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1. INTRODUCTION

In today’s globalized society, the ability to communicate effectively in English—especially in
writing—has become more crucial. The emphasis on writing skills is an indicator of excellent
communication and is necessary for the sharing of knowledge [1]. In particular, exposition is critical in
assisting English as a second language (ESL) learners to understand complex topics and keep up with current
events, as it is served as a bridge to overall learning and language achievement [2]. This, in turn, leads to
greater professional success, which reflects learners’ excellent communication and cognitive processes that
foster critical and reflective thinking, both of which are vital in their career development and personal growth
[3], [4]. This awareness derives from employers, who now acknowledge the value of English language and
communication skills, including both written and spoken abilities, in the workplace [5]. Furthermore, because
writing promotes the development of critical thinking in ESL learners, it enables learners to clarify their ideas
logically [6]. ESL students frequently identify writing as the most difficult task even if they have been
exposed to four language skills in school [7], as the process is perceived as frightening, especially for those
who lack confidence in their ability to utilize English [8].

The English education system and ESL students in Malaysia both view writing as a critical language
skill that is challenging to develop, especially when writing expository articles [1], [9]. Among the elements
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that contributed to this problem include traditional approaches to writing instruction [10] and an
overemphasis on a product-based approach. As a result, ESL students were overly reliant on their teachers as
a result. This resulted in boring English language instruction that hinders the growth of writing techniques
[10], as well as the capacity to communicate effectively and build higher-order thinking abilities [11].
Significantly, these have prevented them from using English in their daily lives and have demotivated them
[12]. Furthermore, challenging course content, writing anxiety and difficulty creating error-free writing have
all contributed to disorganized writing among ESL students [13].

Overall, these problems have discouraged learners from enhancing their writing skills and
highlighted the need for greater expository writing education. Because it is a writing that seeks to clarify,
enlighten, and depict a problem in an organized and intelligible manner, it is essential not just for language
competency but also for critical thinking and successful communication [14], [15]. Despite having been
exposed to a wealth of studies on the obstacles faced by ESL learners in acquiring English writing utilizing
various composition genres, the direct use of exposition, in particular, remained limited [16]. As language
skills are divided into two areas in education: receptive skills and productive skills [17], writing is regarded
as one of the productive abilities, that is essential for efficient communication [18]. In order to become
proficient writers, ESL learners need to be able to blend basic and advanced writing strategies. The former
involves using the appropriate writing genre, vocabulary, spelling, grammar, and punctuation [19], [20],
whereas the latter includes advanced abilities such as concept integration, proper language structure, and
efficient information presentation [21]-[23]. For ESL learners to succeed in written communication, they
must possess this dual competence.

To write well-structured exposition essays, ESL students will have to concentrate on developing their
reading comprehension, which facilitates the creation of expository texts. This will help them write better cause-
and-effect, problem-solution, and comparison-contrast essays. This is crucial as strong expository writing skills
are assessed and given the most weight in the writing component of the Sijil Pelajaran Malaysia (SPM), the
National Certificate of Education, which presents challenges for students attempting to excel in writing
exposition [24]. Because the purpose of writing an exposition is to offer readers with information and new
knowledge, ESL learners need to present their thoughts in a methodical, cohesive, and thorough manner.
However, difficulties of writing the genre remain, with ESL learners frequently unable to get appropriate
information owing to a lack of required skill, readings and resources, as well as battling with poor understanding
of language structure, writing development and organization [25]. Overcoming these obstacles is critical for
them to flourish in composing well-structured expository essays [26].

Due to inadequate language ability, ESL learners have significant challenges in their English writing
skills [27]. This may be shown in their lack of grammatical knowledge. According to research done by
Chang et al. [14], using verbs in writing presents problems for ESL learners since grammar may take several
forms depending on the tense and subject. Similar findings were supported by Rizaldi et al. [25], which
showed that ESL students had trouble choosing the right tenses when writing their explanatory essays. This is
in line with studies conducted in the same field, which found that anxiety can be caused by a lack of grammar
knowledge, which is essential for expressing ideas and creating acceptable sentences, especially when ESL
learners try to produce phrases with precise syntax [28].

