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 The experiences of the pre-service teachers in their student teaching (ST) 

program are crucial as they bridge the divergence between their dependence 

to their cooperating teacher under the wings of their four-year teacher 

training program and their emancipatory leap towards autonomy in the field 

of actual teaching. This study was designed to document the experiences of 

the pre-service teachers in their pandemic ST for the school year 2020-2021. 

Describing their experiences and identifying factors contributing to their 

experiences are ways of analyzing this phenomenal issue in our educational 

state. Employing the qualitative research design using Phenomenology as 

point of inquiry, 18 pre-service teachers eloquently narrated their 

experiences in this pandemic education. The following experiences are 

documented: challenging and engaging, experiences are superficial, ST is 

best done via face-to-face, and ST is hopeless this pandemic. On the other 

hand, the known factors affecting the informants’ pandemic education 

experiences include poor internet connectivity, lack of gadgets, 

technological know-how, feedback is not enough, and inattentive, distracted 

students. Based on the foregoing results and on the parameters of this study, 

it is concluded that the pre-service teachers who had their ST in the school 

year 2020-2021 in a state university in the Philippines did not practice well 

as they were confronted with mounting roadblocks in optimizing their 

potentials in teaching. It is further recommended that a revision on the 

current framework of the program is necessary in order to fully optimize the 

learning experiences of pre-service teachers. 
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1. INTRODUCTION 

Field study (FS), or the so-called student teaching (ST) program, is an activity that culminates the 

four-year teacher training of pre-service teachers. These pre-service teachers are usually immersed in a 

cooperating school with an assigned school head (SH) and cooperating teacher (CT). With them around 

during the entire ST program, the pre-service teachers maximized their potentials and readiness to enter the 

actual field of teaching. Experiences in handling and managing a class shape their potentials and teaching 

acumen into a bar-none perspective which in turn develop their abilities in teaching.  

However, the dawn of the COVID-19 pandemic in 2020 delimited Delivering Higher Education 

Institutions (DHEIs) to implement onsite ST program. In return, DHEIs developed alternative programs to 

complement the acquisition of competencies, skills, and abilities expected of a pre-service teacher after 
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finishing a degree program in teacher education. In the current study, the pre-service teachers are handling at 

least one tutee within their vicinity which serves as their study class. Actual lesson development is video 

graphed for documentation and evaluation purposes by their supervising instructors. This practice is a 

deviation from the standard placement and matrix of ST in a teacher training program here and abroad. 

Usually, pre-service teachers start as a shadow of their CTs and gradually takes over the responsibility of 

managing and teaching the whole class [1].  

Apparently, this pandemic is challenging the implementation of the ST program. The preparation of 

the DHEIs and the pre-service teachers in the whole course of the program–the provision of a meaningful 

field experiences is a big challenge as the presence of SH and CT in a physical classroom is no longer 

possible and allowed [2]. Hence, the migration of the onsite ST program to the new modalities of the 

pandemic [3]. 

Aptly, the abilities of every teacher, including the pre-service teachers, are never undaunted. 

Teachers are highly adaptable and always on the go to navigate things that challenge their ability and 

superiority in delivering quality education despite this pandemic. This study tries to mend the gap on the 

disparity in terms of the pandemic experiences of pre-service teachers from the ideal scenario of their ST 

program so as to recommend a better framework to further the program in the next years to come.  

The crux is ST program under the helm of the pre-service teachers’ four-year teacher training brings 

a breadth outlook in their noblest tasks as professional teachers as they enrich their professional know-how 

through deliberate and formative experiences from the wings of their CTs. This is expected to shape their 

professional understanding on the multi-faceted teaching and learning. In turn, it makes their vista of 

becoming an effective and efficient teacher who navigates things in delivering quality and relevant education. 

This study is designed to document the experiences of the pre-service teachers in their pandemic ST 

for the school year 2020-2021 in a state university in the Philippines. The output of this study may impinge 

an improved policy on the conduct of ST for the next batch of pre-service teachers in the locale of the study 

as this pandemic is expected to stay and will affect the program in the next few more years. Specifically, it 

aimed to: i) describe the experiences of pre-service teachers on their pandemic ST program and ii) capture 

factors affecting the academic experiences of the informants on their pandemic ST program. 

