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 Student should participate in high-quality learning regardless of all existing 

conditions; therefore, efforts are needed to identify various factors related to 

teacher readiness in teaching (TR). This research identified the effect of the 

four components of transformational leadership (TL) on teacher TR in the 

era of the coronavirus disease 2019 (COVID-19) pandemic through the role 

of teacher self-efficacy mediation. The study used a quantitative approach, 

with a model of structural equation modelling (SEM) causality with the help 

of the analysis of moment structure 24.0 (AMOS 24.0) program. This study 

involved 332 secondary school teachers as respondent. SEM is used to build 

relationship models and to analyze direct or indirect effects, while the Sobel 

test is conducted for testing mediation hypotheses. Based on the results of 

research, four components of TL, can affect teacher TR through teacher self-

efficacy. The contribution of this research provides insight into the 

importance of the principal's TL practices in preparing teachers for teaching 

through teacher self-efficacy, which is a necessity today. 
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1. INTRODUCTION 

Since the beginning of the pandemic, the Indonesian government has imposed a policy shift in the 

teaching and learning process, and a ban on crowding in the school environment. Some studies on the 

running of online schools during the pandemic in Indonesia turned out to cause many negative impacts such 

as children becoming lost spirit of learning, discipline to the responsibility of schoolwork done by parents so 

that finally difficulty to measure learning outcomes [1], [2]. In order to anticipate the occurrence of learning 

loss, and pay attention to the development of positive numbers of covid that are increasingly hit, as well as 

the efforts of a massive vaccine movement, schools located in safe zones (green zones) can already do 

limited face-to-face learning by qualifying and imposing strict health protocols. 

In the midst of the COVID pandemic, teaching and learning practices are undergoing a very fast 

transformation [3], [4]. This rapid change provides an opportunity for researchers to observe the readiness of 

teachers in teaching, especially in Indonesia, where not many teachers have experience in learning practices 

that use information and communication technology (ICT) a lot, which is certainly useful in facing the 

challenges that exist today [5]. Over the past two decades the practice of blended learning and online 

teaching has become part of teaching practice in schools in several countries [6]. To produce a teaching and 

learning with excellent quality, there needs to be certainty to learners have good access, it is therefore 
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necessary to explore various factors related to teacher readiness in teaching (TR). To understand a teacher's 

readiness for teaching practices in the midst of a pandemic in more detail, examining its relationship to the 

factors that influence it becomes very important [7], [8]. 

Various research results have shown that the leadership behavior of principals plays a key role in 

preparing qualified teachers [9], [10]. Transformational principals can serve as important agents to create a 

school vision, assist teachers in increasing their confidence, promote quality teaching practices, and assist 

teachers in developing teacher competencies [11]. The impact of transformational leadership (TL) on the 

readiness of teaching teachers in research that has been conducted states that there is a special focus on the 

role of the principal, this role is a promising prospect to be implemented [12], [13] together with the 

researchers' efforts to explain the influence of TL on teacher self-efficacy [11], [14]. It has been shown that 

self-efficacy is a major predictor of teacher TR, especially under the pressure of the pandemic [15], [16].  

The model of the relationship between the TL of the principal and the readiness of teachers in teaching is 

built with mediator variables, self-efficacy, a relationship between TL and the readiness of teachers in 

teaching is expressed truth in a variable, so this makes an explanation of the relationship between the two. 

Explanation of the relationship that is intended is transformative leadership with teacher TR, inseparable 

from the situation of the coronavirus disease 2019 (COVID-19) pandemic. 

An important factor to prepare teachers in teaching is the attention of the principal, this makes the 

teacher feel in a position when conditioning the organization to implement sustainable programs, program 

success, determine a high expectation, and realize the school's vision [17], [18]. TL can be referred to as a 

leadership approach that leads to changes in individuals and social systems. With increasing interest in the 

importance of TL in educational environments, researchers put forward the role of principals as 

transformational leaders because to produce cultural conditions, build the organizational capacity of schools 

as well as the quality of systematic teaching and learning, this becomes the most important agent in building 

the strength of an institution [19], [20]. 

There are various research results that seek to explain how the TL of principals and the level of 

teacher efficacy can affect teacher TR [7], [11], [13], [21]. Based on various previous research results, the 

four components of TL, can affect the level of teacher self-efficacy which shows predictability regarding 

teacher TR. During the COVID-19 pandemic, teachers need to answer the social challenges that occur, a 

number of adaptability from teachers that includes demographic and social changes, increased work virtually, 

and the growth of the complexity of the process in teaching [22], [23]. The results of previous research show 

that the readiness of teachers in teaching in the pandemic era is vital in realizing quality learning. This is 

because the adaptability of teachers is needed in answering the challenges that exist during the pandemic, this 

certainly requires a high level of teacher self-efficacy. During the pandemic period various recent studies 

have explored how the school environment has changed, it takes adequate TL skills from principals. 

