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The study aimed to determine whether preservice teachers’ self-efficacy
belief differs according to gender and whether this belief relates to their
readiness in taking the licensure examination for teachers (LET).
Participants of the study were 545 preservice teachers who were undergoing
in-service training both from the secondary and elementary programs that
came from four campuses of the university. The researcher utilized a
descriptive quantitative approach with weighted mean, t-test for the
independent sample, and Pearson R correlation statistical treatments for the
data. Results revealed that females are statistically higher in self-efficacy
beliefs than their male counterparts. Further, the study disclosed that female
preservice teachers are significantly more ready to take the examination than
their male peers. In addition, the male students’ self-efficacy beliefs
statistically have a positive significant relationship to their readiness to take
examination. Meanwhile, a positive significant relationship exists also
between self-efficacy beliefs and readiness in taking the test with their

female counterparts.
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1. INTRODUCTION

In the Philippines, the licensure examination for teachers (LET) serves as a passport for the teacher
education students to become completely professional. It is one of the ultimate qualifications that the
government gives to future educators on the assumption that this is a good measure of their needed
competencies [1]-[3]. However, statistics show that out of thousands of teachers aspiring to have a license,
only some of them passed for bachelor of secondary and elementary programs. Table 1 reflects the number of
students who passed the licensure examination for secondary and elementary education teachers according to
the data of Philippine regulation commission [4]-[10]. Note that there is no examination happened in 2020
because of the worldwide pandemic.

The data shows that most results are below the 50% passing for secondary and elementary programs
except for September 2021. Each of the teacher education programs in the Philippines was affected by this
issue because having a higher rate in the licensure examination would bring the university’s leveling which
would be granted by the Commission on Higher Education (CHED), increase its funding as one of the criteria
of the Department of Budget and Management (DBM), and a significant contributing factor to the quality of
education in the primary education sector. For these reasons, several studies have emerged about pre-service
teachers’ performance in the licensure examination from different state colleges and universities refer to
Table 2.
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Table 1. Results of licensure examination for teachers in the Philippines within four years [4]-[10]

Secondary education Elementary education
Year No. of students Total no. of No. of No. of students ~ Total no. of No. of
passed examinees passing (%) passed examinees passing (%)

2017 September 18,810 53,090 35.43% 12,128 42,739 28.38%
2017 March 18,482 72,584 25.46% 5,600 53,915 10.39%
2018 September 60,803 126,582 48.03% 28,973 90,750 31.34%
2018 March 22,936 76,673 29.91% 13,774 58,323 23.62%
2019 September 54,179 136,523 39.68% 28,973 92,440 31.34%
2019 March 22,271 85,823 25.95% 19,659 72,054 27.28%
2021 September 10,318 17,863 57.76% 4,883 8,726 55.96%

Table 2. Studies on the licensure examination for teachers in the Philippines
Study Predictors of LET performance Place
[11] Academic achievement in college the extent of training in specialization
[12] Mock board exam, general weighted average in Gen Ed, and major core
[13] Gender, high school average grade, college entrance test score, and Pangasinan State University, Bayambang

attendance to review class. Academic performance Campus, Pangasinan, and Philippines
[14] The number of first takers Pangasinan
[15]  Academic performance, admission test performance Isabela State University-San Mariano campus
[16]  Academic performance The Polytechnic  University of the
Philippines-San Pedro Campus, Philippines
[17]  Academic performance Cagayan State University

The studies investigated other possible contributing factors to the LET performance of graduate
students. The data shows that students’ academic performance is the most common predictor of licensure
performance. On our university’s end, the teacher education department made several intervention strategies
to improve the students’ performance in the licensure examination. One of which is the remediation done by
giving the preservice teachers a review and then a LET-type examination called Pre-LET. The Pre-LET is
similar to an actual licensure examination in a manner that the test items are categorized into: i) General
education; ii) Professional subjects; and iii) Major subjects (for the bachelor of secondary education
program). Another is that LET review is embedded in the curriculum, wherein teachers in a specific major
will review the students during a particular week. Lastly, the department ties up with the review centers to
whom students should attend to their program schedule.

The college of teacher education program aims to achieve a rate above the national passing if not
100% for their graduates. Having a higher rate would serve as license to teach in any teaching institution,
especially in the Department of Education (DepEd). However, despite the interventions done, record shows
that the overall rate attained by the college in LET when retakers and first takers combined is not as high as
the national passing average in the past five years. This study looked from a different angle in investigating
the cause of low performance in the examination. Since self-efficacy has been proven to have a relationship
with the students’ outcomes [18]-[22], the research’s main aim is to investigate the level of self-efficacy
beliefs of male and female preservice teachers and its relations to their readiness to take the examination.

