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1. INTRODUCTION

Digital literacy is very important for the teaching and learning process in today’s digital era. Digital
literacy includes a variety of abilities that can be obtained through technology. This phenomenon requires
teachers to have the special ability to search, interpret, evaluate, apply, communicate, and produce information
from all digital sources [1], [2]. Therefore, the skill that must be mastered in the 21st century is digital literacy
[3]-[7]. By having digital literacy, teachers are expected not only to be able to operate digital tools and devices
but also to encompass a set of knowledge, skills, and attitudes necessary for functioning in the digital age [8].

Gilster [9] first introduced the term digital literacy in the late 1990s as: “the ability to understand and
use information in multiple formats from a wide range of sources when it is presented via computers.” Digital
literacy encompasses numerous complex cognitive, physical, sociological, and emotional abilities that are
necessary for users to effectively participate in digital contexts [1]. Hockly [10] suggested that digital literacy
consists of four overlapping skill sets corresponding to four main areas: language, information, connection,
and redesign. Additionally, digital literacies are fostered by using or creating multimodal texts that integrate
text, images, and audio in varied and flexible ways. Koltay [11] stated that digital literacy refers to the efficient
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utilization of information and communication technology (ICT), which focuses on the teachers’ use of digital
media in the English as foreign language (EFL) teaching and learning process. Furthermore, there are eight
dimensions of digital literacy: function skill, creativity, critical thinking, communication, culture, finding
information, collaboration, and e-safety [2].

Several studies have also been conducted on digital literacy practices in English language teaching.
The studies show the implementation of digital literacy in the teaching-learning process. Teachers in the
English program were very confident in using digital technology to support their teaching inside and outside
their classrooms [12]. Harris [13] stated that integrating digital literacy activities to promote language learning
and digital literacy acquisition could address four aspects: utilizing fundamental digital skills to create and
communicate information, identify and evaluate data, and solve problems. Akayoglu et al. [14] found that pre-
service teachers' conception of digital literacy includes multiple levels, including knowledge to use, critical,
creative, and collaborative use. Rinekso et al. [15] also reported that students conceptualized digital literacy as
a soft skill to manage digital information, including searching, understanding, evaluating, creating, and sharing.

Digital literacy is challenging to implement in the classroom. Teachers must incorporate digital
literacy into their curriculum, programs, and lessons [13]. Teachers’ actions in the classroom are based on their
beliefs [16]. Teachers should be aware of their beliefs related to their teaching situation, so it is related to the
digitalization that has reshaped the instructional activities in the classroom [17]. Therefore, teachers' ideas
towards digital literacy are vital for guiding their instructional practices. Teachers' beliefs serve as the filter for
instructional decisions and behaviors, based on their assumptions about educational challenges [18]. Beliefs
appear from the perspective that what teachers feel succeeds in making a plan for teaching and learning
activities [19]. Beliefs are from the teacher's experience to benefit the teacher in deciding on future activities.
Beliefs are also important in preparing the teachers’ teaching strategies that influence teachers’ well-being,
creating a good atmosphere, motivation, and ability [20]. Individual beliefs are crucial to the successful integration
of digital literacy in the classroom, influencing teachers' decisions to integrate digital literacy [18], [21]-[23].
Furthermore, Ertmer [24] claimed that teachers' beliefs are the most important element in technology use.

Ajzen [25] promoted the theory of beliefs, namely the theory of planned behavior (TPB). The belief
clusters classified into three categories: behavioral, normative, and control. The first belief, behavioral belief,
is a person’s assumption of a behavior’s values (positive behavior). In contrast, normative belief is the
assumption that certain individuals, groups, or the environment endorse a particular action. Lastly, control
belief relates to an individual’s impression of the difficulty or ease of undertaking desirable behaviors. Taylor
and Todd [26] developed the TPB into decomposed theory of planned behavior (DTPB). It was developed to
define more specific categories of characteristics offered at TPB. The DTPB breaks down behavioral,
normative, and control beliefs into smaller categories so they can be studied more thoroughly. The DTPB
provides more specific information and interpretations for each category [26]. In DTPB, the factors of attitude,
subjective norm, and perceived behavioral control are decomposed into the lower level of belief constructs.

