
International Journal of Evaluation and Research in Education (IJERE) 

Vol. 12, No. 4, December 2023, pp. 1755~1763 

ISSN: 2252-8822, DOI: 10.11591/ijere.v12i4.24510      1755  

 

Journal homepage: http://ijere.iaescore.com 

Exploring the relationship between teacher job satisfaction and 

professional development in urban schools during a pandemic 
 

 

Juhji Juhji1, Encep Syarifudin1, Supardi Supardi1, Paiman Paiman2, Dina Indriana1, Sutanto Sutanto3, 

Irma Yunita Ruhiawati4, Ima Rahmawati5 
1Doctoral Program, Universitas Islam Negeri Sultan Maulana Hasanuddin Banten, Serang, Indonesia 

2Department of Islamic Education Management, Faculty of Tarbiyah and Teacher Training, Universitas Islam Negeri Sultan Maulana 

Hasanuddin Banten, Serang, Indonesia 
3Departement of Informatics Technology, Faculty of Computer Science, Universitas Banten Jaya, Serang, Indonesia 

4Departement of Informatics Management, Faculty of Computer Science, Universitas Banten Jaya, Serang, Indonesia 
5Department of Islamic Education Management, Faculty of Tarbiyah and Teacher Training, Institut Agama Islam Sahid, Bogor, 

Indonesia 

 

 

Article Info  ABSTRACT 

Article history: 

Received May 20, 2022 

Revised Jul 27, 2023 

Accepted Aug 11, 2023 

 

 Job satisfaction and professional development are the talks of teachers in 

facing the challenges of 21st-century learning, where they must be able to 

adapt to the progress and development of information and communication in 

technology. Therefore, this article aims to analyze teacher job satisfaction, 

professional development, and the interaction between the two during the 

pandemic. A total of 232 public and private school teachers in urban areas 

were used as research samples. The sampling technique used a random 

technique. The research used an instrument developed and validated, then 

distributed through the principal and school supervisor, and the data were 

analyzed using the correlation technique. During the pandemic, the results 

revealed a high level of job satisfaction for state Islamic school teachers and 

a low level of job satisfaction for private Islamic school teachers, as well as 

a high level of professional development in both public and private Islamic 

schools and a moderate positive correlation between teacher job satisfaction 

and professional development in urban schools. Therefore, teachers should 

develop and carry out professional development in facing the challenges of 

21st-century learning. 
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1. INTRODUCTION 

The COVID-19 epidemic that has ravaged the country has had a tremendous influence on human 

civilization, especially schooling [1]–[3]. It prevents and spreads the COVID-19 virus and is challenging in 

conducting 21st-century learning. Education and teaching that previously took place in classrooms must now 

be done online [4]–[7] via Zoom, Google Meet [8], Google Class [9], YouTube [10], WhatsApp group [11], 

Edmodo [12], and other platforms. This change in education and teaching patterns must be balanced with the 

ability of adaptive human resources (teachers) and easy access to the internet network. However, some 

schools experience problems in conducting online learning. However, in some schools, there are obstacles to 

conducting online learning. Kerimbayev, Akramova, and Suleimenova [13] reported that school 

unpreparedness causes problems in online learning. The availability of computer equipment, difficulties in 

accessing the internet, the high cost of internet quotas, the low ability of teachers to apply information and 

https://creativecommons.org/licenses/by-sa/4.0/
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communication in technology (ICT)-based media, and the unpreparedness of teachers in online teaching are 

other reasons. Therefore, mastery of ICT is essential for teachers to narrow the digital divide in developing 

countries [14], [15]. 

To overcome the problems that plagued the world of education –especially in the aspects of 

education and teaching– the government made breakthroughs and concrete steps in teacher professional 

development through various platforms “Merdeka Mengajar” [16], [17], “Guru Berbagi”, “Guru Penggerak”, 

and “Madrasah Reform” [18]. Moreover, curriculum simplification was accomplished by adopting an 

emergency curriculum [19]–[21] so that schools may decide subject content based on the requirements of 

pupils. It indicates that the learning procedure implemented by instructors throughout the epidemic becomes 

more adaptable. This flexibility, however, poses a dilemma in that instructors who have not participated in 

professional development activities would be restricted and left behind, negatively impacting their learning 

process. Furthermore, this issue is suspected of contributing to low work satisfaction at school. Although 

some research reports on factors that cause job satisfaction, such as intrinsic motivation [22], entrepreneurial 

behavior [23], and teacher performance [24], no research has been found that explores the interaction of 

professional development with job satisfaction. This research is significant because the teacher's profession 

must continue to be developed based on the needs that lead to job satisfaction. 

Numerous additional studies have found a link between teacher job satisfaction and principal 

leadership [25], competency [26], engagement [27], and teaching performance [28]. In addition, job 

satisfaction also interacts with work motivation [28]. A person's job satisfaction is related to work motivation 

in an organization, including at school. Research results from Iwu et al. [29], [30] on 547 teachers in 23 

schools in Nigeria revealed that teacher salaries, growth opportunities, and responsibilities contribute to 

teacher job satisfaction. Prior research discovered a direct relationship between teacher job satisfaction and 

the principal's leadership, competency, engagement, teaching performance, work motivation, compensation, 

growth possibilities, and responsibility. Based on these findings, no research reveals the interaction between 

teacher job satisfaction and professional development. In theory and previous research, teacher professional 

development is significant because it is related to the quality of education where quality education is formed. 

There will be job satisfaction for teachers who teach in a school. 