Another language difficulty that they have while writing expository essays is a lack of appropriate and
diverse vocabulary. The usage of difficult or incorrect vocabulary, usually in an effort to impress their readers,
or direct translation from the mother tongue, causes ESL learners to struggle regularly in selecting proper words
to communicate their views [29], as well as a lack of topic-specific vocabulary [28]. Consequently, this hindered
their ability to articulate and arrange their thoughts in writing, and the recurrence of phrases and words reduced
their creativity and hampered readers' grasp of the intended meaning of the sentences [30].

Aside from grammar and vocabulary, they frequently suffer with connectors [31], [32]. Even though
it is crucial to produce well-formed sentences with a variety of syntactic structures, a lack of experience with
applying appropriate cohesive devices often leads to ESL learners using incorrect and fragmented phrases
[33], [34]. As a result, learners found it difficult to grasp the written article, reducing their capacity to
generate high-quality expository writing. Moreover, several studies [25], [35] showed that ESL learners were
unable to construct coherent sentence structures, which is consistent with Nindya and Widiati finding [36]
that these learners created fewer complex phrases and struggled to use cohesive devices, both of which are
necessary for generating high-quality writing. Using more complex and sophisticated sentences in expository
writing has become challenging due to their incapacity to use appropriate cohesive strategies. This issue
arises from the need for higher cognitive function, which has led to the incoherency of expository writing.

Writing expository essays requires more cognitive work than other types of writing in terms of
developing content and organization. ESL learners typically find it difficult to explore and express ideas
because they prioritize grammar, spelling, and vocabulary over writing structure [37]. Perhaps as a result, the
written work lacks depth, consistency, and originality. This has perhaps hindered total content development
[25], [38]. Furthermore, previous research [39], [40] highlighted the need of combining reading and writing
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abilities in order to increase writing performance among ESL learners. As a result, obstacles such as poor
reading skills [41], inability to summarize, extract significant information, and paraphrase [42] restrict their
capacity to expound on their arguments in writing and lead to difficulty in generating well-connected
paragraphs. Later, Chigbu et al. [28] emphasizes this further, pointing out that ESL learners who are sporadic
or infrequent readers could find expositions difficult because they have to organize their writing at both the
content and structure levels. At the content level, obstacles arose as they attempted to explore concepts,
explain reasoning, and investigate the implications of specific concerns. This resulted in unpleasant openers,
undeveloped explanations and arguments as well as unappealing endings, all of which had an influence on
the essay's structural level [28], [43].

As highlighted by Ferretti and Graham [44], writing offers a substantial obstacle for learners due to
its convoluted evolution, which is frequently generated in poor quality. This is consistent with previous
findings [45], which found that learners use metacognitive methods in writing exposition seldom. Because
process-based writing is part of metacognitive methods, which prioritize the process above linguistics [46],
each level presents unique obstacles owing to the demands of diverse cognitive and language capacities [47].
According to Pek et al. [48], many ESL students struggle to generate ideas to begin their writing because of
poor background knowledge and a lack of creative and critical thinking during the brainstorming session,
which has an impact on the whole writing process [28], [49]. Next, learners with writing anxiety have had
difficulties throughout the revising and editing processes, preventing them from thoroughly reviewing their
writing [50]. Though these stages are commonly seen as the most difficult for ESL learners [51], they also
struggle with the drafting stage, which is influenced by the complicated nature of sentence formation and the
writing structure itself [52]. In order to deal with this, it has been shown that incorporating collaborative
activities and constructively critical peer and self-assessment into the process-based approach will help you
avoid grammatical errors, which improves writing development and organization [53]-[55].

To close this gap and offer a thorough grasp of the difficulties, this paper looks at the issues that
ESL students have when writing explanatory essays. The intention is to facilitate the creation of writing
interventions that address the particular requirements of ESL students in order to enhance their capacity for
expository writing. Therefore, the goal of this study is to respond to the following question:

— What difficulties did Form Four ESL students have while writing expository essays?

2. METHOD

The research design adopted for this study was a survey research design, which involved the
systematic collection of numerical data and the subsequent application of statistical tool for analysis [56].
The rationale of this approach was to investigate the difficulties encountered by ESL learners in the process
of writing expository essays. This aim is to facilitate the development of writing interventions that tailored to
meet the needs of ESL learners with the ultimate goal of enhancing their proficiency in writing expositions.