Furthermore, several studies on teachers’ beliefs in digital literacy demonstrated that teachers' beliefs
influenced their decisions on whether or not to integrate digital literacy [21], [27], [28]. Sadaf and Jhonson [28]
used the TPB to analyze in-service teachers' perceptions about integrating digital literacy in an online master's
program of curriculum and educational technology. Teachers’ integration of digital literacy was related to their
behavioral, normative, and control beliefs. However, the findings did not associate with the teachers’ practices
in integrating digital literacy. Chien et al. [21] investigated the beliefs of high school science teachers about
integrating technology. Teachers’ beliefs indicated that science teachers’ intentions to integrate technology
were largely influenced by their belief systems. The findings demonstrated that attitudes about utility,
simplicity of use, and compatibility influence human intentions to integrate digital technologies. Bordalba and
Bochaca [27] investigated how parents and teachers felt about adopting digital technology to aid education
inside and outside the classroom. There was a positive relationship between what teachers believe and what
they practice. Teachers used digital tools when it was convenient for them to do so in this way.

Studies related to teachers’ beliefs and practices have been extensively conducted. However, there has
been limited investigation into teachers’ beliefs and practices in integrating digital literacy in EFL classrooms.
Although there have been many studies on the practice of digital literacy in EFL classrooms [14], [15], [29]-
[31], those that examine beliefs and practices of digital literacy are still rarely carried out. Based on the studies,
the issue of EFL teachers’ beliefs and practices in integrating digital literacy into the classroom is chosen to
fill the gap under the theme. However, there is a dearth of this topic among EFL teachers in the context of
higher education in Indonesia, particularly in Lampung. Thus, the aim of this study was to evaluate the beliefs
and practices of EFL teachers in integrating digital literacy into the classroom. The present study investigates
EFL teachers’ beliefs based on the DTPB proposed by Taylor and Todd [26] to examine teachers’ beliefs about
the teachers’ decision to integrate digital literacy and teachers’ digital literacy practices based on the digital
literacy dimension proposed by Hague and Payton [2]. The research questions are formulated as: i) what are
EFL teachers’ beliefs in integrating digital literacy into the classrooms; and ii) what are the EFL teachers’
practices for integrating digital literacy in the classrooms.
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2. RESEARCH METHOD

This study is designed as a case study aimed at examining EFL teachers’ beliefs and practices in
integrating digital literacy into the classroom at the university level. A case study is a qualitative methodology in
which the investigator investigates a case through extensive in-depth data gathering containing numerous sources
of information obtained through diverse methods [32]. The subjects of this study are four EFL teachers from three
universities in Lampung, Indonesia. The subjects are chosen using a purposive sampling approach. The following
are the criteria for selecting informants; i) EFL English teachers with more than five years of experience;
ii) incorporating digital literacy and computer proficiency into teaching-learning instruction; and iii) participating
in technology or digital literacy-related professional development. The instruments of the study were the semi
structured interview, observation, and document analysis. All of these instruments were validated by two experts
in ELT. This study employed the steps of data analysis from Miles et al. [33] which were carried out in three
concurrent flows activity: i) data reduction; ii) data display; and iii) conclusion drawing. For validity, the
trustworthiness of the data was obtained by cross-checking the data from three instruments and member checking.

3. RESULTS
3.1. Teachers’ beliefs in integrating digital literacy in English as foreign language classrooms

This study investigated the beliefs of four EFL teachers, based on the DTPB. These beliefs include
behavioral, normative, and control beliefs. Data was obtained from interviews, observations, and documents.