A high degree of work satisfaction among teachers leads to better education since their performance 

improves [30]–[33]. Therefore, efforts to increase teacher job satisfaction must always be carried out by the 

principal as a leader in the school because it has been empirically proven to impact the quality of education in 

schools. However, based on the results of previous studies, no relationship has been found between teacher 

job satisfaction and professional development. Currently, efforts to develop teacher professionalism are being 

carried out by the government of the Republic of Indonesia through various programs, such as the “Teacher 

Motivator” program initiated by the Ministry of Education and Culture and the “Madrasah Reform” program 

initiated by the Ministry of Religion. Based on these issues, the purpose of this paper is to examine the 

degree of teacher job satisfaction, professional growth, and their relationship in urban schools during the 

pandemic. 

 

 

2. RESEARCH METHOD 

This study employed a survey method. The sampling technique used was random. The instruments 

used were developed and validated, then distributed to school principals and school supervisors—analysis of 

research data using correlation techniques.  

 

2.1.  Respondent 

The study included 404 instructors from 20 public and private high schools dispersed over seven 

sub-districts in South Tangerang City, Indonesia. Simple random sampling was utilized in the sample 

process. Questionnaires were distributed to teachers with the assistance of school principals and supervisors 

over two weeks, and 232 teachers (57%) filled out the research questionnaire. In Slovin’s opinion, the sample 

size of this study is representative and can be used as a quantitative research sample. 

 

2.2.  Research instruments 

The research instrument used a Likert Scale questionnaire with five answer choices. The 

questionnaire development was based on a study of the theories that support the research variables, and then 

the indicators were determined. Teacher job satisfaction was developed based on Herzberg’s theory [34], 

which found that job satisfaction was influenced by motivation and hygiene factors. In developing research 

instruments, the authors add three indicators of patience, gratitude, and sincerity as new indicators that need 

to be measured and refer to job satisfaction from an Islamic perspective. Therefore, the variable indicators of 

teacher job satisfaction in the research include salary, work, exemplary behavior, collaboration with 
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colleagues, promotions, patience, gratitude, and sincerity. The professional development instrument was 

created using Gilley, Eggland, and Gilley’s hypothesis [35]. Indicators of professional development variables 

include teaching activities, curriculum preparation, use of learning media, technology, giving examples, and 

personality. The conceptual framework used in this research is illustrated in Figure 1. 

 

 

 
 

Figure 1. Conceptual framework of teacher job satisfaction and professional development 

 

 

A total of 30 items of validated statements were determined based on the indicators in each research 

variable. The instrument validity test uses content validity and criteria, while reliability uses Cronbach’s 

alpha based on Allen and Yen [36]. Table 1 shows the results of the validity and reliability tests. 

The findings of the investigation of the validity and reliability of the research instruments employed 

in this study are shown in Table 1. According to the table, the instruments utilized in the variables and 

indicators of this study are valid and trustworthy. As a consequence of the aforesaid test findings, this 

instrument can be utilized. 

 

 

Table 1. Test results of the research instrument 
Variable  Indicators Item Pearson correlation  Cronbach’s alpha Decision 

Techer’s job satisfaction Salary 1-4 0.730 0.822 V, R 
Job 5-8 0.739 0.799 V, R 

Superior behavior 9-12 0.746 0.788 V, R 

Co-worker collaboration 13-16 0.776 0.758 V, R 

Promotion 17-20 0.775 0.711 V, R 

Patience 21-24 0.774 0.738 V, R 

Gratitude 25-27 0.773 0.899 V, R 
Sincerity 28-30 0.832 0.726 V, R 

Professional development Teaching activities 1-5 0.718 0.756 V, R 

Curriculum preparation 6-10 0.794 0.763 V, R 
Use of learning media  11-15 0.757 0.766 V, R 

Use of technology  16-20 0.711 0.869 V, R 

Giving examples 21-25 0.725 0.766 V, R 
Personality 26-30 0.704 0.790 V, R 

Description: V=Valid; R=Reliable 

 

 

2.3.  Data analysis 

The Product Moment correlation approach is used to analyze data in order to determine the strength 

and direction of the association between two linear variables. Prior to doing the data analysis test, the study 

data was subjected to preparatory tests such as normality, homogeneity, and linearity. The latent variables in 

this study were then predicted and explained using SEM analysis in SmartPLS 3.2.9. 

 

 

3. RESULTS AND DISCUSSION 

3.1.  Results 

Table 2 displays demographic information from 232 public and private school teachers in 

metropolitan regions. Gender (male and female) and age (21 years, 21-25 years, 26-30 years, 31-35 years, 

36-40 years, 41-45 years, 46-50 years, and >50 years) were used to categorize respondents. According to 

Table 2, the responses were dominated by women, with as many as 133 instructors (57.33%), followed by 99 

male teachers (42.67%). Additionally, the chart reveals that female teachers had higher levels of work 

satisfaction than male instructors. There were 150 female instructors extremely satisfied with their jobs and 

24 are very satisfied with their jobs. However, 74 male instructors are extremely satisfied with their jobs and 

18 are very satisfied with their jobs. As a result, this study discovered that women had a very high degree of 

job satisfaction. Furthermore, the employment satisfaction of teachers in urban schools varies substantially 

depending on their age. 