Vygotsky’s sociocultural theory of development [4] explains that learning is a social and 

collaborative experience. He explains the concepts of the zone of actual development and scaffolding thru the 

more knowledgeable others (MKOs) and the zone of proximal development (ZPD). While it is true that 

student-teachers are already equipped with knowledge on the different pedagogies in the T-L process (zone 

of actual development), they still need the cooperating teacher (as MKO) to assist and guide them 

(scaffolding) develop the different skills needed in the actual teaching (ZPD). Apparently, MKOs hasten the 

acquisition of the desired skills, techniques, and strategies in addressing innate procedures and process of the 

dynamic classroom. As a result, MKOs play a significant role in the ST program of the pre-service teachers 

in making it more significant, focused, and optimal–all for their holistic total growth and development.  

 

 

2. RESEARCH METHOD 

This study employed the qualitative research design using Phenomenology as strategy for inquiry. 

The informants of this study, where the qualitative data came from, were the pre-service teachers who had 

their ST program during the school year (SY) 2020-2021 in a state university in the Philippines (18 pre-

service teachers volunteered to join the researchers as informants). They came from various academic 

programs of the university who vouched that they successfully completed their ST during the school year. 

This is the main qualification for them to become key informants of this study. The informants explained 

their experiences including a configural mode of understanding and principles–the meanings of their stories 

and experiences as part of an identity development [5]. They eloquently narrated their experiences in a focus 

group discussion (FGD). 

The proponents personally interviewed the informants to gather the needed data in the study. Before 

the interview was conducted, the interviewers briefed the informants that their participation in the interview 

is voluntary and they can terminate it anytime. A consent form was signed by the informants. The transcripts 

of the interview were carefully transcribed and coded which were then validated by a researcher whose 

credibility is beyond compare.  

Audit trail was employed in routing the transcripts of the interview to the informants in ascertaining 

the veracity of the claims. Audit trail is an in-depth approach to illustrating that the transcripts are based on 

the participants’ narratives. It also involved a description on how the data were gathered and analyzed [6], 

[7]. The transcribed data were routed back among the informants after the transcription process to ascertain 

the veracity of their claims during the interview and FGD sessions–100% of the transcripts were documented 

and processed via audit trail. Moreover, the informants agreed on the transcriptions and vouched for the 
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veracity of the content presented therein to be analogous to what they intend to express. Henceforth, the data 

are considered verified and valid. 

Moreover, the gathered data were analyzed through thematic analysis. It is an approach in 

qualitative data analysis that systematically and rigorously synthesizing unequivocal qualitative data into 

curated and connected findings in a thematic framework of analysis and presentation [8]. Aptly, the analysis 

done in the research includes familiarization and organization, coding and recoding, and summarizing and 

interpreting [9]. 

 

 

3. RESULTS AND DISCUSSION 

The experiences of the pre-service teachers in their ST program are crucial. They bridge the 

divergence between their dependence to their cooperating teacher under the wings of their four-year teacher 

training program and their emancipatory leap towards autonomy in the field actual teaching [10]. In this 

particular stage, pre-service teachers need to accumulate experiences relevant to their future tasks as full-

fledged teachers. The shift on the framework and procedure of ST program brought about the COVID-19 

pandemic is not sounding as a swift solution to its current state. The admissions and disclosures of the 

informants of this study show that there is a problem on the delivery system of the program as to their 

preparation in using technologies and other infrastructures and in engaging their students.  

 

3.1. Experiences of the pre-service teachers in their pandemic ST program 

3.1.1. Challenging and engaging 

Student teaching marks a significant milestone on the journey of every pre-service teacher in the 

world of teaching. Since teaching is a dynamic world of work and works, it is seen to be challenging as it 

engages a number of mounting roadblocks which will sharpen their mental acumen towards their delivery. 

Student teachers, in the locale of this study, are placed in a situation where they have to adjust and adapt to 

the new normal in education. It is evident that they applied the assimilation and accommodation in the 

cognitive development theory of Paiget [11]. Aptly, they applied their prior knowledge and tried to fit in with 

the current situations of teaching. 

Furthermore, this pandemic teaching challenges the informants’ abilities to adapt and adopt with the 

intricate world of teaching which is too far from their mode of preparation. Let it be noted that their actual 

experiences are deviations from their preparation. Informant 6 and 7 admitted their indulgence to adapt with 

the norm of the current framework of education, the pandemic norms. On the other hand, Informants 6, 4, 

and 15 elucidated that their main challenge is to engage their learners since they are not in a structured 

physical class. Their profound admission casts a deep understanding on their act of involving every learner in 

the teaching-and-learning process (TLP). The following transcripts from the informants qualify the claim of 

this study that ST is challenging and engaging:  

 

“…online delivery is challenging. I needed to adapt with the unique challenges of this new 

normal, pandemic learning …” S7  

“This is challenging, I needed to adjust and adapt the new normal of educating learners…” S6  

