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1. INTRODUCTION

In English as a foreign language (EFL) teaching, there is an increasing interest in developing
instructional media use for teachers. The reason is simple, instructional media are believed to play a
significant role in building students learning enthusiasm and motivation [1], [2]. Thus, nowadays, it seems
necessary to transform dull EFL classrooms focused exclusively on traditional learning sources into lively
and vibrant EFL classrooms with diverse learning inspiration [3]. Various instructional media are thus
interchangeably used and introduced to students [4]. Hence, teachers must be capable of using suitable
instructional media in different EFL classroom contexts.
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Sukmahidayanti [5] argued that earlier studies found that many teachers have problems in
implementing instructional media because they believe using them is costly. Furthermore, Utami [4] has done
comparable studies on teachers’ views and practices in EFL classrooms. Teachers' beliefs also influence
teachers’ success because they give direction for implementing a reform based on their professional
practices, principles and experiences during the teaching process [6]. The teachers’ belief also an influence
their use of various classroom strategies and media [4].

In discussing teachers’ beliefs, the literature noted that they are ideas from teachers themselves
about how teaching should be done, which includes core and peripheral beliefs [7]. Therefore, belief is a
critical component in the educational process’ growth and development in the classrooms [8]. It helps
teachers provide direction on how to use effective and professional responsibility in their teaching practices
[9]. Teachers’ beliefs shape their perceptions of whether or not they need to enhance their teaching and how
they will cope with challenges in implementing their teaching strategies [10]. It means that teachers are
willing to learn more about their students, the material being taught, and the methods they might use to
improve their teaching [11]. Teachers integrate their beliefs when designing a plan that includes media,
approach, and material.

According to Harmer [12], teachers can utilize several types of instructional media to organize
instructional activities and facilitate students in achieving instructional goals. Firstly, it is the students
themselves; the students are “the classroom’s most valuable resource” [12]. Secondly, realia or outside-the-
classroom objects and teaching props are used for teaching and learning purpose [13]. They can be used to
begin a lesson or explain a concept. Next, pictures or graphic materials used by teachers to interact with their
students include drawings, cards, charts, graphs, posters, and cartoons. In addition to this, Harmer [12]
explained that pictures could be used in a variety of ways, such as drilling, communication, comprehension,
decoration, prediction, and discussion.

The other common media type are course books and boards [13], [14]. The coursebook contains
printed content or verbal information that the teachers can use as a basic instruction guide. In contrast, boards
include chalkboards, blackboards, whiteboards, and interactive whiteboards. Another instructional media
type is overhead projectors that enable students to view contents in transparent projection in front of the
class. Flipchart consists of many sheets of paper that are used to write some key remarks during group
discussions. Finally, there is computer-assisted presentation technology. This media incorporates both audio
and visual elements. Teachers may communicate significantly more knowledge to students by using
computer-based presentation technology, also known as multimedia presentation [15]. Teacher beliefs are
judgments we make about ourselves, others, and the world, and they are most commonly classified into two
major views: knowledge transfer and reflective practice/learning facilitation [16]. They are subjective
perceptions based on observation of an actual sense of reality [17]. Furthermore, belief is essential in the
teaching process since it is formed by academic optimism and evolves into personal judgment [18]. Beliefs
emerge gradually but steadily over time.

Regarding teachers’ beliefs, Chamorro and Rey [19] clarify that teachers’ actions and decisions in
the classroom were influenced by their views. Teachers’ beliefs can be divided into five groups, all
interconnected: attitudes about students and learning, teaching beliefs, curricular perspectives, learning to
teach beliefs, and beliefs about oneself and the nature of teaching [20]-[21]. According to Donnell and
Gettinger [22], teachers’ acceptability and attitudes about school change are influenced by their self-efficacy
and professional development. They serve as a filter through which teachers explain new knowledge and
greatly impact on how they educate. What teachers do in the classroom does not always reflect their ideas.
Regardless, the impact on their teaching decisions and how they learn during their language teaching
program is significant. Then, teachers may favor a specific way because it fits their personality [23].

Similarly, Davies et al. [24] noted that the teachers’ beliefs, characteristics and school contexts
resulting the different type of teacher instructional practices applied in the classroom atmosphere. During
those experiences, teachers participate in various self-construction activities and enrichments, creating an
insightful teaching experience with their students [25]. They assert that the assimilation of culture helped
shape these perspectives. Mansour [26] divides experiences into two categories: formal and informal. The
formal experience is represented by the official teaching received by teachers at schools or universities.
Meanwhile, the informal experience of teachers is shown by their daily life interactions, which may modify,
help, contest, or adapt their beliefs and responsiveness.

Kissau et al. [27] are among the researchers who have found a link between teachers’ beliefs and
their instructional techniques. They looked at 222 teachers’ preexisting conceptions about teaching and found
that they differed. The findings revealed that teachers with ten years of classroom experience had strong
opinions on the relevance of grammar instruction. Meanwhile, teachers with less experience focused more on
syntactical procedures, which stifled the development of verbal skills. Yook [28] further found that teachers
have strong opinions about teaching and learning. They serve as knowledge transmitters, disseminators, and
filters for first-hand information, ensuring that established beliefs are confirmed rather than challenged. Thus,
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teacher education and professional learning mechanism during those processes should not restrict teachers
from altering their beliefs if these shifts are indispensable for their professional growth [29]. Instead, teacher
education programs should understand how teachers form opinions and how these ideas influence their
teaching principles and practices [30].