 

Professional development  
Teaching activities, curriculum preparation, 

use of learning media, use of technology, 

giving examples, personality 

Teacher job satisfaction  
Salary, job, superior behavior, co-worker, 

collaboration, promotion, patience, gratitude, 

sincerity 
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Table 2. Demographics of respondents 

Demographics 
Teacher job satisfaction 

Freq (%) 
Very low (%) Low (%) Normal (%) High (%) Very high (%) 

Gender Man 0 (0.00%) 2 (0.86%) 5 (2.16%) 74 (31.90%) 18 (7.76%) 99 (42.67%) 
Women 0 (0.00%) 0 (0.00%) 4 (1.72%) 105 (45.26%) 24 (10.34%) 133 (57.33%) 

Age <21 years 0 (0.00%) 0 (0.00%) 0 (0.00%) 1 (0.43%) 0 (0.00%) 1 (0.43%) 

21-25 years 0 (0.00%) 0 (0.00%) 2 (0.86%) 31 (13.36%) 4 (1.72%) 37 (15.95%) 
26-30 years 0 (0.00%) 0 (0.00%) 2 (0.86%) 17 (7.33%) 8 (3.45%) 27 (11.64%) 

31-35 years 0 (0.00%) 0 (0.00%) 0 (0.00%) 30 (12.93%) 6 (2.59%) 36 (15.52%) 

36-40 years 0 (0.00%) 1 (0.43%) 1 (0.43%) 20 (8.62%) 7 (3.02%) 29 (12.50%) 
41-45 years 0 (0.00%) 0 (0.00%) 3 (1.36%) 27 (11.64%) 6 (2.59%) 36 (15.52%) 

46-50 years 0 (0.00%) 1 (0.43%) 0 (0.00%) 22 (9.48%) 6 (2.59%) 29 (12.50%) 

>50 years 0 (0.00%) 0 (0.00%) 1 (0.43%) 31 (13.36%) 5 (2.16%) 37 (15.95%) 

 

 

Nevertheless, teacher work satisfaction throughout the epidemic was high or extremely high. It 

indicates that, despite the fact that the COVID-19 epidemic has reached the country, teacher job satisfaction 

in urban schools remains high. Table 3 shows the degree of teacher job satisfaction and professional growth 

among urban teachers. 

 

 

Table 3. Level of teacher job satisfaction and professional development 
Variable and indicators Mean Std. Deviation Criteria 

Techer’s job satisfaction 110.30 14.16 High 

Salary 13.12 3.21 High 
Job 14.53 2.31 High 

Superior behavior 14.06 2.62 High 

Co-worker collaboration 14.48 2.51 High 
Promotion 13.50 2.77 High 

Patience 15.17 2.47 Very high 

Gratitude 12.94 2.02 Very high 
Sincerity 12.50 1.90 Very high 

Professional development 106.11 11.58 High 

Teaching activities 18.79 2.55 High 
Curriculum preparation 17.82 2.68 High 

Use of learning media 16.78 2.99 High 
Use of technology 19.04 2.84 Very high 

Giving examples 17.17 2.41 High 

Personality 16.51 2.27 High 

 

 

Based on Table 3, it can be seen that the average job satisfaction variable for public and private 

school teachers in urban areas is 110.30 and the standard deviation is 14.16 in the high category. Likewise, 

the professional development variable, which obtained an average of 106.11 and a standard deviation of 

11.58, was categorized as high. In the teacher job satisfaction variable, three indicators are categorized as 

very high: patience, gratitude, and sincerity. Meanwhile, only technical indicators are categorized as very 

high in the professional development variable. Empirically, it can be concluded that the job satisfaction of 

urban school teachers and professional development are both in the high category. The interaction of teacher 

job satisfaction and professional development variables and the indicators that support it can be seen in 

Figure 2. 

The variable of teacher job satisfaction is influenced by eight factors: salary, job, superior behavior, 

co-worker collaboration, promotion, patience, gratitude, and sincerity. Based on Figure 2, the indicator 

interaction is obtained for each variable. A robust correlation is shown by the honesty indicator of 0.832. In 

contrast, the other seven indicators, salary, job, superior behavior, co-worker collaboration, promotion, 

patience, and gratitude, show a strong correlation. Meanwhile, six indicators interact with professional 

development variables: teaching activities, curriculum preparation, use of learning media, technology, giving 

examples, and personality. The interaction of the six indicators shows a strong interaction. In addition, the 

teacher job satisfaction variable also correlates to the professional development variable of 0.382 with an R 

Square of 0.146. The interaction level of the teacher’s job satisfaction variable with the professional 

development variable is low. 
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Figure 2. Partial least squares-structural equation modeling on the interaction between relationship between 

teacher job satisfaction and professional development 

 

 

3.2.  Discussion 

According to this study, women are more satisfied with their jobs than males. This conclusion 

supports Yu and Choe’s finding [37] that males cannot explain higher work satisfaction than women. Kaiser 

[38] also revealed that women's high level of job satisfaction is due to the fast access and labor market 

processes. However, Aydin, Uysal, and Sarier [39] studied 11 theses and found that teacher job satisfaction in 

Turkey favors males. Sloane and Williams [40] also refute the concept that women are more satisfied with 

their jobs than males. In summary, men have higher job satisfaction levels than women [39], [40]. This 

difference is very likely to occur because the sample of this study is dominated by female teachers (57%), 

meaning that women dominate in a research sample and may dominate the results given. Gender differences 

are reduced among highly educated workers [37], thus allowing for more g ender disparities in job 

satisfaction. 

The COVID-19 epidemic has had a significant influence on education, particularly in Indonesia. To 

break the chain of viral dissemination, the large-scale social restriction regulations need instructors to be 

allowed to teach from home online. It affects their job satisfaction. This survey found that teachers were quite 

satisfied with their jobs during the epidemic. This finding strengthens the research of Hashim et al. [41] that 

employees who work at home have a high level of satisfaction (87.1%). However, this is different from 

Namli and Yücekaya [42], which stated that most physical education teachers did not get job satisfaction. 

