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 The main focus of this work is to explore the effects of students’ attitudes 

towards problem solving (ATPS) in algebra with respect to gender and type 

of school. The contribution of the predictor variables of ATPS in algebra to 

the prediction of problem-solving achievement (PSA) is being investigated. 

For the study, 200 class IX students are randomly selected from the 

government (GOVT) and private (PVT) schools in the Morrigan district, 

India. The algebraic attitude scale (AAS) is used to determine students’ ATPS, 

whereas the problem-solving test (PST) is used to determine students’ PSA in 

algebra. The AAS instrument consists of three subscales: perseverance (PE); 

self-confidence (SC), and willingness (WL). The t-test and multiple 

regression analysis are used to analyze the collected data. The finding reveals 

that there are statistically significant differences in students’ ATPS based on 

gender and type of school. The finding also reveals that PE, SC, and WL have 

a significant positive relationship with the PSA in algebra. Therefore, it is 

suggested that teachers should make an effort to provide support in the form 

of explanations, modeling, coaching, and other forms of assistance, as well as 

a conducive environment that encourages students’ overall ATPS that can 

enhance their PSA in Mathematics. 
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1. INTRODUCTION 

The German mathematician Carl Friedrich Gauss referred to Mathematics as “the Queen of the 

Sciences.” Nowadays, all people know the importance of Mathematics. Modern Mathematics is composed of 

several branches. Algebra is an inseparable part of one of the main branches of Mathematics in the world. It is 

concerned with structures, relations, and quantity. Knowledge of algebra is introduced at the primary level 

where students are introduced to arithmetic operations and its knowledge is formally applied at the secondary 

level. Algebra is considered the gateway to the extension of difficult arithmetic articulations, as well as a step 

in the learning process from concrete to abstract concepts [1]. The study of algebra, as a discipline in 

Mathematics within middle and high school syllabuses, is generally different in different countries of the world. 

Some countries provide it as part of an integrated curriculum, whereas others may assign it as a unified topic, 

i.e., as a combination of algebra, arithmetic, and geometry within the mathematics curriculum. In the Indian 

school curriculum, algebra is featured as one of the core topics in mathematics. Proper learning of algebra 

enhances students’ mathematical problem-solving skills, reasoning, communication, and critical thinking. 

Many scholars considered algebra as the language of Mathematics through which most mathematical situations 

can be communicated. It is important to learn algebra as a language as it helps us to understand Mathematics 
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in a systematic way [2]. Algebra serves as a gatekeeper to higher education and future opportunities [3]. Though 

algebra plays an important role in learning Mathematics, most secondary school students have difficulties in 

learning algebra. Students' difficulties in learning algebra are mostly related to problem solving [4]. The 

development of problem-solving skills in mathematical learning is one of the major recommendations for 

teaching Mathematics [5]. In a report of 7th-grade students in Turkey, it was revealed that students’ problem-

solving achievement (PSA) has a significant effect on their academic achievement [6]. 

The most important component in a student's academic achievement is their attitude. Research 

indicates that "attitude" is one of the most influential factors in achievement [7]. Several studies have been 

conducted in Mathematics education on the relationship between attitude toward Mathematics and achievement 

[7]–[10]. There is a significant relationship between attitudes toward Mathematics and achievement among 

high school students [11]. It was also exposed that attitudes toward Mathematics had a significant influence on 

university students’ achievement [12]. In a study of Malaysian pre-university students, it was found that there 

was a significant positive relationship between overall attitudes toward Mathematics and mathematical PSA 

[13]. So students’ achievement may be influenced by their attitude toward problem solving (ATPS) [14]. 

Students’ attitudes toward mathematical problems are necessary to make sure outstanding academic 

achievement [15]. This attitude plays a major role in mathematical problem solving and its achievement.  

