the post-COVID-19 pandemic period in terms of policy reforms to
address the mentioned causes of unfavorable attitudes towards flexible learning, specifically those under the
control of the school, continuing capacity-building for teachers as facilitators in flexible learning to improve
instructional practices, create learning environments to promote favorable attitudes, improvement of the class
interventions and learning resource system to address neutral and unfavorable attitudes toward flexible
learning and sustain students’ favorable attitudes, the institutionalization of a learning management system,
and enhancement of support system. In a sustainable post-pandemic era, this study enables a deeper
understanding of the learners and their attitudes toward flexible learning and consequently opens pathways to
future research undertakings on the different aspects of flexible learning, such as student engagement,
students’ performances, students’ development of transversal skills through flexible learning, or interventions
to address challenges related to flexible learning. Future researchers may also study student attitudes toward
flexible learning or any of its specific aspects at different grade levels utilizing other research methodologies.

ACKNOWLEDGEMENTS
We acknowledge the funding provided by Bicol University through the Office of the Vice President
for Research Development and Extension (AO 319-2021).

REFERENCES

[1] E. J. Sintema, “Effect of COVID-19 on the performance of grade 12 students: implications for STEM education,” Eurasia
Journal of Mathematics, Science and Technology Education, vol. 16, no. 7, p. em1851, Apr. 2020, doi: 10.29333/EJMSTE/7893.

[2] O. B. Adedoyin and E. Soykan, “COVID-19 pandemic and online learning: the challenges and opportunities,” Interactive
Learning Environments, vol. 31, no. 2, pp. 863-875, Feb. 2023, doi: 10.1080/10494820.2020.1813180.

[31 M. J. W. Lee and C. McLoughlin, “4 beyond distance and time constraints: applying social Networking Tools and Web 2.0
approaches in distance education,” in Emerging Technologies in Distance Education, G. Veletsianos, Ed. Edmonton,
AB: Athabasca University Press, 2010, pp. 61-88, doi: 10.15215/aupress/9781897425763.005.

[4] Higher Education Academy, “Framework for flexible learning in higher education,” AdvanceHE. Accessed: Feb. 05, 2024.
[Online]. Available: https://www.advance-he.ac.uk/knowledge-hub/framework-flexible-learning-higher-education

[5] M.S. Andrade and B. Alden-Rivers, “Developing a framework for sustainable growth of flexible learning opportunities,” Higher
Education Pedagogies, vol. 4, no. 1, pp. 1-16, Jan. 2019, doi: 10.1080/23752696.2018.1564879.

[6] United Nations Sustainable Development Group, “Policy brief: education during COVID-19 and beyond,” United Nations
Sustainable Development Group, 2020. Accessed: Feb. 05, 2024 [Online]. Available: https://unsdg.un.org/resources/policy-brief-
education-during-covid-19-and-beyond

[71 C.S. Santiago Jr, M. P. L. Ulanday, Z. R. J. Centeno, M. D. C. Bayla, and J. S. Callanta, “Flexible learning adaptabilities in the
new normal: E-learning resources, digital meeting platforms, online learning systems and learning engagement,” Asian Journal of
Distance Education, vol. 16, no. 2, pp. 38-56, 2021, doi: 10.5281/zenodo.5762474.

[8] R. Lundin, “Flexible teaching and learning: perspectives and practices,” in Proceedings of The Australian Conference on Science
and Mathematics Education, 1999, pp. 14-19.

[91 Higher Education Academy (University of Birmingham), ‘“Promoting equality of opportunity through flexible learning,”
AdvanceHE, 2016. Accessed: Feb. 06, 2024. [Online]. Available: https://www.advance-he.ac.uk/knowledge-hub/promoting-
equality-opportunity-through-flexible-learning

[10] K. E. Kariippanon, D. P. Cliff, S. J. Lancaster, A. D. Okely, and A. M. Parrish, “Flexible learning spaces facilitate interaction,
collaboration and behavioural engagement in secondary school,” PLoS ONE, vol. 14, no. 10, p. e0223607, Oct. 2019,
doi: 10.1371/journal.pone.0223607.

[11] C. Miiller, T. Mildenberger, and D. Steingruber, “Learning effectiveness of a flexible learning study programme in a blended
learning design: why are some courses more effective than others?” International Journal of Educational Technology in Higher
Education, vol. 20, no. 1, p. 10, Feb. 2023, doi: 10.1186/s41239-022-00379-X.