This research aims to identify the effect of the four components of TL on the readiness of secondary 

school teachers in teaching in the era of the COVID-19 pandemic through the role of teacher self-efficacy 

mediation. The research framework is shown in Figure 1. Based on these exposures, the proposed hypothesis 

are: i) Idealized influence directly affect teacher readiness to teach (H1); ii) Teacher self-efficacy (TSE) 

mediates the relationship between idealized influence and teacher readiness to teach (H2); iii) Inspirational 

motivation directly affect teacher readiness to teach (H3); iv) TSE mediates the relationship between 

inspirational motivation and teacher readiness to teach (H4); v) Intellectual stimulation directly affect teacher 

readiness to teach (H5); vi) TSE mediates the relationship between intellectual stimulation and teacher 

readiness to teach (H6); vii) Individualized consideration directly affect teacher readiness to teach (H7); and 

viii) TSE mediates the relationship between individualized consideration and teacher readiness to teach (H8). 
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Figure 1. The research framework 

 

 

2. RESEARCH METHOD 

2.1.  Research design 

This study employed a quantitative approach to test the effect of the four components of TL on 

teacher TR in the era of the COVID-19 pandemic through the role of teacher self-efficacy mediation. The 

study used causality models to test proposed hypotheses using structural equation modelling (SEM). Which 

will then be operated through analysis of moment structure 24.0 (AMOS 24.0) software. 

 

2.2.  Population and sample research 

The population of this study was 6,758 secondary school teachers in region of Solo, Central Java, 

Indonesia. The sample was determined by a proportional random sampling area; the sampling area is used to 

determine the grouping of regency/cities in the region of Solo, namely the western, central and eastern 

regions. The sample size was 332 teachers determinate by the Isaac and Michael formula [24] with a 

confidence level of 95%. Table 1 shows the description of the population and sample in the study. 

 

 

Table 1. Population and sample  
Division of territory Regency/city Regency/city sample Population Sample 

West 1. Boyolali regency Klaten regency 2,668 131 

2. Klaten regency 
Central 1. Surakarta city Surakarta city 2,052 101 

2. Sukoharjo regency 

East 1. Sragen regency Sragen regency 2,038 100 
2. Karanganyar regency 

3. Wonogiri regency 

Total 6,758 332 

 

 

2.3.  Research instruments 

Data collection is obtained using questionnaires through the utilization of Google Forms. The 

instrument is specifically designed to test the effect of the four components of TL on teacher TR in the era of 

the COVID-19 pandemic through the role of teacher self-efficacy mediation. Questionnaire used a four-point 

scale starting from 1 (never) up to 4 (always). The TL questionnaire was developed based on Bass and 

Avolio theory [25], while questionnaires to measure teacher TR were developed based on previous research 

results [22], [23]. Hence, questionnaires to measure the teacher's level of self-efficacy are spelled out based 

on Bandura's theory [26]. Each respondent was asked to assess aspects of the principal's leadership behavior 

related to each four components of TL, namely individualized consideration (IC), inspirational motivation 

(IM), idealized influence (II), and intellectual stimulation (IS), and as well as their TR and also TSE levels.  
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Questionnaires of each component were conducted validity tests through Aiken's V validity 

analysis. Based on Aiken's V validity test, the range of Aiken's V coefficients for each item on each 

component shows results: i) II: .621 - .837; ii) IM: .680 - .891; iii) IS: .642 - .795; iv) IC: .608 - .812; v) TSE: 

.662 - .885; and vi) TR: .638 - .852. Based on Aiken's V value, all items on the instrument are declared valid 

[27]. The instrument reliability test is conducted using Cronbach's alpha, in detail based on the reliability test 

showing Cronbach’s alpha value as: i) II: 0.874; ii) IM: 0.923; iii) IS: 0.890; iv) IC: 0.861; v) TSE: 0.835; 

and vi) TR: 0.912. 

 

2.4.  Data analysis 

In this study, statistical analysis used a SEM causality model operated through the AMOS 24.0 

program [28]. Before performing a complete SEM analysis model, first conduct a data assumption test 

consisting of a normality test and an outlier test. The Sobel test is conducted for the testing of the mediation 

hypothesis [29]. 

 

 

3. RESULTS AND DISCUSSION 

3.1.  Results 

3.1.1. Assumption test 

Before performing a complete SEM analysis, first perform an assumption test. Normality tests as 

well as outlier tests are used in data assumption tests. The data normality test was conducted using a critical 

ratio skewness value, known critical ratio values on the multivariate kurtosis line show a value of 2.291  

(<+2.58), while the critical ratio value for kurtosis and skewness of each indicator is not greater than +2.58. 

Byrne recommends [30] that data is normally distributed when the critical ratio skewness value is below 

+2.58. To find out the multivariate outlier can be seen through mahalanobis distance value. In this study the 

largest value at mahalanobis distance was 91.722, while the Chi-square value of this study was obtained at 

346.885; based on the value showed no problem multivariate outlier [31]. 

