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A large number of studies at home and abroad have demonstrated the
importance of university students’ English learning motivation, but few
studies have focused on a certain field, or students’ major particularly under
the context of Chinese private university. This research explores students’
motivation to learn English for specific purposes (ESP), and 123 student
participants majoring in mechanical and electronic engineering in Shandong
Huayu University of Technology participated in the research. Data are
presented qualitatively and quantitatively. Students filled in a quantitative
questionnaire about learning motivation, then SPSS27 was used to analyze
relevant data. In addition, focus group interview, as a qualitative means, was
used in the research, and 12 student participants who were going to attend
ESP class showed their opinions in the group interview. The results showed
that students’ learning motivation comes more from teachers’ personal
charm, harmonious teacher-student relationship and comfortable and warm

learning environment, while setting difficult tasks for them is not their main
motivation. The research results provide a useful reference for teachers to
adopt teaching practices that motivate students to learn in ESP class.
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1. INTRODUCTION

With the policy of “reform and opening up” in China, English has become increasingly important as
an international lingua franca. In order to cultivate applied talents and English talents in professional fields,
English for general purposes (EGP) teaching has been shifted towards English for specific purposes (ESP)
teaching in Chinese universities to meet the needs of English learning in different majors and sectors.
Therefore, the training for English talents can be accelerated if students’ learning motivation in ESP teaching
and the most inspiring ESP teaching strategies are found out. There are a lot of explorations about EGP
learning motivation and teaching strategies at home and abroad, but there are few studies on the relationship
between ESP learning motivation and teaching strategies. In a few studies on ESP learning motivation, most
participants are English majors, like business English majors, and there are even fewer studies on ESP
learning motivation for non-English majors.

A number of empirical studies have shown the importance of motivational strategies in strengthening
students’ acquirement of knowledge in EGP class. In other words, the motivational strategies adopted by
teachers are obviously positively correlated with students’ learning outcomes. Dornyei [1] pointed out that
learning motivation, as one of the fundamental factors that determine students’ learning outcomes, can help
students acquire the language knowledge persistently. According to the study of Rahardjo and Pertiwi [2],
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there is a significant correlation between motivation and learning achievement for secondary school students.
A stronger learning motivation makes students more immersed in the learning process, and the enhancement
of immersion improves students learning outcomes [3]. Chinese government in recent years, attached great
importance to immersive learning by encouraging teachers to adopt corresponding motivational strategies.

Studies both at home and abroad show the important role of teachers in motivating students’ English
learning. In China, a country where Confucianism is emphasized, the teacher gains a lot of respects from
students, and a Chinese knowledgeable English teacher is more likely to motivate students to acquire English
grammar knowledge [4]. Yang [5] held that English teachers’ non-verbal behaviors including gestures and
smiling, significantly impact students’ English learning motivation in Chinese senior high schools. Studies in
other parts of the world also suggest the important role of teachers in students’ English learning. Students’
knowledge gained in second language learning is related to teaching style, and teachers play an important
role in influencing students’ second language acquisition [6]. Khalilzadeh and Khodi [7] argued “teachers’
conscientiousness personality trait had a positive effect on students’ intrinsic-motivation-knowledge”, while
“their extraversion personality trait had a negative effect on students’ intrinsic-motivation-accomplishment,
and knowledge”. Students, under special context, are more likely to set a high requirement for EGP teachers,
for example, students are expected to master good methods and have good personality “in teaching and
learning process during the COVID-19 pandemic” [8].

The personality traits of teachers and students are correlated with “the teacher—student relationship in
terms of affiliation or influence” [9], so the bilateral relationship can also make the students more motivated to
learn. Henry and Thorsen [10] pointed out that a harmonious relationship between teachers and students is
“important for students’ second language motivation” and “interpersonal interactions stimulate motivated
behavior”. Specifically, a “supportive teacher-student relationship” is also conducive to the motivational
improvement of struggling English learners who have “medium intrinsic and utility value and low self-efficacy”
[11]. Both teacher’s charming personality and a harmonious teacher-student relationship can contribute to a
warm learning atmosphere. Bugaj et al. [12] argued that a relaxing learning atmosphere, in which students are
encouraged to express opinions and mistakes are “not seen as something bad”, together with teachers who are
“kind and open towards their students”, can make student more motivated to learn. In terms of Chinese EFL
learners, a learning atmosphere where students are not afraid of speaking, and are willing to take risks, is more
likely to “stimulate students’ learning motivation in college English” (EGP for Chinese college students) [13].