To summarize, previous research has revealed that training courses, learning experiences,
professional development, teaching experiences, and teaching styles all influence teachers’ beliefs. Teachers
rely on their prior views to teach and learn, and these beliefs impact what they learn and how they learn
during their teacher education. In addition, changes in the learning environment have an impact on teachers’
identities and teaching methods as well [31]. Consequently, what teachers understand about specific changes
in English language education and what they believe about those changes is strongly linked.

However, there is a dearth of research on how English teachers, especially those in Aceh, Indonesia,
use instructional media in their classrooms. One of the influential factors appears to be teachers’ beliefs [32],
yet little is known about their beliefs and practices on this matter. Moreover, more research has yet to explore
their views on this matter. English is regarded as a foreign language in Indonesia. To acquire a better
understanding of the specific developments in English language education, it is necessary to investigate
instructors’ attitudes toward teaching a foreign language. Understanding teachers’ views help shape students’
learning by providing evidence for their thinking, as well as classroom practices, instructional styles, and
professional development ideas [33]. Hence, this research specifically examined Acehnese teachers’ beliefs
toward instructional media and its technology in the classrooms. The questions to be answered are: i) how do
English teachers in Aceh use instructional media to teach in their classrooms; and ii) what are their beliefs on
utilizing instructional media to teach in their classrooms.

2. RESEARCH METHOD
2.1. Design

This study used qualitative research design with phenomenology approach as it seeks to find
answers on how English teachers in Aceh use instructional media to teach in their classrooms as well as their
beliefs about using instructional media to teach in their classrooms. In this case, the qualitative research is
useful to provide a detailed explanation of the unique phenomena and elaborate on the participants’
experiences and views or voices of the participants.

2.2. Participants

The research participants were selected through a purposive sampling technique [34]. To ensure the
participants met the criteria we set, we conducted a pilot study by interviewing the prospective participants
using the snowball sampling method and preliminary observations by asking them to send video clips of
them using instructional media in English language teaching in classrooms. We looked for participants who
had at least four years’ experience teaching English at Islamic secondary schools across Aceh, and had
graduated from the Department of English Language Education of the two most prestigious public
universities in Aceh; Universitas Syiah Kuala and Universitas Islam Negeri Ar-Raniry Banda Aceh.
Participants should have used instructional media with students in the classrooms and be willing to
participate in this study. Subsequently, we purposively selected six Islamic junior high school teachers across
Aceh willing to participate in this study. As a result, they are all female teachers from the Islamic Junior High
School No. 2 Banda Aceh, Islamic Junior High School No. 7 Banda Aceh, Junior High School No.2 Aceh
Besar, Junior High School 4 South Aceh, Junior High School 11, Nagan Raya, and Private Junior High
School in West. The teachers participating in this study were between 26 and 32 years old.

2.3. Instruments
2.3.1. The observation

To collect the data, two instruments were employed; they were participant observations and in-depth
interviews. For the first research question, participant observation technique was used to create an
observation sheet to collect data on how teachers use instructional media when teaching English in the
classroom. Here, we observed and recorded the classroom condition, the number of students in each class, the
classroom facilities, and the steps or process of teaching done by each teacher from beginning to end by
paying special attention to the media they used. In terms of data collections through observations, each
teacher was observed in two-class meeting sessions at their respective schools to observe the instructional
media they utilized in teaching.
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2.3.2. The interviews

For the second research question, in addition to the participant observations, we developed some
main questions for the in-depth interviews to inquire about the teachers’ beliefs, practices, and reflections on
the use of instructional media in their classrooms. Probing questions were asked to further elicit more
information about their responses. Six teachers from secondary Islamic junior high schools across Aceh were
interviewed. Each participant was interviewed by phone for approximately 45 to 60 minutes. Meanwhile, in
relation to data collection from interviews, each teacher was questioned further about their perspectives,
experiences and reflections on using instructional media to teach English in their classes. The interviews
were conducted in Indonesian and English. They were recorded while interviews were taking place and the
recordings were later transcribed.

2.4. Data analysis

Both data from the observations and interviews were analyzed using Creswell’s procedures [41],
which included preparing and organizing the raw data ranging from the notes in the observation sheets and
interview transcripts, coding and analyzing the data, interpreting the significance of themes. In the following
subsections, the findings from the observations and interviews are presented concurrently to supplement the
findings for each research question. When analyzing the data, we qualitatively coded the English teacher
from Islamic Junior High School No. 2 as TCL1, the English teacher from Islamic Junior High School No. 7 as
TC2, the English teacher from Junior High School No. 2 Aceh Besar as TC3, the English teacher from Junior
High School 4 South Aceh as TC4, the English teacher from Junior High School 11 Nagan Raya as TC5, and
the English teacher from Islamic Private Junior High School in West Aceh as TC6.