Bandura [23] defined self-efficacy as the belief of an individual in their capabilities to exercise
control over the events that affect their lives. It does influence a person to exert more time and effort to
become motivated to gain and use the skills for them to perform better [24] and are positive in approaching
complex tasks [25]. Studies have proven that students with high self-efficacy tend to have high performance
[25], [26]. The relationship between self-efficacy and gender arises from several studies in different areas of
concentration. Study concluded that female students had significantly lower self-efficacy than male students
in terms of computing and marketing [27]. Female have much lower mathematics self-efficacy than male
[28]. Although researchers noticed an increase in gender difference in self-efficacy of students in the physics
classroom (a slight increase in self-efficacy for males), it was found that no relationship exists between
gender and self-efficacy studying science, technology, and society [29]. Female have lower academic self-
efficacy than their male counterparts despite having similar levels of accomplishment [30].

A meta-analysis of 187 studies on the gender difference in academic self-efficacy, and this analysis
had brought key features to the researchers [31]. First, females have a higher self-efficacy in language arts
than males. On the other hand, males demonstrated higher self-efficacy in mathematics, computer, and social
sciences than their female counterparts. Further, the study concluded that age could be a contributing factor
to the difference in the self-efficacy between male and female.

Different results of several studies between gender and examination have emerged. A study found
that males had significantly higher dental admission test academic averages and perceptual ability test scores
than females [32]. On the other hand, when it comes to the negative emotions, female generally had a higher
self-efficacy than male. However, they had lower self-efficacy in terms of self-esteem [33]. Female also have
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a lower self-perception of their academic efficacy and risk-taking strategies than male. The previous study
further concluded that the cause of the gender gap is most likely related to the university’s educational
assessment system. Meanwhile, McDonough et al. [34] depicted that gender is related to the final
examination result and further concluded that females performed better than their male counterparts.

2. RESEACH METHOD
2.1. Research design

This study approaches the research objectives with a quantitative analysis of the students’ self-
efficacy beliefs and their readiness to take the licensure examination. The research was conducted at one
university located in the southern part of the Philippines. The average mean was used to determine the self-
efficacy of males and females and their readiness to take the examination. t-test for the independent sample
was utilized to determine the significant difference between males and females in their self-efficacy and
readiness to take the examination. Pearson R was used to get the relationship between self-efficacy belief and
readiness to take licensure examination for teachers.

2.2. Research participants

The university consists of four campuses that have teacher education program. Preservice students
from bachelor of secondary education and from bachelor in elementary education are the participants of the
study. On the four campuses, 545 students responded to the given survey questionnaires. There are 417
female and 128 male. Out of 417 students, 385 are from the Bachelor of Secondary Education (BSED)
program, and 160 are from the Bachelor in Elementary Education (BEED) Department. They are all
graduating students who were already in their off-campus training.

2.3. The research instruments

The researcher adapted the instrument generalized self-efficacy scale from Schwarzer and Jerusalem
[35] this instrument consists of 10 item statements that focus on how to handle self whenever situations arise.
on the other hand, the self-made instrument used for readiness for taking the licensure examination focuses
on the students’ preparations before taking the licensure examination for teachers. This has the description
and scale of always true (4.20-5.00), exactly true (3.40-4.19), moderately true (2.60-3.39), hardly true (1.80-
2.59), not all true (1.00-1.79). The Cronbach alpha result of the self-made questionnaire is 0.8 reliability.

3. RESULTS AND DISCUSSION
3.1. Gender and self-efficacy beliefs of preservice teachers in the two programs

Table 3 reflects the self-efficacy belief of male and female preservice teachers for both BEED and
BSED programs. For bachelor of secondary education, generally, females have a higher level of self-efficacy
belief M=2.600 than males, M=2.410. Further, females also have a higher self-efficacy beliefs level M=2.995
than males M=2.69 in the bachelor of elementary education program. Note that males in the BSED program
have the lowest self-efficacy beliefs level among the groups and females in the BEED program have the
highest self-efficacy level among the groups. Generally, the preservice teachers in the bachelor of elementary
education program have higher self-efficacy beliefs levels M=2.844 than the students in bachelor of
secondary education M=2.505.