Students’ achievement may be influenced by ATPS. Several mathematical educational studies have 

been conducted in which students' attitudes and achievement has been extensively explored [16]. Duffy, 

Gunther, and Walters [17] mentioned that there is a relationship between attitudes toward Mathematics and 

PSA. Students’ ATPS in algebra are highly associated with their overall ATPS [15]. According to Sunzuma, 

Masocha, and Zezekwa [18], “attitude towards problem solving of algebra may consist of enjoying, liking and 

having an interest in algebraic problems or the opposite.” Students must have a positive ATPS if they are to 

succeed. It is also claimed that problem solving requires patience, persistence, perseverance, and willingness 

to take risks [19]. Students in the problem-posing approach class displayed more patience and persistence in 

problem solving difficulties than students in the perseverance, willingness, and self-confidence classes [20]. 

Charles, Lester, and O’Daffer [21] divided ATPS into three categories: perseverance, self-confidence, and 

willingness. In educational research, perseverance (PE), self-confidence (SC), and willingness (WL) are the 

most influencing factors in mathematical problem solving. Many recent studies support the classification of 

attitudes into these three subcategories [15], [22]. 

In order to improve mathematical comprehension students must require PE while solving a problem 

[23]. So the PE of a student should be developed for a better understanding of Mathematics and its achievement 

[24]. It has been established that the association between cognitive activity and mathematical achievement was 

partially mediated by PE [25]. Saleh [26] mentioned that to succeed in algebra, students must have PE in 

reading and understanding the offered problems. He also points out that students have a high level of PE to 

keep up until they find a solution, and their efforts must continue until they solve the problem. The proper 

problem-solving instruction enhances students’ PE, which leads to a higher PSA in Mathematics [27]. Thus, 

there is a significant relationship between PE and PSA [28]. 

In recent years, SC has emerged as one of the most important factors influencing students’ 

Mathematics achievement. SC has a key role in learning Mathematics and problem solving, which are 

necessary to have outstanding achievement [29]. According to Saleh [26], a student's high SC in their 

mathematical ability also assists them in solving more difficult problems. Also, the SC of secondary school 

students is influenced by problem-solving skills [30]. Several studies have found that SC has a positive and 

moderate effect on Mathematics achievement [31]. In contrast, other studies reveal that there is no correlation 

between student SC and academic achievement [32]. 

WL is one of the most important aspects of education and has a major impact on student achievement 

[33]. The WL to solve a problem in Mathematics in general and algebra, in particular, have a significant role 

in Mathematics achievement. Excellent students have a high level of WL to work out algebraic problems in 

comparison to poor and average students [34]. In a similar study, it was also found that brilliant students have 

a superior level of WL in the case of PSA [26]. Also, the study reports of students from Nigerian universities 

have a moderate correlation between WL to engage in problem-solving ability and PSA [35]. 

Gender influences one's attitudes toward Mathematics and problem solving. Numerous studies have 

revealed a gender gap in attitudes toward Mathematics [36], [37]. Previous research has established that male 

students have a more positive attitude toward Mathematics than female students [38]. Moreover, it was also 

found that male students were found to be more efficient than females in the case of problem solving [39]. 

However, other studies indicated that female students had considerably higher problem-solving abilities and a 

better scientific attitude than male students [40], [41]. In a study, Arslan, Yavuz, and Deringol-Karatas [42] 

found that female students have significantly better ATPS scores than male students. On the other hand, many 

investigations have found no substantial difference between male and female ATPS in Mathematics [12]. 

Studies by Zakaria and Yusoff [15] found no significant mean difference in students' ATPS in algebra when 
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gender was considered among Malaysian students. In Nigerian senior secondary students, it was also found 

that there was no significant difference between male and female students’ ATPS in algebra [43]. 

Aside from gender, students' attitudes toward Mathematics are influenced by the type of school [38], 

[44]. Previous research has indicated that private (PVT) secondary schools had more scientific and 

mathematical attitudes than government (GOVT) secondary schools [45]. In a recent study, it has also been 

established that PVT school students have a higher attitude than GOVT school students [46]. On the other 

hand, GOVT school students had a better attitude toward Mathematics than PVT school students [47]. 