Furthermore, according to Suganya and Sankareshwari [43], studies on teacher work satisfaction during the 

COVID-19 epidemic show that teacher satisfaction is low. It is logical given that teachers are used to face-to-

face instruction with their students. This difference reinforces the theory that online learning by teachers 

detracts from their job satisfaction [43]–[45]. 

Teacher job satisfaction in urban areas shows a high level. It is due to the readiness of teachers in 

urban areas to face online learning, which has implications for their satisfaction. Piaget’s theory [46] follows 

the teacher's task to understand how students understand intellectual development and determine their 

cognitive activities. According to Piaget, there were three elements affect readiness: i) Physical readiness, 

including nerves and muscles; ii) Psychological, among others, free from emotional conflicts; and  

iii) Experience, relating to previously learned skills. As a result, instructors are required to be better prepared 

when it comes to arranging the learning process. This finding is reinforced by the study of Green and Muñoz 

[47] that teacher job satisfaction is influenced by readiness, leadership, independence, time, and benefits. 

Other factors that influence teacher job satisfaction are motivation [22], [26], [28], [48], the principal’s 

transformational leadership [49]–[52], and the principal’s support [53]–[55]. 

In addition, the professional development of teachers in urban areas also shows a high level. It 

suggests that instructors in cities have been able to adjust to changing conditions. The existence of an online 

learning community has supported the professional development process of today's teachers [56]. According 

to Tanang and Abu [57], the professional development of teachers must be supported by policies, finances, 

infrastructure, and morals. The high level of professional development of teachers in urban areas is because 

the income (salary) received each month differs from those in rural areas. Financial factors can make it easier 

for teachers to access and develop their profession. It agrees with Harjanto et al. [58] that professional 

improvement can be made through privately sponsored programs. 
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The interaction of professional development with teacher job satisfaction is also significant, 

although the interaction is in a low category. The honesty aspect shows a robust correlation so that the 

principal can consider this aspect in building teacher job satisfaction. According to Arifin [26], honesty is one 

aspect that must be prepared in building a school culture. In addition, there are aspects of integrity, identity, 

and discipline that can create teacher job satisfaction. Sopova [59] demonstrated that academic honesty is a 

moral and ethical concept that all educators should cultivate in the academic environment in order to 

rejuvenate the education system. Thus, it can be stated that honesty is an aspect of teacher job satisfaction 

with a very high level of correlation, so it is believed to increase job satisfaction. 

 

 

4. CONCLUSION 

The study concluded that teacher job satisfaction at Islamic state schools was higher than at private 

Islamic schools during the pandemic. Levels of professional development and teacher job satisfaction are 

high in public and private Islamic schools. In addition, a significant positive interaction is formed between 

teacher job satisfaction and professional development. Professional development should continue to be 

developed periodically and carried out by teachers in facing the challenges of 21st-century learning. The 

study results indicate an interaction between aspects and the variables that form them. It was also found that 

honesty is one aspect that needs to be considered in building teacher job satisfaction. The research suggests 

that principals reinforce honesty which is empirically proven to affect teacher job satisfaction. 

 

 

REFERENCES 
[1] E. M. Onyema et al., “Impact of Coronavirus Pandemic on Education,” Journal of Education and Practice, vol. 11, no. 13, May 

2020, doi: 10.7176/JEP/11-13-12. 
[2] I. A. Magomedov, M. S. U. Khaliev, and S. M. Khubolov, “The negative and positive impact of the pandemic on education,” 

Journal of Physics: Conference Series, vol. 1691, no. 1, 2020, doi: 10.1088/1742-6596/1691/1/012134. 

[3] N. Rulandari, “The Impact of the Covid-19 Pandemic on the World of Education in Indonesia,” Ilomata International Journal of 
Social Science, vol. 1, no. 4, pp. 242–250, 2020, doi: 10.52728/ijss.v1i4.174. 

[4] P. Ramkissoon, L. J. Belle, and T. Bhurosy, “Perceptions and experiences of students on the use of interactive online learning 

technologies in Mauritius,” International Journal of Evaluation and Research in Education (IJERE), vol. 9, no. 4, pp. 833–839, 
2020, doi: 10.11591/ijere.v9i4.20692. 

[5] I. El Khuluqo, A. R. A. Ghani, and A. Fatayan, “Postgraduate students’ perspective on supporting ‘learning from home’ to solve 

the covid-19 pandemic,” International Journal of Evaluation and Research in Education (IJERE), vol. 10, no. 2, pp. 615–623, 
2021, doi: 10.11591/ijere.v10i2.21240. 

[6] A. Almonacid-Fierro, R. Vargas-Vitoria, R. S. De Carvalho, and M. A. Fierro, “Impact on teaching in times of COVID-19 

pandemic: A qualitative study,” International Journal of Evaluation and Research in Education (IJERE), vol. 10, no. 2, pp. 432–
440, 2021, doi: 10.11591/ijere.v10i2.21129. 