3. RESULTS AND DISCUSSION
3.1. Results
3.1.1. Using instructional media to teach English in the classroom

Based on our observation, in the opening activity of the class, TC1 and TC2 directly presented the
instructional media in the classroom. For instance, TC1 used illustrations, flashcards, and a whiteboard to
teach about the past tense. TC1 informed that her choice of instructional media depended on the topics, as
extracted from the interviews in E1:

EIL “I use instructional media depending on the topic that | teach. Sometimes | use a laptop or
slides when teaching ‘text-types’. But when | teach ‘grammar’, using flashcards or visuals is
easier, so it depends.” (TC1).

In the first observation, TC1 spent about 20 minutes explaining the use of past tense by using
pictures of human activities. She instructed the students to look at the pictures depicting past tense actions,
such as regular and irregular verbs of “purchase” to “bought’, “play” to “played”, and “is” to “was”. She
made use of the whiteboard to deliver and present more information and examples concerning the past tense
to her students as the medium.

In the next meeting, which was still about the topic of using “past tense”, TC1 continued to use the
whiteboard and flashcards to teach her students. When students became confused, TC1 used the pictures to
re-explain the simple past tense and added more examples on the whiteboard. Then, she used flashcards to
help her students learn about the simple past tense. For example, the phrases “yesterday” and “last night”
were put on two flashcards, one of which was prepared by TC1. She used flashcards to teach the students
about time signals (yesterday and last night).

On the other hand, TC2 was more dynamic in using a variety of media. In the first observation, she
used visuals to teach noun phrases in descriptive texts. She prepared the media and showed it to her class. In
the second observation, she continued to teach noun phrases in descriptive texts, but this time she showed
pictures to her students using a liquid crystal display (LCD) projector and her laptop. She displayed media in
the classroom by setting up an LCD projector and connecting it to her laptop for her teaching and learning
process.

Furthermore, TC2 used pictures to teach noun phrases in the first observation. She reviewed the
material and gave examples of using pictures to build a noun phrase. For instance, TC2 taught her students
about adjectives and showed them how to make adjective phrases using pictures. She instructed her students
to examine the images to determine the appropriate descriptor carefully. When her students had difficulty
with the topic in the primary activity, TC2 re-explained and provided further examples TC2 presented the
slides, including images of “my teacher, my friends, my headmaster, and chairman”.

English teachers’ practices and beliefs towards instructional media in Indonesia (Saiful Akmal)



1188 O ISSN: 2252-8822

E2: “Yes, of course, instructional media is important. Teachers, for example, might draw students’
attention by using different kinds of cards, photos, cartoons, charts, and other visual aids. So,
students will be more focused on learning, and they will be more concentrated on learning.”
(TC2).

In the first observation, TC3 used maquettes to teach nouns. TC3 presented the media for the
students in the opening activity. TC3 divided the students to work in groups. TC3 asked the students to
search for other vocabulary for animals, and students could find them in the dictionary. In the second
observation, TC3 presented the media for students in the opening activity. Finally, TC3 taught about
adjectives and employed maquette. TC3 instructed the student to write a simple sentence that describes the
animals in the maquette.

E3: “I asked students to write simple sentences that describe the animals in the maquette. There
are various media today to support learning; we can search on social media or the internet. Also,
there are a lot of applications for language learning on the internet.” (TC3).

For example, during the second observation, TC3 stated that we could bring the city of Mecca to the
classroom but we could use the media and bring Mecca for real to the classroom by showing the video from
YouTube. It is helpful in everything they will learn. It will motivate the student to achieve the learning
objective, attracting their full focus and attention as they become more attractive and livelier. Meanwhile, in
the first observation, TC4 taught greeting with pictures, pictures from textbooks, audio, and video. In the
opening activity, she showed the picture to the students, then she played the audio and video to give a brief
example of greeting. In the second observation, TC4 taught about “Introduce Myself”.

E4: “I played the audio and video to give a detailed explanation of how to do greeting to my
students. In the second meeting, | used the picture in textbooks, and pictures from the laptop that
were projected by an LCD projector to explain the structure and information of the name card.”
(TC4).

TC4 gave an exercise to the students where the students were asked to work in pairs in the first
observation. TC4 also utilized pictures in textbooks, pictures of name cards, a laptop and a projector to show
the picture as the instructional media. In addition, TC4 showed the students an example of a name card with a
photo and personal information for the students. Every pair practiced the conversation of greeting after being
treated by the instructional media. In the second observation, TC4 asked students to make their name cards
by using paper or they could reuse any available paper. The teacher instructed them to make named cards,
stick their photos, and write their names, emails, place/date of births, and name of schools.

In an almost similar way, TC5 used pictures, a dictionary, and a textbook to teach procedure text in
the first observation. TC5 showed the picture of how to do something related to the procedure text.
Meanwhile, TCS also used realia to teach procedure text under the theme “How to make your drink™ in the
second observation. Students brought the tools to make their favorite drink and TC5 checked the tools and
every group of students presented their media one by one.

E5: “I explained the procedure text by using the picture to support the learning process. Then, |
also instructed the students to search the meaning of difficult words in the dictionary.” (TC5).

