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 Virtual learning environment (VLE) has been introduced in educational 

institutions such as schools, colleges, and universities to encourage a 

systematic online teaching and learning platform. This paper aims to 

examine the effect of social factors, self-efficacy, and technological support 

on the utilization of VLE in the educational process. A quantitative approach 

was employed and the data was collected through a set of questionnaires 

administered to selected respondents. A total of 356 accounting teachers 

from secondary schools in Peninsular Malaysia were chosen as the samples. 

A reflective measurement model in partial least square-structural equation 

modeling was utilized to measure the effect of the exogenous latent variable 

on the endogenous latent variable. Results indicated that social factors 

namely (colleagues, administrators, and school culture) significantly affect 

the use of VLE among teachers. Further, self-efficacy and technological 

support namely (facilities quality, internet access, and technical support) 

positively influence teachers to apply VLE during teaching. The quality of 

technological facilities in schools needs to be developed to promote effective 

educational processes and motivate teachers to use digital technology. 

Further, it is strongly suggested that teachers need to be given appropriate 

training and ongoing support to develop their skills in using digital 

technology. 
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1. INTRODUCTION 

Digital technology has become one of the main focuses in the education sector due to the variety of 

resources, approaches, and techniques that can be employed during teaching and learning activities [1]. In 

line with this, the Malaysian government moves towards a technology-based education system to strengthen 

the quality of delivering process through the use of a virtual learning environment (VLE) [2]. VLE is 

considered a platform in the education transformation system to ensure Malaysia's education moves in line 

with developed countries. The application of VLE was suggested as one of the mediators to vary the delivery 

process thus teaching and learning process will be easier and more interesting [3]. VLE is an educational 

channel that emphasizes learning flexibility and ensures that interactive processes between teachers and 

students take place successfully. It entitles the teachers and students to interact, collaborate and obtain a 

range of content that varies according to their respective learning abilities [4]. 

https://creativecommons.org/licenses/by-sa/4.0/
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Past studies indicated that there are various benefits gained by educators and students through this 

platform [5]. Each type of VLE has its functions and advantages that assist educational activities such as 

quizzes, tutorials, e-books, and forum discussions [6], [7]. With the introduction of this new technology, 

teachers are considered important figures in the use of digital technology. The use of digital technology 

altered the teacher’s role from an instructor to a facilitator. The implementation of VLE in schools changed 

teachers’ teaching patterns in the classroom from conventional to modern teaching methods [8], [9] claimed 

that teaching and learning processes that utilized digital technology are more effectual than traditional 

methods in the classroom. The differences in the main features between the modern teaching method and 

traditional learning environment derive from the level of technological use, education resources, teacher’s 

control of the classroom, and the delivery process. 

As discussed by Hrtoňová et al. [10], digital technology allows students and teachers to 

communicate online and help in developing students’ understanding and analytical skills. Teachers can 

produce and share resources with each other and conduct teaching collaboration with their colleagues [7], 

[11]. Student learning schedules also become more flexible and independent [12]. VLE has the ability to 

offer students the opportunity to learn independently according to their own time, space, and experience [13]. 

Students are able to enhance self-learning and develop critical thinking when they are encouraged to use 

technology in learning [14]. Further, students do not have to rely entirely on textbooks, and learning is not 

limited to the classroom [4]. 

Moore [15] defined self-efficacy as a domain of self-confidence and it is focused on the self-

perceptions of individuals regarding their skills and abilities. In other words, self-efficacy is an individual’s 

belief in performing related tasks to meet their goals and expectations [16]. Explained self-efficacy in 

technological aspects as the ability of individuals to use computers in a variety of information technology 

contexts. However, a lack of confidence to utilize VLE in education induces one’s frustration and indirectly 

discourages the use of digital technology in classroom settings. Findings from Ghavifekr et al. [17] revealed 

that individuals who are proactive, tend to have greater self-efficacy due to the ability to learn. Therefore, 

Honicke and Broadbent [18] suggested the efficient way to increase teachers’ self-efficacy is through 

effective training and courses to ensure teachers’ motivation is induced. Thus, appropriate action needs to be 

taken by a related party for the success of implementing VLE in the education system. 

Social factors refer to the extent to of extrinsic factors such as family support, co-worker, 

employers, and the environment influence individuals to employ technology [19]. These variables explained 

that the behavior of these individuals might influence others to use technology. As discussed by Alves, 

Miranda, and Morais [20], factors such as support from peers, administrators, and school culture influences 

teachers to utilize technology in teaching. Teachers are seen to be more enthusiastic about using the VLE 

when they get support from colleagues, administrators, and a positive school environment [21].  