Considering all the supports and findings, an attempt has been made to study the effects of attitude 

toward algebraic problem-solving achievement. The main purpose of this study is to examine the effects of 

ATPS in algebra with respect to gender and type of school. Another purpose is to investigate the contribution 

of the predictor variables of ATPS in algebra to the prediction of Pathos. In accordance with the purposes, the 

present study is designed to test the following hypotheses: i) There is no significant difference between gender 

and students’ ATPS in algebra (Ho
1); ii) There is no significant difference between the type of school and 

students’ ATPS in algebra (Ho
2); iii) There is no significant contribution of predictor variables of ATPS in 

algebra to the prediction of PSA (Ho
3). 

 

 

2. RESEARCH METHOD 

For the study, a descriptive survey is adopted in order to investigate the effects of ATPS in algebra. 

The sample of the study consisted of secondary school students. For that purpose, 200 class IX students are 

randomly selected from GOVT and PVT schools in the Morigaon district of Assam, India out of which 95 

students are chosen from GOVT schools and 105 are chosen from PVT schools. Also, out of 200 students, 106 

are male and 94 are female. The survey participants are randomly selected to ensure that everyone had an equal 

chance of participating in the study [48]. 

Two instruments are employed to collect the data. They are the algebraic attitude scale (AAS) and 

problem-solving test (PST). The AAS is used to determine students’ ATPS in algebra. The AAS instrument is 

adapted from Charles, Lester, and O’Daffer [21]. This instrument consists of three subscales: perseverance 

(PE), self-confidence (SC), and willingness (WL). The AAS is a Likert five-point scale consisting of 20 items. 

For each item numerical scores are considered as 5=Strongly agree, 4=Agree, 3=Neutral, 2=Disagree, and 

1=Strongly disagree. The reliability scores of these three sub-scales: PE is 0.72, SC is 0.71, and WL is 0.77. 

The reliability of these three subscales is measured by Cronbach alpha with the help of SPSS 26.0.  

The PST is used to determine students' PSA in algebra. The PST instrument is based on the class IX 

standard syllabus according to the Secondary Education Board of Assam (SEBA). The PST contains 20 

multiple-choice items that were verified and validated by some subject experts of secondary schools. 

The data is analyzed with the help of the SPSS 26.0 version. Descriptive statistics and inferential 

statistics are used to test the hypotheses. The t-test is done to find out the significant difference between 

students’ ATPS based on gender and type of school. Multiple regression analysis is used to investigate the 

contribution of predictor variables (PE, SC, and WL) on PSA in algebra. 

 

 

3. RESULTS 

From Table 1, the t-value 6.650 is statistically significant as a p-value 0.000 (p<0.05). So, the null 

hypothesis is Ho1 is rejected. Hence, there is a significant mean difference between gender and students’ ATPS 

in algebra. The mean score and standard deviation (SD) of male students are 3.65 and 0.442, while the mean 

score and SD of female students are 3.18 and 0.539. The gender difference in ATPS score is depicted in the 

bar diagram in Figure 1. 

From Table 2, the t-value of 3.986 is statistically significant as the p-value is <0.05. So, the null 

hypothesis Ho2 is rejected. Hence there is a significant difference between the type of school and ATPS in 

algebra. The mean score and SD of GOVT school students are 3.53 and 0.472, while the mean score and SD 

of PVT school students are 3.25 and 0.518. Also, the difference in ATPS score based on school type is depicted 

in the following bar diagram in Figure 2. 

 

 

Table 1. Difference between gender and students’ ATPS 
Gender N Mean SD Std. error mean T Sig. 

Male 106 3.64 0.442 0.043 6.650 0.000 
Female 94 3.18 0.539 0.056   
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Table 2. Difference between the type of school and students’ ATPS 
School type N Mean SD Std. error mean t Sig. 

GOVT 95 3.53 0.472 0.048 3.986 0.000 
PVT 105 3.25 0.518 0.051 

 

 

  
  

Figure 1. Student’s mean and SD score based on 

gender 

Figure 2. Student’s mean and SD score based on 

type of school 
 

 

The result of multiple linear regression analysis as presented in Table 3 shows that the overall model 

is highly significant as F(3,196)=144.338, p<0.05 (from the ANOVA as shown in Table 4). Hence, Ho
3 is 

rejected and there is a significant contribution of predictor variables of ATPS to the prediction of PSA. Since 

the model is significant, simultaneous influences exist between predictor variables (PE, SC, and WL) and the 

algebraic PSA. Table 3 shows that the value of the coefficient of determination (𝑅2) is 0.688. This indicates 

that 68.8% variation in PSA can be explained by the predictor variables (PE, SC, and WL). The remaining 

31.2% variation can be explained by the other variables [49]. 
 