In addition to using the dictionary, TCS also incorporated a textbook to stimulate students’ ideas
about the topic of procedure text with various options. TC5 did not explain the material by using media in the
second observation, as the learning process and objective were instilled by having students project in making
their favorite drink. Students were asked to bring anything they needed to make their favorite drink. Then,
they worked in group and were given time to do presentations on their favorite drink one by one in front of
the classroom. TC5 instructed the students in groups to make their favorite drink by using the realia (blender,
glass, spoon, and other required equipment). Furthermore, students in groups presented the procedure while
making their favorite drinks and the ingredients used.

In the first observation, TC6 introduced the topic of learning by applying the spinning wheel.
Furthermore, she presented the spinning wheel for students as the main activity. She virtually did not use the
media to explain the learning material. Students were allowed to play the spinning wheel game in the
classroom. The game focused on questions and answers about the introduction in English. During the second
observation, she used pictures, a laptop, and a projector that had previously been shown to the students to
teach family member.
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E6: “I used pictures, a laptop and a projector to teach about family members. Students must
identify the family member using the family tree provided to them. Then, | posted a question-and-
answer session with students on the topic.” (TC6).

3.1.2. Beliefs on utilizing instructional media to teach English in the classroom

The interviews revealed that all teacher participants believed that using engaging instructional
materials in the classroom when teaching and studying English boosted students’ attention. They believed by
incorporating instructional media, they could capture students’ attention and help them to focus on their
studies.

E7: “Using media for student learning creates a more enjoyable classroom environment. By using
media, we can help student in learning. They pay more attention, and when they see the media, the
student’s attention focuses on the media.” (TC3).

In addition to gaining students’ attention and focus, instructional media can also help student
understand more about what they are learning. They believed that using instructional media to achieve the
learning objective could be both effective and efficient. TC2 further commented that instructional media
could help teachers achieve their teaching and learning objectives:

E8: “Media can help teachers connect the students’ prior knowledge to learning objectives. For

instance, when teaching the past tense, I show them pictures depicting various people’s past
activities.” (TC2).

The results revealed that the teachers in these schools had favorable attitudes regarding instructional
media. They believed incorporating instructional material into the teaching process would benefit the
teachers. Additionally, the participants acknowledged that teachers should work on instructional media to
make complex content more accessible to students. Furthermore, as they had said, could enhance students’
interest in the learning process:

E9: “Media usage depends on the content; nevertheless, instructional media is preferable because
it can help students be more engaged in the learning process.” (TC2).

Before using instructional media, teachers must make decisions on which instructional media to use.
TC2 believed that instructional media should be selected depending on the curriculum and subject. TC2 also
stated that selecting instructional material is influenced by the learning style of the students:

E10: “It is sometimes dependent on the learning characteristics of the students. If the students
prefer pictures, then | will use videos. If the students prefer audio, then I will use a radio, tape
recorder, or my own voice.” (TC2).

However, TC6 urged that selecting proper media in teaching is not only based on students’ learning
style, but also determined by the lesson plan or the material required in the syllabus.

E11: “The way | choose the media is based on the material listed on the lesson plan. Like what is
the material | have to teach this time, and then | have to select the proper media for teaching my
students.” (TC6).

Another aspect of the teachers’ belief is that they could teach better if they employed instructional
media. From the interviews, they claimed that teaching become more manageable when instructional media
was practical and fascinating:

E12: “Without the use of media, teaching and learning become more difficult and time-consuming.
The use of media, on the other hand, will make the teaching and learning process more practical
and entertaining.” (TC1).

Several factors also influence their decision when the teachers chose instructional media. From the
interviews, it was revealed that the influences were the students’ motivation and interest. TC1 reported that:

E13: “The first factor that influenced my decision to use media was when observing my students
lack of motivation to learn English. When | asked why, they said that it was because English is a
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tricky subject. This means that we, as teachers, must devise effective techniques to ensure that our
teaching is more attractive and the use of media is one of the strategies.” (TC1).

Furthermore, there are various modifications that teachers must deal with when employing
instructional media. Some factors have influenced the changes. According to TCI1, students’ feedback,
attending seminars or workshops, and self-discovery are all-important:

E15: “Instructional media should be updated based on students’ needs. From students’ feedback, 1
have changed the media for my teaching to accommodate my students better. When | attend a
seminar or workshop or update my instructional media, | gain deeper information. From self-
discovery, | look through some media and find something new, then I choose it.” (TC1).

3.2. Discussion

Based on data analysis from interviews with the teachers, we discovered that the teachers used
pictures, whiteboards, and flashcards to teach English. Similarly, According to Smaldino et al. [36],
photographs are regularly employed instructional media in classrooms to help learning process. Pictures or
graphic elements are a more tangible way of communicating a concept [37]. TC1, TC4 and TC5 first showed
it to the students in the opening and main activities for each of their lessons. TC1 demonstrated how to use
pictures and illustrations to highlight verbal and nominal sentences, as well as past verbs. On the other hand,
TC4 showed the picture to the students to give a brief example of a greeting in English and TC5 taught the
procedure text using the picture and name card before using realia to teach students “how to make your
drink”. In addition, when explaining the lesson to the students, TC1 used a whiteboard to write the material
about simple past tense. The whiteboard and flashcards are two examples of among the visual media that can
draw students’ attention in the class and help them to focus on the lesson. Given the rapid development of
digital services in education, the uses of e-flashcards can be an interactive option for students [38]. The
following activity (exercise) was designed to determine if students had grasped the subject delivered through
these instructional media [39].