Furthermore, the researcher calculated an independent sample t-test for the participants to determine
if there was a statistical difference between male and female’ self-efficacy beliefs. It can be seen in Table 3
that there is a significant difference in the weighted mean score between males and females, t=-14.53,
p=<0.001, in the secondary level. Further, there is a significant difference in the weighted mean score
between males and females, t=-6.35, p=<.001, at the elementary level. The significance indicates that females
in both programs are significantly higher in terms of their self-efficacy belief. These pertain to the
determination to accomplish their goals, being resourceful, finding a solution to the problems, and handling
the problems that come their way.

Table 3. Gender and self-efficacy beliefs in the two programs

BSED BEED
Gender M SD t p Gender M SD t p
Self-efficacy = Male 2410 0.163 -1453 <.001 Self-efficacy Male 2694 0127 -6.35 <.001
Female 2.600 0.091 Female 2.995 0.216
OWM  2.505 OWM 2844

Note. *p<0.5 level; OWM=0verall weighted mean
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The results may be attributed to the female-dominated environment in the professional teaching
course. Having a more significant number of members in the same group somehow influences each other
with their thoughts and decisions towards pushing the goal. Women have higher career self-efficacy than the
male because of the support they received from friends, and the value of friendship could somehow add to
their self-esteem and confidence [36]. The results contradict the other findings that males significantly have a
higher self-efficacy level than their female peers when it comes to self-efficacy beliefs and gender
personality interaction [37].

3.2. Gender and readiness in taking examination

Table 4 shows that female students have a higher level of readiness M=4.061, M=3.740 to take the
exam for BSED program than their male counterparts. It further reflects that female students have also have a
higher level of readiness M=4.072, M=3.690 in the BEED program than their male counterparts. This is a
confirmation of the result of the study by Baji [31] those male students indicated a lower level of academic
self-efficacy the female students.

An independent sample t-test was calculated to determine whether readiness in taking examinations
differs according to gender, and it found a statistically significant difference between the readiness in taking
examinations and gender for bachelor of secondary education, t=-37.48, p<.001. A significant difference was
also found in bachelor in elementary education between readiness and gender, t=-23.47, p<.001. The
significant difference means that females for both programs perceived themselves as more ready to take the
examination than their male counterparts. Generally, females statistically have a higher level of readiness
than their male peers for both programs. This indicates that females had made higher levels of preparation for
their exams than their male counterparts. This is by reading review material every day, attending review
classes regularly, practicing test-taking skills regularly, and make sure that they understand the new concepts
and principles learned during the review classes. As a whole, students from elementary education have a
higher level of readiness, M=3.881 than students from secondary education, M=3.900.

Table 4. Level of readiness in taking examination and gender

BSED BEED
Gender M SD t P Gender M SD t P
Readiness Male 3.740 0.107 -37.48 <.001 Readiness Male 3.690 0.118 -23.47 <.001
Female 4.061 0.059 Female 4.072 0.060
OWM  3.900 OWM  3.881

*Significant at p<0.5 level; OWM=0Overall weighted mean

3.3. Self-efficacy beliefs, readiness in taking examination, and gender

Table 5 shows the gender-based analysis of students’ beliefs on their self-efficacy of education
students and their readiness to take licensure examination. The results show that there is a positive and
significant linear relationship between self-efficacy and readiness in taking examinations of male students,
r=0.240, p-value<.001 and female students, r=0.148, p-value<.001, in the BSED. There is also a positive and
significant linear relationship between self-efficacy and readiness in taking examinations of male, r=0.227,
p-value<.001 and female students, r=0.114, p-value<.001, in the BEED program. This suggests that an
increase in the level of self-efficacy of both males and females in the two programs is associated with an
increase in the level of their readiness in taking the LET examinations. Also, students’ higher level of beliefs
on their self-efficacy is linearly related to higher level of readiness to take the examination. Moreover, the
strength of the linear relationship between self-efficacy beliefs and readiness in taking the examination for
males and females’ students in both programs ranges from very weak to weak.