Data was collected from 68 Form Four ESL learners, in Alor Gajah, comprising 29 males and 39
females, with majority have learned English as second language for over five years. Their current English
proficiency, based on common European framework (CEFR) are ranging from Al to A2, with very few in
the B1 level, which showed that this group of respondents are of mixed ability ESL learners. The chosen
sample size aligned with the principle advocated by previous studies [57], [58], where at least 30 respondents
are required for quantitative research. The district and school selections were influenced by the low
achievement ranking in the 2022 Sijil Pelajaran Malaysia (SPM) results and the balanced representation of
different races among learners, attributed to its location.

Participants were all sixteen years old and purposively sampled based on Piaget’s “Formal
Operational Stage,” which signified learners’ abstract thinking and problem-solving skills. These skills are
pertinent in helping learners to organize complex ideas, analyze information critically and identify
relationships between ideas [59], [60]. Overall, these skills contribute to the clarity and organization of
thoughts, which enhance the quality of expository writing.

A questionnaire, adapted from previous studies [61], [62], was utilized to collect essential data on
respondents’ ability in writing exposition. The questionnaire was selected for its compatibility with the
present research objective. Before distribution, this instrument underwent adjustments, including simplifying
sentences and refining the writing genre. The instruments underwent a comprehensive validation process,
which was developed by Elangovan and Sundaravel [63]. This thorough process involved five experts with
extensive experience in module development. The instrument had gone multiple review processes after the
adaptation and construction of the survey template before being sent to the experts. They ensured that the
items in the questionnaire were relevant, representative and accurately measured the intended construct,
thereby establishing strong content validity for the instrument. Essential feedback was also provided by the
experts to aid in the improvement of the instrument.
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The questionnaire delved in the challenges in specific writing skills in writing exposition. The
questionnaire employed a 4-point Likert ranging from “easy”, “moderate”, “challenging” to “absolutely
demanding” to facilitate clear choices and minimize ambiguity [64]. During the data collection process,
requests for permission and clearance were submitted to the relevant authorities, including the educational
planning and policy research division (EPRD) and the state educational department. Additionally, consent
was obtained directly from the participants, which emphasizing in maintaining the confidentiality of
responses, ensuring their anonymity and privacy throughout the survey. The questionnaire was distributed to
all respondents through online platform. Participants were provided with a week to guarantee adequate time
for thoughtful responses. Careful monitoring and supervision by the gatekeeper were employed to ensure that
the responding process ran smoothly. This included providing clear instructions to the respondents and
addressing any queries they had.

Quantitative data were acquired and analyzed using descriptive statistics through the statistical
package for the social science (SPSS, Ver. 27). The findings were presented in frequencies, percentages and
the total mean scores, which corresponded with [65] interpretation ranges and levels. The findings were then
tabulated and explained in the findings section in line with the research objective as in Table 1 [65].

Table 1. Likert scale range explanation

Likert scale Interval Difference Description
1 1.00-1.75 0.75 Easy
2 1.76 —2.51 0.75 Moderate
3 2.52-3.27 0.75 Challenging
4 3.28 — 4.00 0.72 Absolutely demanding

3. RESULTS AND DISCUSSION

This section provides the research findings, which presented to address the challenges encountered
by ESL learners in expository essay writing [66]. Learners’ difficulties at different components of writing are
displayed in Table 2. For structure of language, a majority of the respondents (58.9%, 40 ESL learners)
considered it at a moderate level (M=2.38, SD=1.083), with 22.1% (15 ESL learners) viewed it ‘easy’ and
20.6% (14 ESL learners) considered it ‘moderate’. However, 26.5% (18 ESL learners) regarded it as
‘challenging’ and 14.7% (10 ESL learners) found it ‘extremely demanding’. This shows that a sizable
proportion of respondents do not confront substantial obstacles in this area. Concerning the content
development and organization component, 54.5% of the respondents (37 ESL learners) expressed a high level
of difficulty (M=2.53, SD=1.085). Among them, 22.1% (15 ESL learners) found it ‘challenging’ and 32.4%
(22 ESL learners) considered it ‘extremely demanding’. However, a total of 45.6% of the respondents (31
ESL learners) rated this component as ‘easy’ (20.6%, 14 ESL learners) and ‘moderate’ (32.4%, 22 ESL
learners). Hence, it can be concluded that this component presents a significant challenge in expository
writing among Form Four ESL learners.