“This is challenging and engaging as well in creating a paperless learning environment…” S12 

“…Going online is engaging…” S6  

“…the challenge for me this pandemic is how to engage my tutees as we are not in a structured 

class…” S15 

“…This is challenging on my part. I was challenged to engage my tutees. I strategized based on 

the suggestions of my CT…” S4 

 

Teaching in this pandemic is divided by technology, technological know-how, online approaches in 

teaching and learning, including the preparation of the pre-service teachers which test their capacity and 

adaptability on the challenges of online learning–the new normal of education. Albeit intricate, teachers 

found synergy in using the online platform in delivering their lessons so as not to stop education, and so with 

the pre-service teachers in their ST program. A number of studies were conducted and suggested similar 

points: teaching in the midst of this pandemic is rewarding, challenging in terms of using e-learning 

platforms and engaging and motivating learners [1], [2], [12], [13].  

 

3.1.2. Experiences are superficial 

The ST program is an avenue that offers an array of surmountable experiences relevant to their quest 

of becoming a professional teacher. As such, each experience earned by the pre-service teachers during this 

phase of their education must be contributory to their total personal and professional development. However, 
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the ST program in this pandemic is deviated to the realms of restrictions formulated by the governing board 

of DHEIs like in the case of the current study. The admissions of the informants impinge that their 

experiences did not optimize their potentials. Informant 4 scratched the idea of holding a lot of what ifs as he 

finishes her ST program while Informant 15 admitted the need to immerse with the real set-up, students, and 

class size. Moreover, the claims of the informants are clear admissions that they did not maximize the time to 

learn things in as much as they can to improve their craft in teaching. The following transcripts from the 

informants qualify the claim of this study that the experiences of the informants from their ST is superficial:  

 

“… I can say that my experiences are all superficial because everything is assumed. I think I did 

not maximize my time to learn things in the actual field…” S17 

“… It is not enough. I think I am not well developed and totally, I am not immersed with multi-

faceted teaching…” S16 

“… I did not learn the practical aspect of teaching. I think my ST is superficial, half-baked. I 

had to learn more from this ST. I do not know; I will just swim the ocean when I get there. I 

have a lot of what ifs now…” S4 

“… this is ineffective and superficial as I know that I need to learn more. We need to be 

immersed with the real set-up, real students, and real class size, everything…” S15 

 

Researchers claimed that there is no substitute on the practical experiences learned by the student 

teachers in the actual field. Accordingly, experiences from a controlled environment do not guaranty similar 

and total attributes of the real teaching and process [14]–[16]. In the current study, the informants’ students 

are their tutees or their relatives who reside near to their proximity. These are clear manifestation of 

superficial teaching experiences which in no way considered real scenario of teaching and learning.  

The foregoing results can be averred to be intertwined with Kolb’s Experiential Learning. Aptly, the 

informants are in the stage of Abstract of Conceptualization [17]. Accordingly, they are in a gamut of 

reflection that gives rise to a new idea or a modification of an existing situation. As perceived by them, their 

experiences are superficial. However, it can be noted that they draw new idea, concept, and learning avenue 

as explicated by Informant 4.  

Moreover, it also relates to Dewey’s experiential learning theory [18]. There is synergy and 

absolute, empirical value of learning things in their natural setting just like in the case of the current study. 

The informants need to be immersed in the natural setting for them to gain knowledge, skills, and 

competencies in the intricate TLP–the professional know-hows. Hence, student teachers prefer for a face-to-

face classroom teaching to be able to experience the actual scenario in a real classroom set up. 

 

3.1.3. ST is best done via face-to-face 

Student teacher (ST) program offers immersive experiences that sharpens the capacity, ability, 

including the adaptability of the pre-service teachers as they hone their craft in teaching. This is the normal 

norm of the program. However, things deviate as our educative protocols are affected by the COVID-19 

pandemic. 

The immersion of the pre-service teacher to the actual field is paramount to a pole-vaulting leap that 

can transcend their vista towards the TLP. The indulgence of SH and CT plays a critical role in the total 

development of the pre-service teachers. Their activities and experiences under their unique guidance, 

assistance and formative feedback are all contributory factors in their total development. Informant 11 

elucidated well the need of a CT in this professional training. On the other hand, Informants 2, 4, 9, 15, 16, 

and 17 accorded that their potential learning may had been optimized should their ST program was conducted 

onsite, the traditional face-to-face ST program. It is broad as the day light then that the pre-service teachers 

need to be immersed in an actual avenue so they can master their craft in teaching. The following transcripts 

from the informants qualify the claim of this study that ST is best done via face-to-face mechanism:  

