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 Since 1960, publications in accounting education have demonstrated a high 

level of productivity and influence. However, few studies have attempted to 

use bibliometric methods to map and visualize accounting education 

research. This study aimed to identify global issues in accounting education 

through bibliometric analysis, covering the period from 1960 to 2023, by 

exploring publication trends, top topics, and major contributors in the field. 

Tools such as Microsoft Excel, VOSviewer, the bibliometric R-package, and 

WordSift were utilized to comprehensively analyze 717 Scopus-indexed 

documents. The findings underscore a continuous and recently accelerated 

historical evolution of accounting education publications, with primary 

research areas clustering around “business, management, and accounting.” 

Noteworthy trends include a geographic concentration in the United States, 

the United Kingdom, and Australia, with RMIT University emerging as a 

key contributor. Hassell, from the United States, is recognized as the most 

influential author, and “accounting education” from Taylor & Francis stands 

out as the most productive journal. Works by Bui and Porter in 2020 emerge 

as the most frequently cited documents. The research results indicate that 

future research directions should focus on students, higher education, and the 

profession, emphasizing themes such as curriculum, learning, and skills. 
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1. INTRODUCTION 

Accounting graduates hold diverse and essential roles in society, with accounting education serving as 

a crucial cornerstone encompassing academic knowledge, practical training, experiential learning, and business 

acumen. It not only furnishes students with an academic foundation but also fosters an environment conducive 

to the development of professional accountants through systematic learning and practical experience [1]. The 

COVID-19 pandemic has accentuated the potent capabilities of cloud computing as a robust tool for global 

knowledge sharing in teaching and learning endeavors [2]. Particularly noteworthy is its application in 

accounting education, where it stands to bolster the decision-making process of professionals [3]. Hence, 

accounting education aims to nurture graduates with the requisite skills and aptitudes demanded by the 

accounting industry. Through ongoing research, it facilitates the assessment of graduates’ employability, 

enhances student services, and establishes robust teaching frameworks [4]. Recent studies have highlighted the 

digitization, diversification, and technological advancements in the field of accounting education. Research by 

Tettamanzi et al. [5] examined the extent of academic digitalization in accounting education and explored new 

teaching methods for the post-pandemic era. Adebiyi et al. [6] demonstrated that integrating principles from 

science, technology, engineering, and mathematics into accounting education enhanced inclusivity and attracted 

https://creativecommons.org/licenses/by-sa/4.0/
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a more diverse student body. Al-Hattami [7] investigated academics’ views on technological advancements that 

guide policymaking on technology adoption and integration in accounting education. Despite these 

advancements, few studies have focused on mapping and visualizing accounting education. Therefore, 

bibliometric analysis methods are essential for ensuring comprehensive progress in this field. 

Accounting education is becoming an increasingly important area within the accounting profession. 

This study provides a comprehensive historical overview from 1960 to 2023, revealing trends and patterns 

that advance research in this field. Unlike previous reviews with limited scope, this bibliometric analysis 

offers a systematic, comprehensive, and objective evaluation of accounting education publications based on 

the Scopus database. For instance, Apostolou et al. [8] present a summarizing and descriptive review of 109 

papers from five accounting education journals published in 2022, providing insights into a narrow set of 

articles from a single year. Theuri et al. [9] focus on technology-related aspects of accounting education, 

analyzing 187 articles from seven journals between 2010 and 2020 to explore the relationship between 

technology and accounting education. Tandiono [10] uses a narrative literature review to examine articles 

from 2017 to 2020, highlighting the need for integrating technology and digital gamification into accounting 

education. Poje and Groff [11] concentrate their bibliometric analysis exclusively on research in accounting 

ethics. In comparison, Cao et al. [12] conduct a systematic review of 673 articles on accounting pedagogy, 

competencies, and ethics but limited their review to A- and A-ranked journals indexed in the Web of Science 

from 2005 to 2023, thereby excluding papers published in other databases such as Scopus. 

Despite the substantial output and influence of accounting education research from the Scopus 

database over the past 64 years, there remains a lack of cohesive analysis of emerging trends and patterns as 

the field grows increasingly complex and dynamic. This bibliometric analysis aims to address this gap by 

thoroughly reviewing academic publications and providing valuable insights into the field’s evolution, 

research landscape, collaboration, future directions, and overall influence. The study will focus on addressing 

the following research questions (RQs): i) examines current states and trends (RQ1); ii) explores the covered 

topic areas (RQ2); iii) identifies major contributors (RQ3); iv) investigates influential citations in accounting 

education (RQ4); and v) discusses future research directions (RQ5). 