 

3.1.2. Evaluation and interpretation the measurement model 
Evaluation of goodness of fit criteria is conducted to test the feasibility of a model with several 

criteria for index conformity, to state whether a model is acceptable or rejected. The validity of the 

measurement model depends on setting the level of goodness of fit, and finding specific evidence of 

construct validity. Table 2 shows that all indices are within the recommended criteria [29], [30],  

i.e.: comparative fit index (CFI): 0.961; Tucker Lewis index (TLI): 0.957; minimum sample discrepancy 

divided by degrees of freedom (CMIN/df): 1.816; goodness-of-fit index (GFI): 0.923; and root mean square 

error of approximation (RMSEA): 0.049.  

 

 

Table 2. The fit indices of the model 
Goodness of fit indices Model test results Cut-off value Description 

Probability 0.054 >0.050 Good 

RMSEA 0.049 <0.080 Good 

GFI 0.923 >0.900 Good 

CMIN/df 1.816 <3.000 Good 

TLI 0.957 >0.900 Good 
CFI 0.961 >0.900 Good 

 

 

The measurement model also needs to be an evaluation of validity, a construct validity assessment 

consists of convergent and discriminant validity. Convergent validity analysis is based on loading factors, 

composite reliability, and extracted variances [28]. The results of the loading factor values shown in Table 3 

range from 0.534 to 0.899, the values are in accordance with hair et al recommendations [28] the loading 

factor value must be greater than 0.50. Can be seen in Table 3, the average variance extracted (AVE) analysis 

values range from 0.527 to 0.667, the values are in accordance with Bagozzi and Yi's recommendations [32]. 

The AVE value must be greater than 0.50. Reliability is assessed based on composite reliability (CR), CR 

values as indicated in Table 3, each exceeding (>0.70), this is in accordance with Hair et al. 

recommendations [28]. 

Refers to a benchmark, making the validity of the discriminant to see existing constructions, it aims 

to establish internal consistency. Discriminant validity testing is done through comparing squared 

correlations between constructs and variance extracted for a construct [28], [33]. The test results as shown in 

Table 4 have adequate discriminant validity, since the value of squared correlations for each construct, is 

smaller than the AVE according to Fornell and Lacker assessment criteria [33]. 
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The purpose of this study is to test the effect of the four components of TL on teacher TR in the era 

of the COVID-19 pandemic through the role of teacher self-efficacy mediation. Figure 2 shows the results of 

SEM testing using the help of the AMOS 24 app. To find out the influence of teacher self-efficacy mediator 

variables, in mediating the effect four components of TL on teacher TR, Sobel test is used. Mediation 

hypothesis testing can be done with testing developed by Sobel [34], known as the Sobel Test [29]. If the 

p value<0.05, it indicates that the mediation effect is statistically significant.  
 

 

Table 3. Results of the measurement model 
Factor Item code Loading AVE CR 

II II_1 0.690 0.531 0.887 

 II_2 0.691   

 II_3 0.717   
 II_4 0.684   

 II_5 0.768   

 II_6 0.864   
 II_7 0.666   

IM IM_1 0.617 0.527 0.846 

 IM_2 0.636   
 IM_3 0.844   

 IM_4 0.745   

 IM_5 0.764   
IS IS_1 0.802 0.584 0.875 

 IS_2 0.794   

 IS_3 0.817   
 IS_4 0.721   

 IS_5 0.677   
IC IC_1 0.748 0.650 0.903 

 IC_2 0.824   

 IC_3 0.797   

 IC_4 0.855   

 IC_5 0.804   
TSE TSE_1 0.815 0.534 0.871 

 TSE_2 0.755   
 TSE_3 0.810   

 TSE_4 0.778   

 TSE_5 0.650   
 TSE_6 0.534   

TR TR_1 0.726 0.667 0.856 

 TR_2 0.899   
 TR_3 0.816   

 

 

Table 4. Discriminant validity of constructs 
Factor 1 2 3 4 5 6 

1. II 0.531     
 

2. IM 0.267 0.527    
 

3. IS 0.098 0.240 0.584   
 

4. IC 0.322 0.116 0.085 0.650  
 

5. TSE 0.074 0.192 0.238 0.414 0.534  
6. TR 0.180 0.351 0.274 0.169 0.203 0.667 

 

 