 

“… It is difficult when nobody guides you like the normal days of ST. I did not learn much. I still 

prefer the old one, a CT is assigned to guide me with the students around…” S11 

“… I could have learned and practice well if I were deployed in a school just like before…” S2 

“… Practice teaching (in this set-up) is not fulfilling. I know that I can do better if I taught them 

face-to-face…” S3 

“… I could have learned better for my ST if it was conducted face-to-face...” S5 

“… I could have learned many aspects of ST if I had it through face-to-face (onsite) like 

handling a large group of students, how to process answers and behaviors of students…” S4 

“… I wanted to experience the real school set-up, learning to tailor instant strategies based on 

the nature and behavior of students, and of course how to handle students…” S9 
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“… I wanted to feel and learn the intricacies of teaching which I could have been experienced 

when I had my ST face-to-face, deployed in DepEd…” S15 

“… I still prefer face-to-face for ST. CTs are there to guide you all the time; real time 

experience on classroom management and interacting with students are natural…” S14 

“… Face-to-face is still preferred. I could have mastered classroom management and on how to 

deal with students if I had my face-to-face ST…” S16 

“… My experiences could have been better if I had my ST in face-to-face modality. I could have 

trained with social skills and the confidence to handle a large group of students…” S17  

 

The research of reference [2] claimed that the skillsets of student teachers in this pandemic is 

flipped. It was also claimed that they master less for classroom management, teaching strategies, among 

others that could only be observed, strategized, and honed in a real classroom setting. Furthermore, it was 

claimed that the physical classroom is still the richest context of learning [19], [20].  

Corollary to Dale’s cone of experience [21], it is posited that people generally remember 90% of 

what they actually do. In the case of the current study, the informants earned minimal experience capitalizing 

on the theoretical aspects and background of the competencies and skills that need to master. Based on the 

foregoing, it can be averred that the informants may soon forget their experiences as they seem to be 

superficial with mediocrity in educational setting.  

Moreover, it also relates to Dewey’s experiential learning theory [18]. There is synergy and 

absolute, empirical value of learning things in their natural setting just like in the case of the current study. 

The informants need to be immersed in the natural setting for them to gain knowledge, skills, and 

competencies in the intricate TLP–the professional know-hows. Hence, student teachers prefer for a face-to-

face classroom teaching to be able to experience the actual scenario in a real classroom set up.  

 

3.1.4. ST is hopeless this pandemic 

One of the important aspects of ST program is the interplay between the pre-service teacher and the 

students. The frustrations of the informants hold drawbacks on their morale since they are not in a structured, 

physical classroom with a defined rule to observe. The informants come in different perspectives of losing 

hope in their ST program: losing hope because of not learning much (Informant 8), losing hope due to 

inability to make ends meet (Informant 16), and losing hope because of a feeling of being helpless and 

abandoned by their tutees (Informant 9). These admissions of the informants prove that teachers are also 

social and rational being. The following transcripts from the informants qualify the claim of this study that 

ST is hopeless this pandemic:  

 

“… I am hopeless, this PT makes me hopeless because of this pandemic. I did not learn much…” 

S8 

“… I am losing hope. I am financially broke. I had poor connection. I cannot establish rapport 

with my tutees. I do not know…” S16 

“… I lost hope when my tutees retracted. I know that they do not have the obligation to report to 

me regularly. It is difficult…” S9 

 

The study of reference [22] claimed that schooling in this pandemic has caused a serious impact on 

the mental health and will play uncertain impact on their career after their graduation. In fact, these pandemic 

experiences will leave a tremendous stress and uncertainty that will hum among them. Apparently, this stress 

may lead unfavorable conditions in the informants’ morale, internal drive, including their psychological 

health [23]. Therefore, students in this pandemic need social care as suggested by the study of reference [12]. 

 

3.2. Factors affecting the experiences of the pre-service teachers in their ST program 

3.2.1. Poor internet connectivity 

Internet plays a crucial role in online learning. At times, it controls the productivity of the players in 

their tasks in the current study. Thus, internet fuels the current learning topography anywhere in the globe. 