 

 

2. METHOD 

Bibliometric analysis is commonly used to statistically evaluate published journal articles and other 

scientific literature [13]. Indicators such as total publications, citations, citations per publication, and the  

h-index offer a comprehensive evaluation [14]. As a vital global bibliographic resource [15], the Scopus 

database provides a diverse array of scholarly sources for bibliometric analysis [16], [17]. In this study, we 

utilized the search query (TITLE (“accounting education”)) to retrieve all types of documents available as of 

December 31st, 2023. This query retrieved a total of 750 documents related to accounting education literature 

from the Scopus database. Given the global nature of this search and the inclusion of publications in multiple 

languages, our focus was refined to encompass only English-language documents. Additionally, to ensure 

accuracy and eliminate redundancy, we excluded errata and retracted document types, leading to the removal of 

33 documents during the screening process. This article follows the preferred reporting items for systematic 

reviews and meta-analyses (PRISMA) flow diagram to execute the search strategy as shown in Figure 1, 

confirming that all 717 documents in our dataset met the eligibility criteria for this bibliometric study.  
 
 

 
 

Figure 1. Flow diagram of the search strategy 
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3. RESULTS AND DISCUSSION 

3.1.  RQ1: what are the current states and evolution trends of accounting education research? 

3.1.1. Current states 

As presented in Table 1, the majority of publications consist of original research articles  

(514, 71.69%). Following closely are book chapters (67, 9.34%), which significantly deviate in quantity from 

journal articles. Conference papers and notes contribute 5.58% and 5.30%, respectively, to the body of 

accounting education literature. Furthermore, other document types collectively constitute less than 10% of 

the total. The statistical data presented in Table 2 unmistakably highlights that journals stand out as the 

predominant source of document type publications, commanding the majority of source types (599, 83.54%). 

In contrast, the remaining three document types (books, conference proceedings, and book series) 

collectively contribute only 16.46% (118). Consequently, articles and journals are the primary documents and 

sources for documenting research in accounting education, offering scholars essential references and 

substantial research value. 

 

 

Table 1. Document types for accounting education research 
Document types Total publications Percentage (%) 

Article 514 71.69 

Book chapter 67 9.34 
Conference paper 40 5.58 

Note 38 5.30 

Editorial 34 4.74 
Review 22 3.07 

Book 2 0.28 

Total 717 100.00 

 

 

Table 2. Source types for accounting education research 
Source types Total publications Percentage (%) 

Journal 599 83.54 

Book 60 8.37 

Conference proceeding 30 4.18 

Book series 28 3.91 

Total 717 100.00 

 

 

3.1.2. Evolution trends of publications 

The scarcity of early-stage publications is evident in Figure 2, where the number of publications 

before 1992 consistently remained below 5 each year. Notably, in 1960, 1977, 1980, 1981, and 1985, only 

one document was recorded each. It was not until 1992 that the number of publications first exceeded 20, 

marking the initial advancement in accounting research. Therefore, the period from 1960 to 1992 was defined 

as the “emerging period” of accounting education literature, characterized by slow growth and limited 

productivity in accounting education publications. However, the subsequent stage, labelled the “Rapid 

growth period”, witnessed a significant surge in publications, totaling 664, accounting for over 90%. 

Notably, this surge included years such as 2013, with over 30 publications, 2014, with over 40 publications, 

2020, with over 50 publications, and 2023, surpassing the 60 marks. Moreover, there has been a consistent 

exceeding of 40 annual publications since 2020. This indicates that recent years have seen remarkable 

productivity in the field of accounting education. It uncovers the longstanding history of accounting 

education literature and the trend of steady growth in the number of publications from 1960 to 2023, 

highlighting the extensive discussion and citation of the research topic among scholars. 

 

3.2.  RQ2: what topic areas have been discussed in accounting education research? 

3.2.1. Main subject area 

In the contemporary academic landscape, research on accounting education encompasses diverse 

subject areas. Figure 3 categorizes documents based on their subject areas, revealing that accounting 

education documents are predominantly clustered in business, management, and accounting (597, 41.46%) 

and social sciences (455, 31.60%). Remarkably, these two research domains collectively contribute to over 

70% of the total. Next is the field of economics, econometrics, and finance, which accounts for 13.13%. 