Int J Eval & Res Educ, Vol. 14, No. 2, April 2025: 807-824



Int J Eval & Res Educ ISSN: 2252-8822 a 823

[12]

[13]
[14]

[15]
[16]

[17]
[18]
[19]
[20]
[21]
[22]
[23]
[24]
[25]
[26]

[27]
[28]

[29]

[30]
[31]
[32]
[33]
[34]
[35]
[36]
[37]
[38]

[39]

[40]
[41]

[42]

[43]

[44]
[45]

[46]

[47]

C. I. Hovland and M. J. Rosenberg, “Cognitive, affective, and behavioral components of attitudes,” in Attitude organization and
change: An analysis of consistency among attitude components, M. J. Rosenberg, C. I. Hovland, W. J. McGuire, R. P. Abelson,
and J. W. Brehm, Eds. New Haven, Connecticut, U.S, 1960, pp. 1-14.

D. Otto, “Driven by emotions! the effect of attitudes on intention and behaviour regarding open educational resources (OER),”
Journal of Interactive Media in Education, vol. 2021, no. 1, pp. 1-14, Feb. 2021, doi: 10.5334/jime.606.

Bicol University, “Open University,” Bicol University. Accessed: Oct. 17, 2024. [Online]. Available: https://bicol-
u.edu.ph/category/open-university/

J. W. Creswell, A concise introduction to mixed methods research. Thousand Oaks, California: Sage Publications, Inc., 2015.

H. Nassaji, “Qualitative and descriptive research: data type versus data analysis,” Language Teaching Research, vol. 19, no. 2,
pp. 129-132, Mar. 2015, doi: 10.1177/1362168815572747.

J. Creswell, “Introducing qualitative designs,” in 30 Essential Skills for the Qualitative Researcher, Thousand Oaks, California:
Sage Publications, Inc., 2016.

H. Williams, “The meaning of ‘phenomenology’: qualitative and philosophical phenomenological research methods,” Qualitative
Report, vol. 26, no. 2, pp. 366-385, 2021, doi: 10.46743/2160-3715/2021.4587.

L. Mishra, “Focus group discussion in qualitative research,” TechnoLearn: An International Journal of Educational Technology,
vol. 6, no. 1, pp. 1-5, 2016, doi: 10.5958/2249-5223.2016.00001.2.

V. Braun, V. Clarke, E. Boulton, L. Davey, and C. McEvoy, “The online survey as a qualitative research tool,” International
Journal of Social Research Methodology, vol. 24, no. 6, pp. 641-654, Nov. 2021, doi: 10.1080/13645579.2020.1805550.

D. Makwana, P. Engineer, A. Dabhi, and H. Chudasama, “Sampling methods in research: a review,” International Journal of
Trend in Scientific Research and Development, vol. 7, no. 3, pp. 762-768, 2023.

E. Y. ince, A. Kabul, and I. Diler, “Distance education in higher education in the COVID-19 pandemic process: a case of Isparta
Applied Sciences University,” International Journal of Technology in Education and Science, vol. 4, no. 4, pp. 343-351, 2020,
doi: 10.46328l/ijtes.v4i4.112.

R. Huang, A. Tlili, J. Yang, and T.-W. Chang, Handbook on facilitating flexible learning during educational disruption: The
Chinese experience in maintaining undisrupted learning in COVID-19 outbreak. Beijing, China: Smart Learning Institute of
Beijing Normal University, 2020.

J. Saldafia, The coding manual for qualitative researchers, 2nd ed. Thousand Oaks, California: Sage Publications, Inc., 2009.

M. A. Holfve-Sabel, “A comparison of student attitudes towards school, teachers and peers in Swedish comprehensive schools
now and 35 years ago,” Educational Research, vol. 48, no. 1, pp. 5575, Mar. 2006, doi: 10.1080/00131880500498446.

I. Ajzen, “The theory of planned behaviour is alive and well, and not ready to retire: a commentary on Sniehotta, Presseau, and
Araujo-Soares,” Health Psychology Review, vol. 9, no. 2, pp. 131-137, Jan. 2015, doi: 10.1080/17437199.2014.883474.

N. Gordon, “Flexible pedagogies: technology-enhanced learning,” Hull, England: University of Hull, 2014.

M. A. ul H. Rashid and S. Uz Zaman, “Effects of teacher’s behavior on academic performance of students,” in 3rd International
Conference on Research and Practices in Education, 2018, pp. 1-15.