 

Table 3. Multiple regression model of PSA 
Model summary 

R R Square Adjusted R Square Std. error of the estimate R Square Change 

0.83 0.688 0.684 0.264 0.688 

 

 

Table 4. ANOVA 
Model Sum of squares Df Mean square F Sig. 

Regression 30.068 3 10.023 144.338 0.000 

Residual 13.610 196 0.069 
Total 43.678 199  

 

 

The contribution of the predictor variables of ATPS in algebra to the prediction of PSA is stated in 

the coefficients in the sig. column as shown in Table 5. The predictor variable PE has a t value of 5.979 and 

the corresponding value of unstandardized beta coefficient (𝑏1) is 0.248, both are significant as p<0.05. So, PE 

has a significant contribution to problem solving achievement. Similarly, SC (t=5.053, 𝑏2=0.229, p<0.05) and 

WL (t=4.931, 𝑏3=0.238, p<0.05) made a significant contribution to problem-solving achievement. Since the  

B coefficients (i.e., b1, b2, b3) are positive PE, SC, and WL have a positive relationship to the prediction of 

PSA in algebra. Also, PE has a higher B coefficient value (0.332) than the value of SC (0.300) and WL (0.309). 

So, PE has a better contribution to the prediction of PSA in algebra as compared to SC and WL. From all these 

the prediction model of the linear equation, they can be written as (1). 

 

 

Table 5. Multiple linear regression for algebraic PSA 
 Unstandardized coefficients Standardized coefficients 

t Significance 
 B Std. Error Beta 

(Constant) 0.820 0.119  6.880 0.000 
PE 0.248 0.040 0.332 5.979 0.000 

SC 0.229 0.045 0.300 5.053 0.000 

WL 0.238 0.050 0.309 4.931 0.000 
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Y=0.820+0.248*x+0.229*y+0.238*z. (1) 

 

Where, Y=PSA in algebra, x=PE, y=SC, and z=WL. 

 

From the regression model in (1), the positive unstandardized B coefficient for PE (0.238) as a 

predictor of PSA in algebra indicated that there is about a 0.238 increase in PSA for each unit increase in PE. 

This means that the PSA in algebra increases as PE increases. Similarly, an increase in PSA in algebra leads to 

an increase in SC and WL, respectively. From the linear, it is clear that PE has more contribution to the 

prediction of PSA in algebra.  

 

 

4. DISCUSSION 

The study reveals that there is a significant mean difference between gender and ATPS in algebra. 

This result contradicts the findings of [15], [43] that there is no significant mean difference between genders 

in their ATPS in algebra. Also, the mean ATPS score of male students (3.64) is greater than that of female 

students (3.18). The higher mean value indicates that male students have a significantly higher ATPS in 

algebra. This finding is similar to the study report of Sarma and Rabha [38], as male students have significantly 

better ATPS. In contrast, Arslan, Yavuz, and Deringol-Karatas [42] found female students have a higher ATPS 

score than males. 

The study found that there is a significant mean difference between types of schools and ATPS in 

algebra. In earlier research, it was found that there is a significant mean difference in students’ attitudes toward 

Mathematics in terms of school type [50]. Also, the mean score of algebraic ATPS of GOVT schools (3.53) is 

greater than the PVT schools (3.25). Thus, GOVT schools’ students have a higher algebraic ATPS than PVT 

schools’ students. This result is identical to the study report of previous research [47] that GOVT school 

students have a higher scientific attitude than PVT. However, some others reported that PVT schools' mean 

score is higher than GOVT schools [46]. 