Informant 1 averred that it controlled his productivity during his ST program while Informant 5 found 

difficulty in reaching out his students. To many, it is difficult to go online when the connection is poor. It is 

claimed that online learning should be offered with a strong internet connectivity if it is to be successful and 

engaging. The following transcripts from the informants qualify the claim of this study that one of the factors 

that affected their experiences in their ST is internet connectivity:  
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“… Internet connectivity is the main problem. I found difficulty in reaching out my students, and 

even my classmates…” S5  

“… I am confronted with my finances. Internet rental is high…” S13 

“… My internet connectivity controls my productivity. I needed to look for a place with strong 

connection all the time whenever I go for online teaching…” S1  

“… Internet is not good. It is difficult to go online…” S8 

“… PT is hard, I needed to go online but I got poor internet…” S10 

“… I needed to have good internet…” S7  

 

The studies of previous researchers [24], [25] claimed that internet controls the learning 

opportunities in the countryside of the Philippines. Moreover, they also claimed that students spend much on 

their internet fee and rentals. With these problems, the learning engagement of the students are controlled as 

many students in the country have unstable internet access including limited electronic device [26]. 

 

3.2.2. Lack of gadgets for the online class 

Aside from internet connectivity, students including teachers need gadgets for their online class in 

this pandemic, i.e., laptops, smartphones, and other information communication technology (ICT) 

infrastructure. In the case of the informants of this study, they found difficult times in doing their online ST 

program as they are limited to their resources. Having good gadgets like laptops and smartphones is 

paramount to successful tasks of online teaching as they customize their teaching procedures with the array 

of benefits offered by an excellent gadget. Let it be noted that most of their activities are into videos. The 

following transcripts from the informants qualify the claim of this study that one of the factors that affected 

their experiences in their ST is their lack of gadgets for online classes: 

 

“… I needed to have good gadgets…” S7  

“… I do not have laptop or smartphone to do the video lesson. I am borrowing from my 

classmate after finishing his activities…” S16  

“… My professor and my CT did not know that I do not have laptop to use. I am burdened with 

this. I cannot go online; I cannot do my requirements on time…” S14 

“… I do not have a laptop, no projector, no smart TV at home. I do not know how to exude 

digitization in my class. It is ironic though because my class is ICT…” S18 

 

Gadgets are necessary in going online as learning materials and discussions are offered freely-open 

via the net or any portal. Instructional materials and discussion boards which are the keys for acquisition of 

content-knowledge and skills are laid openly anytime and anywhere which is an attribute of an online 

learning. Online learning therefore is claimed as cost-effective modality as learning materials are offered 

freely [27]. Henceforth, the availability of gadgets like smartphones, tablets, laptops, and desktop computers 

helps in going online in this pandemic. 

 

3.2.3. Technological know-how 

One of the attributes of a 21st century teacher is the technical know-how to exude digitization 

among student-learners. As such, teachers, including the pre-service teachers, need to showcase technological 

know-how to impinge innovation in the classroom. The informants’ admissions that they lack preparation 

and training in online learning is paramount to a dislocated milieu on their functions as teacher-facilitators. 

Doubting one’s capability as accorded by Informant 3 is a manifestation of inability to do better. These 

affordances by the informant form cloud on their ability to manage an online class. The following transcripts 

from the informants qualify the claim of this study that one of the factors that affected their experiences in 

their ST is their inability to use technologies.  

 

“… I am confronted with my technological know-how – students and teachers are learning 

together…” S3 

“… I am not prepared for this online teaching. We had out EdTech, yes! But other preparations, 

we did not have. I struggled to do online class, video lessons, etc…” S9 

“… I had hoped that we will be trained to do video lesson. I struggled for this…” S16 

 

The technological aspect of teaching and learning in this pandemic is a strong divide in the success 

of education at any point and angle of inquiry. The informants tend to adapt with the technological 

implications of this pandemic in order for them to maximize their [28], [29]. This concordance is new in the 

locale of the current study as the informants are prepared to undergo residential teaching and less that they 
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expect that they will undergo ST program like this. Therefore, undergoing the rigors of using technology and 

ICT infrastructures in teaching is way forward challenging [13].  

 

3.2.4. Feedback is not enough 

ST program is an avenue to format their knowledge and skills in teaching. As such, feedback form 

part on the development of every practicing teacher. Informant 17 categorically claimed that he needs the 

feedback from his CT as he is a beginning teacher while Informants 9, 14, and 16 claimed the necessity of a 

feedback on their accuracy of their teaching so they would know what to correct. The following transcripts 

from the informants qualify the claim of this study that one of the factors that affected their experiences in 

their ST is the feedback from their CTs: 

 

“… feedback is not sufficient; sometimes, they are given late. I do not know if what I am doing is 

correct or wrong…” S9 

“… I wanted real time feedback so I can correct my mistakes especially when I am executing my 

video lessons so with my lesson plan…” S14 

“… the feedback from my CT is not enough. He gives feedback late so I cannot check it 

immediately…” S16 

“… Feedback is necessary for me as a beginner. I need it that much. How I wish that my CT is 

there with me whenever I do my online class…” S17 

 

Uribe and Vaughan [30] averred on the importance of feedback in getting the best of learning 

particularly in online learning like the case of the informants and their CTs. Feedbacking in this sense 

underscores the bridging of the gap between performance and desired goals vis-à-vis learning competencies 

[31]. Feedback, therefore, is an essential element of improving the dynamic learning process especially the 

case of the informants of this study as a beginning teacher.  