3.1.1. Behavioral beliefs

Perceived usefulness, ease of use, and compatibility are three factors that can be used to classify the
implications of behavioral beliefs. Regarding the perceived usefulness, the participants believed that digital
literacy is the ability to use digital technology to leverage sources to learn English, effectively communicate
with students, find digital materials, facilitate students' critical thinking, and enhance creativity in teaching.
The teachers believe integrating digital literacy in the classroom will enhance students' ability to find, analyze,
evaluate, and communicate information. In addition, teachers found that much information was available on
the Internet, but not all information was reliable. Comprehensive and diverse information forces teachers to
analyze and critically reflect on the information they receive.

“Digital literacy is the ability to use information and communication technologies to find, evaluate,
create, and communicate information, requiring both cognitive and technical skills.” (EK)

The teachers believed that the ease of use of digital technology would influence them to integrate digital
literacy. The teachers did not find any big problems integrating digital literacy because they were familiar with
the digital technology. Teachers believe that the use of digital technology will make it easier for them to support
learning activities. In this sense, students have the flexibility to broaden the range of their learning resources.

“I think that the media are very familiar to them. So, | thought I did not have any difficulties using
these media. So, | choose the simple one that is easy to teach or use in the learning process.” (NG).

The integration of digital literacy is also compatible with EFL teaching. Therefore, the use of digital
technology supports EFL teaching and makes it effective and efficient in teaching EFL. The use of digital
technologies during teaching and learning requires teachers to develop such material, having a lot of contact
with multimedia materials. In this sense, the teachers provide the students with texts, images, audio, and videos
to create a comprehensive understanding of the related materials.

“| think using digital technology would help me as a teacher to deliver the material to the students
who are in this effectively, especially during this pandemic.” (SY)

3.1.2. Normative beliefs

All the participants reported that the decision to adopt digital literacy in the classroom was the support
of their peers and superiors. Teachers claim that peer help is the motivation to promote digital literacy. In this
case, teachers can help each other whenever they encounter obstacles. With different ages and experiences,
peer support is needed to achieve learning goals that match current needs.

“We are as the lecturer at the university and have a WhatsApp group. So, we commonly share our
problems and difficulty in that WhatsApp group and my colleagues will post or will share what they
know about the problem and how to solve this.” (SY)
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“My colleagues have given a big support thing in integrating digital literacy. | can get an example
of an LMS (learning management system). We are discussing how to use it. It is one of the examples
supported by our colleagues.” (NG)

All participants agreed that the campus facilities and the support of peers played a crucial role in
integrating digital literacy into the EFL course. Support from the campus is obviously crucial for integrating
digital literacy into EFL classes. For example, teachers believed that LMS and internet facilities that teachers
and students could access were a form of support provided by the campus. The campus also gave training and
shared information about the digital updating application. Furthermore, data from interviews show that support
from campus principal plays an important role in adopting digital literacy in the classroom.

“Yes, of course, the first time when we get the LMS system, we have instructed by video on YouTube
so0, between students and lecturers and we can get easier to access the LMS system. And | think that
it is one of the knowledge areas here, how to use the LMS as the first one.” (NG)

3.1.3. Control beliefs

This study found that control beliefs consist of self-efficacy, resource availability, and technology
availability. One of the teachers noted that the students' confidence in utilizing digital technologies had an
impact on the degree of integration. The teacher chose the most practical delivery method for his topic because
it was more suitable to preparing. In addition, he is more equipped to deal with challenges and impediments
that arise during teaching and learning activities.

“Okay, the first thing | need to do is that | have to be familiar with digital technology first. So, if |
am not familiar with the apps that | am going to use in my classroom. It will be awkward for me, or
it would be unuseful for me, and my students.” (SY)

The resource of facilitating condition influenced the teacher to integrate digital literacy into the
classroom. All of the participants believe that there is a staff who will help the them if they have some problems
related to the use of digital technology. They believed that the campus provides some staff to help the teachers
if they have troubles. In addition, the teachers can contact their IT staff on campus.