Table 2. Learners’ difficulties at different components of writing
Writing difficulty

Component in writing E M C ED Mean SD Decision
n(%) n(%) n(%) n(%)
Structure of language 15 25 18 10 238 1.083 Moderate

(22.1) (36.8) (26.5) (14.7)
Content development and organization 14 17 15 22 255 1.085 Challenging
(20.6) (25.0) (22.1) (32.4)

12 15 200 21 264 1.087 Challenging
(17.6) (22.1) (29.4) (30.9)

Note: N=68; E=Easy; M=Moderate; C=Challenging; ED=Extremely demanding

Writing process

The writing process was rated as the most demanding aspect by 60.3% (41 ESL learners, M=2.64,
SD=1.087). Specifically, 29.4% (20 ESL learners) considered it ‘challenging’, while 30.9% (21 ESL
learners) found it ‘extremely demanding’. In contrast, 39.7% (27 ESL learners) perceived this aspect as
‘easy’ (17.6%, 12 ESL learners) and ‘moderate’ (22.1%, 15 ESL learners). This finding suggests that a
significant number of respondents require extensive practice in structuring writing content and integrating the
writing process compositions. Therefore, tailored interventions and additional practice opportunities are
required to enhance respondents’ skills in tackling these two writing components for improved composition.
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3.1. Structure of language

In Table 3, significant insights are presented into the structure of language found in the expository
writing of ESL learners. The challenges faced by respondents are evident in their struggle with utilizing a
variety of sentence structures, applying appropriate vocabulary and successfully employing proper logical
connectors in writing. Further details on this finding are elaborated as presented in Table 3.

Table 3. Learners’ perceived writing difficulties in structure of language

Items E M ¢ ED Mean Decision
n% n®) n®%) n (%)

Structure of language

To use a variety of sentence structures 10 14 29 15  2.72 Challenging
(14.7) (20.6) (426) (22.1)

To use appropriate vocabulary to successfully communicate with the readers 12 18 23 15 2.60 Challenging
(17.6) (265) (33.8) (22.1)

To use logical connector successfully 15 20 13 20 256 Challenging
(22.1) (29.4) (19.1) (29.4)

To use appropriate word forms to successfully communicate with the readers 14 25 19 10  2.37 Moderate
(20.6) (36.8) (27.9) (14.7)

To use correct grammar in my writing 18 29 10 11 221 Moderate
(26.5) (42.6) (147) (16.2)

To use correct spellings in my writing 42 22 14 8 2.09 Moderate
(35.3) (32.4) (20.6) (11.8)

To use correct punctuation 25 21 13 9 2.09 Moderate

(36.8) (30.9) (19.1) (13.2)
Note: N=68; E=Easy; M=Moderate; C=Challenging; ED=Extremely demanding

In analyzing the structure of language as shown in Table 3, respondents offered complex insights on
various aspects. Responses regarding the use of various sentence structures revealed that 14.7% of
respondents thought it was easy, 20.6% found it moderate, 42.6% thought it as challenging and 22.1%
considered it highly demanding. Similarly, 17.6% of respondents reported that using appropriate vocabulary
was easy, 26.5% thought it moderate, 33.8% viewed it as challenging and 22.1% regarded it was extremely
demanding. In utilizing logical connectors in writing, 22.1% deemed the ease in using this component. 29.4%
said it moderate, 19.1% believed it was difficult and 29.4% thought it was highly demanding. Using the
appropriate word forms was rated as easy by 20.6% of respondents, moderate by 36.8%, challenging by
27.9% and extremely demanding by 14.7%. Correct grammatical usage was rated easy by 26.5%, moderate
by 42.6%, challenging by 14.7% and extremely demanding by 16.2%. Correct spellings were deemed easy by
35.3% of respondents, moderate by 32.4%, difficult by 20.6% and extremely difficult by 11.8%. Lastly,
using proper punctuation was easy for 36.8% of the respondents. Another 30.9% thought it was moderate,
19.1% viewed it as challenging and 13.2% regarded it as extremely demanding. Despite the diverse
responses, the overall mean, M=2.38, indicated a moderate level of difficulty for these language feature.