 

3.2.5. Inattentive and distracted students 

Learners play a co-important role in the TLP as much as the teacher. As such, teachers need to tailor 

strategies on keeping and engaging these learners in the session. However, it can be said that this is a 

problem even in the normal classroom setting as many students come to school unready, inattentive, and 

distracted by their problems and intuitions.  

In the current study, the informants are burdened with the inattentive and distracted students as they 

are fully aware that this will not form part in their schooling. The admission of Informant 16 is a 

manifestation that he failed to establish rapport with his tutee. On the other hand, Informants 14 and 16 

admitted that they needed to give some rewards to keep them throughout the session. The following 

transcripts from the informants qualify the claim of this study that one of the factors that affected their 

experiences in their ST is the presence of inattentive, distracted students: 

 

“… My problems include my inattentive, distracted students…” S3 

“… I needed to adjust to my inattentive tutees…” S4  

“… My tutees are distracted with their concentration in the tasks that we do…” S9  

“… The readiness and attention of my tutees were my problem. I needed to give rewards 

(merienda) all the time just to keep them with me in the entire session…” S14  

“… They know that they do not have obligations to me. They are inattentive. I cannot strategize 

so I give rewards after the class like milk tea, sweets…” S16  

“… They are inattentive and not ready, as well…” S17 

 

Selvaraj et al. [13] averred in their study that students are not attentive and are not comfortable to 

undergo online education since this is something new in their experiences. On the other hand, other 

researcher [12] concluded that students need special social care to improve their concentration and 

motivation in this time of pandemic. It is happened due to especially that all mechanisms are new to all 

(students, teachers, and parents). 

 

 

4. CONCLUSION 

The study revealed that the informants consider their student teaching as challenging and engaging. 

They consider their experiences as superficial and half-baked. They also consider face-to-face to be the best 

modality in doing the program. Hence, they consider their student teaching as hopeless in shaping their 

potentials as a teacher. On the other hand, poor internet connectivity, lack of gadgets, technological know-
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how, feedback, and inattentive, distracted students were found to be the factors that contributed to their 

experiences in this pandemic education. 

The experiences of the informants like their ST program are hopeless in shaping their potentials as 

teacher post immediate concern among the officials in the university and in the college as students’ 

experiences should be at the continuum. Designing a framework and a tangible program that would allow the 

pre-service teachers to have a comparable experience with the ‘usual’ ST program is highly desirable as it 

revitalize the program in this time of pandemic. In doing so, this will be paramount to an assurance that the 

college is producing graduates with a breadth outlook in teaching, varied background and experience, and 

rich understanding of the dynamic and multi-faceted teaching and learning. Apparently, having said that their 

experiences are challenging and engaging, the college may continue striving to reskill, upskill, and cross-skill 

its students with the competencies that will make them future-proof teachers. 

 

 

REFERENCES 
[1] D. G. Varela and M. F. Desiderio, “Perceptions of COVID-19 pandemic impact on the student teaching experience,” Research in 

Higher Education Journal, vol. 39, 2021, [Online]. Available: https://files.eric.ed.gov/fulltext/EJ1293799.pdf. 

[2] N. I. Marcum-Dietrich, C. Stunkard, Z. Krauss, and S. Kerlin, “Uncharted WATERS: Sustaining a Meaningful Student Teaching 
Experience Amidst a Global Pandemic via an Online STEM Curriculum,” Current Issues in Middle Level Education, vol. 25,  

no. 2, Feb. 2021, doi: 10.20429/cimle.2021.250203. 

[3] R. Dever, “Middle Level Faculty and Change,” Current Issues in Middle Level Education, vol. 25, no. 1, Aug. 2020, doi: 
10.20429/cimle.2020.250103. 

[4] S. McLeod, “Vygotsky’s Sociocultural Theory of Cognitive Development,” Lev Vygotsky. Simply Psychology, 2020. [Online]. 

Available: www.simplypsychology.org/vygotsky.html. 
[5] M. Fludernik and C. Pirlet, “Narratology,” in English and American Studies, Stuttgart: J.B. Metzler, 2012, pp. 225–230. doi: 

10.1007/978-3-476-00406-2_13. 