Meanwhile, pictures, LCD projectors, a laptop, and the students themselves were used as the
teaching media by TC2 and TC®6. In the first meeting, TC1 used pictures to teach noun phrases and TC6
taught the family tree diagram by using pictures, the laptop and the projector in the second meeting. In the
primary activity, TC2 requested students to create noun phrases using the pictures in each group. Then when
students struggled to develop a concept, the teacher presented an example and instructed them to examine the
picture more closely to construct a noun phrase. In addition, TC2 and TC6 began by preparing the material
for use in the classroom before beginning to exhibit visuals with an LCD projector and a laptop. They then
started to explain, and provide examples. They also used her students as an instructional medium to help
them better understand the materials [40]. This process is deemed as one of the appropriate resources in the
classroom because the samples taken to explain the lesson are the students themselves. The students can learn
more effectively when they directly involved in the process [41].

In terms of the teachers’ belief toward instructional media, all teachers believed that instructional
media helped learners become more enthusiastic about learning English. As a result, TC1 concluded that
when she used instructional material, she can effectively teach. TC2 claimed that the use of instructional
media in the classroom is situational because different lessons necessitate different types of instructional
media. As a result, TC1 and TC2 recommended that teachers should employ instructional media to enhance
the learning process and choose media that is relevant to the content of the lesson. Using instructional
material to teach English will help students in comprehension. Moreover, both TC1 and TC2 agreed that
students’ motivation and interest influenced their instructional material usage. Likewise, Chamorro and
Rey [19] agreed that technology is an effective medium of learning to increase students' motivation. They
also agreed, as informed by TCB6, that teachers believe that technology (i.e., instructional media) as well as
the use of online learning resources can help them achieve successful language learning outcomes. Finally,
all teachers believed that using instructional media would assist achieve their teaching and learning goals.

According to the responses from TCl, TC2, TC3 and TC6, the teachers’ decisions to use
instructional media in the teaching and learning process were influenced by a lack of student motivation and
a change in curriculum. Using instructional media, according to TC1, simplified difficult lessons because it
was a good way to make the class more entertaining, whilst TC3 expected that using instructional media
could help boost students’ motivation and encourages them to provide learning feedbacks, which is very
important for teachers. Modifying the curriculum, on the other hand, required TC2 to use media to achieve
the curriculum’s goals. Furthermore, feedback from students, attendance in seminars or workshops, self-
discovery, and the new curriculum influenced the teachers’ decision to use instructional media. These factors
also shaped their beliefs on the use of instructional media in teaching.
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According to Richards et al. [42], teachers and students should collaborate in the classroom and
teachers should know their students, which serves as an immense basis for students’ development. Likewise,
attending seminars or workshops gave teachers with novel ideas because they gained more knowledge
particularly about instructional media from the events. Grip and Pleijers [43] also noted that the attendance at
workshops and conferences plays a significant role to teachers because it allows them to stay up to date on
external advancements in their profession. As a result, they encourage teachers to apply what they have
learned from the events in their classrooms, particularly when it comes to using instructional media.
Furthermore, TC1 believed that self-discovery had altered the instructional media in her classroom; she
strove to find the media on her own as authentic materials for her teaching, such as in newspapers or on the
internet. Teachers’ self-confidence and self-actualization, as well as the acquisition of skills and information,
are all enhanced by the use of instructional media [44]. The last was the new curriculum and lesson plan
which introduced TC1 and TC6 to new insights into instructional media. It is exemplified by Eshetu’s work
[45], who stated that education is a dynamic process that is constantly changing due to new curriculum
content, teaching-learning techniques, and instructional media technology.

4.  CONCLUSION

In this study, teachers have demonstrated the use of instructional media and how to prepare it in the
classroom before delivering the content. Finally, they requested students to complete some activities based on
instructional media material. It benefits students’ comprehension of the subject matter and increases their
interest in learning. Teachers believe that using instructional material to teach English is advantageous. They
believed that instructional media was important and helpful in teaching and learning process. Students’
motivation and interest in learning are increased when instructional media is used. It also assists and supports
teachers during the teaching process, allowing them to achieve their learning and teaching objectives. As a
result, students will have an easier time comprehending the information. Teachers thus select the instructional
media based on the topic. Some of the variables that can influence teachers’ media selection include students’
feedback, self-discovery, attendance at a seminar/workshop/conference, and a new curriculum. Furthermore,
the participants in this study were only six teachers, and they were only observed twice, resulting in restricted
data for this study. Therefore, future research should include more participants and observation sessions to
uncover potentially more comprehensive and contextual accounts of teacher practice and belief regarding the
use of instructional media in EFL classrooms.

REFERENCES

[1] R. Khothori and N. Suzanne, “Students’ perception on the video used by English teachers as instructional media,” ELITE
JOURNAL: Journal of English Linguistics, Literature, and Education ELITE Association Journal, vol. 2, no. 2, pp. 127-142,
2020.

[2] M. Berlian, R. Vebrianto, and M. Thahir, “Development of Webtoon non-test instrument as education media,” International
Journal of Evaluation and Research in Education (IJERE), vol. 10, no. 1, pp. 185-192, Mar. 2021, doi:
10.11591/ijere.v10i1.21007.