This study tested the effect of the four components of TL on teacher TR in the era of the COVID-19 

pandemic through the role of teacher self-efficacy mediation. Figure 2 shows the results of SEM testing using 

the help of the AMOS 24 application. To find out the influence of teacher self-efficacy mediator variables, in 

mediating the effect four components of TL on teacher TR, Sobel test is used. Mediation hypothesis testing 

can be done with testing developed by Sobel [34], known as the Sobel Test [29]. If the p value<0.05, it 

indicates that the mediation effect is statistically significant.  
Table 5 and Figure 2 show a summary of the proposed hypothesis testing and the effect of a total of 

four components of TL on teacher TR, and indirect effects through teacher self-efficacy. The total effect of 

the TL component is idealized influence on teacher TR shows significant results. The effect is also 

significant when teacher self-efficacy is added to the model as a mediator, with the mediation effect being 

0.313. When combined with direct effect, the total idealized influence on teacher TR is 0.562, where the 

value shows the effect of mediation reaching 55.69% of the total effect. Furthermore, the effect of total 

inspirational motivation on teacher TR showed significant results. The effect is also significant when teacher 
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self-efficacy is added to the model as a mediator, with the mediation effect being 0.181. When combined 

with direct effect, the total effect of inspirational motivation on teacher TR was 0.683, where the value 

showed the effect of mediation reached 26.50% of the total effect. The total effect of intellectual stimulation 

on teacher TR showed significant results. The effect is also significant when teacher self-efficacy is added to 

the model as a mediator, with the mediation effect being 0.237. When combined with direct effect, the total 

effect of intellectual stimulation on teacher TR was 0.508, where the value showed the effect of mediation 

reached 46.65% of the total effect. The effect of the fourth total TL component, individualized consideration 

of teacher TR, showed significant results. The effect is also significant when teacher self-efficacy is added to 

the model as a mediator, with the mediation effect being 0.285. When combined with direct effect, the total 

effect of individualized consideration on teacher TR is 0.715, where the value shows the effect of mediation 

reaching 39.86% of the total effect, which means that individualized consideration can significantly increase 

teacher TR through teacher self-efficacy.  

 

 

 
 

Figure 2. SEM test result 

 

 

Table 5. Summary of hypothesis testing and size of effect 
Model pathways β p Cut of value Decision 

II→TR 0.249 0.005 0.05 H1 accepted 

II→TSE→TR 0.313 0.000 0.05 H2 accepted 

IM→TR 0.502 0.000 0.05 H3 accepted 
IM→TSE→TR 0.181 0.006 0.05 H4 accepted 

IS→TR 0.271 0.001 0.05 H5 accepted 

IS→TSE→TR 0.237 0.000 0.05 H6 accepted 

IC→TR 0.430 0.001 0.05 H7 accepted 

IC→TSE→TR 0.285 0.000 0.05 H8 accepted 

Note: 

Total effect of II→TR, β=0.562; Total effect of IM→TR, β=0.683; 
Total effect of IS→TR, β=0.508; Total effect of IC→TR, β=0.715 
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3.2.  Discussion 

Teacher readiness to teach in the midst of the pressures of the COVID-19 pandemic can be 

interpreted as the readiness of teachers in responding to social challenges that occur, where a number of 

adaptability from teachers includes demographic and social changes, increased work virtually, and the 

growth of the complexity of the process in teaching [22], [23]. Therefore, teachers' perceptions of their TR 

them have to do with beliefs about their readiness. Perceptions of teacher readiness include a mixture of 

attitudes and experiences, which are influenced by the principal's various leadership, individual 

characteristics, contextual, and teacher self-efficacy [7], [35]. Personally, this perception may depend in 

particular on their future-oriented projection of skills and knowledge about teaching practice, which is 

manifested in their sense of self-efficacy and experience.  

There are four constructs that have been obtained from a study, namely idealized influenced, 

inspirational motivation, intellectual stimulation, and individualized consideration, can affect teacher TR 

through teacher self-efficacy. Previous studies have identified that almost all successful principals use TL 

practices, which positively affect teachers' levels of self-efficacy [11], [36]. The study found the idealized 

influence was positively associated with teachers' teaching readiness. Leaders who demonstrate this behavior 

have the ability to add value to activities carried out by institutions, through knowledge creation, sharing, and 

integration between knowledge and experience [37]. Transformational leaders who use these attributes can 

build a trust-based culture and thus the life of trust-based organization [38]. When the teacher has a high 

level of trust in others, indirectly the teacher is able to analyze the knowledge possessed by the interlocutor, 

which makes the teacher must have high trust in everyone, and as a result the level of self-efficacy of 

teachers is higher which then the teachers are also increasingly ready to teach. However, ideal leadership 

behavior must be demonstrated by the principal to stimulate teachers to imitate the behavior of the principal. 

Transformational leaders who demonstrate inspirational motivational attributes, look optimistic and 

enthusiastic. To produce a committee and engagement, a view is needed on the vision that has been designed 

and the mission that has been prepared, so that this will be an inspiration for his followers [39]. Such leaders 

have the ability to encourage their teachers to engage in vision by creating an adequate level of teacher self-

efficacy. The study's findings suggest inspirational motivation encourages teacher TR through teacher self-

efficacy, this can be done by raising team spirit and stimulating staff to imagine an exciting future for their 

schools [40], [41]. Thus, to support educators and vision of hope, this will have a positive impact on 

education in Indonesia. 