A moderately difficult task or project can to some degree enhance students’ motivation to learn
English. As for college English teaching, Chinese government greatly advocates the educational concept -
outcome-based education (OBE), that means, students can complete a task or project to improve their English
proficiency and overall individual ability, thus enhancing their interest in English learning. Sometimes, a
challenging task, can motivate students to learn, and help them obtain a sense of achievement. “The project-
based learning (PBL) -based pedagogics under OBE concept” enhanced students’ ability to coordinate with
each other within a team, and the ability to put the knowledge into practice, thus motivating them to better
acquire knowledge [14]. Shin’s study results also support the idea that “PBL has a positive influence in
students’ motivation and is able to enhance their cooperation skills as well” in EGP [15]. The setting of a task
can encourage the vocational high school teachers to enjoy teaching, and the students to enjoy learning, “if
the teaching strategy is more PBL style” [16]. While the PBL does not always work for the improvement of
students’ motivation. The most obvious factor demotivating students to learn in EFL learning is the setting of
a very difficult task of the study [17]. Even for the learning of other languages, a too much difficult project
discourages students’ willingness to learn. The setting of a difficult project in Chinese learning to large
degree demotivates students who do not consider Chinese useful in the UK [18].

From the above-mentioned literature, it can be seen that much attention is paid to student’s attention
in English learning or EGP learning, while little attention is paid to ESP, particularly with the non-English
majors as the class attendees. Different from EGP, ESP involves many types, such as business English,
medical English, bank English, and mechanical English. It aims to help learners use English flexibly in
specific fields. The purpose of this research is to explore students’ learning motivation sources and their
attitudes towards teaching practices in ESP classes for non-English majors. The research results can
effectively help ESP teachers adjust their teaching practices in time, thus creating a more inspiring ESP class.
Here two research questions are posed: What are the most inspiring and least inspiring macro teaching
practices in ESP course? What are the most and least inspiring micro teaching practices in ESP course?

2. METHOD

The research adopts questionnaire survey and focus group interview as research methods. The
questionnaire mainly refers to the questionnaire survey developed by Mauludin [19] to rate the importance of
different motivational practices in Hungarian English classes. In terms of the sample size, the larger the
sample is, the lesser the likelihood that findings will be biased [20], [21]. Measurement of the entire

Students’ learning motivation in English for specific purpose in Chinese universities (Xu Guosheng)



3404 O3 ISSN: 2252-8822

population is one of the six sample size determination approaches (measurement of entire population,
resource constraints, accuracy, a-priori power analysis, heuristics, and non-justification), by which a
researcher can specify the entire population, which is finite, so it is possible to measure (almost) every entity
in the population [22]. There are totally 123 ESP students in Shandong Huayu University of Technology, all
of whom were research participants, and among whom 47 were going to take the postgraduate entrance
examination, 50 were going to be employed, 9 were going to take the postgraduate entrance examination, and
the rest had other plans. A total of 123 questionnaires were distributed, with 123 valid questionnaires
collected. The questionnaire efficiency reached 100%, and 12 people participated in the discussion of
relevant topics. The questionnaire contains 39 micro teaching practices used in ESP course, and the students
answered the motivation degree of each micro practice for them to learn ESP courses. Each participant
scored based on the five-level scoring method, and the ESP learning gauge is as follows in Table 1.