“We can say that the staff will always help us. When we have a problem, they are, for example, we
have a problem to use or to our learning management system. | can invite the staff to help me solve
the problem, but this may be especially for LMS.” (NG)

Furthermore, technology facilitation conditions are defined as conditions in which technology
facilitates integration. In this case, the interview results reveal that the availability of technology, such as device
accessibility, connectivity to learning applications, and reliable internet connections, are key components of
integrating digital literacy. The teachers believed they could easily integrate digital literacy because of the
availability of adequate facilities provided by the campus. Therefore, teachers need digital literacy to best use
the campus's digital tools. In line with the availability of complete facilities, teachers also believed that using
digital devices in learning gives them more excellent opportunities to integrate digital literacy in the classroom.

“We have very good internet connections. It is free for students and lecturers. For the lecturer, we
can use our institutional email and password. That's the first one and also our study program
provides us with an LCD projector to help us providing like hybrid learning or Blended learning,
they provide us with a system.” (SY)

3.2. Digital literacy practices of English as foreign language teachers

This study found that EFL teachers employ digital technology for a wide range of purposes, including
functional, creative, critical thinking, cultural understanding, collaboration, communication, and e-safety.
Word processing, spreadsheets, online learning management system (LMS), social media, presentation
software, and video conference platforms are just a few of the applications utilized to teach functional skills.
Additionally, teachers leverage tools such as Microsoft PowerPoint, Prezi, and Canva to aid students in
enhancing their creativity. Evaluation and critical thinking are fostered through the use of internet articles and
videos. To facilitate cross-cultural understanding, informative websites and digital tools like YouTube are
frequently employed. Students are encouraged to engage in discussions about their assignments, projects, and
group work through a variety of platforms such as WhatsApp Groups, Zoom, Google Meet, and Google Docs.
Furthermore, teachers assist students in locating information from reliable sources and online dictionaries to
prevent plagiarism. Turnitin and Mendeley are also utilized to detect and deter instances of plagiarism.
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The integration of digital technology in the EFL classroom has brought about new opportunities for
language teaching and learning. Digital tools can enhance language teaching by providing students with
authentic and interactive opportunities to use English. This, in turn, can promote language learning and
development as well as enhance critical thinking skills, creativity, and cultural and social understanding. Digital
technology also facilitates collaboration and communication among students. Additionally, it enables teachers
to evaluate students' language skills and give immediate feedback, which can help identify areas where
improvement is needed. However, it's essential to note that e-safety is a concern when using technology in the
EFL classroom; therefore, teachers should teach students about responsible online behavior. A study on EFL
teachers' beliefs and practices on integrating digital literacy into classrooms found alignment between beliefs
and practices. However, EFL teachers face challenges in integrating digital literacy, including internet
connectivity, the ability to use digital technology, and managing students' focus.

Teachers assert that digital technologies offer many benefits, but integrating digital literacy into the
classroom can pose some challenges. The primary obstacle, according to teachers, is poor connectivity. While
every institution has provided an internet connection for all students and teachers, the level of internet
connectivity varies when students are learning from home, as was the case during the pandemic. Additionally,
the teachers and students may not have sufficient knowledge of technology, as it is constantly evolving.
Teachers need to be able to facilitate their students' understanding of digital technology before instructing them.
During online learning, instructors cannot completely monitor what students are doing. Students can get distracted
by opening applications or visiting other websites unrelated to the lecture material while using the internet. The
proliferation of new social media platforms has made it harder for adolescents and young people to focus.
Smartphones, desktops, and laptops offer multiple applications and browsers with several open windows, making
it extremely challenging for users to concentrate on a single website or application without becoming distracted
by another. The summary of digital literacy practices of EFL teachers can be seen on Table 1.