The findings of this study show that principals who have intellectual stimulation attributes can affect 

teacher TR through teacher self-efficacy. In terms of intellectual stimulation, leaders have the ability to foster 

creativity, critical attitudes, innovation and encourage teachers to do the best things to achieve organizational 

goals [19], [42]. The principal should be able to provide stimulus to teachers by providing confidence when 

there is a problem, this can be implemented by showing problem solving from various views. That way 

teachers will be encouraged to find solutions and ways to do this. When principals place a high value on 

knowledge and encourage teachers to ask questions, and discuss their teaching practices, it is more likely to 

increase the teacher's level of self-efficacy and certainly encourage teacher TR [38].  

Leaders who use individual considerations tend to pay attention to the individual needs of teachers 

and develop their strengths through mentoring and coaching [20]. The results of this study showed that 

principals who have individualized consideration attributes can affect teacher TR through teacher self-

efficacy. Principals who apply this attribute encourage teachers to share knowledge by communicating with 

each other effectively, and by listening to their advice on learning implementation and administrative issues 

either through informal or formal meeting [14], [37]. Transformation is essentially turning potential into the 

real thing. Principals who are able to transform means that they can turn the potential of the school into real 

energy to improve the quality of the school. 

A more complicated level of responsibility causes fatigue for many teachers, and of course it 

becomes something that can make the teacher's performance decrease because adaptation is needed to be able 

to adapt to all the changes that exist [43], [44]. Based on this, self-efficacy is needed, the readiness of 

teachers to face all challenges shows the beliefs, attitudes, and intentions of teachers regarding the need to 

achieve success in the face of change, especially in the midst of the pressure of the COVID-19 pandemic, one 

of the changes that occurred massively was the use of ICT in learning [45], [46]. Emsza [47] in his research 

states that there is a significant influence on the level of teacher self-efficacy on teacher TR. In the end, the 

readiness of teachers in teaching returns to the leadership role of the principal through the behavior shown 

and the support provided, as well as with high self-efficacy. Hopefully, teachers can answer all challenges 

and are confident in their ability to be ready for all changes that occur. 
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4. CONCLUSION 

The research revealed four components of transformational leadership (TL) affects teacher readiness 

(TR) through teacher self-efficacy. However, the results of this research should be viewed taking into 

consider several limitations. This research focused only on secondary school teachers in the region of Solo, 

Central Java, Indonesia, but similar studies can be conducted on a broader scale to explore the readiness and 

mapping of the competence of primary and secondary school teachers during pandemic times. Future studies 

could use more variables associated with teacher TR especially amid the pressures of the pandemic. Another 

limitation is that this work is limited to understanding the principal’s TL, the teacher's level of self-efficacy 

and teaching readiness through self-assessment that may not provide the level of circumstances that the 

teacher actually has. Therefore, this can be further assessed through the perspective of school 

superintendents, students and school administrators. Despite the limitations, the results of this study provide 

insight into the importance of the principal’s TL practices in preparing teachers for teaching through teacher 

self-efficacy, which is a necessity today. 

 

 

REFERENCES 
[1] A.- Lie, S. Mina Tamah, I.- Gozali, K. Retno Triwidayati, T. Sari Diah Utami, and F.- Jemadi, “Secondary school language 

teachers’ online learning engagement during the COVID-19 pandemic in Indonesia,” Journal of Information Technology 
Education: Research, vol. 19, pp. 803–832, 2020, doi: 10.28945/4626. 

[2] M. Salehudin, Z. Zulherman, A. Arifin, and D. Napitupulu, “Extending Indonesia government policy for e-learning and social 

media usage,” Pegem Journal of Education and Instruction, vol. 11, no. 2, pp. 14–26, 2021, doi: 10.14527/pegegog.2021.00. 
[3] J. König, D. J. Jäger-Biela, and N. Glutsch, “Adapting to online teaching during COVID-19 school closure: Teacher education 

and teacher competence effects among early career teachers in Germany,” European Journal of Teacher Education, vol. 43,  

no. 4, pp. 608–622, Aug. 2020, doi: 10.1080/02619768.2020.1809650. 
[4] J. A. Hoffman and E. A. Miller, “Addressing the consequences of school closure due to COVID‐19 on children’s physical and 

mental well‐being,” World Medical & Health Policy, vol. 12, no. 3, pp. 300–310, Sep. 2020, doi: 10.1002/wmh3.365. 

[5] F. Martin, K. Budhrani, and C. Wang, “Examining faculty perception of their readiness to teach online,” Online Learning 
Journal, vol. 23, no. 3, pp. 97–119, 2019, doi: 10.24059/olj.v23i3.1555. 