[31 Y. Q. Yusuf, N. Inayah, and M. Mutiarani, “Teachers’ reinforcement: Building students’ motivation to learn English,”
International Journal of Language Studies, vol. 14, no. 4, pp. 105-128, 2020.

[4]  D.N. Utami, “The EFL teachers’ beliefs and their teaching practices,” Okara: Jurnal Bahasa dan Sastra, vol. 10, no. 2, pp. 135—
144, 2016, doi: 10.19105/0JBS.V1012.974.

[6] T. Sukmahidayanti, “The Utilization of Instructional Media in Teaching English to Young Learners (A Case Study of an
Elementary School Teacher in Bandung),” Journal of English and Education, vol. 2015, no. 2, pp. 90-100, 2015.

[6] S. M. Bonner, K. Diehl, and R. Trachtman, “Teacher belief and agency development in bringing change to scale,” Journal of
Educational Change, vol. 21, no. 2, pp. 363-384, 2020, doi: 10.1007/s10833-019-09360-4.

[71  R.Niuand S. Andrews, “Commonalities and Discrepancies in L2 Teachers’ Beliefs and Practices about Vocabulary Pedagogy: A
Small Culture Perspective,” TESOL Journal, vol. 6, no. 2012, pp. 134-154, 2012.

[8] C.M. C. Spawa and F. Hassan, “I doesn’t know English’: Beliefs and practices in the teaching of speaking in ESL classroom,”
Pertanika Journal of Social Sciences & Humanities, vol. 21, no. 1, pp. 449-460.

[91 W. Ng, H. Nicholas, and A. Williams, “School experience influences on pre-service teachers’ evolving beliefs about effective
teaching,” Teaching and Teacher Education, vol. 26, no. 2, pp. 278-289, Feb. 2010, doi: 10.1016/j.tate.2009.03.010.

[10] S. Akmal, Y. Masna, M. Tria, and T. A. Maulida, “EFL Teachers’ Perceptions: Challenges and Coping Strategies of Integrated
Skills Approach (ISA) Implementation at Senior High Schools in Aceh,” IJELTAL (Indonesian Journal of English Language
Teaching and Applied Linguistics), vol. 4, no. 2, p. 363, May 2020, doi: 10.21093/ijeltal.v4i2.522.

[11] F. Fajrinur, “Exploring English Teachers’ Beliefs on Their Teaching Profession,” Englisia Journal, vol. 7, no. 1, Nov. 2019, doi:
10.22373/ej.v7i1.3012.

[12] J. Harmer, The Practice of English Language Teaching, 4th ed. Harlow: Pearson Education, 2007.

[13] A. Basal, K. M. Celen, H. Kaya, and $. N. Bogaz, “An investigation into illustrations in English course books in a Turkish
context,” International Electronic Journal of Elementary Education, vol. 8, no. 3, pp. 525-536, 2016.

[14] J.F. Xin and F. X. Sutman, “Using the Smart Board in Teaching Social Stories to Students with Autism,” Teaching Exceptional
Children, vol. 43, no. 4, pp. 18-24, 2011, doi: 10.1177/004005991104300402.

[15] R. Yusny and D. Nanda Kumita, “Using Prezi Presentation as Instructional Material in English Grammar Classroom,” Englisia
Journal, vol. 3, no. 2, pp. 105-118, 2017, doi: 10.22373/ej.v3i2.995.

English teachers’ practices and beliefs towards instructional media in Indonesia (Saiful Akmal)



1192 O3 ISSN: 2252-8822

[16] A. Abukari, “Pedagogical beliefs in work-based learning: an analysis and implications of teachers’ belief orientations,” Research
in Post-Compulsory Education, vol. 19, no. 4, pp. 481-497, Oct. 2014, doi: 10.1080/13596748.2014.955644.

[17] J. L. Us6-Doménech and J. Nescolarde-Selva, “What are Belief Systems?”” Foundations of Science, vol. 21, no. 1, pp. 147-152,
Mar. 2016, doi: 10.1007/s10699-015-9409-z.

[18] D. P. Ngidi, “Academic optimism: an individual teacher belief,” Educational Studies, vol. 38, no. 2, pp. 139-150, May 2012, doi:
10.1080/03055698.2011.567830.

[19] M. G. Chamorro and L. Rey, “Teachers’ beliefs and the integration of technology in the EFL class,” How Journal, vol. 20, no. 1,
pp. 51-72, 2013.

[20] A. Burns, “Starting all over again: From teaching adults to teaching beginners,” in Teacher learning in language teaching,
Cambridge University Press, 1996, pp. 154-177.

[21] W. Lan and R. Lam, “Exploring an EFL teacher’s beliefs and practices in teaching topical debates in mainland China,” Iranian
Journal of Language Teaching Research, vol. 8, no. 1, pp. 25-44, 2020.

[22] L. A. Donnell and M. Gettinger, “Elementary school teachers’ acceptability of school reform: Contribution of belief congruence,
self-efficacy, and professional development,” Teaching and Teacher Education, vol. 51, pp. 47-57, Oct. 2015, doi:
10.1016/j.tate.2015.06.003.

[23] S. Safdari and R. Mobashshernia, “The feasibility of increasing EFL teachers’ enthusiasm through improving their vision,”
International Journal of Language Studies, vol. 15, no. 4, pp. 107-126, 2021.