Table 1. Digital literacy practices of EFL teachers in the classroom
Dimension of digital

Teacher Course literacy Activities Source of technology
FJ Advance Functional General activities in teaching Virtual Class, WhatsApp, Zoom Meeting,
writing Twitter, Instagram, Microsoft Word,
Microsoft PowerPoint, and Canva
Finding information Facilitating students to find the Trusted website
articles
Creativity Canva and Prezi
Critical thinking YouTube
Collaboration Discussion group Google docs and Breakout room
Cultural understanding YouTube and website
Communication Share the information WhatsApp Group
E-safety Facilitating the students to use Turnitin and Mendeley
reference manager and plagiarism
checker
SY Reading Functional General activities in teaching Microsoft Word, PowerPoint, Microsoft
for general Excel, Zoom Meeting, and Canva
purpose Finding information Facilitating students to find the Online dictionary

NG Paragraph
writing

Creativity

Critical thinking
Collaboration
Cultural understanding

Communication

E-safety
Functional

Finding information
Creativity

Critical thinking
Collaboration

Cultural understanding
Communication
E-safety

difficult word

Facilitating students to make a
summary of the reading into an
infographic

Facilitating students to analyze text
Discussion group

Facilitating students to read the
short story

Sharing the material and
information

Credit the author

General activities in teaching

Finding the journal articles
Making video presentation
Analyzing the articles

Discussion group

sharing the digital information
Checking the students’ assignment

Canva

Internet/website
Breakout room in zoom
Internet/website

WhatsApp group

Plagiarism checker

LMS, Google meets, WhatsApp,
PowerPoint, and YouTube
Internet/e-journal

Video Presentation
Internet/website

WhatsApp Group

WhatsApp and LMS
Plagiarism checker/Turnitin.
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4. DISCUSSION

Teachers’ beliefs about the use of digital literacy can reveal teachers’ intentions to adopt or
discontinue the integration of digital literacy in education because teacher behavior is influenced by teacher
beliefs [34]-[38]. Furthermore, since the decision about students, classroom, and materials to be taught are
influenced by the teacher’s beliefs [39]; thus, the dedication and decision to integrate digital literacy into the
classroom may be influenced by teachers’ attitudes about digital literacy. The goal of this study was to evaluate
the behavioral, normative, and control views of English teachers towards digital literacy.

Concerning the results of the previous section, the results showed that the teacher had strong beliefs
about digital literacy integration, which was reflected in their classroom. In this sense, the way of teaching
depends on the teacher's beliefs about the notion of digital literacy and its attached value to performing the
behavior in the educational context. The recognition of the valuable aspects of digital literacy was particularly
characterized by the notion of value beliefs, including usefulness, easiness, and compatibility to perform a
specific behavior [28], [40]-[46].

The finding of the study indicated a positive attitude toward digital literacy as competence to perform
digital tools effectively and appropriately based on educational needs. Valuable beliefs involve the perceived
significance of specific objectives and opportunities [37]. Teachers' beliefs regarding technology are based on
whether or not they think technology can help them achieve their instructional goals [38]. Furthermore, the
teacher considered the degree of positivity benefits when deciding to perform a particular action in the
classroom. In this sense, the teacher valued digital literacy to address professional needs, such as: facilitating
instructional practices and creating customized instructional materials. This result was also similar with the
findings of a previous study, which concluded that digital literacy facilitated the teaching and learning process
by utilizing digital resources and providing students with abundant access to online learning materials [28]. In
addition, digital literacy increases the capacity to assess and validate digital content, which supports people in
producing content by incorporating a wide range of old knowledge into relevant novice combinations [1].

Regarding on the perceived usefulness of integrating digital literacy in the classroom, the participants
believe that digital literacy is the ability to use digital technology to utilize sources to learn English, effectively
communicate with students, find digital materials, facilitate students' critical thinking, and enhance creativity
in teaching. In line with Sadaf and Johnson [28], the results showed the potential and opportunities afforded
by digital usage become a crucial factor for teachers. In addition, the study found that teachers' beliefs on
perceived ease of use mediated how teachers defined the value of digital literacy. The teacher explained that
the ease of using digital media facilitated the teaching and learning activities. These happened due to the
redundant sources aligned with pedagogical aspects, which are easy to access and implement and simple to
perform. Teachers are more likely to use technology due to the ease of use of current tools to facilitate the learning
process [38]. The integration of digital literacy is also compatible with EFL teaching. Therefore, the use of digital
technology supports EFL teaching and makes it effective and efficient in teaching EFL. This finding coincides
with the previous studies which conclude that digital literacy can support EFL teaching [13], [17], [47].

