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1. INTRODUCTION

Autism spectrum disorder (ASD) is a neurodevelopmental disorder manifested by the prevalent
impairments of an individual in terms of social interaction and communication and repetitive disruptive
behaviors, interests, and activities [1]. The prevalence of this disorder in the United States is one in 68
children diagnosed to have this disorder [2]. Similarly, according to autism speaks foundation in Manila, one
in every one million Filipinos in the Philippines is diagnosed with ASD [3]. However, the disorder’s severity
and behavior manifestation vary among these individuals [4]. Thus, the services and supports provided to
these children to develop adaptive behavior are specific in addressing their social and communication
deficiencies and disruptive behavior like hyperactivity or inattention [5], [6].

The support these children receive should start from the family, particularly from the child’s parents.
Though parenting children with ASD is complex and challenging, parents’ involvement is significant in
helping the child develop the essential skills that are deficient for the child to adapt to society. As the child
grows up, the parents are the first to observe these deficiencies of the child until the diagnosis on the
appropriate intervention that should be provided to the child. Thus, there should be active participation from
the parents and even family members to ensure that whatever skills are learned by the child with ASD are
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effectively used at home and in other settings [7]. The child’s training with ASD starts at home right after the
diagnosis is made. Hence, the family members are also significant in helping the child with autism cope with
his difficulties. Parents are expected to implement the programs that will develop the child’s skills with ASD,
whether in the child’s daily living skills or in communicating with the other family members [8], [9].

A child with ASD often manifests undesirable behavior, like tantrums, to catch people’s attention.
This behavior results from the child’s communication difficulty [10]. In most cases, parents are unaware of
why the child reacts this way. With proper training and intervention on the child, which focuses on
developing communication skills, this occurrence can be minimized or avoided in the future [11]. The child’s
success in learning new skills and minimizing disruptive behaviors depends on the extent of the parent’s
involvement in providing intervention on the child’s skills [12], [13]. This is because when parents are
involved in creating and implementing the program, the program can provide learning to the child relevant to
the program designed to be executed to address the child’s deficiencies while the child is immersed in
society. Moreover, the intervention program must be consistent in school and at home so that there will be a
higher chance that the skills will be developed faster. Parents’ involvement in providing intervention to the
child with ASD is necessary, especially when enrolled in school [14]. Parental involvement in the child’s
learning activities at home and school significantly influences the child’s learning and development at all
ages. Parents’ participation positively contributes to the child’s development and progress in the early
intervention program [15].

Cebu City in the Philippines has special education (SPED) centers established by the Department of
Education (DepEd), which aims to provide high-quality services and support to children with special needs
[16]. Autism is one of the disorders that are catered to by these centers. Instructions in these centers are well-
monitored by the SPED supervisors to ensure that the children’s optimum level of education is provided.
However, this program will not be successful if there is no or less support from the parents. Parents should
reinforce intervention programs provided in school at home. More importantly, interventions provided should
be consistent in school and at home [17]. Since these children are already in school, they must develop their
communication skills sufficiently to avoid conflicts among other learners in school.

A lot has been studied on parental involvement in children with autism. However, there is limited
literature that will discuss how parental involvement can enhance the communication skills of children with
autism. It has been established that communication skills are one of the deficiencies in children with autism
[18], [19]. These skills are very significant in developing adaptive skills in children, like the social skills they
can use to adapt to society without being misunderstood by others. Hence, this literature will provide a
framework that will help examine the relationship between parental involvement and the communication
skills of children with autism. This work intends to provide information on what kind of relationship these
variables exist to give insights to professionals and parents in their efforts to help improve the
communication skills of children with autism. In such a way, the disruptive behavior of these children will be
avoided because of their ability to communicate what they think and feel.

Moreover, after how many years of SPED centers in the Philippines were established, no research
was conducted that assessed the role of parents in enhancing the communication skills of children with
autism when these children are enrolled in school. With these, the researchers felt the need to assess the
involvement of parents in their child’s school activities and the communication skills of the children with
ASD. The findings of this study can serve as literature that could help realize the goal of the DepEd to
educate all learners regardless of their status in life.

Furthermore, this study explores the impact of parental involvement on the communication skills of
children with autism in a SPED center in Cebu City, Cebu, Philippines. Specifically, it sought to answer the
following questions: i) What is the extent of parents’ involvement in the school activities of children with
autism?; ii) What is level of manifestation of communication skills of children with autism?; and iii) Is there
a significant relationship between the parents’ involvement and the communication skills of children with
autism?