Values in reliability and validity have specific meanings. Values between 0.5 and 0.7 are mediocre,
values between .7 and .8 are good, and values between .8 and .9 are excellent [23]. SPSS [24] was used to
obtain these two indexes of macro teaching practices. The Cronbach coefficient was .893, which was close
to .9 and the Kaiser-Meyer-Olkin (KMO) value of validity analysis was .878, also close to .9, showing that
both were excellent.

In terms of questionnaires, there were some matters needing attention. They were distributed at the
beginning of the academic year to avoid students’ prejudice after they study the ESP course. Before filling in
the questionnaire, the authors told the students that the questionnaire was filled only for research purposes,
and it had nothing to do with their grades in this course. Moreover, the research was conducted based on
students’ voluntary participation, and personal information would not be leaked. The questionnaire could be
completed within 20 minutes. In addition, students could review their previous English learning experiences
when filling out the questionnaire.

Focus group interview is a method by which materials are collected on specific topics drawn up by
researchers through communication and dialogue among team members [25]. In the focus group interview
adopted in the research, 12 mechanical students were randomly selected, and a senior ESP teacher (there are
three ESP teachers in Shandong Huayu University of Technology, and each of whom has rich ESP teaching
experience) was selected as the moderator, to deeply explore the students’ views on learning motivation.
There is no question posed to students for reference in this interview, and students can freely express their
ideas about the motivational teaching practices, and provide some useful suggestions for ESP teaching. In the
whole process, the moderator did not interrupt them.

Table 1. ESP learning gauge
Score Score meaning
This micro teaching practice/macro teaching practice does not improve students’ learning motivation.
This micro teaching practice/macro teaching practice slightly improves students’ learning motivation.
This micro teaching practice/macro teaching practice improves students’ learning motivation to some degree.
This micro teaching practice/macro teaching practice improves students’ learning motivation.
This micro teaching practice/macro teaching practice greatly improves students’ learning motivation.

g wnN -

3. RESULTS AND DISCUSSION
3.1. Results
3.1.1. Questionnaire survey

SPSS [24] was used to make a descriptive analysis of the questionnaire and obtain information such
as mean and standard deviation. Questionnaires were used to explore and reveal students’ cognition of micro
teaching practice in the process of ESP learning. In view of this, the average value of each micro teaching
practice is ranked from high to low, so as to find the most and least inspiring teaching practices. In the data
analysis, the macro teaching practice was also ranked. Based on the students’ point of view, 39 specific
teaching practices were ranked, and Table 2 is a descriptive statistical analysis of specific teaching practices
involving macro teaching practices, micro teaching practices, mean value and standard deviation.

Table 3 shows four micro teaching practices that give students the most learning motivation. Here,
the scale adopts a five-level scoring method. These practices have the same mean, suggesting they play an
equal part in motivating students to learn. Table 4 shows four micro teaching practices that make students
least motivated to learn in ESP course. Here, a five-level scoring method is adopted. The teaching practice
scores are arranged from high to low.

Table 5 represents the descriptive statistical analysis of macro teaching practices, covering the mean
value and standard deviation of various macro teaching practices. Based on students’ views, 16 macro teaching
practices were ranked, a five-level scoring method adopted. Some had the same mean value. For example,
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“personal relevance” and “goal setting” had the same mean value of “4.77”. Table 6 shows four macro teaching
practices that make students most motivated to learn. The scale also adopts a five-level scoring method. The
first two practices share the same mean value, and the last two share the same one. Table 7 shows four macro-
teaching practices that make students least motivated to learn. The teaching practice scores are arranged from
high to low, with a five-level scoring method used. The three least ones share the same mean value.