Environmental factor performs a significant role in determining the use of digital technology by an 

individual [20]. The technological facility is also considered an extrinsic factor influencing the use of VLE 

among teachers. Technological infrastructure involves technical support either from the technician, good 

internet coverage, or information and communication technology (ICT) tools when using the VLE during 

teaching. Prior research showed that effective technical support with high-quality technological tools gives 

rise to more acceptance and success in the technology-based teaching process [11]. A study by Kaur and 

Hussein [22] on the factors that are associated with the utilization of VLE among teachers in secondary 

schools found that the quality level of ICT facilities in schools is still low. Other factors that cause the lack of 

interest among teachers and students in using the VLE application are low internet access in school, a limited 

number of computers to be used for all students, and the equipment in the computer lab such as liquid crystal 

display (LCD) projectors are less satisfactory [23]. Thus, teachers argued that traditional teaching methods 

are simpler, more effective, and save time. 

Nevertheless, previous literature revealed that many teachers still nurture traditional approaches in 

their teaching activities [24]. The involvement of students and teachers in online learning at both secondary 

and primary levels was not encouraging as only 2% of teachers employed digital technology in the classroom 

[25]. The issues in regard to teachers’ demotivation to use VLE in their teaching should be further examined. 

This can be attributed to the challenges faced by the teachers and students in utilizing VLE. Among the 

issues highlighted were the lack of skills among teachers in using technology during the educational process, 

the quality of the technological facilities that do not reach the required standard [23], and minimal experience 

in using learning management tools, such as Blackboard, Moodle, and Canva [12]. 

As discussed by [2] teachers often have difficulty convincing themselves to use technological tools 

during teaching activities due to their lack of confidence when handling technical tools. Moreover, teachers 

assumed that VLE application burdens their workload and wastes their time. This exhibits the need to expose 

and nurture teachers’ motivation to use VLE. Teachers are encouraged to participate in courses, seminars, 

workshops, and development training programs related to e-learning to help them gain self-confidence and 
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motivation in order to develop ICT skills in VLE application [26]. In this regard, to maximize the use of VLE 

and achieve this goal, related parties such as students, teachers, school administrators, and parents need to 

play their respective roles. 

Despite the challenges of applying the VLE, studies also show that teachers still have a positive 

view of this platform [24]. Many previous studies have also examined the importance of VLE to the 

education system, however, studies that focus on the variables of social factors, self-efficacy, and 

technological support should be further explored in the Malaysian context. Thus, based on the significance of 

preparing the education delivery process that is more meaningful to students, this paper aims to explore the 

influence of social factors, self-efficacy, and technological support (facilities quality, internet access, 

technical support) on the success of implementing virtual learning in the classroom. Specifically, the 

hypotheses formed for this study are: i) There is a positive effect of social factors on the use of VLE (H1);  

ii) There is a positive effect of self-efficacy on the use of VLE (H2); and iii) There is a positive effect of 

technological support on the use of VLE (H3). 

 

 

2. RESEARCH METHOD 

This study employed a quantitative approach to collect information on teachers’ profiles and the 

corresponding variables that influence the use of VLE during teaching. A questionnaire instrument was 

utilized to explore the effect of self-efficacy, social factors, and technological support on the use of VLE. The 

questionnaire was employed as it has the advantage of illustrating consistent and reliable items, providing a 

high percentage of success in collecting answers from respondents, ensuring a good level of confidentiality, 

and allowing effective time management [27]. 

The questionnaires were distributed to accounting teachers in the population to answer the research 

questions. This allows us to apprehend agreement on VLE among teachers belonging to the same context. 

The respondent consisted of 356 accounting teachers from selected secondary schools in Peninsular 

Malaysia. The questionnaire consists of five parts to measure the variables, namely parts A, B, C, D, and E. 

Part A consists of questions on profile information of the respondents, Part B contains 11 items measuring 

VLE, Parts C and D contain seven items for each section to test social factors and self-efficacy influence on 

VLE application. Part E contains nine items to measure technological support in terms of quality, internet 

access, and technical support. This paper used a 5-choice Likert Scale as a measurement of the collected data. 

The measurement involves a scale of 5 (Strongly Agree), 4 (Agree), 3 (Neutral), 2 (Disagree), and 1 

(Strongly Disagree) to measure teachers' agreement regarding the research construct studied. The collected 

data were analyzed by using descriptive analysis and the reflective measurement model in PLS-SEM to 

measure the association of variables. 