R. R. O. Bercasio, “Flexible pedagogies during the educational disruption in Bicol, Philippines: developing practice-informed
framework,” in Inclusive Pedagogy in Contemporary Education, C. R. Pérez and M. M. C. Shohel, Eds., 2023, doi:
10.5772/intechopen.113300.

M. Ulug, M. S. Ozden, and A. Eryilmaz, “The effects of teachers’ attitudes on students’ personality and performance,” Procedia -
Social and Behavioral Sciences, vol. 30, pp. 738742, 2011, doi: 10.1016/j.sbspro.2011.10.144.

P. Ekperi, U. Onwuka, N. W. Young, P. Madukwe, and W. Y. Nyejirime, “Teachers’ attitude as a correlate of students’ academic
performance,” International Journal of Research and Innovation in Social Science, vol. 3, no. 1, pp. 2454-6186, 2019.

O. E. Odiri, “The influence of teachers’ attitude on students’ learning of mathematics in Nigerian secondary schools,” Journal of
Research in Education and Society, vol. 2, no. 1, pp. 15-21, 2011.

S. R. Omolara and O. R. Adebukola, “Teachers’ attitudes: a great influence on teaching and learning of social studies,” Journal of
Law, Policy and Globalization, vol. 42, pp. 131-137, 2015.

E. Smidt, J. Bunk, B. McGrory, R. Li, and T. Gatenby, “Student attitudes about distance education: focusing on context and
effective practices,” IAFOR Journal of Education, vol. 2, no. 1, 2014, doi: 10.22492/ije.2.1.02.

A. Alobiedat and R. Saraierh, “The student’s attitude toward use platform as learning resources at university of Granada,” Review
of European Studies, vol. 2, no. 2, pp. 236-244, Dec. 2010, doi: 10.5539/res.v2n2p236.

O. Ullah, W. Khan, and A. Khan, “Students’ attitude towards online learning at tertiary level,” PUTAJ-Humanities and Social
Sciences, vol. 25, no. 2, pp. 63-82, 2017.

K. Odit-Dookhan, “Attitude towards e-learning: the case of Mauritian students in public TEIs,” PEOPLE: International Journal
of Social Sciences, vol. 4, no. 3, pp. 628-643, Dec. 2018, doi: 10.20319/pijss.2018.43.628643.

M. A. Khan, Vivek, M. K. Nabi, M. Khojah, and M. Tahir, “Students’ perception towards e-learning during covid-19 pandemic in
India: An empirical study,” Sustainability (Switzerland), vol. 13, no. 1, pp. 1-14, Dec. 2021, doi: 10.3390/su13010057.

M. Andrew, J. Taylorson, D. J. Langille, A. Grange, and N. Williams, “Student attitudes towards technology and their preferences
for learning tools/devices at two universities in the UAE,” Journal of Information Technology Education: Research, vol. 17,
pp. 309-344, 2018, doi: 10.28945/4111.

T. L. Davies, A. M. Lavin, and L. Korte, “Student perceptions of how technology impacts the quality of instruction and learning,”
Journal of Instructional Pedagogies 1, vol. 1, no. 1, pp. 2-16, 2009.

R. Peytcheva-Forsyth, B. Yovkova, and L. Aleksieva, “Factors affecting students’ attitudes towards online learning - The case of
Sofia University,” in AIP Conference Proceedings, 2018, p. 020025, doi: 10.1063/1.5082043.

M. E. S. Reyes, C. A. D. Buluran, A. B. Celicious, R. H. G. Dauigoy, K. C. A. Mallare, and A. Zsila, “Social networking sites use
and self-esteem among Filipino young adults: does social comparison mediate or moderate this association?” North American
Journal of Psychology, vol. 25, no. 4, pp. 697-716, 2023.

V. C. Gorra, S. S. Bhati, and S. Bhati, “Students’ perception on use of technology in the classroom at higher education institutions
in Philippines,” Asian Journal of Education and e-Learning, vol. 4, no. 3, pp. 2321-2454, 2016.

N. Sampson, “Meeting the needs of distance learners,” Language Learning and Technology, vol. 7, no. 3, pp. 103-118, 2003.