Regarding normative beliefs, two characteristics revealed the influence of support from colleagues
and principals on the successful use of digital literacy. This finding is reinforced by a prior study that found
that administrators' personal support affected teachers' beliefs [42]. This finding suggested that instructors were
integrating digital literacy into the teaching and learning process when their administrators provided support.
It is believed that colleagues' support influenced teachers' use of digital literacy, particularly in instances
involving rising challenges, by providing discussion and guidance with digital usage. Meanwhile, there was a
need for more support from relatives in order to discuss terms of technology strategy solutions [28]. In this
sense, teachers use materials, tools, and media when someone is willing to explain the process and offer support
when obstacles arise. Elements that influence the teacher's decision-making activities are colleagues, relatives,
and the surrounding environment [48]. Teachers' perceptions are influenced by co-workers and school
principals' encouragement to incorporate digital literacy into the curriculum. Administrators, including
principals, staff and other instructors, have varying levels of support, which is critical to the successful
integration of digital literacy. The teachers noted that they integrated digital literacy into the classroom because
of the support from institution to perform a particular behavior. In this matter, the teacher stated that the
technical support and assistance significantly influenced the successful integration of digital literacy. The
teachers who participated in this study explained that there was a community for sharing and communicating
the newest pedagogical approach and tools that could be implemented in the classroom. This finding implied
that teachers were more likely to integrate digital literacy into teaching and learning practices because of their
colleagues' support. Schools and administrators share a vision for technology-enabled learning, teachers tend
to adopt the same vision to implement it effectively [28].

Regarding control beliefs, the factor that affected the integration of digital literacy was self-efficacy,
the availability of resources, and technology. Self-efficacy means an individual's belief in his/her ability to
organize or implement action to produce the desired outcomes [49]. Digital literacy includes competency in
finding, processing, producing, and communicating using digital media appropriately. Teachers must be

English teachers’ beliefs and practices in integrating digital literacy in the language ... (Much Deiniatur)



1248 O ISSN: 2252-8822

confidently digital literate to integrate digital literacy in the classroom. Although understanding of technology
is necessary, it is insufficient if teachers lack the confidence to use it to support learning [50]. Drawing on the
conclusion from the findings about self-efficacy, the teacher indicated having high confidence in integrating
digital literacy in the classroom. This positivity influences the novelty of teaching strategies in a digital
environment that teachers are ready to implement. Focusing on the teaching process, teachers demonstrate their
ability to utilize, implement and manage digital tools to deliver content in class by creating active learning
where students engage effectively in overcoming challenges through teamwork or collaboration. In addition,
the use of various online applications to support learning activities shows the confidence of teachers to carry
out various digital platforms effectively. People with high confidence tend to put more effort and solve
problems requiring creative thinking more effectively [51]. Further, a particular attitude's successful
performance relates to the teachers' confidence or self-efficacy [52].

Related to the factors that influence teachers' decisions, another dimension that contributed to digital
literacy integration was the availability of resources and technology. In this sense, the facilities from institution
affected teachers' decisions to integrate digital literacy in teaching, for instance, by organizing workshops or
training focused on personalized professional development [53]. Furthermore, the administrators were required
to provide easy access to technology and resources, such as computers, LMS, computer labs, and reliable
internet connection. In particular, the results indicated a mutual relation between teachers' beliefs and learning
practices when the campus context had similar beliefs.