Table 5. Relationship of self-efficacy belief and readiness in taking LET examination of male and female

Gender Pearson r p-value Interpretation
BSED Male Self-efficacy 0.240 <.001 Significant
Readiness
Female  Self-efficacy 0.148 <.001 Significant
Readiness
BEED Male Self-efficacy 0.227 <.001 Significant
Readiness
Female  Self-efficacy 0.114 <.001 Significant
Readiness

Note: p-value<0.05 is significant. The strength of r is interpreted as (0-0.2)=very weak;
(0.2-0.4)=weak; (0.4-0.6)=moderate; (0.6-0.8)=strong; (0.8-1)=very strong
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4. CONCLUSION

With the look at how gender and self-efficacy relate to readiness to take an examination, it
concluded that females are statistically higher in self-efficacy beliefs than their male counterparts and so with
their readiness in taking an examination. It further proves that the higher the self-efficacy beliefs of students,
the more ready they are to take the examination. However, the use of self-report measures may result to not
obtain the accurate data, in this case are the perceptions of the respondents with their self-efficacy beliefs and
readiness, thus, future research should take into consideration to utilize different methods to reduce the
influence of self-report bias.

In addition, the non-random sampling was utilized in this study, the chosen student population as the
participants were those who regularly attended the pre-LET review and do not represent the whole population
of the pre-service teachers enrolled in the university. This is the limitation of the study that should take into
consideration when analyzing the results. For future studies in this field, literature manifests that both
cognitive and non-cognitive characteristics influences the students’ achievement. Thus, it is suggested to take
into account the other contributary factors such as achievement in academic subjects (cognitive) and
personality and attitude (non-cognitive) in investigating licensure examination results.

REFERENCES
[1] K. Knowles, B. Plake, D. Robinson, and K. Mitchell, Testing teacher candidates. Washington, D.C.: National Academies Press,
2001.

[2] M. B. Cahapay, “Probing the differences caused by cognitive variables on LET performance: An embedded mixed method
study,” International Journal of Learning, Teaching and Educational Research, vol. 19, no. 4, pp. 188-205, 2020, doi:
10.26803/ijlter.19.4.12.

[31 M. Van Namen, “A deeper look at predicting outcomes for future educators,” Journal of University Teaching and Learning
Practice, vol. 18, no. 4, pp. 82-97, 2021, doi: 10.53761/1.18.4.8.

[4]  Philippine Regulation Commission, “September 2017 results of Licensure Examination for Teachers,” Nov. 2017. [Online]
Auvailable: https://www.prc.gov.ph/article/september-2017-results-licensure-examination-teachers-released-forty-three-43-
working-days (Accessed: Dec. 10, 2021)

[5] Philippine Regulation Commission, “March 2017 Results of Licensure Examination for Teachers,” 2017. [Online] Available:
https://www.prc.gov.ph/article/march-2017-results-licensure-examination-teachers-released-forty-40-working-days/1410
(Accessed: Dec. 10, 2021)

[6] Philippine Regulation Commission, “September 2018 Results of Licensure Examination for Teachers,” 2018. [Online].
Auvailable: https://www.prc.gov.ph/article/september-2018-results-licensure-examination-teachers-released-fifty-two-52-working-
days (Accessed: Dec. 10, 2021)

[7]1  Philippine Regulation Commission, “March 2018 Results of Licensure Examination for Teachers,” 2018. [Online]. Available:
https://www.prc.gov.ph/article/march-2018-results-licensure-examination-teachers-released-forty-40-working-days/2051
(Accessed: Dec. 10, 2021)

[8]  Philippine Regulation Commission, “March 2019 Results of Licensure Examination for Teachers,” 2019. [Online]. Available:
https://www.prc.gov.ph/article/march-2019-results-licensure-examination-teachers-released-forty-two-42-working-days/396 7
(Accessed: Dec. 10, 2021)

[9] Philippine Regulation Commission, “September 2019 Results of Licensure Examination for Teachers,” 2019. [Online].
Auvailable: https://www.prc.gov.ph/article/september-2019-results-licensure-examination-teachers-released-fifty-50-working-
days/4247 (Accessed: Dec. 10, 2021)

[10] Philippine Regulation Commission, “September 2021 Results of Licensure Examination for Teachers,” 2021. [Online].
Auvailable: https://www.prc.gov.ph/article/september-2021-results-licensure-examination-teachers-released-forty-seven-47-
working-days (Accessed: Dec. 10, 2021)

[11] I. M. Tarun, B. D. Gerardo, and B. T. Tanguilig 111, “Generating licensure examination performance models using PART and
JRip classifiers: A data mining application in education,” International Journal of Computer and Communication Engineering,
vol. 3, no. 3, pp. 202-207, 2014, doi: 10.7763/ijcce.2014.v3.320.