Table 2. Descriptive statistical analysis of micro teaching practices

Macro teaching practices Micro teaching practices Mean value _Standard deviation
Teacher’s personality Dedication and passion 4.61 743
Full preparation for lessons 4.63 .682
The teacher is natural and sincere. 4.70 .626
The teacher is considerate. 4.72 .631
Learning atmosphere Creating a pleasant learning atmosphere 4.65 .689
Bringing humor and laughter to the classroom 4.67 .647
Carrying out activities or games 439 989
Project arrangement The teacher provides clear project instructions. 4.59 778
The teacher provides help on how to complete the project. 4.67 .636
The teacher clarifies the purpose of each project. 4.67 .649
Harmonious teacher- Development of a good relationship between teachers and students 4.72 .605
student relationship
Self-confidence The teacher constantly encourages students. 4.72 .631
development The teacher ensures that students often experience the sense of 4.67 .695
accomplishment brought by success.
The teacher gives positive feedback and evaluation to students. 4.72 .605
The teacher arranges tasks for students that they are capable of 4.60 197
completing.
The teacher tells students that making mistakes is normal in learning. 4.67 .695
Interest enhancement Arrangement of all kinds of activities 447 926
Students are provided with some unexpected information to stimulate 4.64 .691
students’ curiosity in the classroom.
Selection of interesting topics and teaching contents 4.67 .659
The teacher sets a difficult task for students 4.24 1.190
Autonomy development Students are encouraged to exert their creativity and imagination. 4.61 796
Students are encouraged to ask and answer questions. 4.50 944
Personal relevance Students complete tasks related to themselves (knowledge and skills). 4.52 .899
Goal setting Demand analysis is conducted on students’ goals and needs. 4.59 756
A number of specific learning objectives are set. 4.37 944
The teacher helps students design study plans. 4.46 .899
The teacher helps students learn to set practical goals. 4.49 872
Students’ sense of purpose and direction is enhanced. 4.46 926
English culture Native English speakers are invited to teach. 435 949
Students are familiarized with English cultural background. 451 .823
Teamwork Students can learn about their team members. 441 958
Extracurricular activities are organized in groups 4.50 .833
Ensure that every team member participates in team activities as much 443 976
as possible.
Regular team projects are arranged. 4.32 1.066
Effort value Students truly realize that efforts will lead to success with the teacher’s 4.53 .803
guidance.
Practical value The use value of language is emphasized. 4.57 769
Reward and incentive The teacher appropriately awards prizes to the students. 4.54 813
Project and program Students are asked to complete the project or program and show the 4.20 1.166
project or perform the program.
Comparison avoidance. (Comparison) Comparison between students is avoided. 4.54 .880

Table 3. Four most motivational practices

Serial number Micro teaching practices Average value  Standard deviation
1 Teachers are considerate. 4.72 .631
2 Development of a good relationship between teachers and students 4.72 .605
3 The teacher constantly encourages students. 4.72 .631
4 The teacher gives positive feedback and evaluation to students. 4.72 .605

Table 4. Four least motivational practices

Serial number Micro teaching practices Mean value  Standard deviation
1 Students are asked to complete the project or program and show it. 4.20 1.166
2 Setting of a difficult task for students. 4.24 1.190
3 Arrangement of regular team projects 4.32 1.066
4 Invitation of native English speakers for teaching. 4.35 .949
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Table 5. Descriptive statistical analysis of macro teaching practices
Serial number Macro teaching practices ~ Mean value Standard deviation

1 Teacher personality 4.83 .507
2 Learning atmosphere 4.85 438
3 Project arrangement 4.81 502
4 Harmonious relationship 4.84 468
5 Self-confidence development 4.85 438
6 Interest enhancement 4.84 468
7 Autonomy development 4.81 .502
8 Personal relevance 4.77 .555
9 Goal setting 4.77 .570
10 English culture 4.82 496
11 Teamwork 4.79 532
12 Effort value 4.80 .538
13 Practical value 4.80 527
14 Reward and incentive 4.50 783
15 Project and program 4.72 .647
16 Comparison avoidance 4.72 .672

Table 6. Four most motivational macro teaching practices

Serial number Macro teaching practices Mean value  Standard deviation
1 Learning atmosphere 4.85 438
2 Self-confidence development 4.85 .502
3 Harmonious relationship 4.84 468
4 Interest enhancement 4.84 468

Table 7. Four least motivational macro teaching practices
Serial number  Macro teaching practices Mean value  Standard deviation