[24] C. M. Rubie-Davies, A. Flint, and L. G. McDonald, “Teacher beliefs, teacher characteristics, and school contextual factors: What
are the relationships?” British Journal of Educational Psychology, vol. 82, no. 2, pp. 270-288, Jun. 2012, doi: 10.1111/j.2044-
8279.2011.02025.x.

[25] Y. Q. Yusuf, Y. Natsir, and L. Hanum, “A Teacher’s Experience in Teaching with Student Teams-Achievement Division (STAD)
Technique,” International Journal of Instruction, vol. 8, no. 2, pp. 99-112, Jul. 2015, doi: 10.12973/iji.2015.828a.

[26] N. Mansour, “The experiences and personal religious beliefs of Egyptian science teachers as a framework for understanding the
shaping and reshaping of their beliefs and practices about Science-Technology-Society (STS),” International Journal of Science
Education, vol. 30, no. 12, pp. 1605-1634, Oct. 2008, doi: 10.1080/09500690701463303.

[27] S. P. Kissau, B. Algozzine, and M. Yon, “Similar but Different: The Beliefs of Foreign Language Teachers,” Foreign Language
Annals, vol. 45, no. 4, pp. 580-598, 2012, doi: 10.1111/j.1944-9720.2013.12001.x.

[28] C. M. Yook, “Korean teachers’ beliefs about English language education and their impacts upon the ministry of education-
initiated reforms,” Dissertation, Georgia State University, 2010.

[29] A. C. F. Tam, “The role of a professional learning community in teacher change: a perspective from beliefs and practices,”
Teachers and Teaching, vol. 21, no. 1, pp. 22-43, Jan. 2015, doi: 10.1080/13540602.2014.928122.

[30] L. S. Keiler, “Teachers’ roles and identities in student-centered classrooms,” International Journal of STEM Education, vol. 5,
no. 1, p. 34, Dec. 2018, doi: 10.1186/s40594-018-0131-6.

[31] J. Calderhead, “Teachers’ beliefs and knowledge,” in Handbook of Research on Educational Psychology, Macmillan, 1996,
pp. 709-725.

[32] B. Waluyo and A. Apridayani, “Teachers’ beliefs and classroom practices on the use of video in English language teaching,”
Studies in English Language and Education, vol. 8, no. 2, pp. 726-744, May 2021, doi: 10.24815/siele.v8i2.19214.

[33] W.N. M. Wan Mohd Yunus, “Understanding Malaysian ESL pre-service teachers’ beliefs about teaching and learning through
metaphors,” Studies in English Language and Education, vol. 7, no. 2, pp. 347-361, Sep. 2020, doi: 10.24815/siele.v7i2.16654.

[34] J. W. Creswell, Educational Research: Planning, Conducting, and Evaluating Quantitative and Qualitative Researh, 4th ed.
Boston: Pearson, 2012.

[35] J. W. Creswell, Research Design: Qualitative, Quantitative, and Mixed Methods Approaches, 4th ed. California: Sage
Publications, Inc, 2014.

[36] S.E.Smaldino, D. L. Lowther, and J. D. Russell, Instructional Technology and Media for Learning, 8th ed. Pearson, 2014.

[37] R. Breeze and M. P. Azparren Legarre, “Understanding change in practice: identity and emotions in teacher training for content
and language integrated learning (CLIL),” International Journal of Language Studies, vol. 15, no. 3, pp. 2544, 2021.

[38] J.-T. Liand Y.-N. Fan, “Using iPad to make e-flashcards and sharing the e-cards through Doceri,” in The Impact of Pen and
Touch Technology on Education, Springer International Publishing, 2015, pp. 249-257.

[39] R. D. Woodberry and H. E. Aldrich, “Planning and running effective classroom-based exercises,” Teaching Sociology, vol. 28,
no. 3, pp. 241-248, 2000, doi: 10.2307/1318993.

[40] I. Avifah and M. S. Al Fajri, “Pre-service EFL teachers’ perception on educational video production technology: A needs
analysis,” International Journal of Evaluation and Research in Education (IJERE), vol. 11, no. 3, pp. 1407-1415, 2022, doi:
10.11591/ijere.v11i3.21149.

[41] W. N. Aini, “Instructional media in teaching English to young learners: A case study in elementary schools in Kuningan,”
Journal of English and Education, vol. 1, no. June, pp. 196205, 2013.

[42] J. Richards, P. Gallo, and W. Renandya, “Exploring teachers’ beliefs and the processes of change,” The PAC Journal, vol. 1,
no. 1, pp. 41-62, 2001.

[43] A. de Grip and A. Pleijers, “Workshop Attendance as a Mode of Learning: Evidence from the Netherlands,” Vocations and
Learning, vol. 12, no. 3, pp. 361-385, 2019, doi: 10.1007/s12186-019-09219-y.

[44] A. Arslan, “Basic Needs as a Predictors of Prospective Teachers’ Self-actualization,” Universal Journal of Educational Research,
vol. 5, no. 6, pp. 1045-1050, Jun. 2017, doi: 10.13189/ujer.2017.050618.