2. RESEARCH METHOD
2.1. Research design

This study utilized a descriptive correlational research design to determine the relationship between
the parents’ involvement in their children’s educational activities and the children’s communication skills.
A correlational research design is non-experimental research that measures two variables. It assesses their
relationship with little or no intention of controlling the extraneous variables [20]. Parent respondents were
identified using the complete enumeration of children with autism in the research environment due to their
small population. SPED center was used as the environment of the study, which caters to 30 children with
autism, 16 children with attention deficit hyperactivity disorder, 15 with intellectual disability, and three with
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cerebral palsy. They are aged from 5 to 15 years old. These children are separated into groups according to
their functional level and work with each group for one to two hours blocks throughout the day. Since the
teachers have no aides, they ask parents to accompany their children. After regular assessment of the
children, some will be recommended to be mainstreamed in regular classes when the child is ready.

2.2. Participants

The study’s respondents were 30 parents and four teachers of children with autism who were
enrolled in the SPED center. They were oriented by the researchers on the purpose and procedures in
gathering the vital information they were asked to provide. Informed consent was secured before the
respondents were asked to participate in the study. Furthermore, they were informed of their right to
withdraw anytime when they were no longer comfortable with the data gathering process.

2.3. Data collection tools

The 30 children with autism served as the subjects whose communication skills were assessed by
their SPED teacher using the modified scale of communication skills assessment instrument of vineland
adaptive behavior scales (VABS) [21], which consists of 15 items. VABS is a standardized instrument that
measures the adaptive behavior of people, such as communication, daily living, social, and motor skills. This
instrument contains questions describing the communication skills of children with autism, which are rated
by the teachers using a five-point Likert scale: 5=highly manifested, 4=manifested, 3=moderately manifested,
2=less manifested, and 1=not manifested. This instrument assesses children’s essential communication skills,
such as: says his own first name or nickname, says his age when asked, identifies one or more alphabet
letters, and follows instructions in one and two steps. It was pilot tested to 10 teachers teaching children with
autism in a SPED center in Cebu District to ensure the instrument’s reliability, which achieved a Cronbach’s
alpha of 0.985.

Moreover, the parents also assessed their involvement in the educational activities of their child
using the modified questionnaire from [22] which has 10 statements. The parents rated these statements by
describing the extent to which they are involved in the development of the communication skills of their
child using a five-point Likert scale, namely: 5=highly involved, 4=involved, 3=moderately involved, 2=less
involved, and 1=not involved. The statements of the instrument were modified to fit the context of the
parents’ involvement in the school. Hence, the instrument was pilot tested on ten parents of children with
autism in the Cebu District, with a Cronbach’s alpha of 0.955. The two instruments achieved high reliability,
which are greater than 0.70 thresholds [23]. A Cronbach’s alpha is used to assess the internal consistency of
the statements measuring a construct [24].

2.4. Data collection process

There were two sets of questionnaires that were provided to the respondents. The teachers used the
communication skills assessment instrument to assess the children of the parent-respondents. The teachers
assessed the communication skills of the children with autism based on their manifestation of the skills
during assessment and their interaction with the other learners. On the other hand, the parents assessed their
involvement based on their participation in the school activities of their child. The respondents were given
enough time to answer the questionnaire. A 100% retrieval of the questionnaires was attained. The data
gathered were handled by the researchers with the utmost confidentiality and appropriately stored.

2.5. Data analysis

Descriptive and inferential statistics were utilized to process the data gathered according to the
objectives of the study. Weighted mean was used to determine the extent of parents’ involvement and level of
communication skills of the children with autism. On the other hand, the Pearson product moment correlation
coefficient (PPMC) was used to describe the degree and test the relationship between the parents’
involvement and communication skills of children with autism. PPMC describes the strength and the
direction of the relationship between two variables [25]. The study is anchored on the following null
hypothesis: There is no significant relationship between the parents’ involvement and the communication
skills of children with autism.

