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1. INTRODUCTION

Education plays a crucial role in shaping the future of societies and individuals, and at the heart of
every effective education system are competent and empowered teachers [1], [2]. Teachers are not only
responsible for imparting knowledge but also for inspiring and guiding students towards success. Therefore,
it is essential to continuously support and enhance the competence of teachers to ensure high-quality
education [3], [4]. In recent years, there has been a growing recognition of teachers’ critical role in shaping
students’ educational outcomes. Teachers are expected to be knowledgeable, creative, and effective in their
teaching methods, and they need support to improve their skills continuously. One way to empower teachers
is through effective supervision models that provide feedback and guidance to enhance their teaching
practices [5], [6]. Supervision is an encouragement, guidance, and opportunity for the growth of teachers’
skills and abilities, such as guidance in implementing reforms in education and teaching, choosing better
teaching tools and methods, systematic assessment of all phases of the teaching process, and so on.
If supervision is carried out appropriately, it will improve teacher competence and thus improve the quality
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of education [7], [8]. To achieve this goal, various models of teacher supervision have been developed
and implemented to provide educators with the necessary tools and guidance for their professional
growth [9]-[11].

One supervision model that has gained attention recently is the Tut Wuri Handayani concept, which
is based on mutual respect, cooperation, and shared responsibility. This model originated in Indonesia and
has been applied in various settings to promote teacher development and improve student outcomes. The Tut
Wuri Handayani supervision model is grounded in the belief that teachers are professionals who can reflect
on their practices and improve their teaching [12], [13]. The model emphasizes a collaborative approach to
supervision, where teachers and supervisors work together to identify areas of strength and weakness in
teaching practices and develop strategies to address them. The Tut Wuri Handayani supervision model,
inspired by the Javanese proverb “Tut Wuri Handayani”, meaning “guiding from behind”, emphasizes a
supportive and facilitative approach to teacher development [14]. Unlike traditional supervision models that
adopt a top-down approach, this model encourages teachers to actively participate in their professional
growth while being guided and supported by mentors or supervisors.

This collaborative dynamic fosters a positive and constructive feedback loop, enabling teachers to
refine their pedagogical techniques and adapt to evolving educational landscapes [15], [16]. Through regular
classroom observations, reflective discussions, and personalized action plans, the Tut Wuri Handayani model
empowers teachers to engage in meaningful self-assessment and continuous improvement [17]. Additionally,
the model’s emphasis on mutual respect and shared responsibility helps create a conducive environment for
open dialogue, where teachers feel comfortable seeking guidance and sharing their challenges [18]. The Tut
Wuri Handayani concept underscores the importance of ongoing professional development as a cornerstone of
effective teaching, ultimately benefiting educators and students. As educational systems worldwide continue
to evolve, the Tut Wuri Handayani supervision model is a promising framework that aligns with modern
pedagogical principles and the aspirations of a dynamic and forward-thinking education sector [19], [20].

By understanding the Tut Wuri Handayani supervision model and its practical applications,
educational policymakers, administrators, and teachers can gain insights into practical strategies for
enhancing teacher competence within their respective contexts. Furthermore, this study intends to contribute
to the broader conversation surrounding teacher empowerment and the creation of supportive and
collaborative learning environments that foster educational excellence. In the subsequent sections, we will
explore the critical components of the Tut Wuri Handayani supervision model, its impact on teacher
development, and its implications for fostering a culture of continuous improvement in education. Through
this exploration, we will shed light on the potential of this innovative model to empower teachers and elevate
the quality of education, ultimately benefiting students and society as a whole.

2. BASIC THEORY
2.1. The essence of inspiring supervision education concept Ki Hadjar Dewantara

Ki Hadjar Dewantara’s thoughts have influenced the history of Indonesian education [14]. Ki Hadjar
Dewantara is an embryo of the Indonesian classical education model, which is considered appropriate,
suitable, and ideal for developing the potential of Indonesia’s young generation in factual terms regarding
cognitive, affective, psychomotor, conative, and other personal aspects such as social and spiritual
dimensions. According to Ki Hadjar Dewantara, education is a concrete effort to liberate humans fully.
Learning is the entrance to the outer and inner freedom of humans, both as individual beings, as members of
society, and as citizens of the world. The concept of challenging education is no longer suitable for
education. In practice, challenging education is a rape of the inner life of students, which destroys their
character because they always live under coercion or pressure. This way of educating needs to be corrected
because it will not be able to build good student character [21]. The teacher places students as subjects, not
objects, in the learning process. Students are given the broadest possible space to explore their potential and
express themselves creatively, independently, and responsibly.