[12] R. C. Ferrer, D. R. Buted, I. Mirasol, and C. Ferrer, “Performance of BSEd science graduates in licensure examination for
teachers: Basis for a regression model,” Asia Pacific Journal of Multidisciplinary Research, vol. 3, no. 35, pp. 1-6, 2015.

[13] N. R. Nool and M. A. P. Ladia, “Trend of performance in the licensure examination of teacher education institutions in central
Luzon, Philippines,” International Journal of Applied Engineering Research, vol. 12, no. 24, pp. 15734-15745, 2017.

[14] J. D. Dagdag, C. S. Sarmiento, and J. C. Ibale, “Examining the factors of licensure examination for teachers performance for
program strategy enhancement,” Asia Pacific Journal of Multidisciplinary Research, vol. 5, no. 4, pp. 34-39, 2017.

[15] J. F. Antonio, R. J. Malvar, M. B. Ferrer, and E. L. Pambuena, “Licensure examination for teachers results from 2010 to 2013 of
PUP San Pedro’s Bachelor in secondary education licensure examination for teachers results relationship on their academic
performance,” Asia Pacific Journal of Multidisciplinary Research, vol. 4, no. 4, 2013.

[16] J. C. T. Amanonce and A. M. Maramag, “Licensure examination performance and academic achievement of teacher education
graduates,” International Journal of Evaluation and Research in Education (IJERE), vol. 9, no. 3, pp. 510-516, 2020, doi:
10.11591/ijere.v9i3.20614.

[17] A. Greco, C. Annovazzi, N. Palena, E. Camussi, G. Rossi, and P. Steca, “Self-efficacy beliefs of university students: Examining
factor validity and measurement invariance of the new academic self-efficacy scale,” Frontiers in Psychology, vol. 12, 2022, doi:
10.3389/fpsyg.2021.498824.

[18] A. A. Hayat, K. Shateri, M. Amini, and N. Shokrpour, “Relationships between academic self-efficacy, learning-related emotions,
and metacognitive learing strategies with academic performance in medical students: A structural equation model,” BMC
Medical Education, vol. 20, no. 1, p. 76, 2020, doi: 10.1186/s12909-020-01995-9.

[19] F. Doménech-Betoret, L. Abellan-Rosell6, and A. Gdmez-Artiga, “Self-efficacy, satisfaction, and academic achievement: The
mediator role of students’ expectancy-value beliefs,” Frontiers in Psychology, vol. 8, 2017, doi: 10.3389/fpsyg.2017.01193.

Int J Eval & Res Educ, Vol. 12, No. 3, September 2023: 1536-1541



Int J Eval & Res Educ ISSN: 2252-8822 O 1541

[20]

[21]

[22]

[23]
[24]
[25]
[26]
[27]
[26]
[29]
[30]
[31]
[32]
[33]
[34]
[35]
[36]

[37]

M. Jansen, R. Scherer, and U. Schroeders, “Students’ self-concept and self-efficacy in the sciences: Differential relations to
antecedents and educational outcomes,” Contemporary Educational Psychology, vol. 41, pp. 13-24, 2015, doi:
10.1016/j.cedpsych.2014.11.002.

C. H. Wang, D. M. Shannon, and M. E. Ross, “Students’ characteristics, self-regulated learning, technology self-efficacy, and
course outcomes in online learning,” Distance Education, vol. 34, no. 3, pp. 302-323, 2013, doi:
10.1080/01587919.2013.835779.

G. Mohammadyari, “Comparative study of relationship between general perceived self-efficacy and test anxiety with academic
achievement of male and female students,” Procedia - Social and Behavioral Sciences, vol. 69, pp. 2119-2123, 2012, doi:
10.1016/j.sbspro.2012.12.175.

A. Bandura, W. H. Freeman, and R. Lightsey, “Self-Efficacy: The Exercise of Control,” Journal of Cognitive Psychotherapy,
vol. 13, no. 2, pp. 158-166, 1999, doi: 10.1891/0889-8391.13.2.158.

W.-W. Jane, “Gender differences in school childrens self-efficacy beliefs: Students and teachers perspectives,” Educational
Research and Reviews, vol. 9, no. 3, pp. 75-82, 2014, doi: 10.5897/err2013.1653.

D. H. Schunk and F. Pajares, “Self-efficacy theory,” in K. R. Wenzel and A. Wigfield, Eds., Handbook of motivation at school,
Routledge/Taylor & Francis Group, 2009, pp. 35-53.