 

2.1.  Validity and reliability test 

To discover the reliability value, the researcher has employed the consistency method by 

considering the loading factor for each question item where the acceptable reliability of the questionnaire 

item is between 0.71-0.99 which at this level is the best level (71%-99%) [28]. Nevertheless, the value of the 

reliability coefficient that does not meet the indicator should be removed from the outer model and the 

analysis is then continued with the second-factor loading. Referring to Table 1, the third and eighth items 

from the VLE construct were discarded as they obtained a feasibility coefficient of less than 0.71. The first 

item from the self-efficacy construct was also deleted. Meanwhile, none of the items from the construct of 

social factors and technological support were discarded. 

An analysis was performed to test for the reliability and validity of the construct by obtaining the 

value of average variance extracted (AVE). AVE values greater than 0.5, indicate that the construct explains 

more than half the variance of its indicator. Referring to Table 2, the value of AVE for each construct is more 

than 0.5 with a p-value less than a significance level of 5% (p<0.05), and Cronbach’s Alpha values between 

0.787–0.901 displays the questionnaire items are at a good level and it is acceptable to perform the actual 

study. 
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Table 1. Factor loading of the outer model 

Items 
First factor 

loading 

Second factor 

loading 

Virtual learning environment   

I know what is virtual learning environment (VLE) 0.823 0.835 

I use VLE during my teaching activities on a daily basis. 0.725 0.802 
VLE simplifies my teaching affairs in the classroom. 0.651 deleted 

I use VLE in teaching and learning at least three times a week. 0.765 0.781 

VLE application help me in teaching process more easily. 0.798 0.799 
I am adept at delivering interactive learning elements using the VLE. 0.845 0.842 

I am skillful to provide open and flexible learning environment for teaching purposes. 0.811 0.824 

I know VLE applications can diversify my teaching techniques. 0.679 deleted 
I am adept at sharing teaching materials through VLE applications. 0.798 0.775 

I am adept at using technology and VLE applications in creating collaborative (group) learning. 0.821 0.838 

VLE based learning can generate creative and innovative students. 0.897 0.874 
Social factor   

Individuals who are close to me, encouraged me to use VLE for teaching purposes. 0.721 0.753 

Most of my teacher friends, encouraged me to use VLE in the teaching process. 0.789 0.799 
School administrators support the use of the VLE. 0.864 0.853 

School culture encourages the use of VLE. 0.832 0.821 

The implementation of the learning process using VLE by my friend, successfully resulted in an 
interesting learning environment. 

0.754 0.773 

Students are more interested in learning process that uses VLE. 0.897 0.869 

To achieve school target, administrators are assertive in their efforts to encourage teachers to use 
the VLE. 

0.811 0.801 

Self-efficacy   

Teaching activities using VLE is an effective method. 0.398 Deleted 
I am comfortable using VLE in the educational process. 0.784 0.778 

I am confident that VLE can produce an exciting learning environment. 0.871 0.876 

I am comfortable assisting my fellow colleague to employ the VLE. 0.798 0.783 
I am able to overcome any difficulty that arose while using the VLE in the classroom. 0.812 0.830 

Understanding students’ learning styles, helped me plan the learning process using the VLE. 0.878 0.877 

I am able to construct relevant learning process when using the VLE 0.856 0.852 

Technological support (Quality, internet access, technical support)   

The quality of ICT infrastructures provided in my school are good (Example: computer, LCD 

Projector and printer). 

0.881 0.887 

My school provides adequate computer lab facilities in terms of hardware and software for the use 

of VLE applications. 

0.895 0.890 

I have my own personal computer to access VLE applications from home or out of school area. 0.767 0.772 
I can easily access or use the VLE applications from home due to good internet line at home. 0.721 0.734 

The internet speed access at my school is good and stable. 0.734 0.741 

The whole area of my school has adequate internet access. 0.786 0.780 
School management always provide support to teachers to use VLE during teaching and learning 

activities. 

0.857 0.858 

Relevant technicians or officers are always helpful in case of difficulty in using the VLE 
application. 

0.877 0.878 

Facilities and equipment for VLE applications in school are constantly being improved and 

maintained. 