Subsequently, computer science, decision sciences, engineering, environmental science, agricultural and 

biological sciences each represent less than 5%, while the remaining subject areas contribute to less than 1%. 
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Figure 2. Trend of published documents from 1960 to 2023 

 

 

 
 

Figure 3. Subject area 

 

 

3.2.2. Keywords analysis  

In this section, the study employed VOSviewer to construct a bibliometric network and analyzed the 

network visualization of author keywords. Establishing an occurrence threshold of a minimum of 10 times, 

Figure 4 illustrates the resulting network visualization graph, which was further utilized to generate a  

co-word map categorizing author keywords into three clusters. To enhance clarity, these clusters were 

defined as “accounting education based on students,” “accounting education based on higher education and 

profession,” and “accounting education based on COVID-19.” The color of the connecting lines, circle size, 

font size, and line thickness represent the relationships between keywords [18]. Cluster 1, highlighted in red, 

centralizes on students, with faculty, curriculum, literature review, and assurance of learning also prominent. 

Cluster 2, distinguished by blue keywords, revolves around accounting education, covering higher education, 

the accounting profession, experimental learning, and pedagogy. Cluster 3, represented by green keywords, 

emphasizes accounting, education, and COVID-19. However, public attention to COVID-19 has diminished 

over time. Consequently, as research in accounting academia continues to evolve, accounting education 

studies related to COVID-19, though a prominent topic at a particular stage, may not receive sustained 

attention. In summary, the study indicates that future research directions in accounting education will focus 

on students and higher education. 
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Figure 4. Network visualization map of author keywords (occurrences≥10) 

 

 

3.2.3. Title and abstract analysis 

This study comprehensively examined both titles and abstracts, as illustrated in Figure 5(a), and 

solely titles, as depicted in Figure 5(b), in the collected documents. It assessed the frequency and co-

occurrence of terms through VOSviewer. The analysis employed a binary counting method, setting terms to 

appear a minimum of 15 times to construct the co-occurrence network for title and abstract fields. In this 

approach, all noun phrases were treated equally in terms of co-occurrence, irrespective of their frequency. 

Figure 5(a) visually represents the term co-occurrence network centered around “research” within the 

accounting education network. Notably, key nodes such as “skill,” “educator,” and “issue” emerge 

prominently, establishing their centrality in accounting education research. The color-coded network map 

underscores that terms of the same color frequently co-occur; for instance, “research,” “issue,” “curriculum,” 

and “faculty” in blue terms demonstrate a close association. VOSviewer analyzed the items from publication 

titles and abstracts, revealing four distinct clusters with different colors. In contrast to the results of  

Figure 5(a), Figure 5(b) emphasizes that “accounting education” is the central term in the co-occurrence 

network for the study of title fields. It identified a total of 8 items and 3 clusters. Specifically, the green 

cluster signifies impact, the red cluster denotes changes, and the blue clusters focus on relevant literature and 

students. This discrepancy can be attributed to the exclusion of an abstract section in Figure 5(b), which 

focuses solely on the research title field. 

 

3.3.  RQ3: who are the major productive contributors to accounting education research? 

3.3.1. Most productive countries 

In this section, we conduct a comprehensive analysis emphasizing the 10 most productive and 

influential countries in the realm of accounting education research. As shown in Table 3, the United States 

(198 publications, 3,332 citations), the United Kingdom (124 publications, 2,156 citations), and Australia (118 

publications, 2027 citations) emerge as the top three influential nations. Each of these countries has contributed 

over 100 publications and 2,000 citations, playing pivotal roles in shaping the landscape of accounting 

education research. In contrast, the remaining countries, including New Zealand, Canada, China, Indonesia, 

Italy, Malaysia, and Saudi Arabia, exhibit lower productivity, resulting in a comparatively smaller impact on 

the literature in accounting education research from a global perspective. The h-index reflects a researcher's 

academic output and contribution, while the g-index, as a comprehensive indicator, provides a better 

evaluation of a researcher's influence. In this section, both the h-index and g-index serve as supplementary 

indicators effectively measuring an author's influence in the field of accounting education research. 