The finding also signifies that the predictor variables (PE, SC, and WL) have a significant positive 

relationship to the PSA in algebra. From the ANOVA table, the contribution of the predictor variables (PE, 

SC, and WL) has 68.8% to the prediction of PSA in algebra, and the remaining 31.2% can be explained by 

other factors. It is also reported that the predictor variables have a significant relationship with algebraic PSA 

[12] and our finding supports it. However, Agustyani, Priatna, and Martadiputra [20] exhibited that another 

variable (patience and persistence) has more contribution than PE, SC, and WL in problem solving. From the 

regression model, it is also found that PE significantly contributes more to the prediction of algebraic PSA than 

SC and WL. 

 

 

5. CONCLUSION 

The finding reveals that there are statistically significant differences in students’ ATPS with respect 

to gender and type of school. Thus, ATPS in algebra is influenced by gender and type of school. There are 

simultaneous influences that exist between the predictor variables (PE, SC, and WL) and the prediction of PSA 

in algebra. The finding also reveals that PE, SC, and WL have a significant positive relationship with the PSA 

in algebra. The predictors have a 68.8% contribution to the prediction of PSA in algebra. From the regression 

model, it can be concluded that PE has a higher contribution to the prediction of PSA in algebra as compared 

to SC, and WL. Thus, PE is a better predictor of PSA in algebra. 

The present study reveals that students' ATPS is influenced by gender and type of school. Teachers 

should be encouraged to use better teaching methods that would stimulate students’ positive ATPS. In the case 

of female students, special attention should be made to develop their mathematical attitude while solving a 

problem. Also, along with government schools, teachers’ private school teachers also should be trained by 

sending them to attend workshops, seminars, and conferences. in order to promote the teaching-learning 

process in Mathematics. Also, the sub-categories of ATPS i.e., the predictors have significant contributions to 

algebraic PSA. So that educators and school authorities should make an effort to provide support in the form 

of explanations, modeling, coaching, and other forms of assistance, as well as a conducive environment that 

encourages students’ overall ATPS that can enhance their PSA in Mathematics. 

 

 

ACKNOWLEDGMENTS 

The authors would like to express gratitude to all government and private secondary school teachers 

who helped us for collecting data from their schools to carry out our study. 

 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

An investigation on the effects of attitude towards algebraic problem-solving achievement (Samiran Das) 

1021 

REFERENCES 
[1] A. S. Skouras, “Factors associated with middle-school mathematics achievement in Greece: the case of algebra,” International 

Journal of Mathematical Education in Science and Technology, vol. 45, no. 1, pp. 12–34, Jan. 2014, doi: 

10.1080/0020739X.2013.790500. 

[2] N. Planas, “How specific can language as resource become for the teaching of algebraic concepts?” ZDM – Mathematics Education, 
vol. 53, no. 2, pp. 277–288, May 2021, doi: 10.1007/s11858-020-01190-6. 

[3] S. Walker and E. Senger, “Using technology to teach developmental African-American Algebra students,” Journal of Computers 

in Mathematics and Science Teaching, vol. 26, pp. 217–231, 2017. 
[4] L. Sugiarti and H. Retnawati, “Analysis of student difficulties on algebra problem solving in junior high school,” Journal of Physics: 

Conference Series, vol. 1320, no. 1, p. 012103, Oct. 2019, doi: 10.1088/1742-6596/1320/1/012103. 

[5] National Centre for Educational Research and Training, National Curriculum Framework. National Centre for Educational 
Research and Training, 2005.  

[6] B. Guven and B. O. Cabakcor, “Factors influencing mathematical problem-solving achievement of seventh grade Turkish students,” 

Learning and Individual Differences, vol. 23, pp. 131–137, Feb. 2013, doi: 10.1016/j.lindif.2012.10.003. 
[7] X. Ma and N. Kishor, “Assessing the Relationship between Attitude toward Mathematics and Achievement in Mathematics: A 

Meta-Analysis,” Journal for Research in Mathematics Education, vol. 28, no. 1, p. 26, Jan. 1997, doi: 10.2307/749662. 

[8] X. Ma and J. Xu, “Determining the Causal Ordering between Attitude toward Mathematics and Achievement in Mathematics,” 
American Journal of Education, vol. 110, no. 3, pp. 256–280, May 2004, doi: 10.1086/383074. 