[6] L. Leung, “Validity, reliability, and generalizability in qualitative research,” Journal of Family Medicine and Primary Care,  
vol. 4, no. 3, p. 324, 2015, doi: 10.4103/2249-4863.161306. 

[7] F. J. Wertz, “Giorgi, A. (2009). The descriptive phenomenological method in psychology: A modified Husserlian approach,” 

Journal of Phenomenological Psychology, vol. 41, no. 2, pp. 269–276, 2010, doi: 10.1163/156916210X526079. 
[8] C. Houghton, K. Murphy, B. Meehan, J. Thomas, D. Brooker, and D. Casey, “From screening to synthesis: using nvivo to 

enhance transparency in qualitative evidence synthesis,” Journal of Clinical Nursing, vol. 26, no. 5–6, pp. 873–881, Mar. 2017, 

doi: 10.1111/jocn.13443. 
[9] L. S. Nowell, J. M. Norris, D. E. White, and N. J. Moules, “Thematic Analysis: Striving to Meet the Trustworthiness Criteria,” 

International Journal of Qualitative Methods, vol. 16, no. 1, p. 160940691773384, Dec. 2017, doi: 10.1177/1609406917733847. 

[10] T. D. Reeves, “Pre-service teachers’ data use opportunities during student teaching,” Teaching and Teacher Education, vol. 63, 
pp. 263–273, Apr. 2017, doi: 10.1016/j.tate.2017.01.003. 

[11] K. Cherry, “Piaget’s 4 Stages of Cognitive Development Explained,” Dotdash Media, Inc., 2022. [Online]. Available: 

https://www.verywellmind.com/piagets-stages-of-cognitive-development-2795457. 
[12] M. Mahyoob, “Challenges of e-Learning during the COVID-19 Pandemic Experienced by EFL Learners,” Arab World English 

Journal, vol. 11, no. 4, pp. 351–362, Dec. 2020, doi: 10.24093/awej/vol11no4.23. 

[13] A. Selvaraj, V. Radhin, Nithin KA, N. Benson, and A. J. Mathew, “Effect of pandemic based online education on teaching and 
learning system,” International Journal of Educational Development, vol. 85, p. 102444, Sep. 2021, doi: 

10.1016/j.ijedudev.2021.102444. 

[14] R. Aarts, Q. Kools, and R. Schildwacht, “Providing a good start. Concerns of beginning secondary school teachers and support 
provided,” European Journal of Teacher Education, vol. 43, no. 2, pp. 277–295, Mar. 2020, doi: 

10.1080/02619768.2019.1693992. 
[15] E. C. Fletcher, “Investigating the Challenges of Developing Business Education Student Teachers: Perspectives from University 

Supervisors,” Career and Technical Education Research, vol. 38, no. 2, pp. 87–103, Jan. 2013, doi: 10.5328/cter38.2.87. 

[16] S. Bano, B. Noreen, and A. Bashir, “Teaching Profession: Expectations And Realities Of Newly Inducted Teachers At Schools,” 
Journal of the Research Society of Pakistan, vol. 56, no. 2, 2019, [Online]. Available: 

http://pu.edu.pk/images/journal/history/PDF-FILES/22_56_2_19.pdf. 

[17] S. McLeod, “Kolb’s Learning Styles and Experiential Learning Cycle.” Simply Scholar Ltd, 2017. [Online]. Available: 
https://www.simplypsychology.org/learning-kolb.html. 

[18] J. Dewey, Experience And Education. Free Press, 1997. 

[19] J. Alvarez, Abel, “The phenomenon of learning at a distance through emergency remote teaching amidst the pandemic crisis,” 
Asian Journal of Distance Education, vol. 15, no. 1, 2020, doi: 10.5281/zenodo.3881529. 

[20] A. Bozkurt and R. C. Sharma, “Emergency remote teaching in a time of global crisis due to CoronaVirus pandemic,” Asian 

Journal of Distance Education, vol. 15, no. 1, doi: https://doi.org/10.5281/zenodo.3778083. 
[21] S. J. Lee and T. C. Reeves, “A Significant Contributor to the Field of Educational Technology,” Educational Technology, vol. 47, 

no. 6, pp. 56–59, 2007, [Online]. Available: https://www.jstor.org/stable/44429532%0A. 

[22] P. Sahu, “Closure of Universities Due to Coronavirus Disease 2019 (COVID-19): Impact on Education and Mental Health of 
Students and Academic Staff,” Cureus, Apr. 2020, doi: 10.7759/cureus.7541. 