[6] V. Singh and A. Thurman, “How many ways can we define online learning? A systematic literature review of definitions of 

online learning (1988-2018),” American Journal of Distance Education, vol. 33, no. 4, pp. 289–306, Oct. 2019, doi: 
10.1080/08923647.2019.1663082. 

[7] M.-L. Hung, “Teacher readiness for online learning: Scale development and teacher perceptions,” Computers & Education,  

vol. 94, pp. 120–133, Mar. 2016, doi: 10.1016/j.compedu.2015.11.012. 
[8] R. Ramli, M. I. Awang, and N. M. Yusoff, “Teacher readiness in applying ATL skills in the International Baccalaureate middle 

years programme schools,” International Journal of Evaluation and Research in Education (IJERE), vol. 10, no. 4, pp. 1409–

1416, 2021, doi: 10.11591/ijere.v10i4.21415. 
[9] M. Ghasemy, S. B. Hussin, A. Z. B. A. Razak, M. J. B. Maah, and S. Ghavifekr, “Determining the key capacities of effective 

leaders in Malaysian public and private focused universities,” SAGE Open, vol. 8, no. 4, pp. 1–12, Oct. 2018, doi: 

10.1177/2158244018807620. 
[10] C. J. C. Aquino, B. T. Afalla, and F. L. Fabelico, “Managing educational institutions: School heads’ leadership practices and 

teachers’ performance,” International Journal of Evaluation and Research in Education (IJERE), vol. 10, no. 4, pp. 1325–1333, 

2021, doi: 10.11591/ijere.v10i4.21518. 
[11] W. Kang, “Explaining effects of transformational leadership on teachers’ cooperative professional development through 

structural equation model and phantom model approach,” Sustainability, vol. 13, no. 19, pp. 1–17, Sep. 2021, doi: 
10.3390/su131910888. 

[12] M. B. Postholm, “A completed research and development work project in school: The teachers’ learning and possibilities, 

premises and challenges for further development,” Teaching and Teacher Education, vol. 27, no. 3, pp. 560–568, Apr. 2011, doi: 
10.1016/j.tate.2010.10.010. 

[13] J. W. Pellegrino and M. L. Hilton, Education for life and work: Developing transferable knowledge and skills in the 21st century. 

Washington D.C: The National Academies Press, 2013. doi: 10.17226/13398. 
[14] K. Leithwood and D. Jantzi, “The effects of transformational leadership on organizational conditions and student engagement 

with school,” in Educational Management: Major Themes in Education, Routledge, 2013, pp. 94–112. doi: 

10.4324/9780203463383. 
[15] N. Kanya, A. B. Fathoni, and Z. Ramdani, “Factors affecting teacher performance,” International Journal of Evaluation and 

Research in Education (IJERE), vol. 10, no. 4, pp. 1462–1468, 2021, doi: 10.11591/ijere.v10i4.21693. 

[16] M. Corry and J. Stella, “Teacher self-efficacy in online education: A review of the literature,” Research in Learning Technology, 
vol. 26, pp. 1–12, Oct. 2018, doi: 10.25304/rlt.v26.2047. 

[17] N. S. Ariyanti, M. A. Adha, B. B. Wiyono, A. Timan, B. Burhanuddin, and M. Mustiningsih, “The effect of situational leadership 

of the head of administration, emotional quotient and achievement motivation on employee performance at state university of 
Malang,” AIP Conference Proceedings, 2021. doi: 10.1063/5.0044894. 

[18] B. B. Wiyono, “The effect of self-evaluation on the principals’ transformational leadership, teachers’ work motivation, teamwork 

effectiveness, and school improvement,” International Journal of Leadership in Education, vol. 21, no. 6, pp. 705–725, 2018, 
doi: 10.1080/13603124.2017.1318960. 

[19] B. B. Wiyono, “The effectiveness of the implementation of principals’ transformational leadership in motivating teachers to carry 

out their profession duties,” International Journal of Learning, vol. 3, no. 2, pp. 144–147, 2017, doi: 10.18178/IJLT.3.2.144-147. 
[20] B. Bass and R. E. Riggio, Transformational leadership, 2nd Ed. New Jersey: Erlbaum Associates, 2006. 

[21] M. Haigh, F. Ell, and V. Mackisack, “Judging teacher candidates’ readiness to teach,” Teaching and Teacher Education, vol. 34, 

pp. 1–11, Aug. 2013, doi: 10.1016/j.tate.2013.03.002. 
[22] R. Scherer, S. K. Howard, J. Tondeur, and F. Siddiq, “Profiling teachers’ readiness for online teaching and learning in higher 

education: Who’s ready?” Computers in Human Behavior, vol. 118, pp. 1–16, May 2021, doi: 10.1016/j.chb.2020.106675. 