3. RESULTS AND DISCUSSION

This section presents the data on the extent of parents’ involvement in the children’s school
activities and the level of their communication skills. Further, the test of the relationship of these variables is
also presented. Table 1 presents the extent of parents’ involvement. Among the ten statements that describe
the extent of parental involvement, it is in offering help to their child’s responsibilities in school that parents
take a more significant part. Aside from that, parents also seek advice from their child’s teacher on topics
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related to their child. These imply that parents establish a good relationship with the teachers in helping their
children. It is a good decision for parents to ask for advice from the teacher regarding their child because
teachers are more knowledgeable, especially in providing intervention to the child. However, parents need to
improve their involvement, such as asking for help from teachers on how to teach new communication skills
to their children. Children with autism usually have difficulties communicating, which can cause child
tantrums or other disruptive behavior.

Table 1. The extent of parents’ involvement in the school activities of the children (n=30)

SIN Indicators Weighted Star_}dz_ird Vefba.'
mean deviation description
1 I work with the teacher when planning my child's communication skills 3.90 1.062 Involved
enhancement program.
2 I inform the teacher what goals I want to be included in my child’s 3.93 0.980 Involved
communication skills enhancement program.
3 I am an equal partner in the relationship | have with the teacher in developing 4.00 1.114 Involved
my child’s communication skills.
4 The teacher and | decide which goals are most important to work on with my 3.90 0.995 Involved
child’s communication skills.
5 | offer help in response to my child’s responsibilities in school. 4.23 0.898 Highly
involved
6 The teacher and | work together to teach my child new communication skills. 3.93 0.980 Involved
7 | teach my child how to communicate by asking for advice from the teacher. 3.90 1.094 Involved
8 Working with my child’s teacher has made me feel more capable of teaching my 3.87 1.074 Involved
child to communicate well.
9 | feel comfortable asking for advice and sharing ideas with my child’s teacher. 4.03 0.999 Involved
10 | spend time asking for help from the teacher on how to teach new 3.83 1.020 Involved
communication skills to my child
Overall weighted mean 3.95 Involved
Overall standard deviation 1.022

Note: 4.21-5.00-highly involved; 3.41-4.20-involved; 2.61-3.40-moderately involved; 1.81-2.60-less involved; 1.00-1.80-not involved

On the other hand, parents should feel free to have collaboration with parents in helping the child
develop communication skills so that whatever intervention is provided in school will be reinforced at home.
The overall weighted mean of 3.95 with a standard deviation of 1.022 implies that those parents are involved
in their child’s school activities. Nevertheless, this involvement of parents needs to be improved so that
maximum development of the child can be achieved with their partnership with the child’s teacher.

Table 2 shows that the children had manifested the ability to identify one or more letters of the
alphabet and say their first or nickname with weighted means of 4.13 and 4.07 with standard deviations of
1.408 and 1.530, respectively. The rest of the skills were manifested by the children moderately. However,
there were three skills that the children less manifested, namely the ability to read sentences with three or
more words out loud, understanding sarcastic words, and remembering things an hour later with weighted
means from 2.27 to 2.50 with standard deviations from 1.202 to 1.479. Generally, the children manifested
moderately the identified communication skills presented in the table with an overall weighted mean of 3.18
and a standard deviation of 1.462. The results suggested that the involvement of parents in developing their
child’s communication skills needs to be improved because the children’s moderate level of manifestation
of the skills imply that there are other things that parents need to do to enhance such skills like parents
and teachers decide on the child’s needs and appropriate exposure to authentic education that address these
needs [26], [27].

Moreover, parents need to be oriented of their role in developing their child’s communication skills
and understand their child’s characteristics to address the deficiencies appropriately [11]. The person with
autism spectrum disorders usually shows being awkward in how they interact with their peers. They respond
to other people with inappropriate body gestures and facial expressions and lack interest. They have a hard
time understanding others’ feelings and emotions and expressing their thoughts and feelings. To improve the
level of communications skills of the learner, teachers use many different approaches and strategies to help
and facilitate their communication skills and learning. Since every child is different and because of the broad
spectrum, teachers’ approaches to developing the child’s communication skills are both group and
individualized. Most learners are visual; their visual skills are more robust than their communication skills.
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Table 2. Level of manifestation of communication skills of the children (n=30)
Weighted ~ Standard