1 Comparison avoidance 4.72 .672
2 Project and program 4.72 .647
3 Personal relevance 4.72 555
4 Goal setting 4.77 .570

3.1.2. Focus group interview

The focus group interview was conducted mainly to further explore the research questions. A total of
12 students volunteered to participate in the focus group interview. In order to prevent the group members
from being disturbed by the outside world, the interview was selected in an empty classroom booked in
advance, and there were round tables in the classroom. Therefore, all the participants were seated in a circle.
There were only the interviewees and the host in the classroom and the interview environment was quiet. The
purpose and significance of this focus group interview were explained to the interviewees in advance, and the
researcher promised to protect participants’ personal privacy. If they did not accept it, they could leave
directly. The interview was conducted with the focus on the research questions, that is, the macro/micro
teaching practices that make them most and least motivated to learn. The interview result would be discussed
and analyzed in the discussion section.

3.2. Discussion
3.2.1. Questionnaire survey

It can be seen from the survey result that teacher-related motivation matters most. Table 4 shows that
the four micro teaching practices that make students most motivated to learn are all related to teachers: the
teacher is considerate (teachers’ personality); development of a good relationship between teachers and
students (harmonious relationship); the teacher constantly encourages students (self-confidence development);
the teacher gives students positive feedback and evaluation to students (self-confidence development). All
participants hoped that the teacher could put himself/herself in their position; that the ESP course would be
beneficial to their future development, and that the course would not interfere with their efforts to fulfill future
plans. Therefore, teachers should understand students’ learning motivation related to teaching style before
deciding how and when to use incentives [26]. Establishing a good teacher-student relationship is conductive
to stimulating students’ learning motivation and improving the quality of English teaching [27]. It can be seen
from Tables 3 and 6 that ESP students hoped to establish a harmonious relationship with the teacher, showing
that the realization of ESP teaching objectives depends not only on the teacher’s skills of imparting
knowledge, but also on the quality of teacher-student relationship, that is, teachers and students in a
harmonious relationship are more likely to understand each other. Giving an easy task in language learning
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would likely be seen as having a negative impact on learning motivation, therefore, lan27guage learning
success originates from not the individual’s own levels of competence but low task difficulty [24].

As can be seen from Table 4, teaching practices that make students least motivated are related to
teams and courses: students are asked to complete projects or programs and show them or perform programs
(project and program); a difficult task is set for students (interest enhancement); regular team projects are
arranged (team cooperation); native English speakers are invited for teaching (English culture). The research in
the US shows that project-based language learning could help students complete the project, thereby
improving their language proficiency despite a number of difficulties [28], while setting up a difficult task
under the context of a Chinese university fails to meet the students’ needs nowadays, and the setting of
difficult tasks will enhance students’ psychological burden. In addition, if they can’t complete such tasks, their
self-confidence will be dampened. Possibly the arrangement of regular team projects takes up ESP students’
after-class time, while they may need to use their after-class time to do something beneficial to their future
development. There are significant differences between native English-speaking teachers (NESTs) and non-
native English-speaking teachers (NNESTS) in terms of their students’ perceived attitudes and motivation with
respect to English learning [29], however, these differences varied depending upon the type of class. Teaching
by native speakers in this study cannot attract students very much possibly because on the one hand, some
have poor English proficiency, and teaching in English language is likely to lead to their failure to understand
the content. On the other hand, English knowledge about words or grammar doesn’t meet the students’ demand
for future development at this stage, that is, English is of no great practical significance. From a macro
perspective, teaching atmosphere, self-confidence development, harmonious relationship and interest
enhancement can motivate students most, while comparison avoidance, projects and programs, goal setting
and personal relevance can motivate students least. Teachers’ encouragement can stimulate students’ initiative
and creativity [30]. In terms of the first four items that can best stimulate students’ motivation, the overlapping
item reflected by micro teaching practices and macro teaching practices is the self-confidence development,
which further shows that students in ESP class possibly need teachers’ appreciation, praise, encouragement and
recognition. The students’ learning outcomes were significantly improved as a direct result of the project,
particularly, the PBL had a significant impact on the learners’ ability to communicate effectively in speaking
[31]. Indeed, PBL works very much for learning outcomes, while students do not necessarily like it under the
context of a Chinese university. In terms of the last four items that can stimulate students’ motivation least, the
overlapping item reflected by micro and macro teaching practices is project and program, which further shows
that students are unwilling to participate in the project.