 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 11, No. 4, December 2022: 1798-1807 

1806 

[23] M. Paliwal and A. Singh, “Teacher readiness for online teaching-learning during COVID − 19 outbreak: A study of Indian 

institutions of higher education,” Interactive Technology and Smart Education, vol. 18, no. 3, pp. 403–421, Oct. 2021, doi: 
10.1108/ITSE-07-2020-0118. 

[24] S. Isaac and W. B. Michael, Handbook in research and evaluation. California: Edits Publishers, 1984. 

[25] B. Bass and B. Avolio, The multifactor leadership questionnaire sampler set: Technical teport, leader form, rater form, and 
scoring key for MLQ form 5x-short, 2nd ed. California: Mind Garden, 2000. 

[26] A. Bandura, “Guide for constructing self-efficacy scales,” in Self-efficacy beliefs of adolescents, Charlotte: IAP, 2006. doi: 

10.1017/CBO9781107415324.004. 
[27] S. Azwar, Reliability and validity. Yogyakarta: Pustaka Pelajar (in Indonesian), 2012. 

[28] J. F. Hair, W. C. Black, B. J. Babin, and R. E. Anderson, Multivariate data analysis, 7th Ed. New Jersey: Pearson Prentice Hall, 

2010. 
[29] R. B. Kline, Principles and practice of structural equation modeling, 4th ed. New York: The Guilford Press, 2015. 

[30] B. M. Byrne, Structural equation modeling with AMOS: Basic concepts, applications, and programming, 3rd ed. New York: 

Routledge, 2016. 
[31] I. Ghazali, Structural equation model concepts & applications with AMOS 19.0 program. Semarang: Universitas Diponegoro, 

2011. 

[32] R. P. Bagozzi and Y. Yi, “On the evaluation of structural equation models,” Journal of the Academy of Marketing Science,  
vol. 16, no. 1, pp. 74–94, Mar. 1988, doi: 10.1007/BF02723327. 

[33] C. Fornell and D. Larcker, “Evaluating structural equation models with unobservable variables and measurement error,” Journal 

of Marketing Research, vol. 18, no. 1, pp. 39–50, 1981, doi: 10.2307/3151312. 
[34] M. E. Sobel, “Asymptotic confidence intervals for indirect effects in structural equation models,” Sociological Methodology,  

vol. 13, pp. 290–321, 1982, doi: https://doi.org/10.2307/270723. 

[35] C. Rubach and R. Lazarides, “Addressing 21st-century digital skills in schools – development and validation of an instrument to 
measure teachers’ basic ICT competence beliefs,” Computers in Human Behavior, vol. 118, p. 106636, May 2021, doi: 

10.1016/j.chb.2020.106636. 
[36] A. Gkolia, C. Charalampaki, and D. Belias, “Principal’s individualized support and teacher’s self-efficacy: An empirical 

research,” Journal of Educational Research and Reviews, vol. 9, no. 3, pp. 53–60, Mar. 2021, doi: 10.33495/jerr_v9i3.21.103. 

[37] S. Al-husseini and I. Elbeltagi, “Evaluating the effect of transformational leadership on knowledge sharing using structural 
equation modelling: The case of Iraqi higher education,” International Journal of Leadership in Education, vol. 21, no. 4,  

pp. 506–517, Jul. 2018, doi: 10.1080/13603124.2016.1142119. 

[38] P. Lee, N. Gillespie, L. Mann, and A. Wearing, “Leadership and trust: Their effect on knowledge sharing and team performance,” 
Management Learning, vol. 41, no. 4, pp. 473–491, Sep. 2010, doi: 10.1177/1350507610362036. 

[39] G. Yukl, Leadership in organizations, 8th Ed. London: Pearson Education, 2012. 

[40] M. A. Nasra and K. Arar, “Leadership style and teacher performance: Mediating role of occupational perception,” International 
Journal of Educational Management, vol. 34, no. 1, pp. 186–202, Jan. 2020, doi: 10.1108/IJEM-04-2019-0146. 

[41] X. Zhang, Q. Cao, and D. Tjosvold, “Linking transformational leadership and team performance: A conflict management 

approach,” Journal of Management Studies, vol. 48, no. 7, pp. 1586–1611, Nov. 2011, doi: 10.1111/j.1467-6486.2010.00974.x. 
[42] B. Vanblaere and G. Devos, “Relating school leadership to perceived professional learning community characteristics: A 

multilevel analysis,” Teaching and Teacher Education, vol. 57, pp. 26–38, Jul. 2016, doi: 10.1016/j.tate.2016.03.003. 

[43] T. D. Atalay, “Learning styles and teacher efficacy among prospective teachers based on diverse variables,” International Journal 
of Evaluation and Research in Education (IJERE), vol. 8, no. 3, pp. 484–494, 2019, doi: 10.11591/ijere.v8i3.19609. 