The implication of teachers' beliefs in educational practices showed that positive beliefs were
translated using various instructional media. In this sense, the teacher used technology to enact his values and
beliefs and feels comfortable using digital literacy. Furthermore, the results of this study indicate that teachers'
strong belief in integrating digital literacy is reflected in teaching strategies and learning processes. Teaching
strategies are related to instructional decisions about technology supporting learning [54] and transforming
learning from a pedagogical perspective [18]. Furthermore, in line with the finding of this study, several
practitioners have mentioned the impact of beliefs on the teaching and learning process. Teacher beliefs are an
important aspect of the teaching and learning process, such as deciding principles in the classroom [37],
influencing instructional decisions [54], shaping classroom practice [21], and facilitating technology
integration practices [55]. Despite positive intentions to use digital literacy being significant predictors of
teachers' decisions, certain factors often influence the intentions.

In addition, the participants reported having no difficulties with functional skills in digital literacy for
English instruction, such as word processing, spreadsheet, presentation, LMS, picture editor, and messaging
platforms. Other aspects of digital literacy for English language teaching include collaboration and creativity.
Collaborative activity can be done using various online tools. As explained before, online collaboration
supports the development of digital literacy [56]. Focusing on creativity, teachers made the digital material
creatively [57]. Several studies suggested digital composition, which integrated multimodal forms in writing
activities [58], [59]. Finally, the participants used the video-sharing platform to teach culture [60]. It was
reported that teachers joined social media, messaging services groups, and YouTube channels [61]-[63]. The
digital technologies have become an integral part of our life as part of digital culture [64]. Therefore, digital
literacy training is needed to improve teachers’ digital literacy [14].

In terms of how participants utilize digital tools, the results correspond to the elements and dimensions
of digital literacy [65], [66]. Participants made effective use of digital technologies when participating in
activities using digital tool, such as searching, analyzing, comprehending, validating, creating, and sharing.
They also utilized digital tools for explicit purposes, such as Canva for creativity, Google Docs for
collaboration, WhatsApp for communication, Turnitin for e-safety, Google to find information, and YouTube
for learning culture. In terms of the participants’ motivations for using digital technologies, this study echoes
the findings of prior research, e.g., the use of social media to learn English. In previous studies [62], [67], the
use of video for intercultural understanding [60], messenger (WhatsApp) for collaborative learning [68], [69],
teleconference apps (Zoom) for language learning [70], [71], and software to avoid plagiarism [72], [73]. There
are certain restrictions on how broadly this study's findings can be applied. For instance, this study was highly
contextualized and concentrated on a small, homogeneous group of participants. As a result, as in other
circumstances, the findings of this study cannot be generalized. Moreover, various people may have different
ideas about what digital literacy is. Different digital tools may have different functions and different tool kinds.
Depending on the student and the classroom environment, there are several potential difficulties for teachers
when integrating digital skills into the classroom.

5. CONCLUSION
Several studies have demonstrated the positive impact of teachers’ beliefs as a result of their
significance in determining classroom practice. However, teachers’ beliefs about digital literacy are still
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limited, especially in the context of teaching English. This study provides a thorough explanation of teacher
beliefs: behavioral, normative, and control beliefs regarding the integration of digital literacy in English
classroom settings. Teachers promote the development of 21st century skills, such as the ability to
communicate properly, think creatively, solve problems intelligently, and develop critical thinking. In addition,
the moativation of teachers to integrate digital literacy prepares students for 21st-century skills. However, the
normative and control beliefs of teachers suggested that external and internal factors may provide feasibility
challenges. This suggests that institutions have a large impact on the likelihood of adopting digital tools in the
classroom. External elements, such as access to digital devices, internet connectivity, and learning programs,
are the biggest challenges for teachers trying to integrate digital literacy into the classroom. However, the most
significant factor is the teacher’s ability to effectively utilize resources and media to fulfill teaching-learning
objectives. Therefore, this research can provide input to institutions to provide learning technology facilities
and continuous professional development for teachers in integrating digital literacy in the classroom.
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