Based on the belief in traditional values, Ki Hadjar Dewantara declared that typical Indonesian
education must be based on the image of Indonesian values. Therefore, he applied three mottoes as
educational teachings that show the uniqueness of Indonesia [14], [19], [22], namely: i) “Ing Ngarsa Sung
Tuladha”, which means that a teacher is an educator who must set an example. Teachers deserve to be
admired and imitated in their words and deeds; ii) “Ing Madya Mangun Karsa”, a teacher is an educator who
is always in the midst of his students and constantly builds their enthusiasm and ideas for work; and iii) “Tut
Wuri Handayani” means that a teacher is an educator who continuously guides, supports, and points the right
direction for the life and work of his students.

According to Ki Hadjar Dewantara, an educational design must be able to move the heart of the
teacher or principal by inspiring. This concept can also be implemented in the implementation of supervision.
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Supervision is all assistance from school leaders aimed at developing and increasing the competence of
teachers and other school personnel in achieving educational goals [23], [24]. Educational supervision aims
to encourage, coordinate, and guide teachers’ development, individually and in groups, so they gain a better
understanding and effectively carry out their teaching function. Therefore, they are more likely to encourage
and guide student development toward participation in society. Inspiring supervision is an inspirational
activity in the form of encouragement and guidance to improve teacher competence and skills [25].
Inspirational supervision is usually based on behaviorism learning theory or a social approach. Inspiring
supervision is planned to assist teachers in carrying out work effectively and efficiently and is carried out
humanely. Principals who carry out this inspiring supervision well will cause teachers to find a professional
identity. Teachers who have been inspired will appear for themselves a change in good behavior and will
bring better work activities [26], [27].

There are five cycles used in implementing Tut Wuri Handayani’s inspiring concept supervision.
The first cycle is mapping competency problems professionally. The principal says the problem must be
more specific according to the competencies. Next, the second cycle discussing the causes of the problem.
The principal carries out a process of discussing all the problems faced by teachers and is carried out in a
relaxed and friendly manner. The third cycle is identifying possible solutions. In this cycle, it is decided how
to fix the problems encountered by first identifying the priority problems. Involve the teacher in identifying
problems so that he participates in providing solutions. The fourth cycle is develop development, action
plans, and solutions. After ideas regarding solutions are obtained, all of these ideas are written in detail in a
detailed action plan table. State what action will be taken, when it will be implemented, who will be
involved, what resources are needed, and the expected results. Lastly, organize follow-up sessions (set a date
to meet again and message the teacher) as the fifth cycle. In addition, the principal was also informed how to
handle the approved action. Follow-up meetings allow principals and teachers time to discuss progress or
problems and plan further actions. In detail, the supervising technique or cycle of inspiring Tut Wuri
Handayani concept is shown in Figure 1. Supervision inspiring the Tut Wuri Handyani concept is a
mentoring process carried out humanely in inspiring teachers through interactions between the principal and
teachers carried out in several cycles whose aim is to assist the development of teacher competence in the
learning process carried out with the Tut Wuri Handayani concept.

-

Figure 1. The inspiring supervision cycle with the Tut Wuri Handayani concept
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2.2. The essence of teacher competence

Teacher competence is mastery of a task, skill, attitude, and appreciation needed to support success
in teaching and learning. The teacher’s task, in this case, is to carry out learning, guide students, and give
grades. In addition, several tasks must be carried out by the teacher, such as: i) working with students;
ii) preparing lesson plans; iii) utilizing learning media; iv) involving students in various learning experiences;
and v) active leadership from the teacher [28]. Teachers have four competencies in carrying out their duties:
professional competence, pedagogical competence, personality competence, and social competence.