Though this component is not as demanding as content organization and development as well as
writing process, it is noteworthy that ESL learners still encounter challenges when they are required to use a
range of sentence patterns, employ proper vocabulary and integrate cohesive devices into their exposition.
These challenges stemmed from numerous reasons. First and foremost, using different phrase patterns and
advanced vocabulary becomes more complicated [29], [30], [33], [36]. A greater degree of language
competency and cognitive skills are required for these skills, which include knowing the distinctive ways in
which concepts may be related and selecting words that not only adhere to grammatical rules but also
accurately express the intended meaning [25]. Furthermore, successful use of cohesive devices demands a
deeper understanding of the concepts in order to learn to synthesize information and express linkages
between distinct ideas within the subject matter. This necessitates not just linguistic skills but also the
capacity to critically evaluate the material being provided [6]. Reaching this level of competency includes
using more expressive and sophisticated vocabulary in written communication [11].

Aside from the difficulties in learning complicated skills, ESL learners’ ability to use varied
sentence patterns, rich vocabulary, and accurate logical connections in their writing may be limited by
insufficient exposure to these features in both reading and writing experiences. Integrating these abilities
could strengthen learners’ writing by exposing them to a variety of texts. Additionally, providing low-
proficiency learners with quality reading resources that serve as example writings has exposed learners to
appropriate language, writing techniques, and sentence structures [39], [40]. In contrast, the emphasis on
acquiring fundamental grammar and writing abilities appears to make it easier to apply appropriate word
forms, accurate tenses, spellings, and punctuation [37]. The emphasis on these abilities has prevented
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students from exploring more sophisticated writing techniques, even though they are crucial. As a result,
students were not given enough direction on how to use appropriate language, various sentence patterns, and
logical connectors [25]. Expository writing challenges should therefore be addressed by creating a supportive
learning environment where students feel encouraged to express themselves creatively and have more
opportunities to play with language.

3.2. Content development and organization

The findings presented in Table 4 shed light on the aspect of content development and organization
in ESL learners’ expository writing. It is apparent that respondents encountered challenges in writing and
accurate summary of information they have read in English, supporting and developing main points with
examples when composing paragraphs, taking effective notes on readings and utilizing then to support their
ideas in writing. Details regarding these challenges are outlined in Table 4 and the corresponding
explanation.

Table 4. Learners’ perceived writing difficulties in content development and organization
E M C ED

Items n (%) n (%) n (%) n (%) Mean Decision
Content development and organization
To write an accurate summary of information 8 13 30 17 2.82 Challenging
that | have read in English (11.8) (19.1) (44.1) (25.0)
To support and develop my main points with 11 15 28 14 2.66 Challenging
examples when | write a paragraph (16.2) (22.1) (41.2) (20.6)
To take good note on readings and use them to 11 19 28 10 254  Challenging
help support my ideas in writing (16.2) (27.9) (41.2) (14.7)
To write an accurate paraphrase of information 8 13 30 17 254  Challenging
that | have read in English (11.8) (19.1) (44.1) (25.0)
To write a clear topic sentence that introduce the 12 18 31 7 2.49 Moderate
main points of the paragraph (17.6) (26.5) (45.6) (10.3)
To write conclusion that correspond to the ideas 13 26 17 12 241 Moderate
mentioned in the introduction (19.1) (38.2) (25.0) (17.6)
To write using a formal style and tone 18 17 22 11 2.38 Moderate

(26.5) (25.0) (32.4) (16.2)
Note: N=68; E=Easy; M=Moderate; C=Challenging; ED=Extremely demanding