[45] G. Eshetu, Factors affecting instructional leaders perception towards educational media utilization in classroom teaching.
Anchor Academic Publishing, 2015.

Int J Eval & Res Educ, Vol. 13, No. 2, April 2024: 1184-1193



Int J Eval & Res Educ ISSN: 2252-8822 O 1193

BIOGRAPHIES OF AUTHORS

Saiful Akmal Bl 2 is an Associate Professor from the Department of English
Language Education, Universitas Islam Negeri Ar-Raniry Banda. He received his master
degree from The University of Liverpool, United Kingdom in 2007 from the department of
applied linguistics. He holds a doctoral degree from the Faculty of Language and Culture,
Goethe University of Frankfurt, Germany. His teaching subjects and research interests include
Discourse Analysis, Speech, Public Speaking, English for Academic Purposes, and
Sociolinguistic at the same university. He can be contacted at email: saiful.akmal@ar-
raniry.ac.id.

Diah Bunga Nastiti B 12 graduated from the Department of English Language
Education-Universitas Islam Negeri Ar-Raniry. She is currently a final year student at master
degree program in Department of English Education, Syiah Kuala University. She teaches
English in some public schools and English courses in Banda Aceh. Her research interest
includes English Education, Instructional Media, Teaching Methodology, and Sociolinguistics.
She can be contacted at email: nastitidiahbunga@gmail.com.

Qudwatin Nisak M. Isa © B B8 € js an Assistant Professor at the Department of English
Language Education, Universitas Islam Negeri Ar-Raniry Banda Aceh. She received her
master degrees in Secondary Education (ESL) from University of Arkansas at Fayetteville,
USA, and from Universitas Syiah Kuala Banda Aceh, in English language Education.
Currently, she is a final year Ph.D. candidate at the Faculty of Education, Monash University,
Australia. Her research interest includes English language teacher education, instructional
media, curriculum, and assessment. She can be contacted at email: qudwatin.isa@ar-
raniry.ac.id.

Safrul Muluk g 12 is the Dean of Faculty of Education and Teacher Training,
Universitas Islam Negeri Ar-Raniry Banda Aceh. Prof. Dr. Safrul Muluk earned his Ph.D.
from Flinders University, Australia (2014). He completed two master degree, one from McGill
University, Canada, in Master of Art, and the other one from Flinders University, Australia in
master of Education. His research interest includes higher education management, leadership
and management, and research on teaching methodology. He can be contacted at email:
safrul. muluk@ar-raniry.ac.id.

Yunisrina Qismullah Yusuf @ B Ed 12 is a professor at the Department of English
Education, Universitas Syiah Kuala, since 2002. Her Bachelor’s degree is in English
Education, in which she received in 2002 from Universitas Syiah Kuala. She completed her
Master's in Linguistics in 2006 and Ph.D. in Phonology in 2013, both from the Universiti
Malaya, Malaysia. She is currently the editor-in-chief of Studies in English Language and
Education Scopus-indexed journal. Her research interests are in the field of linguistics, English
education, and literature. She can be contacted at email: yunisrina.q.yusuf@unsyiah.ac.id.

Titin Arifa Maulida © B B8 © graduated from Department of English Language Education-
Universitas Islam Negeri Ar-Raniry Banda Aceh. She currently pursues her master degree in
English Education, at the Department of English Education Syiah Kuala University. Her
research interests are Second Language Acquisition, Task-Based Language Teaching,
Educational Technology, Teaching Materials in Reading and Speaking. She can be contacted
at email: titinarifamaulida.mpben20@edu.unsyiah.ac.id.

English teachers’ practices and beliefs towards instructional media in Indonesia (Saiful Akmal)


mailto:yunisrina.q.yusuf@unsyiah.ac.id
https://orcid.org/0000-0003-1118-2113
https://scholar.google.com/citations?user=NsBxbl8AAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57215426400
https://www.webofscience.com/wos/author/record/ACL-6744-2022
https://orcid.org/0000-0002-3080-200X
https://scholar.google.com/citations?user=qp582e0AAAAJ&hl=en&authuser=4
https://www.webofscience.com/wos/author/record/HJG-7140-2022
https://orcid.org/0000-0003-2874-176X
https://scholar.google.com/citations?hl=en&view_op=list_works&authuser=2&gmla=AJsN-F55Q6Mb6cEnNeq5W16fhC4xn0lauOawrV4cuugTFW7XX_4MD5_hynXEjZ8op9imkKEBm9k23WaPIE8Kqiax3hH7J_r0LuzHVTx65GsWZ-Y045rSfqg&user=MzpsvO4AAAAJ
https://www.webofscience.com/wos/author/record/HJG-8032-2022
https://orcid.org/0000-0003-4707-8334
https://scholar.google.com/citations?hl=en&user=ZmxBZe8AAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57205562628
https://www.webofscience.com/wos/author/record/M-6871-2018
https://orcid.org/0000-0002-7187-5117
https://scholar.google.co.id/citations?user=8zqjgYUAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=55351138500
https://www.webofscience.com/wos/author/record/K-1970-2015
https://orcid.org/0000-0001-5285-7047
https://scholar.google.com/citations?user=zZLF29QAAAAJ&hl=en&oi=ao
https://www.webofscience.com/wos/author/record/HJH-1678-2023