3.2.2. Focus group interviews

Teachers’ charm, teaching style, and class atmosphere [32], are all learning motivation influencing
factors. Table 3 suggests that, teachers’ constant encouragement helps a lot in motivating students to learn
ESP. As student A said: “to have good learning motivation, teachers should make us gain self-confidence,
encourage us constantly”, and student D said “if the teacher lets us feel the sense of accomplishment brought
by English, we will be encouraged a lot”. English teachers “have strong personal characteristics that help
them to complete their work and do the required tasks” [33]. It can be seen from Table 5 that teachers’
personality plays a very important role and interest enhancement plays a moderately important role in
influencing students’ motivation. As student A said: “teachers who prepare lessons fully, and talk naturally
and sincerely are excellent ones in my eyes. If the topic is interesting, we can be involved in it through
various forms. I dislike teachers following the script, because it makes me fall asleep easily”. The saying of
students A and D in terms of the teaching practices that motivate them most is consistent with the
questionnaire, but when answering the teaching practices that motivate them least, student A mentioned that
the mode no longer meets the needs of ESP teaching, which did not appear in the scale. Classroom
atmosphere may enhance L2 learners’ learning motivation and protect these “particular social affiliations”
leading to better learning result for Indian students [34]. Table 6 shows learning atmosphere plays the biggest
role in the ESP. As student C said: “what matters most is to create a pleasant learning atmosphere, because if
I feel comfortable amid the class, I am willing to learn. If students feel nervous and uncomfortable, they will
not learn very comfortably”, which echoes the saying of student B: “I don’t think teachers with excessively
rigid tone are good teachers. Their tone should be cadenced. I prefer humorous teachers, and humor is the
most motivating factor in my eyes. If the class is too tense to make me relaxed, I may lose the motivation to
study”, and that of student H: “it is very important for teachers to be approachable, and a relaxing learning
atmosphere matters a lot for the improvement of learning efficiency. Without a relaxing environment, it’s
hard for us to immerse ourselves into English learning”. These three students preferred a learning atmosphere
rather than attending classes under pressure. When answering the teaching practice that makes them
motivated to learn least, all made a reverse extension, that is, the classroom without a good learning
atmosphere made them the least motivated to learn ESP courses.
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Some students also mentioned the practical value of English, and connected ESP learning with future
career planning, which did not appear in the above tables. “Instrumental motivation measure students utilitarian
reason in learning English” [35], some students consider the practical value as the only motivation for English
learning. As student E said: “I think I can use English for postgraduate entrance examination, CET-4 (college
English text for Chinese students) and CET-6 and my future work, so I have to learn English, and the right
medicine should be prescribed for English learning. I don’t want to learn English that is not useful for our future
job”; student F said: “for the students who are about to step into job market in the field of mechanical and
electronic engineering, the keys of operating instruments are all marked in English. We should understand them,
instead of pressing them incorrectly and leading to safety accidents; student G said: “in recent years, China has
been learning from the West, absorbing its essence and discarding its dross. Statisticians, accountants and table
makers in all walks of life will see English characters such as ‘sum’ and ‘mean’. That means we students should
master some basic English.”; student H said: “at present, we need English for postgraduate entrance
examination and employment. If we go to an international company, we have to communicate with foreigners.
One of my family members works for BMW, and she speaks English when traveling abroad, so I think English
speaking is very important in terms of its pragmatic value, without which it is not necessary to learn it”.
Students E and H when answering the teaching practice that makes them motivated to learn least, made a
reverse extension, and other students did not express their views on the most uninspiring teaching practices.