T. Busch, “Gender Differences in Self-efficacy and Academic Performance among Students of Business Administration,”
Scandinavian Journal of Educational Research, vol. 39, no. 4, pp. 311-318, 1995, doi: 10.1080/0031383950390403.

L. Zander, E. Hohne, S. Harms, M. Pfost, and M. J. Hornsey, “When grades are high but self-efficacy is low: Unpacking the
confidence gap between girls and boys in mathematics,” Frontiers in Psychology, vol. 11, 2020, doi: 10.3389/fpsyg.2020.552355.
K. Jordan and R. Carden, “Self-efficacy and gender in STEM majors,” Modern Psychological Studies, vol. 22, no. 2, p. 8, 2017.
K. A. Robinson, T. Perez, A. White-Levatich, and L. Linnenbrink-Garcia, “Gender differences and roles of two science self-
efficacy beliefs in predicting post-college outcomes,” Journal of Experimental Education, vol. 90, no. 2, pp. 344-363, 2022, doi:
10.1080/00220973.2020.1808944.

C. Huang, “Gender differences in academic self-efficacy: A meta-analysis,” European Journal of Psychology of Education,
vol. 28, no. 1, pp. 1-35, Mar. 2013, doi: 10.1007/s10212-011-0097-y.

C. M. Stewart, R. E. Bates, G. E. Smith, and L. Young, “Impact of gender on dental state licensure examination performance,”
Journal of Dental Education, vol. 70, no. 5, pp. 525-530, 2006, doi: 10.1002/j.0022-0337.2006.70.5.tb04107.x.

J. Mellanby, M. Martin, and J. O’Doherty, “The ‘gender gap’ in final examination results at Oxford University,” British Journal
of Psychology, 2000. http://onlinelibrary.wiley.com/doi/10.1348/000712600161880/full.

C. M. McDonough, A. Horgan, M. B. Codd, and P. R. Casey, “Gender differences in the results of the final medical examination
at University College Dublin,” Medical Education, vol. 34, no. 1, pp. 30-34, 2000, doi: 10.1046/j.1365-2923.2000.00456.x.

R. Schwarzer and M. Jerusalem, “Generalized Self-Efficacy scale,” Measures in health psychology: A user’s portfolio, 1995.
https://www.researchgate.net/publication/304930542_Generalized_Self-Efficacy_Scale.

C. Burger, J. A. Raelin, R. M. Reisberl, M. B. Baile, and D. Whitman, “Self-efficacy in female and male undergraduate
engineering students: Comparisons among four institutions,” in 2010 ASEE Southeast Section Conference, 2010.

L. Fallan and L. Opstad, “Student self-efficacy and gender-personality interactions,” International Journal of Higher Education,
vol. 5, no. 3, 2016, doi: 10.5430/ijhe.v5n3p32.

M. L. Baji, “Analysis of gender difference in academic self-efficacy and achievements among senior secondary school students in
Niger State, Nigeria,” PEOPLE: International Journal of Social Sciences, vol. 5, no. 3, pp. 659-675, 2020, doi:
10.20319/pijss.2020.53.659675.

BIOGRAPHIES OF AUTHORS

Vilma Muega-Geronimo Bl 2 carned her baccalaureate and master’s degree in
Bachelor of Secondary Education major in Physics and Doctor of Philosophy major in
Development Education in prestigious Universities in the Philippines. She is an associate
professor V at the Laguna State Polytechnic University, Philippines, wherein she served as
research chairperson for four years. Currently, she is the chairperson for Curriculum and
Instruction Development at the same university. She can be contacted at email:
vilmageronimo@Ispu.edu.ph.

Marites D. Carlos ' RIE8 © jsa graduate of Bachelor of Science in Human Ecology at the
University of the Philippines, Los Bafios. She is a college instructor at the Laguna State
Polytechnic University Santa Cruz Campus where she had also completed her Master of Arts
in Education degree major in Educational Management. At present, she is taking up her
Doctor of Philosophy in Education major in Educational Management at the University of
Perpetual Help System-DALTA. She can be contacted at email: marites.carlos@Ispu.edu.ph.

Gender-based analysis on self-efficacy beliefs of pre-service teachers ... (Vilma Muega-Geronimo)


mailto:vilmageronimo@lspu.edu.ph
mailto:marites.carlos@lspu.edu.ph
https://orcid.org/0000-0001-7014-0322
https://scholar.google.com/citations?hl=en&user=WMH5dI8AAAAJ
https://orcid.org/0000-0002-5566-4109