[9] S. Hwang and T. Son, “Students’ Attitude toward Mathematics and its Relationship with Mathematics Achievement,” Journal of 

Education and e-Learning Research, vol. 8, no. 3, pp. 272–280, 2021, doi: 10.20448/journal.509.2021.83.272.280. 
[10] H. Yavuz Mumcu and M. Cansız Aktaş, “Development of an attitude-towards-using-mathematics scale for high-school students 

and an analysis of student attitudes,” International Journal of Mathematical Education in Science and Technology, vol. 51, no. 1, 
pp. 3–25, Jan. 2020, doi: 10.1080/0020739X.2019.1679398. 

[11] J. Burrus and R. Moore, “The incremental validity of beliefs and attitudes for predicting mathematics achievement,” Learning and 

Individual Differences, vol. 50, pp. 246–251, Aug. 2016, doi: 10.1016/j.lindif.2016.08.019. 
[12] N. Mohd and T. F. P. T. Mahmood, “The effects of attitude towards problem solving in mathematics achievements,” Australian 

Journal of Basic and Applied Sciences, vol. 5, no. 12, pp. 1857–1862, 2011. 

[13] S. A. Bakar and A. F. Mohd Ayub “Relationship Between Attitude Towards Mathematics and Mathematical Problem-Solving 
Achievement Among Pre-University Students in Malaysia,” ASM Science Journal, vol. 13, Sep. 2020, doi: 

10.32802/asmscj.2020.sm26(2.24). 

[14] L. Verschaffel, B. Greer, and E. de Corte, Making sense of word problems, 10th ed. Netherlands: Swets and Zeitlinger, 2000. 
[15] E. Zakaria and N. Yusoff, “Attitudes and problemSolving skills in algebra among Malaysian matriculation college students,” 

European Journal of Social Sciences, vol. 8, no. 2, pp. 232–245, 2009. 

[16] J. K. Mensah, M. Okyere, and A. Kuranchie, “Student attitude towards Mathematics and performance: Does the teacher attitude 
matter?” Journal of Education and Practice, vol. 4, no. 3, pp. 132–139, 2019. 

[17] J. Duffy, G. Gunther, and L. Walters, “Gender and Mathematical Problem Solving,” Sex Roles, vol. 37, no. 7, pp. 477–494, 1997, 

doi: 10.1023/A:1025602818005. 
[18] G. Sunzuma, M. Masocha, and N. Zezekwa, “Secondary School Students’ Attitudes towards their Learning of Geometry: A Survey 

of Bindura Urban Secondary Schools,” Greener Journal of Educational Research, vol. 3, no. 8, pp. 402–410, Oct. 2013, doi: 

10.15580/GJER.2013.8.051513614. 
[19] S. O’Connel, Introduction to Problem Solving: Strategies for the Elementary Math Classroom. Portsmouth, NH: Heinemann, 2000. 

[20] A. R. D. Agustyani, N. Priatna, and B. A. P. Martadiputra, “Attitude towards problem-solving as the effect of problem-posing 

approach,” Unnes Journal of Mathematics Education, vol. 9, no. 2, pp. 83–91, 2020, doi: 10.15294/ujme.v9i2.38776. 
[21] R. Charles, F. Lester, and P. O’Daffer, How to evaluate progress in problem-solving. Reston, VA: National Council of Teachers of 

Mathematics, 1987. 

[22] N. Sturm and C. Bohndick, “The Influence of Attitudes and Beliefs on the Problem-Solving Performance,” Frontiers in Education, 
vol. 6, Feb. 2021, doi: 10.3389/feduc.2021.525923. 

[23] J. A. Middleton, M. Tallman, N. Hatfield, and O. Davis, Taking the severe out of perseverance: Strategies for building mathematical 

determination. Chicago, IL: Spencer Foundation, 2015. 
[24] J. DiNapoli, “Persevering toward What? Investigating the Relationship between Ninth-grade Students’ Achievement Goals and 

Perseverant Actions on an Algebraic Task,” International Electronic Journal of Mathematics Education, vol. 14, no. 3, Apr. 2019, 

doi: 10.29333/iejme/5747. 
[25] D. Zhang, C. Wang, and Y. Yang, “The association between cognitive activation and mathematics achievement: a multiple 

mediation model,” Educational Psychology, vol. 41, no. 6, pp. 695–711, Jul. 2021, doi: 10.1080/01443410.2021.1917520. 