Table 5 demonstrates that the mean value of teacher personality is 4.83, only secondary to 4.85 and
4.84, proving the importance of teacher personality. Istiqamah et al. [36] argued that “the intonation, pitch,
rhythm, volume, speed, accent and emphasis and types of teachers’ nonverbal communication” impacted
young students’ English learning motivation. As Student I said: “I think I benefit from proper speaking speed
and cadence. Teachers who speak too fast or too slow will make me feel uncomfortable.” The question of
speaking speed mentioned by student D can be reflected in the macro teaching practice: teacher personality,
however, under which, teachers’ speaking speed, and cadence are not listed as a micro teaching practice. This
has certain enlightening value for improving the questionnaire. This student also, made a reverse extension
when answering the teaching practices that motivated them least, that is, the inappropriate speech speed
makes him least motivated to learn.

The result suggests, grammar learning discourages ESP students. Komara and Tiarsiwi [37] found
that Indonesia EFL leaners thought “grammar was difficult but essential to be learned and mastered”, making
them confused in determining their English learning motivation. Some students in this study provided some
suggestions about the grammar that was beyond the questionnaire for the ESP class. As Student J said:
“learning English words really matters since I can get sense of achievement, but learning grammar
knowledge doesn’t. I dislike learning grammar knowledge due to my poor English learning proficiency. It’s
suggested that ESP teachers teach English words instead of grammar.” This is possibly because students’
grammar system has been finalized at the stage of graduation in senior year, and the number of words learned
in class can affect their sense of accomplishment and acquisition, that is, ESP teachers can lead students to
learn more about English words rather than grammar. Actually, the student also said: “I really enjoy a
relaxing learning atmosphere.”, which is in line with the saying of students C, D, and H.

In summary, the teacher-related motivation plays the biggest part. Students hope to be relaxed and
happy in class, and teachers should be more considerate. The teacher’s personality and learning atmosphere
are good facilitators for a successful ESP class. Here, focus group interviews can be used as an extension and
supplement to the questionnaire survey, which further reflects students’ views.

The study is of significance. It provides enlightenment for ESP teaching, particularly under the
context of Chinese private universities where students’ English proficiency is not as good as that of students
in Chinese public universities. The English learning motivation of the former is very likely to be influenced
by the teachers, therefore, who can optimize the teaching practices by improving their personal charm. The
study is conducive to boosting students’ motivation in ESP class and applying motivational teaching model in
ESP class in Chinese universities, especially in private ones. Also, both quantitative and qualitative methods
are used in the ESP motivational research, with the quantitative one as the main method and the qualitative
one as the supplement, providing inspiration and enlightenment for future research on L2 learning
methodologically. The research suggests that Chinese central and local governments should map out the
policy that boosts the development of ESP teaching, and Chinese universities, particularly private ones,
should establish proper ESP teaching evaluation mechanism featured by encouraging education.

4. CONCLUSION

In both questionnaire survey and focus group interview, the study shows teacher-related motivation
plays the important role in ESP learning. Based on ESP learning motivation, this study mainly discusses the
curriculum learning motivation of senior non-English majors in a private university of Shandong. Through
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quantitative and qualitative mixed analysis, the teaching practices that can stimulate students’ motivation
most and least are analyzed. Participants in this study help English teachers of ESP course understand
students’ English motivation and optimize teaching practices according to the survey results. The participants
in this study are senior non-English majors in a private university, so the results may be different for students
at other stages (juniors, sophomores, freshmen) in stated-owned universities in China. According to the
results of the two methods, the following suggestions are put forward for ESP class: i) create a good learning
atmosphere and build a harmonious teacher-student relationship. Students like a course because they can
learn knowledge from this course, more importantly, enjoy the comfort and pleasure brought by the class; and
ii) the teacher establishes content of moderate difficulty and assign tasks of moderate difficulty. Difficult
content will make students feel pressure in class and difficult tasks make students feel pressure after class,
and students will pay more attention to the relaxed feeling brought by ESP courses, and they will be
discouraged by the difficulty or heavy tasks.
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