Regarding content organization and development as displayed in Table 4 and reflected in the overall
mean score, M=2.55, respondents perceived this feature as challenging as evidenced by their diverse
experiences across different components. In the task of writing an accurate summary of information, 11.8%
found it easy, 19.1% considered it moderate, 44.1% perceived it as challenging and 25.0% deemed it extremely
demanding. Similarly, their ability to support and elaborate on main points with examples within a paragraph
faced corresponding difficulty levels, as 16.2% finding it easy, 22.1% considering it moderate, but majority
claiming it to be challenging (41.2%) and extremely demanding (20.6%). This could be contributed by their
ability to take effective notes on readings and utilize them to support their ideas in writing as indicated by the
finding that a total of 55.9% of respondents claimed this as ‘challenging’ (41.2%) and ‘extremely demanding
(14.7%). Nevertheless, 16.2% found this feature ‘easy’ and 27.9% viewed it as ‘moderate’. In addition to the
construct, majority of the respondents expressed that it was ‘challenging’ (44.1%) and ‘extremely demanding’
(25.0%) for them to incorporate paraphrased information into their writing, whereas 11.8% considered it to be
‘easy’ and another 19.1% agreed that they have a moderate level of paraphrasing skills.

Furthermore, writing a clear topic sentence introducing the main idea of a paragraph was perceived as
easy by 17.6%, moderate by 26.5%, challenging by 45.6% and extremely demanding by 10.3%. This indicates
that respondents encountered difficulty in formulating a clear topic sentence. In contrast, for writing a
conclusion corresponding to the ideas mentioned in the introduction, a total of 57.3% regarded this writing
element as manageable, where 19.1% found it easy and 38.2% considered it to be moderate. However, 25.0%
perceived it as challenging and 17.6% expressed that it was challenging. Lastly, when it comes to adopting a
formal style and tone in writing, 26.5% perceived it easy and 25.0% viewed it as moderate. Hence, this
emphasized that the respondents’ ability to employ suitable style and tone in their written task. Also, it is worth
mentioning that 32.4% found it challenging and 16.2% deemed it extremely difficult.

It is clear that content development and organization emerge as the challenging aspect in mastering
ESL expository writing skills, as emphasized by the respondents. The findings reveal that ESL learners
encounter heightened challenges to write an accurate summary of information, support and develop main
points with elaborations and examples, take good notes on readings for ideas and accurately paraphrase
information due to the complex cognitive processes involved in these tasks. To further elaborate, these skills
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are closely linked to their ability to understand and synthesize the reading texts [28]. Acquiring these skills
enables ESL learners to effectively apply their understanding and background knowledge to support ideas in
their writing, which showcases a deeper comprehension of the subject matter, as highlighted in previous
studies [41], [42]. This proficiency is particularly evident when learners engage in strong reading and note
taking skills, that require them to identify essential information and connect it to their own thoughts. Unlike
writing topic sentence or conclusion or applying correct format and style in writing, these skills demand a
higher-order thinking skills, critical analysis and learners’ ability to express ideas coherently and effectively
in their expository writing.

3.3. Writing process

Table 5 illustrates important findings related to the writing process in ESL learners’ expository
writing. The findings revealed that respondents encountered difficulties in revising their own writing to
enhance the development and organization of ideas, editing their writing after completing their first draft and
drafting effective paragraphs with elaborations. Further insights into these challenges are detailed in Table 5
and its discussion.

Table 5. Learners’ perceived writing difficulties in writing process
E M C ED

Items n (%) n (%) n (%) n (%) Mean Decision

Writing process

To revise my own writing to improve the 11 15 18 24 2.81 Challenging

development and organization of ideas (16.2) (22.1) (26.5) (35.3)

To edit my writing after completing my first draft 10 17 27 14 2.66 Challenging
(14.7) (25.0) (39.7) (20.6)

To draft a good paragraph with elaborations 11 16 29 12 2.62 Challenging
(16.2) (23.5) (42.6) (17.6)

To outline and logically organize my ideas before 13 22 24 9 2.43 Moderate

writing (19.1) (32.4) (35.3) (13.2)

Note: N=68; E=Easy; M=Moderate; C=Challenging; ED=Extremely demanding

The third construct, as highlighted in Table 5, indicated the highest overall mean score of M=2.64,
suggests that writing process is the most difficult element the respondents in their writing. This aspect
encompassed various aspects of skill and proficiency. Firstly, concerning the task of revising the writing to
improve the development and organization of ideas, respondents showed a high level of difficulty, with
26.5% perceived it as challenging and 35.3% claiming it to be extremely demanding. However, another
16.2% found it to be easy and 22.1% reported it as moderate.