[26] F. Saleh, “The ability to solve non-routine problems among high achievers,” Unpublished Master’s Project, Universiti Kebangsaan 
Malaysia, 2004. 

[27] K. M. Higgins, “The Effect of Year-long Instruction in Mathematical Problem Solving on Middle- School Students’ Attitudes, 

Belief, and Abilities,” The Journal of Experimental Education, vol. 66, no. 1, pp. 5–28, 2010. 
[28] F. Fung, C. Y. Tan, and G. Chen, “Student engagement and mathematics achievement: Unraveling main and interactive effects,” 

Psychology in the Schools, vol. 55, no. 7, pp. 815–831, Aug. 2018, doi: 10.1002/pits.22139. 

[29] D. J. Tooke and L. C. Lindstrom, “Effectiveness of a Mathematics Methods Course in Reducing Math Anxiety of Preservice 
Elementary Teachers,” School Science and Mathematics, vol. 98, no. 3, pp. 136–139, Mar. 1998, doi: 10.1111/j.1949-

8594.1998.tb17406.x. 

[30] M. Hooda and R. Devi, “Self-Confidence among Secondary School Students: An Analysis on the Basis of Problem Solving Ability 
(PSA) & Gender,” Journal of Emerging Technologies and Innovative Research (JETIR), vol. 5, no. 8, pp. 114–121, 2018. 

[31] Ş. K. Çiftçi and P. Yıldız, “The Effect of Self-Confidence on Mathematics Achievement: The Meta-Analysis of Trends in 

International Mathematics and Science Study (TIMSS),” International Journal of Instruction, vol. 12, no. 2, pp. 683–694, Apr. 
2019, doi: 10.29333/iji.2019.12243a. 

[32] K. Kunhertanti and R. H. Santosa, “The Influence of Students’ Self Confidence on Mathematics Learning Achievement,” Journal 

of Physics: Conference Series, vol. 1097, p. 012126, Sep. 2018, doi: 10.1088/1742-6596/1097/1/012126. 
[33] A. Woolfolk and K. Margetts, Educational psychology: Australian adaptation, 5th ed. Sydney, Australia: Pearson Education, 2019. 

[34] Y. Mahmud, “Keupayaan dan Kemahiran Berfikir dalam Penyelesaian Masalah,” PhD Thesis, Universiti Kebangsaan Malaysia, 

2001. 

 



        ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 12, No. 2, June 2023: 1016-1022 

1022 

[35] B. I. Labe, “Student Teachers’ Self-Appraised Problem-Solving Ability and Willingness to Engage in Troubleshooting Activities,” 

SAGE Open, vol. 5, no. 3, Jul. 2015, doi: 10.1177/2158244015595257. 
[36] D. Ben-Chaim, G. Lappan, and R. T. Houang, “The Effect of Instruction on Spatial Visualization Skills of Middle School Boys and 

Girls,” American Educational Research Journal, vol. 25, no. 1, pp. 51–71, Jan. 1988, doi: 10.3102/00028312025001051. 

[37] J. M. Royer, L. N. Tronsky, Y. Chan, S. J. Jackson, and H. Marchant, “Math-Fact Retrieval as the Cognitive Mechanism Underlying 
Gender Differences in Math Test Performance,” Contemporary Educational Psychology, vol. 24, no. 3, pp. 181–266, Jul. 1999, doi: 

10.1006/ceps.1999.1004. 

[38] M. Sarma and M. Rabha, “An Investigation on Attitude Towards Learning Mathematics Among Higher Secondary School 
Students,” Psychology and Education Journal, vol. 58, no. 2, pp. 6393–6398, Feb. 2021, doi: 10.17762/pae.v58i2.3165. 

[39] A. M. Gallagher, R. De Lisi, P. C. Holst, A. V. McGillicuddy-De Lisi, M. Morely, and C. Cahalan, “Gender Differences in Advanced 

Mathematical Problem Solving,” Journal of Experimental Child Psychology, vol. 75, no. 3, pp. 165–190, Mar. 2000, doi: 
10.1006/jecp.1999.2532. 