According to Ki Hadjar Dewantara, education is a cultural effort that intends to guide the life the
growth of the body and soul of students so that the lines of their personal nature and environmental
influences can progress both physically and mentally. In that context, Ki Hadjar Dewantara put forward three
behaviors that are manifested in the teacher, namely: i) tetep, antep, and mantep; ii) ngandel, kandel, kendel,
and bandel; and iii) neng, ning, nung, and nang [14]. Tetep, antep, and mantep mean that education must
form mental and inner determination, guarantee self-confidence, and form stability in life principles. The
term “tetep” here can be interpreted in a moral framework, namely to have a healthy mind in terms of
commitment in harmony with social values. The mind is not easily swayed by life’s offers that are not
harmonious with values. The term “antep” shows that education gives a person self-confidence and self-
determination to overcome all life’s challenges bravely and humbly. In the practice of life, people who are
“antep” have determination towards self-quality as personal human beings and a member of a social
community. While the term “mantep” shows that education leads a person to be persistent in self-
improvement and have a clear orientation towards a definite goal, namely self-independence as a person, a
member of society, and a citizen of the world. In this case, a teacher must be a person who is committed to
carrying out his duties.

“Ngandel” is a Javanese term that means standing upright. Education must lead people to a state of
self that is “ngandel” or steadfast, where a person with a firm stance is a conscientious person in life.
“Kendel” is a term that denotes courage. Education shapes a person to be a brave, dignified, and knight
person. An educated person is a person who dares to uphold truth and justice and is mature and mature in
facing all trials. At the same time, the term “bandel” indicates that an educated person can stand the test. In
all trials of life and situations, he faced trust, was not easily afraid, and lost courage. In educating students,
teachers need to have a solid fighting spirit so that these students can achieve their best goals. The Ministry
of National Education in the Big Indonesian Dictionary states that adversity quotient (AQ) can also be
defined as fighting power, namely the ability to maintain or achieve something that is done persistently. The
AQ is a person’s intelligence in dealing with problem situations or misfortune in life. The AQ is an
individual’s intelligence in dealing with various difficulties in life [29], [30].

“Neng, ning, nung, and nang” mean that education at the deepest level is religious. Education
creates feelings of pleasure (neng), silence (ning), serenity (nang), and contemplation (nung). Through
education, one can experience the purity of mind and inner peace. According to Ki Hadjar Dewantara, power
will come when a person has experienced purity of mind, peace of mind, and heart. The teacher needs to have
a religious attitude so that in providing learning, it is realized that the faith he believes in is following what is
in his heart. Religion is an attitude and behavior that obeys in carrying out the teachings of one’s religion, is
tolerant of other religious practices, and lives in harmony with adherents of other religions [31]. It can be
understood that religious values are life values that reflect the growth and development of religious life,
which consists of three main elements, namely faith, hope, and love, which guide behavior by the creator’s
rules to achieve prosperity and happiness [21], [32].

Teacher competence is an ability both in quality and quantity that is shown by the teacher through
work behavior when carrying out the tasks assigned to him, through the teaching and learning process, which is
marked by indicators: i) planning learning; ii) making teaching aids; iii) implementing learning; iv) guiding
students; v) evaluate learning outcomes; vi) involvement in the committee; vii) participate in the internal quality
assurance system; viii) participating in subject teacher deliberation groups; and ix) write scientific papers [33].

3. METHOD
3.1. Research design

The type of research being carried out is design and development research or research and
development (R&D). In this study, an inspiring supervision model based on Tut Wuri Handayani was
developed and applied in the learning process. The location of the research implementation was the state
vocational school of Deli Serdang Regency, North Sumatra, Indonesia. The population in this study were all
teachers of state vocational high schools in Deli Serdang Regency, totaling 707 people and spread across 11
state vocational schools. In determining the sample size, a Slovin’s formula was used, and based on the
computation, a sample size n=126 at 95% confidence interval and 5% margin of error was obtained.
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Sampling was carried out in three ways, consisting of: i) the selection of school principals was carried out
using a total sampling technique; ii) determining the number of sample schools taken randomly: 3 schools for
small classes, 7 schools for medium classes, and 11 schools for large classes; and iii) the selection of teachers
was carried out using stratified random sampling where the number of teachers taken as a sample was 6
teachers for each school.