Figure 6 provides a geographical distribution map of accounting education publications, utilizing 

color coding to denote productivity levels across world regions. Dark blue areas, including the United States, 

the United Kingdom, and Australia, signify the highest productivity, while light-colored regions indicate 

lower productivity and gray areas represent no available data. The map integrates word clouds derived from 

publication titles in the top three productive countries. Notably, U.S. research in accounting education 

focuses on learning, literature review, and accounting education literature, while the UK emphasizes 

professionalism, learning, and skills. Australian research combines elements from the U.S. and the UK, with 

an additional emphasis on higher accounting education. Figure 7, generated using VOSviewer software, 

presents a network visualization map of authors' countries or regions, utilizing the fractional counting method 

and setting minimum thresholds for documents and citations. Authors from the U.S. play a pivotal role in 
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global collaborative research, particularly with authors from the United Kingdom, Australia, and New 

Zealand. Additionally, authors from the United Kingdom and Australia exhibit close cooperation, extending 

to other European and Asian countries. 

 

3.3.2. Most influential institutions 

In Table 4, RMIT University, in Australia, stands out as the most influential institution with 18 

publications. It is notable that half of the top 10 influential institutions are based in the United States, 

including Indiana University-Purdue University Indianapolis (16), West Virginia University (15), Kelley 

School of Business at Indiana University (15), Northern Illinois University (10), and Robert Morris 

University (9). Furthermore, the University of Glasgow (15) and the University of Otago (11) represent the 

United Kingdom and New Zealand respectively. Based on this result, it aligns with the conclusion in 

previous section, which identifies the United States, the United Kingdom, Australia, and New Zealand as the 

primary contributors to accounting education literature. 
 
 

 
(a) 

 

 
(b) 

 

Figure 5. VOSviewer visualization of term co-occurrence network for (a) title and abstract and (b) title 
 

 

Table 3. Top 10 productive countries 
Country Total publications Total citations Citations/publications h-index g-index 

United States 198 3332 16.83 35 48 
United Kingdom 124 2156 17.39 28 41 

Australia 118 2027 17.18 27 38 

New Zealand 31 553 17.84 14 23 
Canada 28 441 15.75 9 20 

China 16 102 6.38 4 10 

Indonesia 16 52 3.25 5 6 
Italy 16 64 4.00 4 7 

Malaysia 16 52 3.25 4 6 

Saudi Arabia 13 29 2.23 3 5 
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Figure 6. Geographical distribution of publications and major countries’ word cloud (by title) 

 

 

 
 

Figure 7. Network visualization map of co-authorship by country (fractional counting) 

 

 

Table 4. Top 10 influential institutions 
Institution Country Total publications 

RMIT University Australia 18 
Indiana University-Purdue University Indianapolis United States 16 

University of Glasgow United Kingdom 15 

West Virginia University United States 15 
Kelley School of Business United States 15 

Macquarie University Australia 12 

University of Otago New Zealand 11 
Northern Illinois University United States 10 

Deakin University Australia 10 

Robert Morris University United States 9 

 

 

3.3.3. Most productive authors 

Table 5 highlights the top 10 authors who have made significant contributions to accounting 

education research, using total publications and citations as key metrics. Hassell [8], [19]–[35], secures the 

highest position across all statistical indicators, with 18 publications and 842 citations, underscoring his dual 

distinction as the most productive and influential author in accounting education research, maintaining a 

consistent output of literature from 1991 to 2023. Following closely are Rebele [19]–[21], [25], [27]–[31], 

[36]–[42] and Apostolou [8], [22]–[35], [43] each boasting 16 publications. Remarkably, the top three 

authors are associated with institutions in the United States. It is evident that the most productive authors in 

accounting education research are predominantly from the United States, followed by the United Kingdom 

and Australia. 
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On the other hand, Table 6 offers insights into the authorship distribution across 717 publications. 

Among these, 261 publications (36.40%) feature a single author, while the majority involve collaborative 

efforts. Specifically, articles co-authored by two authors constitute 31.80%, and those co-authored by three 

authors make up 18.83%. Significantly, just a fraction of publications involves more than five authors 

collaborating. For instance, publications with up to 9 co-authors are represented by only one document. 