[7] A. Cahyadi, Hendryadi, S. Widyastuti, and Suryani, “COVID-19, emergency remote teaching evaluation: the case of Indonesia,” 

Education and Information Technologies, vol. 27, no. 2, pp. 2165–2179, 2022, doi: 10.1007/s10639-021-10680-3. 
[8] N. Septantiningtyas, J. Juhji, A. Sutarman, A. Rahman, N. Sa’adah, and Nawisa, “Implementation of Google Meet Application in 

the Learning of Basic Science in the Covid-19 Pandemic Period of Student Learning Interests,” Journal of Physics: Conference 

Series, vol. 1779, no. 1, 2021, doi: 10.1088/1742-6596/1779/1/012068. 
[9] J. Jumadi, R. Perdana, M. H. Hariadi, W. Warsono, and A. Wahyudi, “The impact of collaborative model assisted by Google 

Classroom to improve students’ creative thinking skills,” International Journal of Evaluation and Research in Education (IJERE), 

vol. 10, no. 2, pp. 396–403, 2021, doi: 10.11591/ijere.v10i2.20987. 
[10] Haryanto, W. M. Kusuma, F. Mutohhari, M. Nurtanto, and S. Suyitno, “Innovation Media Learning: Online Project-Based 

Learning (O-PBL) on Drawing Competence in Automotive Engineering Using Video on YouTube,” Journal of Physics: 

Conference Series, vol. 2111, no. 1, 2021, doi: 10.1088/1742-6596/2111/1/012020. 
[11] D. Surani and A. Chaerudin, “WhatsApp Grouping Class for Increasing Students’ English Ability,” Proceedings of the Twelfth 

Conference on Applied Linguistics (CONAPLIN 2019), 2020, doi: 10.2991/assehr.k.200406.006. 

[12] R. Sefriani, R. Sepriana, I. Wijaya, P. Radyuli, and Menrisal, “Blended learning with Edmodo: The effectiveness of statistical 
learning during the COVID-19 pandemic,” International Journal of Evaluation and Research in Education (IJERE), vol. 10,  

no. 1, pp. 293–299, 2021, doi: 10.11591/ijere.v10i1.20826. 

[13] N. Kerimbayev, A. Akramova, and J. Suleimenova, “E-learning for ungraded schools of Kazakhstan: Experience, implementation, 
and innovation,” Education and Information Technologies, vol. 21, no. 2, pp. 443–451, 2016, doi: 10.1007/s10639-014-9331-y. 

[14] L. Puspitasari and K. Ishii, “Digital divides and mobile Internet in Indonesia: Impact of smartphones,” Telematics and 

Informatics, vol. 33, no. 2, pp. 472–483, 2016, doi: 10.1016/j.tele.2015.11.001. 
[15] S. Supardi et al., “The ICT basic skills: Contribution to student social media utilization activities,” International Journal of 

Evaluation and Research in Education (IJERE), vol. 10, no. 1, pp. 222–229, 2021, doi: 10.11591/ijere.v10i1.20598. 

[16] A. Abidah, H. N. Hidaayatullaah, R. M. Simamora, D. Fehabutar, and L. Mutakinati, “The Impact of Covid-19 to Indonesian 
Education and Its Relation to the Philosophy of ‘Merdeka Belajar,’” Studies in Philosophy of Science and Education, vol. 1, no. 1, 

pp. 38–49, 2020, doi: 10.46627/sipose.v1i1.9. 

[17] A. A. Sihombing, S. Anugrahsari, N. Parlina, and Y. S. Kusumastuti, “Merdeka Belajar in an Online Learning during The Covid-
19 Outbreak: Concept and Implementation,” Asian Journal of University Education, vol. 17, no. 4, pp. 35–48, 2021, doi: 

10.24191/ajue.v17i4.16207. 

[18] S. Tambak and D. Sukenti, “Strengthening Islamic behavior and Islamic psychosocial in developing professional Madrasah 
teachers,” Cakrawala Pendidikan, vol. 39, no. 1, pp. 65–78, 2020, doi: 10.21831/cp.v39i1.26001. 

 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Exploring the relationship between teacher job satisfaction and professional development … (Juhji) 

1761 

[19] N. M. Wiwik Astuti, I. K. Werdhiana, and U. Wahyono, “Impacts of direct disaster experience on teachers’ knowledge, attitudes 
and perceptions of disaster risk reduction curriculum implementation in Central Sulawesi, Indonesia,” International Journal of 

Disaster Risk Reduction, vol. 53, 2021, doi: 10.1016/j.ijdrr.2020.101992. 

[20] J. Juhji, B. Latar, W. S. Tarihoran, and M. Maman, “Strengthening Islamic Education Management Through Emergency 
Curriculum Adaptation During the Covid-19 Pandemic,” International Journal of Instruction, Technology, and Social Sciences, 

vol. 1, no. 3, pp. 1–7, 2021, [Online]. Available: https://ijitsc.net/journal/index.php/home/article/view/27. 

[21] U. Hasanah, A. Marini, M. S. Sumantri, and A. Januar, “Readiness of Primary School Teachers On Emergency Curriculum 
Policies During The Covid-19 Pandemic: A Study Investigating Teacher’ Perception,” Elementary: Jurnal Ilmiah Pendidikan 

Dasar, vol. 7, no. 2, p. 111, 2021, doi: 10.32332/ejipd.v7i2.3188. 

[22] N. Karnati and I. Sibawaihin, “The effect of locus of control and intrinsic motivation on teacher job satisfaction,” Jurnal Sosial 
Humaniora, vol. 8, no. 1, p. 29, May 2017, doi: 10.30997/jsh.v8i1.581. 