SIN Indicators o Verbal description
mean deviation
1 Says his own first name or nickname 4.07 1.530 Manifested
2 Names at least three actions 343 1.524 Manifested
3 Says his age when asked 3.23 1.478 Moderately manifested
4 Responds to questions that use the word “who” 3.03 1.450 Moderately manifested
5 Identifies one or more alphabet letters 4.13 1.408 Manifested
6 Understands at least three more advanced gestures 3.27 1.202 Moderately manifested
7 Follows instructions with two related actions 3.20 1.448 Moderately manifested
8 Responds to questions that use the word “why” 2.63 1.351 Moderately manifested
9 Follows instructions in one and two steps 3.03 1.402 Moderately manifested
10  Copies his first name correctly 3.80 1.808 Moderately manifested
11 Follows instructions involving right and left 3.10 1.517 Manifested
12 Writes both his first and last name in memory 3.57 1.832 Moderately manifested
13 Reads sentences of three or more words out loud 247 1.479 Manifested
14 Understands sarcastic words 2,272.27 1.202 Less manifested
15  Remembers to do something up to an hour later 2.50 1.306 Less manifested
Overall weighted mean 3.18 Moderately manifested
Overall standard deviation 1.462

Legend: 4.21-5.00=highly manifested; 3.41-4.20=manifested; 2.61-3.40=moderately manifested,;
1.81-2.60=less manifested; 1.00-1.80=not manifested

Table 3 presents the test on the significance between parents’ involvement and the communication
skills of the children. As reflected in the table, the computed statistic (r=0.559, p=0.001) suggests a moderate
positive correlation between the parents’ involvement and the communication skills of the children, and the
p-value is less than the significance level of 0.01 (p<0.01), which means that the null hypothesis is rejected.
The results suggest a significant relationship between parental involvement and the learners’ communication
skills. This implies that parental involvement in their child’s school activities helps develop their child’s
communication skills. Similarly, the study of El Nokali, Bachman, and Votruba-Drzal [28] found that
parental participation in school supports the development of communication skills in children with autism
within different learning environments. Moreover, Naidoo and Govender [29] found that parental
involvement predicts the decline of children’s problem behaviors.

With these findings, the role of parents cannot be discounted because it benefits the child’s
communication skills. The more support parents provide to their child’s school activities, the better progress
can be observed in their child. The concept of parental involvement in schools does not limit parents from
attending meetings in school. The support parents provide to their children is associated with their children’s
schoolwork [30]. Parents’ expectations of their children significantly impact their child’s achievement in
school. That is why there is a need to establish a partnership between the school and home to provide open
communication between parents and teachers. The support that parents can provide can be their strong
partnership with the teachers in the form of asking for advice and sharing ideas and assisting their child in all
school-related tasks [31].

Table 3. Relationship between parental involvement and communication skills of the children
Variables R-value  Strength of correlation  p-value Decision Remarks

Parents’ involvement and communication . . . N
skills of the learners 0.559 Moderate positive 0.001 Reject Ho  Significant

**significant at p<0.01 (two-tailed)

Santiago et al. [26] suggested two ways to establish an excellent parent-teacher relationship. First,
parents and teachers can discuss the interests and needs of the child and their family and agree on how to
address their needs concerning the child to enhance the overall satisfaction of the family with the services.
Second, at an early age, the child must be exposed to an authentic education to the child’s needs. Further, it is
recommended that the persons involved in the child’s education reach out to the family to establish trust and
confidence between the family and the school, which will be the basis for academic and behavioral support
for the child to influence parents’ involvement. Moreover, parents’ support of the child has been associated
with these positive outcomes, especially when parents reinforce interventions provided in school at home
[32], [33]. On the contrary, if parents have less involvement with the child, the poorer will progress in the
child’s skills. Parents’ lack of involvement will result in their inability to support their child’s needs and the
child’s inability to generalize their skills across the environment [15], [34], [35].
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4. CONCLUSION

This study examined the parent’s involvement in enhancing the communication skills of children
with autism. With the results of the data gathered, it can be concluded that parents are involved in their
child’s school activities, such as serving as the teacher’s partner in developing the child’s communication
skills. However, the children have only moderate manifestations of communication skills. Although the
parents’ involvement helped in developing the children with autism’s communication skills, results suggest
that their involvement is not enough. The parents’ partnership with the teachers needs to be focused on
identifying their child’s specific needs, including sharing ideas and asking for advice from the teachers, like
how to teach their child’s communication skills. When parents partner with their children’s teacher in school,
they can easily communicate with the teachers on what activities their child is engaged in so that these can be
reinforced at home. Thus, parents can identify appropriate strategies for exposing their children to consistent
activities in school and at home to address their needs relevant to their communication difficulties.
A harmonious parent-teacher relationship and collaboration in providing activities and assisting their child in
improving their communication skills will benefit the child’s communication skills development.
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