The model procedure used in this study was carried out in 10 steps following the design made by
Borg and Gall [34], as shown in Figure 2. In experimental research, especially R&D, its validity is constantly
questioned, both internal and external validity. Factors that influence or interfere with validity can be referred
to as threats to internal validity, including history, maturity, selection, testing procedures, instrument, and
regression to the average value. Meanwhile, external validity influences selection “biases”, the influence of
pretest implementation, experimental trials, and multiple interference treatments [25]. In this research,
confounding factors were controlled by collecting initial information through teacher questionnaires and
interviews, classroom observations, and then identified first. We also controlled for confounding factors
using a supervised model product validated by two model experts, two material experts, and ten users. We
use a valid and standard Likert scale-dependent variable to measure teacher competence. We also use strict
sampling criteria that require sample homogeneity, namely the competence of each participant’s teacher. The
instruments used to measure teacher competency, commitment, fighting spirit, and religiousness are valid and
reliable and have been previously tested on 30 state vocational school teachers outside the sample. The
validity test is calculated using the product moment correlation formula, while the reliability test is measured
using the alpha coefficient formula.

(1) Research and
information
collecting

(10) Dissemination (2) Planning
and implementation

(3) Develop
preliminary form
of product

(9) Final product
revision

(4) Preliminary
field testing

(8) Operational
field testing

(7) Operational

product revision (5) Main product

revision

(6) Main field
testing

Figure 2. Borg and Gall development research stages

3.2. Data collection and analysis technique

Data collection was carried out using instrument sheets, observation sheets, document reviews, and
interview guidelines related to teacher competence. This development research uses a structured
questionnaire with a Likert scale. Observations were carried out on non-participants by observing and writing
down data related to the research. Observations made during the process of teaching and learning activities
are carried out daily at the analysis stage and the process of teaching and learning activities at the
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implementation stage. Interviews are used because, during the process of obtaining information they will
interact directly so that they can be closer to the sources and the information obtained is more accurate,
Interviews are used for initial assessments. The result of the competencies taken is to use the triangulation
data collection method. The results of the three data collected were then averaged by adding up the results
from the questionnaire/questionnaire, observations, and interviews divided by three. The research instrument
consisted of three domains: i) assessment by content experts; ii) assessment by model experts and assessment
by inspiring user supervision based on the Tut Wuri Handayani concept; and iii) competency assessment. The
research data used are qualitative data and quantitative data. Qualitative data were obtained from inputs to
improve concept-inspiring supervision model products by content experts, model experts, and users.
Meanwhile, quantitative data was obtained from the validation questionnaire results of the inspiring
supervision model by content experts, model experts, and users. Quantitative data is also used to analyze and
describe teacher competence.

The research data analysis techniques of the inspiring supervision model based on Ki Hajar
Dewantara’s educational philosophy used are: i) data on the development of the inspiring supervision model;
and ii) data on the effectiveness and feasibility of the inspiring supervision model. In this case, inspiring
supervision model development data is data obtained in the form of suggestions and input to improve
products by model experts, material experts, and users. The qualitative data were analyzed descriptively and
then used as a reference in improving the inspiring model. At the same time, the instrument result data is
used to analyze the effectiveness and feasibility. To describe the research data used with descriptive statistics,
namely by calculating the instrument feasibility test with correlation analysis (r), model effectiveness test
with normalized gain (N-Gain score), and t-test for testing inspirational supervision models.

4., RESULTS AND DISCUSSION
4.1. Characteristics of inspiring supervision

The product of this research is a model of educational supervision carried out by school principals
on teachers. The inspiring supervision model with the Tut Wuri Handayani concept is designed with a
blended supervision system, where teachers and principals do not always meet in supervising but are carried
out with two face-to-face systems outside the network (offline) and in the network (online). At one time, with
a limited number of teachers knowing the teacher’s behavior, face-to-face supervision was carried out
because it was considered that face-to-face supervision was more effective and more efficient in achieving
the aims and objectives of supervision. Meanwhile, it is carried out with meetings outside the network to
discover changes in attitudes and increase teacher competence via the Google Form. The principal builds the
Google Form as a supervision model where commitment, fighting spirit, religious instruments, and teacher
competency instruments are made in the Google Form for the teacher to fill in and analyze.