[44] J. A. Nichols, W. D. Nichols, and W. H. Rupley, “Teacher efficacy and attributes on the implementation of tiered instructional 

frameworks,” International Journal of Evaluation and Research in Education (IJERE), vol. 9, no. 3, pp. 731–742, 2020, doi: 
10.11591/ijere.v9i3.20625. 

[45] B. J. Weiner, “A theory of organizational readiness for change,” Implementation Science, vol. 4, no. 1, pp. 1–9, Dec. 2009, doi: 

10.1186/1748-5908-4-67. 
[46] S. N. Ismail, M. N. Omar, and A. Raman, “The authority of principals’ technology leadership in empowering teachers’ self-

efficacy towards ICT use,” International Journal of Evaluation and Research in Education, vol. 10, no. 3, pp. 878–885, 2021, 

doi: 10.11591/ijere.v10i3.21816. 
[47] B. Emsza, A. Eliyana, and W. Istyarini, “The relationship between self efficacy and readiness for change: The mediator roles of 

employee empowerment,” Mediterranean Journal of Social Sciences, vol. 7, no. 3, pp. 201–206, May 2016, doi: 

10.5901/mjss.2016.v7n3s1p201. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Akhmad Arif Musadad     completed the Ph.D. degree in Department of Educational 

Management, Universitas Negeri Semarang, Indonesia. He is senior lecturer and Associate 

Professor at the Department of History Education, Faculty of Teacher Training and Education, 

Universitas Sebelas Maret, Surakarta, Indonesia. His current research interest includes 

principals’ leadership and development of a multicultural insight teacher training management 

model. His publication topics including 21st century teaching and learning, and multicultural 

education. He can be contacted at email: akhmadarifmusadad@staff.uns.ac.id. 

  

https://orcid.org/0000-0002-7343-2088
https://scholar.google.co.id/citations?user=8ND1y9AAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57212196369


Int J Eval & Res Educ  ISSN: 2252-8822  

 

 Principal transformational leadership and teacher readiness to teach: Mediating … (Akhmad Arif Musadad) 

1807 

 

Raden Bambang Sumarsono     completed the Ph.D. degree in Department of 

Educational Management, Universitas Negeri Malang, Indonesia. He is lecturer, at the 

Department of Educational Administration, Faculty of Education, Universitas Negeri Malang, 

Indonesia. His research focuses on school-based management, teaching and learning, and 

teacher professionalism. He can be contacted at email: raden.bambang.fip@um.ac.id. 

  

 

Maulana Amirul Adha     He is Lecturer in the Office Administration Education 

Study Program, Faculty of Economics, Universitas Negeri Jakarta, Indonesia. Completed his 

master's degree in Department of Educational Management, Universitas Negeri Malang, 

Indonesia. His research interests include educational leadership, and educational management. 

He can be contacted at email: amirulmaulana1013@gmail.com. 

  

 

Nova Syafira Ariyanti     completed her master's degree in Department of 

Educational Management, Universitas Negeri Malang, Indonesia. Her research interests include 

21st Century teaching and learning, and developing innovative school management concepts. 

She can be contacted at email: novasyafira2@gmail.com. 

  

 

Nur Fatah Abidin     completed his master's degree in Department of History 

Education, Universitas Sebelas Maret, Indonesia. He is lecturer at the Department of History 

Education, Faculty of Teacher Training and Education, Universitas Sebelas Maret, Surakarta, 

Indonesia. His research interests include educational leadership, and 21st Century teaching and 

learning. He can be contacted at email: nurfatah@staff.uns.ac.id. 

  

 

Dadan Adi Kurniawan     completed his master's degree in Department of History 

Faculty of Cultural Sciences, Universitas Gadjah Mada, Indonesia. He is lecturer at the 

Department of History Education, Faculty of Teacher Training and Education, Universitas 

Sebelas Maret, Surakarta, Indonesia. His research interests include media and learning 

resources. He can be contacted at email: dadan.adikurniawan@yahoo.co.id. 

 

https://orcid.org/0000-0002-7189-9354
https://scholar.google.co.id/citations?user=vGzzbw0AAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57214720942
https://publons.com/researcher/1529422/raden-bambang-sumarsono/
https://orcid.org/0000-0001-8707-7518
https://scholar.google.co.id/citations?user=PTP-SYgAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57218314981
https://publons.com/researcher/4084912/maulana-amirul-adha/
https://orcid.org/0000-0002-2949-5495
https://scholar.google.co.id/citations?user=vLD3gU8AAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57211266229
https://publons.com/researcher/1529422/raden-bambang-sumarsono/
https://orcid.org/0000-0001-6734-3129
https://scholar.google.com/citations?user=oqJ7bdYAAAAJ&hl=id
https://www.scopus.com/authid/detail.uri?authorId=57199845466
https://publons.com/researcher/2066060/nur-fatah-abidin/
https://orcid.org/0000-0002-6810-8873
https://scholar.google.com/citations?user=RD0o1c8AAAAJ&hl=en