[23] R. do C. Amorim Neto, V. Picanço Rodrigues, and S. Panzer, “Exploring the relationship between entrepreneurial behavior and 

teachers’ job satisfaction,” Teaching and Teacher Education, vol. 63, pp. 254–262, 2017, doi: 10.1016/j.tate.2017.01.001. 
[24] A. K. Wolomasi, S. I. Asaloei, and B. R. Werang, “Job satisfaction and performance of elementary school teachers,” International 

Journal of Evaluation and Research in Education (IJERE), vol. 8, no. 4, pp. 575–580, 2019, doi: 10.11591/ijere.v8i4.20264. 

[25] I. Josanov-Vrgovic and N. Pavlovic, “Relationship Between the School Principal Leadership Style and Teachers’ Job Satisfaction 
in Serbia,” Montenegrin Journal of Economics, vol. 10, no. 1, pp. 43–57, 2014, [Online]. Available: 

http://www.htmanagementvb.com/index.php/HITM/article/view/148. 

[26] H. Muhammad Arifin, “The influence of competence, motivation, and organisational culture to high school teacher job 
satisfaction and performance,” International Education Studies, vol. 8, no. 1, pp. 38–45, 2015, doi: 10.5539/ies.v8n1p38. 

[27] V. Anton, S. Miro, and V. Maria, “An Analysis of the Relationship Between Job Satisfaction and Employee Engagement,” 

Economic Themes, vol. 55, no. 2, pp. 243–262, 2017, doi: 10.1515/ethemes-2017-0014. 
[28] J. Juhji, I. Ma’mur, E. Nugraha, N. Tarihoran, and E. Syarifudin, “Madrasah teacher job satisfaction, how does it relate to work 

motivation? A meta-analysis,” International Journal of Education, Teaching, and Social Sciences, vol. 2, no. 1, pp. 20–30, 2022, 

doi: 10.47747/ijets.v2i1.589. 
[29] C. G. Iwu, I. O. Ezeuduji, I. C. Iwu, K. Ikebuaku, and R. K. Tengeh, “Job motivation and management implications: A case of 

teachers in Nigeria,” Problems and Perspectives in Management, vol. 15, no. 2, pp. 277–287, 2017, doi: 10.21511/ppm.15(2-

1).2017.11. 
[30] C. G. Iwu, I. O. Ezeuduji, I. C. Iwu, K. Ikebuaku, and R. K. Tengeh, “Achieving quality education by understanding teacher job 

satisfaction determinants,” Social Sciences, vol. 7, no. 2, 2018, doi: 10.3390/socsci7020025. 

[31] N. Naderi Anari, “Teachers: emotional intelligence, job satisfaction, and organizational commitment,” Journal of Workplace 
Learning, vol. 24, no. 4, pp. 256–269, May 2012, doi: 10.1108/13665621211223379. 

[32] P. Dhamija, S. Gupta, and S. Bag, “Measuring of job satisfaction: the use of quality of work life factors,” Benchmarking, vol. 26, 

no. 3, pp. 871–892, 2019, doi: 10.1108/BIJ-06-2018-0155. 
[33] L. Lunsford, V. Baker, and M. Pifer, “Faculty mentoring faculty: career stages, relationship quality, and job satisfaction,” 

International Journal of Mentoring and Coaching in Education, vol. 7, no. 2, pp. 139–154, 2018, doi: 10.1108/IJMCE-08-2017-

0055. 
[34] F. Herzberg, “The motivation-hygiene theory,” in Organizational behavior one: Essential theories of motivation and leadership, 

London: Routledge, 1990, pp. 375–392. 

[35] J. W. Gilley, S. A. Eggland, and A. M. Gilley, Principles of human resource management. Mass. Addison–Wesley, 1989. 
[36] M. J. Allen and W. M. Yen, Introduction to measurement theory. Waveland Press, 2001. 

[37] S. Yu and C. Choe, “Gender differences in job satisfaction among disabled workers,” Plos One, vol. 16, no. 6, p. e0252270, Jun. 

2021, doi: 10.1371/journal.pone.0252270. 
[38] L. C. Kaiser, “Gender‐job satisfaction differences across Europe,” International Journal of Manpower, vol. 28, no. 1, pp. 75–94, 

Apr. 2007, doi: 10.1108/01437720710733483. 

[39] A. Aydin, S. Uysal, and Y. Sarier, “The Effect of Gender on Job Satisfaction of Teachers: A Meta-Analysis Study,” Procedia - 
Social and Behavioral Sciences, vol. 46, pp. 356–362, 2012, doi: 10.1016/j.sbspro.2012.05.122. 

[40] P. J. Sloane and H. Williams, “Job Satisfaction, Comparison Earnings, and Gender,” Labour, vol. 14, no. 3, pp. 473–502, Sep. 
2000, doi: 10.1111/1467-9914.00142. 

[41] R. Hashim, A. Bakar, I. Noh, and H. A. Mahyudin, “Employees’ Job Satisfaction and Performance through working from Home 

during the Pandemic Lockdown,” Environment-Behaviour Proceedings Journal, vol. 5, no. 15, pp. 461–467, 2020, doi: 
10.21834/ebpj.v5i15.2515. 

[42] A. Kizilkya Namli and M. A. Yucekaya, “Motivation And Job Satisfaction Of Physical Education Teachers During Pandemic,” 

OPUS Uluslararası Toplum Araştırmaları Dergisi, vol. 17, pp. 3148–3172, Apr. 2021, doi: 10.26466/opus.887856. 