In terms of independence, that inspiring supervision model with the Tut Wuri Handayani concept is
also designed in its implementation with the idea of independence. Teachers and school principals currently
apply this model in a family manner to not cause tension between teachers and school principals.
Spontaneously, in implementing supervision, creativity will emerge from both the teacher and the head of the
school. According to Birgili et al. theory [35], the ability to think creatively is a mental process that
individuals use to bring up new ideas, insights, approaches, perspectives, and ways to understand things.
Creative thinking will solve problems by creating new things no one has ever found. Creative thinking will
bring out creativity and give teachers many ways to solve problems with different perceptions and concepts
that will be applied to students.

The inspiring supervision model based on the Tut Wuri Handayani concept will assist teachers in
carrying out their duties through the learning process in class. Implementing this supervision is easier and
more focused because it has cycles and explanations for each cycle. Besides that, it is also equipped with
modules, so it helps teachers and principals in achieving supervision goals. In the process of implementing
this supervision, it will be seen: i) making meaningful connections between teachers and principals by
sharing experiences; ii) doing significant work and carrying out appropriate work or tasks; iii) doing
supervision work that is determined by the teacher (self-regulated learning) is being able to choose the model
and material to be studied; iv) doing in collaboration is a process of implementing supervision involving the
teacher in determining topics and implementing supervision; v) teachers are invited to think critically and
creatively, which is a clear and organized implementation process that evaluates systematically and can build
original thoughts, ideas, and new understandings; vi) helping individual teachers to grow and develop
(nurturing the individual) can maintain and maintain teacher progress; vii) can achieve high standards, which
prepares teachers to be more independent, productive, and quick to respond or keep abreast of developments;
and viii) using authentic assessment, which is aimed at teachers’ commitment, fighting spirit, and
religiousness in applying their competence.
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The results of implementing this inspiring supervision model that can be seen in the field are: i) the
teacher actively teaches; ii) the teacher will get and share experiences with other teachers; iii) discuss real
problems; iv) the teacher will be more responsible in carrying out assignments; v) make old experiences to
gain new experiences; vi) teachers will participate actively in improving learning; vii) supervision can be
done in several ways; and viii) the implementation process is dynamic and fun (not pressured), and
completed in a new context. The developed model is described in Figure 3.

INSPIRING SUPERVISION MODEL BASED ON THE
TUT WURI HANDAYANI CONCEPT

A

LEGAL BASIS Model characteristics:
Permendikbud No. 13 (2007)  Blended learning
Permenpan No. 22 (2014) » The process of liberating
Perlan No. 10 (2018) teachers
Permendibudristek N0.56 (2022) « Exploring local wisdom

v
Process \Outiuts

v v

Onsite: 1%t & 4" week Online: 2" & 3" week
(face to face) (Google Classroom, Zoom meetings)

I |
v

INSPIRING SUPERVISION
EDUCATIONAL MVI\E/'?IEOKD
TEACHING
l i Supervision model
Supervision module
e A\ »| Commitment Supervision guide
Competency
instruments
TUT WURI
HANDAYANI Power v
A 4 >
struggle
_ \ % |, |MEASUREMENT Target
Initial 2 (Google Forms) competency
Competence
Religious
Pedagogic
Pedagogic Personality
Personality Social
Social
Feedback

Figure 3. Paradigm of the inspiring supervision model based on the Tut Wuri Handayani concept of
teacher competence