 

 

Table 5. Top 10 most productive authors 

Study Author Affiliation Country 
Publication 

years 
Total 

publications 
Total 

citations 

[8], [19]–[35] Hassell Indiana University-Purdue 

University Indianapolis 

US 1991-2023 18 842 

[19]–[21], [25], [27]–[31], [36]–[42] Rebele Robert Morris University US 1991-2019 16 685 
[8], [22]–[35], [43] Apostolou E. J. Ourso College of Business US 2001-2023 16 673 

[44]–[54] Watty Deakin Business School Australia 2005-2021 11 184 

[26]–[35] Dorminey John Chambers College of 

Business and Economics 

US 2013-2022 10 392 

[37], [38], [40], [55]–[61] Wilson Loughborough University UK 1992-2016 10 113 

[62]–[70] Sangster University of Aberdeen Business 
School 

UK 1992-2020 9 255 

[19]–[21], [71]–[76] Stout Villanova University US 1991-2018 9 414 

[77]–[84] Paisey Adam Smith Business School UK 2003-2018 8 133 
[85]–[91] Boyce La Trobe Business School Australia 2001-2019 7 244 

 

 

Table 6. Number of author(s) per document 
Author count≤5 Total publications Percentage (%) Author count>5 Total publications Percentage (%) 

1 261 36.40 6 5 0.70 

2 228 31.80 7 5 0.70 

3 135 18.83 8 4 0.56 
4 62 8.65 9 1 0.14 

5 12 1.67 0* 4 0.56 

Note: In conference review documents marked with 0*, no author is listed 

 

 

3.3.4. Most active source titles  

This section unveils the top 10 most impactful source titles engaged in accounting education 

research, primarily published by three globally renowned publishing companies: Taylor & Francis, Emerald 

Publishing, and Elsevier. Table 7 reveals that “Accounting Education” leads the list with 170 publications, 

accounting for 23.71%, followed by “Journal of Accounting Education” (83, 11.58%) and “Issues in 

Accounting Education” (37, 5.16%), “Routledge Companion to Accounting Education” (19, 2.65%), 

“Critical Perspectives on Accounting” (18, 2.51%), “Asian Review of Accounting” (16, 2.23%), 

“International Journal of Phytoremediation” (14, 1.95%), “Journal of Education for Business” (12, 1.67%), 

“Advances in Accounting Education: Teaching and Curriculum Innovations” (9, 1.26%), and “British 

Accounting Review” (9, 1.26%). The Cite Score spans from 1.5 to 7.9. Based on the 2022 Scopus database's 

cite score rankings, half of the articles are classified as Q1, while the rest are categorized as Q2 and Q3, 

suggesting that prominent sources in the realm of accounting education maintain a high level of quality. 

Significantly, as a book publication, the “Routledge Companion to Accounting Education” is not assessed 

within the cite score rankings.  

 

 

Table 7. Top 10 most active source titles 
Source title Publisher TPs Percentage (%) CS CS rank 

Accounting Education Taylor & Francis 170 23.71 6.0 Q1 

Journal of Accounting Education Elsevier  83 11.58 4.6 Q1 

Issues in Accounting Education American Accounting Association 37 5.16 1.7 Q3 
Routledge Companion to Accounting 

Education 

Taylor & Francis 19 2.65 N/A N/A 

Critical Perspectives on Accounting Elsevier 18 2.51 7.9 Q1 
Asian Review of Accounting Emerald Publishing 16 2.23 2.9 Q2 

International Journal of Phytoremediation Taylor & Francis 14 1.95 6.9 Q1 

Journal of Education for Business Taylor & Francis 12 1.67 2.8 Q2 
Advances in Accounting Education: 

Teaching and Curriculum Innovations 

Emerald Publishing 9 1.26 1.5 Q3 

British Accounting Review Elsevier 9 1.26 7.2 Q1 

Notes: TPs=total publications; CS=cite score; CS rank=highest cite score rank from Scopus in 2022 
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3.4.  RQ4: what are the influential citations in accounting education research? 

The author retrieved 717 documents from the Scopus database in RIS format and imported them 

into Harzing’s Publish or Perish to compile citation metrics for accounting education literature. This process 

yielded 9174 citations, averaging 143.34 citations per year and 12.79 citations per paper. Table 8 outlines the 

10 most frequently cited documents in accounting education literature research, emphasizing the number of 

citations as the primary metric. Topping the list is the exploratory study on accounting education by Bui and 

Porter [92], garnering 175 citations. Following closely is Howieson [93] empirical study on accounting 

practice in the new millennium. Sangster et al. [62] secured the third spot with their research article on 

accounting education during the COVID-19 pandemic, published in the journal of accounting education. 

Notably, this article boasts the highest citations per year (39.25), reflecting the heightened interest and rapid 

dissemination of knowledge in the field amidst the COVID-19 crisis. Other articles also stand out as highly 

influential publications, each garnering more than 90 citations. 