Y. Ismaili, “Evaluation of students’ attitude toward distance learning during the pandemic (COVID-19): a case study of ELTE
University,” On the Horizon, vol. 29, no. 1, pp. 17-30, Jun. 2020, doi: 10.1108/0TH-09-2020-0032.

The World Bank, “Realizing the future of learning: from learning poverty to learning for everyone, everywhere,” The World
Bank, 2020. Accessed: Feb. 08, 2024. [Online]. Available: https://www.worldbank.org/en/topic/education/publication/realizing-
future-of-learning-from-learning-poverty-to-learning-for-everyone-everywhere

L. Jimenez, “Student assessment during COVID-19,” Center for American Progress, 2020. Accessed: Feb. 08, 2024. [Online].
Auvailable: https://www.americanprogress.org/article/student-assessment-covid-19/

Attitude toward flexible learning of college students in Albay, Philippines (Rebecca Rosario Orofia Bercasio)



824

a ISSN: 2252-8822

[48]
[49]

[50]

[51]

[52]

[53]
[54]

[55]

A. de Bie and K. Brown, “Flexibility in assessment,” in Forward with FLEXibility A Teaching and Learning Resource on
Accessibility and Inclusion, McMaster University, 2017.

L. Kearns, “Student assessment in online learning: challenges and effective practices,” MERLOT Journal of Online Learning and
Teaching, vol. 8, no. 3, pp. 198-208, 2012.

O. C. Falode, E. J. Chukwuemeka, A. Bello, and T. Baderinwa, “Relationship between flexibility of learning, support services and
students’ attitude towards distance learning programme in Nigeria,” European Journal of Interactive Multimedia and Education,
vol. 1, no. 1, p. 02003, Jun. 2020, doi: 10.30935/ejimed/8320.

S. Usun, “Learner support services in distance education system: (a case study of Turkey),” Turkish Online Journal of Distance
Education-TOJDE, vol. 5, no. 4, pp. 1-13, 2004.

S. H. Manazir, Rubina, and M. Gocind, “E-learning pedagogy in institute of higher education in India post lockdown due to
COVID-19 pandemic: research-based policy-guidelines on issues and constraints of students,” in Jawaharlal Nehru University
Centre for Studies in Science Policy, 2020.

E. de Jonge, R. Kloppenburg, and P. Hendriks, “The impact of the COVID-19 pandemic on social work education and practice in
the Netherlands,” Social Work Education, vol. 39, no. 8, pp. 1027-1036, Nov. 2020, doi: 10.1080/02615479.2020.1823363.

G. Veletsianos and S. Houlden, “An analysis of flexible learning and flexibility over the last 40 years of distance education,”
Distance Education, vol. 40, no. 4, pp. 454-468, Oct. 2019, doi: 10.1080/01587919.2019.1681893.

L. Wong and M. Fong, “Student attitudes to traditional and online methods of delivery,” Journal of Information Technology
Education: Research, vol. 13, no. 1, pp. 1-13, 2014, doi: 10.28945/1943.

BIOGRAPHIES OF AUTHORS

Rebecca Rosario Orofia Bercasio = B4 B8 © is currently a Professor VI at Bicol University
and is handling courses in Teacher Education at the doctoral, master’s, and college levels. She
handles courses in Educational Foundations, reading, English language education, and
professional education courses for Teacher Education. She has been the director of the Center
for Teaching Excellence at Bicol University, Philippines. She previously served as Dean of the
College of Education at Bicol University. Her research interests include curriculum
development, teaching and learning, support to learning, curriculum innovations, mother-
tongue-based multi-lingual education, marginalization of students, and other education-related
areas. She can be contacted at email: rrobercasio@bicol-u.edu.ph.

Marinel Agustin Dugan £ B8 © s a research assistant at the Bicol University Center for
Teaching Excellence. She graduated with a Bachelor of Secondary Education major in Values
Education at Bicol University College of Education. She can be contacted at email:
marinelagustin.dugan@bicol-u.edu.ph.

Int J Eval & Res Educ, Vol. 14, No. 2, April 2025: 807-824


https://orcid.org/0000-0001-7656-2657
https://scholar.google.com/citations?hl=id&user=oY9ynAYAAAAJ
https://publons.com/researcher/5056798/rebecca-rosario-orona-bercasio/
https://orcid.org/0009-0006-6678-5949
https://scholar.google.com/citations?hl=en&authuser=2&user=GBp-nx4AAAAJ
https://www.webofscience.com/wos/author/record/KBC-0684-2024