[40] Y. Katrancı and S. Şengül, “The Relationship Between Middle School Students’ Attitudes Towards Mathematical Problem-Posing, 

Attitudes Towards Mathematical Problem-Solving, and Attitudes Towards Mathematics,” Education and Science, vol. 44,  
no. 197, Jan. 2019, doi: 10.15390/EB.2019.7315. 

[41] S. Sevgi and F. Orman, “An Investigation, Based on Some Variables, into the Attitudes of Middle School Students towards 

Mathematics and Metacognitive Skills,” İlköğretim Online, pp. 183–197, Jan. 2020, doi: 10.17051/ilkonline.2020.649375. 
[42] C. Arslan, G. Yavuz, and Y. Deringol-Karatas, “Attitudes of Elementary School Students towards Solving Mathematics Problems,” 

Procedia - Social and Behavioral Sciences, vol. 152, pp. 557–562, Oct. 2014, doi: 10.1016/j.sbspro.2014.09.243. 

[43] N. S. E. Julius, A. H. Abdullah, “Relationship Between Self-Concept and Attitude towards Solving Algebraic Problems among 
Secondary schools Students Sokoto State, Nigeria,” British Journal of Education, vol. 6, no. 11, pp. 1–9, 2018. 

[44] A. Özdemir, S. Karaşan, and M. Şahal, “An examination of the relationship between secondary school students’ abstract thinking 

skills, self-efficacy perceptions and attitudes towards mathematics,” Participatory Educational Research, vol. 8, no. 2, pp. 391–
406, Apr. 2021, doi: 10.17275/per.21.45.8.2. 

[45] A. N. Chowdhury, S. Banerjee, A. Brahma, and M. K. Biswas, “Participatory action research: development of a participatory process 
for health promotion in the community,” ISRN Psychiatry, vol. 5, no. 1, pp. 221–223, Apr. 2018. 

[46] B. I. M. Kian, Z. Adibnasab, “Social Skills in Elementary Students: The Role of Attitude to School and School Environment,” 

International Journal of School Health, vol. 7, no. 1, pp. 30–39, 2020, doi: 10.30476/INTJSH.2020.83673.1035. 
[47] M. C. Utsumi and C. R. Mendes, “Researching the Attitudes Towards Mathematics in Basic Education,” Educational Psychology, 

vol. 20, no. 2, pp. 237–243, Jun. 2000, doi: 10.1080/713663712. 

[48] J. W. Creswell, Educational research: planning, Conducting, and Evaluating, 4th ed. Boston: Pearson Education, 2012. 
[49] J. Pallant, SPSS survival manual: A Step by Step Guide to Data Analysis using SPSS, 4th ed. Mc Graw Hill Open University Press, 

2010. 

[50] S. Recber, M. Isiksal, and Y. Koc, “Investigating Self-Efficacy, Anxiety, Attitudes and Mathematics Achievement Regarding 
Gender and School Type,” Anales de Psicología, vol. 34, no. 1, p. 41, Dec. 2017, doi: 10.6018/analesps.34.1.229571. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Samiran Das     is a selection grade assistant professor and HoD, Department of 

Mathematics, Central Institute of Technology Kokrajhar, BTR, Assam 783370, India. 

Besides Mathematics Education, he is an active researcher in plasma physics and published 

many papers in various journals of reputed publishers such as American Institute of Physics 

(AIP), springer nature, IEEE, Cambridge, and Institute of Physics (IOP). He can be contacted 

at email: s.das@cit.ac.in. 

  

 

Imdad Ali     is a Ph.D. Candidate in the Department of Mathematics, Central 

Institute of Technology Kokrajhar, BTR, Assam 783370, India. He has published many 

research papers in mathematics education in reputed journals and is an active researcher in 

mathematics education. He can contact at email: ali.imdad99@gmail.com. 

 

https://orcid.org/0000-0003-4314-7830
https://scholar.google.com/citations?user=7qyMHz0AAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57209810664
https://orcid.org/0000-0001-5843-2568