[43] S. Suganya and B. Sankareshwari, “Job Satisfaction Level on Online Teaching among Higher Secondary School Teachers during 

Covid-19 Pandemic,” Shanlax International Journal of Education, vol. 9, no. 1, pp. 138–145, Dec. 2020, doi: 

10.34293/education.v9i1.3530. 
[44] M. Arasteh and S. A. Seyedoshohadaei, “Study Tries to Measure and Compare Stress and Job Satisfaction between Surgeons and 

Lawyers of Sanandaj,” Journal of Ecophysiology and Occupational Health, vol. 18, no. 1–2, pp. 38–43, Sep. 2018, doi: 

10.18311/jeoh/2018/21491. 
[45] J. McLean, “Forgotten faculty: Stress and job satisfaction among distance educators,” Online Journal of Distance Learning 

Administration, vol. 9, no. 2, 2006. 

[46] H. P. Ginsburg and S. Opper, Piaget’s theory of intellectual development. Prentice-Hall, Inc, 1988. 
[47] A. M. Green and M. A. Muñoz, “Predictors of New Teacher Satisfaction in Urban Schools,” Journal of School Leadership,  

vol. 26, no. 1, pp. 92–123, Jan. 2016, doi: 10.1177/105268461602600104. 

[48] H. Bang, S. Ross, and T. G. Reio, “From motivation to organizational commitment of volunteers in non‐profit sport 
organizations,” Journal of Management Development, vol. 32, no. 1, pp. 96–112, Dec. 2012, doi: 10.1108/02621711311287044. 

[49] J. A. Wahab, C. F. M. Fuad, H. Ismail, and S. Majid, “Headmasters’ Transformational Leadership and Their Relationship with 

Teachers’ Job Satisfaction and Teachers’ Commitments,” International Education Studies, vol. 7, no. 13, pp. 40–48, Dec. 2014, 
doi: 10.5539/ies.v7n13p40. 

[50] L. Fung Mohammad, A. Norhaini Mansor, R. Mohamed Idrus, and B. Salwana Alias, “Principals’ Transformational Leadership 

Practices and Teacher Job Satisfaction in TS25 Schools: A Current Survey of the Coronavirus Pandemic,” Hong Kong Journal of 
Social Sciences, vol. 58, pp. 724–736, 2021, [Online]. Available: http://www.hkjoss.com/index.php/journal/article/view/524. 

[51] R. S. Ab Samad, H. Abd Wahab, M. I. Rahmad Sukor, and L. Yuet Wei, “Contribution of Headmaster Transformational 

Leadership towards Teachers’ Sense of Efficacy in Under-Enrolled Primary Schools in Port Dickson,” Malaysian Online Journal 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 12, No. 4, December 2023: 1755-1763 

1762 

of Educational Management, vol. 4, no. 4, pp. 66–80, Sep. 2016, doi: 10.22452/mojem.vol4no4.5. 

[52] Y.-F. Yang, “Studies of Transformational Leadership in the Consumer Service Workgroup: Cooperative Conflict Resolution and 
the Mediating Roles of Job Satisfaction and Change Commitment,” Psychological Reports, vol. 111, no. 2, pp. 545–564, Oct. 

2012, doi: 10.2466/01.21.PR0.111.5.545-564. 

[53] A. Olsen and F. Huang, “Teacher job satisfaction by principal support and teacher cooperation: Results from the Schools and 
Staffing Survey,” Education Policy Analysis Archives, vol. 27, no. 11, p. 11, Feb. 2019, doi: 10.14507/epaa.27.4174. 

[54] F. Bolin, “A Study of Teacher Job Satisfaction and Factors That Influence It,” Chinese Education & Society, vol. 40, no. 5,  

pp. 47–64, Sep. 2007, doi: 10.2753/CED1061-1932400506. 
[55] G. Kouali, “The instructional practice of school principals and its effect on teachers’ job satisfaction,” International Journal of 

Educational Management, vol. 31, no. 7, pp. 958–972, Sep. 2017, doi: 10.1108/IJEM-11-2016-0253. 

[56] E. R. Sari, “Online learning community: a case study of teacher professional development in Indonesia,” Intercultural Education, 
vol. 23, no. 1, pp. 63–72, Feb. 2012, doi: 10.1080/14675986.2012.664755. 

[57] H. Tanang and B. Abu, “Teacher Professionalism and Professional Development Practices in South Sulawesi, Indonesia,” Journal 

of Curriculum and Teaching, vol. 3, no. 2, Jul. 2014, doi: 10.5430/jct.v3n2p25. 
[58] I. Harjanto, A. Lie, D. Wihardini, L. Pryor, and M. Wilson, “Community-based teacher professional development in remote areas 

in Indonesia,” Journal of Education for Teaching, vol. 44, no. 2, pp. 212–231, Mar. 2018, doi: 10.1080/02607476.2017.1415515. 

[59] D. Sopova, “Conceptual bases of academic honesty formation at teachers training,” The Modern Higher Education Review, no. 3, 
pp. 120–126, 2018, doi: 10.28925/2518-7635.2018.3.10. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Juhji     is a Doctoral Candidate in Islamic Education Management at the 

Postgraduate Program of the Universitas Islam Negeri Sultan Maulana Hasanuddin Banten. 

Since 2014, he has been a Lecturer at the Tarbiyah and Teacher Training Faculty, 

Universitas Islam Negeri Sultan Maulana Hasanuddin Banten. From 2003 to 2014, he served 

as a science teacher at elementary, middle, and high schools in South Jakarta and Tangerang. 

His research focuses on principals’ leadership, teacher professional development, spiritual 

motivation, job satisfaction, science learning in elementary schools, science education, and 

science learning. He can be contacted at email: juhji@uinbanten.ac.id. 