Next, editing after completing the initial draft is also assessed with varying levels of ease. Here,
14.7% found it easy, 25.0% considered it moderate, 39.7% perceived it as challenging and 20.6% rated it as
extremely demanding. This finding suggests that respondents were prone to find this element as a significant
obstacle in their ability to produce good composition. In constructing a well-organized paragraph with
detailed elaborations, the finding found that 16.2% of the respondents viewed this as easy and 23.5% claimed
the element is moderate. In contrast, 42.6% found it challenging and 17.6% thought it was extremely
demanding. As for the final item in the construct, evaluating the outlining and logical structuring of ideas
before initiating the writing process revealed that 19.1% considered it easy, 32.4% said it was moderate,
35.3% of the respondents thought it was challenging and 13.2% claimed it was extremely demanding for
them. This finding highlights the complex nature of the writing process, with respondents believed most
items in this construct as challenging to practice in their writing lessons.

According to the findings of the research, writing coherent paragraphs with elaborations and editing
and reworking them are common challenges for ESL students. Their inadequate proficiency in English may
contribute to their challenges as they may find it challenging to identify and correct grammatical, syntactic,
and vocabulary issues [27]. Moreover, these issues are made worse by a lack of vast English writing
experience and exposure to appropriate writing structures [47], [51]. ESL learners find it challenging to
understand the complex nature of writing because they lack appropriate feedback, assistance, and confidence
in their ability to use the language [17], [20], [50]. Moreover, the lack of organization of thoughts in writing
is also influenced by the ineffective use cohesive devices [35] and excessive emphasis on other linguistic
elements [46]. Addressing these challenges necessitates tailored language interventions, specific feedback,
peer collaboration and accessible language resources and support as suggested by several studies [54], [55].

In summary, the result of this study indicate that the respondents had a moderate level of skill in
language structure. They demonstrated difficulties in sentence structures, vocabulary usage and the of logical
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connectors. Nonetheless, difficulties arose with regard to the development and organization of the content.
The respondents noted that activities like summarizing, developing and supporting their points with
elaboration in writing, note-taking and paraphrasing were especially challenging. The writing process stood
up as the most difficult aspect, indicating challenges with activities like editing the written draft, supporting
important arguments within paragraphs and revising for improved writing development and organization.
Together, these insights highlight the complexity of the writing process and the difficulties in raising the
overall quality of the written pieces. These challenges further emphasize the inherent difficulty in acquiring
proficient writing skills.

4. CONCLUSION

In conclusion, this study highlights the challenges faced by ESL learners in their pursuit of
improving their expository writing skills. The study emphasizes that the learners are struggling more in
developing and organizing their writing contents and integrating writing process in producing their
exposition, compared to applying basic language features in their writing, as the former requires them to have
higher cognitive ability to understand the subject matter and connect ideas, so that their writings are coherent,
which facilitates effective communication. Specifically, the study also highlights challenges in varying their
sentence structures, expanding range of vocabulary and effectively link ideas through appropriate cohesive
devices. Consequently, this has drawn attention to the need of creating conducive learning environment that
promotes creativity and allows experimentation with language usage, given the limited opportunities for them
to practice in doing so. Also, the research highlights the significant obstacles faced by the learners in
developing and organizing ideas, as well as the overall process of producing quality exposition. This
emphasizes the imperative for these learners to employ critical thinking skills in analyzing information and
gain more exposure in writing strategies. The research offers potential strategies in overcoming these
challenges, including providing constructive feedback and fostering collaboration among peers. Looking
ahead, further research should be conducted in developing tailored teaching and learning approach that can
assist these ESL learners.

To improve the generalization and application of the study’s findings, future research should
broaden its scope to include different diversity of ESL settings and a larger representative sample of ESL
learners by comparing urban and rural language learning environment or exploring the differences between
ESL learners in public schools and private institutions. This broader approach can yield stronger and
generally more practical results, which would contribute to a greater understanding of ESL learners’ writing
difficulties. Furthermore, future research should include investigating writing genres other than expository
essays to enrich the understanding of effective interventions in ESL writing, as a whole. Incorporating
reflective or creative writing into research efforts will provide a more holistic view that allows researchers
and educators to create treatments that promote success in broader range of language learning environment.
By embracing a more diverse range of ESL contexts and incorporating multiple writing genres, future
research can make significant contributions to the advancement of effective language learning strategies.
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