4.2. Model eligibility

The supervision model is based on the principle of inspiring supervision of Ki Hajar Dewantara’s
educational concept. Inspiring supervision is a collaborative process in which supervisors work with
supervised people to explore their work reflectively [36]. Furthermore, good supervision is done by inspiring
by keeping the heart and mind supervised and done openly [37]. Before being used and implemented in the
class, the developed product model is subject to a feasibility assessment based on the model, content,
substance, and user aspects. There are three concepts in the understanding of teaching supervision, namely:
i) teaching supervision must directly influence and develop teacher behavior in managing the learning process;
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ii) supervision behavior assists teachers in developing their abilities, which must be designed effectively; and
iii) the ultimate goal of implementing teaching supervision is for teacher performance to increase through the
ability to facilitate learning for their students [38]. There are seven supervisory functions: i) developing
objectives; ii) developing programs; iii) coordination and supervision; iv) motivation; v) problem solving;
vi) professional development; and vii) evaluating educational outputs [39].

4.2.1. Results of the model expert instrument aspect

The instrument developed by the model expert to see the feasibility of supervising the inspiring Tut
Wuri Handayani concept consists of several indicators: i) a well-structured model guide that makes it easy to
understand; ii) the model concept matches the inspiring supervision model so it is easy to implement; iii) the
structured and well-organized cycles so that easy to understand and implement; and iv) series after series of
systematic implementation, sequential, logical flow, and clear systematics so that it is interesting to
implement. The results obtained from two model experts that the assessment category is outstanding and the
feasibility category is very feasible can be seen in detail in Figure 4.

- Model Expert 1

100 - Model Expert 2

80—-
60—-
.-
20—-
0- T T T ]

Guide to using the module Conformity of the concept of supervision  Supervision cycle accuracy ~ Systematic implementation of supervision

Figure 4. Bar chart of model expert assessment results

4.2.2. Results of instrumental aspects by content experts

The instrument developed by content experts aims to see the feasibility of inspiring supervision based
on the Tut Wuri Handayani concept. The results obtained from two content experts show that the assessment
category is outstanding, and the feasibility category is very feasible, as shown in Figure 5. After the modeling
and content experts stated that the inspiring supervision model with the Tut Wuri Handayani concept was
feasible, a trial was carried out on the teacher as the user. The results of this trial are shown in Table 1.

Table 1 explains the results of trials of the inspiring supervision model with the Tut Wuri Handayani
concept, which has been carried out to increase teacher commitment, teacher fighting power, and teacher
religion in the calculation results of small, medium, and large groups. Therefore, the inspiring supervision
model based on the Tut Wuri Handayani concept is efficient and feasible to apply as a supervision model to
improve teacher competence. Furthermore, the encouraging outcomes presented in Table 1 underscore the
efficacy of the inspiring supervision model rooted in the Tut Wuri Handayani concept. The trials to enhance
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teacher commitment, efficacy, and ethical values within varying group scales - small, medium, and large -
highlight the model’s adaptability and potential for widespread implementation. The effectiveness of the Tut
Wuri Handayani-inspired supervision approach resonates strongly with the need for comprehensive and
sustainable strategies to elevate teacher competence. These results affirm the model’s ability to drive
individual teacher growth and contribute significantly to the overall quality of education by nurturing a
dedicated, empowered, and morally grounded educator community.

100
- Content Expert 1
1 Content Expert 2
80 —
60 —
40 -
20 +
0 T T )
Presentation of information Contents Evaluation
Figure 5. Bar chart of content expert assessment results
Table 1. Summary of field trial results
Trial class Sample (person) Correlation (r) Leount t-test (a=0.05)
Small 3 schools (18 persons) ~ Commitment to competence 062 316  teountiane (3.16>1.74)
Fighting power to competence  0.52 245  teoun>tianie (2.45>1.74)
Religious to competence 049 224 teount>teante (2.24>1.74)

Medium 7 schools (42 persons) ~ Commitment to competence 071  6.38  teount>tianie (6.38>1.68)
Fighting power to competence  0.60  4.74 teount>teante (4.74>1.68)

Religious to competence 058 4.50 teount>teante (4.50>1.68)

Large 11 schools (66 persons)  Commitment to competence 0.81 11.05 teount>tianle (11.05>1.67)
Fighting power to competence 0.70  7.84 teount>teavte (7.78>1.67)

Religious to competence 0.67 7.22 teount>tiale (7.22>1.67)