  

 

Encep Syarifudin     is a Professor of Education Management at the Universitas 

Islam Negeri Sultan Maulana Hasanuddin Banten. Masters’ education was completed at the 

Postgraduate IKIP Jakarta in 1998, and the Doctoral was completed at the Postgraduate 

Universitas Negeri Jakarta in 2006. Currently, he is the Head of the Islamic Education 

Management Doctoral Program at Universitas Islam Negeri Sultan Maulana Hasanuddin 

Banten. He is an expert in education management and health education. He can be contacted 

via email: encep.syarifudin@uinbanten.ac.id and encepsmhb@gmail.com. 

  

 

Supardi     is a researcher and lecturer. He master’s graduate from the Department 

of Education Administration, University of Prof. Dr Hamka Jakarta, in 2002 and a 

Philosophy of Doctor Department of Educational Management, Planning and Police 

Education, University of Malaya, Kuala Lumpur, in 2012. He has worked as a lecturer at the 

Universitas Islam Negeri Sultan Maulana Hasanuddin Banten, Indonesia, since 2005. He is 

an expert in Islamic education management, educational statistics, learning evaluation, and 

human research methodology. He can be contacted at email: supardi@uinbanten.ac.id. 

  

 

Paiman     is a researcher and lecturer at the Universitas Islam Negeri Sultan 

Maulana Hasanuddin Banten. He graduated with a master’s degree in the education 

management study program of Universitas Negeri Jakarta in 2007. The doctoral program 

was completed at the education management study program, Universitas Islam Nusantara 

Bandung, in 2013. He is an expert in education management, learning evaluation and 

learning strategies, as well as classroom action research, and he can be contacted via email: 

paimannahrodi@gmail.com. 

  

https://orcid.org/0000-0003-3781-7252
https://scholar.google.com/citations?user=MBM8UQcAAAAJ&hl=en&oi=ao
https://www.scopus.com/authid/detail.uri?authorId=57222366280
https://www.webofscience.com/wos/author/record/3119067
https://orcid.org/0000-0001-5930-308X
https://scholar.google.com/citations?user=TY_5PXcAAAAJ&hl=en&oi=sra
https://orcid.org/0000-0002-8848-3814
https://scholar.google.com/citations?hl=en&user=oPmxkCYAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57870424100
https://orcid.org/0000-0002-8366-5117
https://scholar.google.co.id/citations?hl=en&user=B4rLEtUAAAAJ


Int J Eval & Res Educ  ISSN: 2252-8822  

 

Exploring the relationship between teacher job satisfaction and professional development … (Juhji) 

1763 

 

Dina Indriana     is a Doctoral Candidate in Islamic Religious Education at 

Universitas Islam Negeri Sultan Maulana Hasanuddin Banten, Indonesia. In addition, she is 

also a researcher and lecturer at the Arabic Language Education Study Program at the same 

campus since 2003. The master’s program was completed at the Department of Arabic 

Language Education, Maulana Malik Ibrahim State Islamic University Malang, in 2007. She 

is an expert in Arabic language learning, language education in Arabic, and Islamic 

education. She can be contacted via email: dina.indriana@uinbanten.ac.id. 

  

 

Sutanto     is a Doctoral Candidate in Islamic Education Management at the 

Postgraduate Program of the Universitas Islam Negeri Sultan Maulana Hasanuddin Banten. 

He graduated from Informatics Engineering, Dian Nuswantoro University in 2001 in the 

undergraduate program and completed the master's program in 2012 with the Informatics 

Engineering study program at Eresha School IT. He was working as a Lecturer at the 

University Banten Jaya starting in 2005 with courses in decision support systems, artificial 

intelligence, algorithms and project management information systems. He can be contacted 

via email: sutanto@unbaja.ac.id. 

  

 

Irma Yunita Ruhiawati     is a Doctoral Candidate in Islamic Education 

Management at the Postgraduate Program of the Universitas Islam Negeri Sultan Maulana 

Hasanuddin Banten. In the undergraduate program, she graduated from the Department of 

Mathematics and Natural Sciences at Jenderal Achmad Yani University in 2000. She 

completed her master’s program in 2016 with the Informatics Engineering study program at 

Raharja University. She has been a lecturer at the Banten Jaya University starting 2004, with 

courses in basic information technology infrastructure, statistics, physics, linear algebra and 

mathematics. She can be contacted via email: irmayunitaruhiawati@unbaja.ac.id. 

  

 

Ima Rahmawati     is a researcher and lecturer, graduated from the Doctoral 

Program in Educational Administration at the Universitas Pendidikan Indonesia (UPI) 

Bandung, Indonesia in 2020. She has worked as a lecturer at the Sahid Islamic Institute (IAI 

Sahid) in Bogor, Indonesia since 2016. She is an expert in education administration, 

education policy, educational planning, education management, educational methodology, 

integrated quality management, human resource management, financial auditing and basic 

education. She can be contacted via email: dafenta.ima13@gmail.com. 

 

https://orcid.org/0000-0001-8889-3357
https://scholar.google.com/citations?user=0KQCVMMAAAAJ&hl=en&oi=ao
https://orcid.org/0000-0002-9490-7150
https://scholar.google.com/citations?user=a6Z5W-QAAAAJ&hl=id
https://orcid.org/0000-0003-0813-1884
https://scholar.google.com/citations?user=dNwwcPEAAAAJ&hl=id
https://orcid.org/0000-0002-7420-7413
https://scholar.google.com/citations?user=rqlKyHgAAAAJ&hl=id
https://www.scopus.com/authid/detail.uri?authorId=57221133921
https://www.webofscience.com/wos/author/record/32407053