 

 

Table 8. Top 10 highly cited publications 
Study Title Total citations Citations/years 

Bui and Porter [92] The expectation-performance gap in accounting education: An exploratory study 175 12.5 

Howieson [93] Accounting practice in the new millennium: Is accounting education ready to 

meet the challenge? 

164 7.81 

Sangster et al. [62] Insights into accounting education in a COVID-19 world 157 39.25 

Lawson et al. [76] Focusing accounting curricula on students’ long-run careers: Recommendations 
for an integrated competency-based framework for accounting education 

143 14.3 

Armstrong [94] Moral development and accounting education 138 3.73 

Gray et al. [95] Teaching ethics in accounting and the ethics of accounting teaching: Educating 
for immorality and a possible case for social and environmental accounting 

education 

137 4.57 

Armstrong [96] Ethics and professionalism in accounting education: A sample course 116 3.74 
Apostolou et al. [26] Accounting education literature review (2010-2012) 104 9.45 

Gray and  

Collison [97] 

Can’t see the wood for the trees, can’t see the trees for the numbers? Accounting 

education, sustainability and the public interest 

104 4.73 

Boyce [86] Critical accounting education: Teaching and learning outside the circle 90 4.5 

 

 

3.5.  RQ5: what future research directions should be explored in the field of accounting education? 

This bibliometric review paper proposes specific research directions based on existing literature 

research. According to the results of keyword analysis as presented in Figure 4, it clusters all author 

keywords into three focal areas: students, higher education, and the profession, with an additional cluster 

centered on COVID-19. However, as discussed in previous sections, the popularity of COVID-19-related 

topics extensively discussed across various research fields is transient. Therefore, the findings underscore the 

enduring significance of topics related to students, higher education, and the profession in future research. 

Additionally, network analysis identifies keywords such as accounting, education, learning, curriculum, 

skills, and the profession as pivotal and enduring areas for further exploration. In specific, future research 

directions in the field of accounting education should revolve around students, higher education, and the 

profession as primary research subjects, with a dedicated focus on critical areas such as accounting, 

education, learning, curriculum, skills, and the profession. 

 

 

4. CONCLUSION 

Departing from the traditional literature review method, this bibliometric analysis provides a 

comprehensive overview of accounting education studies, highlighting significant trends, key contributors, 

and noteworthy topics. Based on a dataset of 717 publications, our review demonstrates increasing scholarly 

interest in accounting education, particularly in recent years, indicating growing recognition of this field 

worldwide. The results also highlight main subjects in business, management, and three key clusters related 

to students, higher education, and COVID-19. Moreover, visual representations of term co-occurrence 

networks reveal keywords such as “skill” and “educator” within title and abstract sections, contrasting with 

“accounting education,” which appears solely in title fields. The findings of this comprehensive bibliometric 

review have significant theoretical implications for the field of accounting education by analyzing research 

trends, key contributors, and citation patterns using scientometric analysis, addressing research gaps in the 

literature. Identifying frequently cited influential works, such as Bui and Porter, allows future research to 

build on this foundation and provides a theoretical basis for understanding the foundational texts and key 

contributions that have shaped the field. Furthermore, the study offers a historical overview of accounting 

education publications over 64 years, employing tools like Harzing’s Publish or Perish and VOSviewer.  

It also has practical implications by identifying key contributors at both geographical (e.g., the United States, 
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the United Kingdom, and Australia) and institutional levels (e.g., RMIT University), leading to increased 

knowledge of pioneering areas and encouraging the adoption of best practices and innovative approaches 

demonstrated by these contributors.  

Additionally, it identifies future research directions focusing on curriculum, learning, and skills, 

offering valuable insights for stakeholders in higher education to enhance the effectiveness of accounting 

education and better prepare students for professional demands. However, this study has some limitations 

related to data sources and analysis methods. The data were extracted from Scopus on January 31, 2024, 

reflecting publications as of December 31, 2023. While newer search results may emerge over time, these are 

expected to be minor and unlikely to impact the findings. In addition, Scopus provides only a partial sample 

of global publications, which may not fully represent the entire body of literature on accounting education. 

Moreover, focusing the search solely on the TITLE field for “accounting education” may unintentionally 

exclude relevant papers that lack these keywords in their titles. Lastly, although this study uses network 

visualization analysis, it does not fully explore other aspects of accounting education, like methodology and 

theoretical background, which future research should examine more deeply to improve understanding.  
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