The implementation of the Tut Wuri Handayani supervision model has yielded promising results in
the pursuit of enhancing teacher competence. Quantitative analysis of teacher competence scores before and
after the model’s implementation reveals a substantial and statistically significant improvement.
Pre-intervention assessments highlighted areas of deficiency in pedagogical knowledge and classroom
management skills among teachers. However, post-intervention data demonstrate a remarkable enhancement
in these aspects, indicating the model’s effectiveness in fostering professional growth. The Tut Wuri
Handayani model’s emphasis on collaborative practices and reflective learning has contributed to this positive
change, aligning with modern pedagogical approaches prioritizing continuous improvement [14], [40].

A noteworthy aspect of the Tut Wuri Handayani model is its rootedness in Indonesian cultural
values. It has been a catalyst for empowering teachers and invigorating their commitment to professional
development. Qualitative insights from teacher experiences further illuminate the transformative power of
cultural alignment. Teachers reported a sense of resonance with the model’s emphasis on collaboration,
which is deeply embedded in Indonesian cultural norms such as “gotong royong” (cooperation) and
“musyawarah” (collective decision-making) [41], [42]. This alignment promotes a sense of ownership and
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engagement and facilitates the exchange of innovative teaching practices among teachers. The model’s
emphasis on self-reflection and peer observation has led to a heightened awareness of instructional strengths
and areas for improvement, further nurturing teacher competence [41]. Furthermore, the cultural alignment
facilitated by the Tut Wuri Handayani model extends beyond individual teachers, permeating the entire
school community. Schools that have embraced the model have reported an improved school climate
characterized by enhanced collaboration among teachers and a shared commitment to educational excellence.
Collaborative initiatives driven by the model’s principles have created vibrant learning communities where
teachers collectively strive for pedagogical innovation and student success. By promoting a culture of mutual
support and knowledge sharing, the model has elevated teacher competence and cultivated a sense of unity
and shared purpose within the educational ecosystem [43], [44].

While the Tut Wuri Handayani model has shown promising outcomes, its implementation has
encountered challenges that merit consideration. Teachers expressed concerns about time constraints and the
additional workload associated with collaborative activities. This underscores the importance of providing
adequate resources and support to mitigate these challenges. Additionally, addressing resistance to change
and ensuring sustained commitment to the model’s principles require ongoing efforts from educational
authorities. Future directions could involve refining the model’s implementation strategies, incorporating
digital platforms to facilitate collaboration, and tailoring support mechanisms to address teachers’ specific
challenges in different contexts. The success of the Tut Wuri Handayani model and its potential for
widespread impact emphasizes the significance of continuous adaptation and innovation in fostering teacher
competence and, by extension, elevating the quality of education [14], [45], [46].

5. CONCLUSION

In conclusion, implementing the Tut Wuri Handayani supervision model has proven to be a practical
approach to empowering teachers and enhancing their competence. This model provides a supportive and
collaborative environment for teachers to develop their skills and knowledge. By incorporating the principles
of guidance, assistance, and continuous professional development, the Tut Wuri Handayani model helps
teachers improve their instructional strategies, classroom management techniques, and student engagement
methods. The model emphasizes the importance of reflective practice and ongoing feedback, allowing
teachers to assess their performance and make necessary adjustments. Through this model, teachers receive
personalized support and guidance from experienced mentors or supervisors, fostering a culture of
continuous improvement. The collaborative nature of the Tut Wuri Handayani model encourages teachers to
share best practices, engage in professional dialogue, and engage in peer coaching, resulting in a positive
impact on their teaching effectiveness. Furthermore, implementing the Tut Wuri Handayani model promotes
a sense of ownership and autonomy among teachers, who are actively involved in their professional
development process. This approach acknowledges each teacher’s unique strengths and challenges and tailors
support accordingly, leading to increased job satisfaction and motivation. The Tut Wuri Handayani
supervision model offers a comprehensive framework for enhancing teacher competence by providing a
structured and supportive environment for professional growth. Its implementation has the potential to
improve the quality of education by empowering teachers and equipping them with the necessary skills to
meet the evolving needs of students.
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