[23] A. Al-Rabiaah et al., “Middle East Respiratory Syndrome-Corona Virus (MERS-CoV) associated stress among medical students 

at a university teaching hospital in Saudi Arabia,” Journal of Infection and Public Health, vol. 13, no. 5, pp. 687–691, May 2020, 

doi: 10.1016/j.jiph.2020.01.005. 

[24] J. Francis P. Yra, R. H. Castillo Jr., R. G. Bautista, J. G. Camayang, and A. Gibson G. Camayang, “Students’ Online Learning 

Readiness and Internet Connectivity: Bases for the Customization of QSU e-Aral,” American Journal of Educational Research, 
vol. 8, no. 11, pp. 878–884, Nov. 2020, doi: 10.12691/education-8-11-8. 

[25] H. F. Samoy Jr. et al., “From Ladle to Chalk and Pencil: Parents in the New Normal of Philippine Education System,” Universal 

Journal of Educational Research, vol. 9, no. 3, pp. 504–511, Mar. 2021, doi: 10.13189/ujer.2021.090310. 
 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 11, No. 4, December 2022: 1664-1672 

1672 

[26] L. D. S. Lapitan, C. E. Tiangco, D. A. G. Sumalinog, N. S. Sabarillo, and J. M. Diaz, “An effective blended online teaching and 

learning strategy during the COVID-19 pandemic,” Education for Chemical Engineers, vol. 35, pp. 116–131, Apr. 2021, doi: 
10.1016/j.ece.2021.01.012. 

[27] O. Ozdemir and C. Hendricks, “Instructor and student experiences with open textbooks, from the California open online library 

for education (Cool4Ed),” Journal of Computing in Higher Education, vol. 29, no. 1, pp. 98–113, Apr. 2017, doi: 
10.1007/s12528-017-9138-0. 

[28] A. Gebru, “Social Media in Higher Education: Case Studies, Reflections and Analysis: A Book Review,” The Ethiopian Journal 

of Education, vol. 41, no. 1, 2021, [Online]. Available: http://ejol.aau.edu.et/index.php/EJE/article/view/1567/1260. 
[29] G. Secundo, G. Mele, P. Del Vecchio, G. Elia, A. Margherita, and V. Ndou, “Threat or opportunity? A case study of digital-

enabled redesign of entrepreneurship education in the COVID-19 emergency,” Technological Forecasting and Social Change, 

vol. 166, p. 120565, May 2021, doi: 10.1016/j.techfore.2020.120565. 
[30] S. N. Uribe and M. Vaughan, “Facilitating student learning in distance education: a case study on the development and 

implementation of a multifaceted feedback system,” Distance Education, vol. 38, no. 3, pp. 288–301, Sep. 2017, doi: 

10.1080/01587919.2017.1369005. 
[31] M. Mamoon-Al-Bashir, M. R. Kabir, and I. Rahman, “The Value and Effectiveness of Feedback in Improving Students’ Learning 

and Professionalizing Teaching in Higher Education,” Journal of Education and Practice, vol. 7, no. 16, pp. 38-41, 2016, 

[Online]. Available: https://www.iiste.org/Journals/index.php/JEP/article/view/31077. 

 

 

BIOGRAPHIES OF AUTHORS 

 

 

Jamina G. Camayang     earned her baccalaureate and master’s degree in 

education major in Guidance and Counseling and Doctor of Philosophy in Education from 

prestigious universities in the Philippines. She worked as Guidance Counselor for 20 years 

and currently an Associate Professor at Quirino State University. She has presented and 

published academic researches to local and international journals and conferences. At 

present, she is the student teaching coordinator in the college of teacher education. She can 

be contacted at email: jamina.camayang@qsu.edu.ph. 

  

 

Romiro G. Bautista     earned a straight-degree programs in science education: 

from his baccalaureate to doctorate in the Philippines. He has written at least 52 papers and 

published the same to local and international journals. He is also a member of various local 

and international organizations and reviewer and editor of various international journals 

around the world. Prof. Bautista, a full-fledged professor at Quirino State University, 

Philippines, held various key positions from local universities in the Philippines to 

international university in the Kingdom of Bahrain. At present, he is the International 

Relations Officer of Quirino State University. He can be contacted at email: 

romiro.bautista@qsu.edu.ph. 

 

https://orcid.org/0000-0001-9117-6738
https://scholar.google.com/citations?user=FPLnbEYAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57223309471
https://orcid.org/0000-0003-0875-5478
https://scholar.google.com/citations?hl=en&user=VEZbdGcAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57188666159