0.792 0.798 

 

 

Table 2. Construct validity and reliability 
Latent constructs AVE p-value Cronbach’s alpha p-value Composite reliability p-value 

VLE 
Social factors 

Self-efficacy 

ICT support 

0.707 
0.812 

0.697 

0.719 

0.000 
0.000 

0.000 

0.000 

0.924 
0.787 

0.901 

0.854 

0.000 
0.000 

0.000 

0.000 

0.876 
0.697 

0.866 

0.783 

0.000 
0.000 

0.000 

0.000 

 

 

3. RESULTS 

The data were collected over a period of three months through the distribution of questionnaires to 

accounting teachers in West Malaysia. Participants were given 7-14 days to respond to the survey. After the 

questionnaire was completed, the collected data was then prepared for analysis. A partial least square-

structural equation model (PLS-SEM) was utilized to analyze the findings. The reflective measurement 

model in PLS was employed to measure the relationship between the exogenous latent variable on the 

endogenous latent variable which allows the examination of causal relationships between variables [28]. 

Based on Table 3, a total of 356 respondents were involved in this study. Of these, 126 (35.4%) 

were male teachers while the other 230 (64.6%) were female teachers. A total of 175 respondents (49.1%) 

work in urban schools while the other 181 respondents (50.9%) work in rural schools. The majority of 

respondents (83.4%) have a bachelor's degree compared to only 16.6% who have a master's degree and Ph.D. 
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From the aspect of ICT handling ability in teaching, the majority of respondents about 220 (61.8%) have a 

moderate level of ICT skills, followed by 75 teachers (21.1%) with a high level of ICT skills and 61 

respondents (17.1%) with a low level of handling ICT in teaching. 

Table 4 depicts the direct effect between the variables. As shown in Table 4, the direct effect of 

social factors on VLE is significant (path coeff.=0.317; t=3.724, p<0.05), therefore the first hypothesis is 

accepted. The finding can be interpreted as teachers with a higher value of social factors having a higher 

intention to employ VLE in his/her teaching activities. Next, the attitude effect of self-efficacy on VLE (path 

coeff.=0.342; t=6.987, p<0.05) is significantly proven. The second hypothesis was supported and concluded 

that self-efficacy had a direct influence on the use of VLE. Further, technological support in terms of quality 

(path coeff.=0.297; t=5.531, p<0.05), internet coverage (path coeff.=0.219; t=4.154, p<0.05), and technical 

support (path coeff.=0.419; t=3.301, p<0.05) are significant too. Therefore, this means that better ICT 

infrastructure in terms of quality, internet coverage, and maintenance in school encourages teachers to use 

VLE in teaching and learning. 
 

 

Table 3. Respondents demographic factor 
Demographic factor Frequency (n=356) Percent (%) 

Gender Male 126 35.4 

 Female 230 64.6 
School location Urban 175 49.1 

 Rural area 181 50.9 
Age <25 30 8.42 

 25-30 74 20.8 

 31-40 95 26.7 
 41-50 138 38.8 

 >51 19 5.33 

Education Bachelor 297 83.4 
 Master & PhD 59 16.6 

ICT skills Low 61 17.1 

 Moderate 220 61.8 
 High 75 21.1 

Total n=356 100.0 

 

 

Table 4. Hypotheses testing 
Latent constructs Beta p-value T-statistics  R-square 

Social factors--->VLE 

Self-efficacy---> VLE 

ICT-quality---> VLE 
ICT-internet access---> VLE 

ICT-maintenance---> VLE 

0.317 

0.342 

0.297 
0.219 

0.419 

0.000 

0.000 

0.000 
0.000 

0.000 

3.724 

6.987 

5.531 
4.154 

3.301 

Accepted 

Accepted 

Accepted 
Accepted 

Accepted 

0.176 

0.197 

0.066 
0.083 

0.043 

 

 

4. DISCUSSION 

The finding illustrates that teachers in this study have a moderate ability in creating flexible and 

interactive learning environments using technological approaches for teaching and learning purposes. 

Teachers have a positive view of digital learning. Teachers also agreed that through the use of digital 

technology, they were able to diversify teaching techniques and the education delivery process became more 

flexible. In addition, teachers agreed that the adoption of VLE may generate creative and innovative students. 

Teachers acknowledge that the learning platform is competent to construct creative teaching strategies with 

contemporary learning methods [29]. this application eases the sharing of teaching materials and is capable of 

advancing the learning environment for teachers and students [20]. 

This study has proven that social factors have a significant positive impact on VLE applications 

among teachers in schools. Peers and individuals who are close to the teachers, encourage and help them to 

employ VLE in the teaching and learning process. As discussed by Sang et al. [11], teachers who are 

proficient in ICT integration could be mentors to their colleagues. Studies showed that the teaching process 

using VLE by fellow teachers successfully resulted in an engaging learning environment. Findings revealed 

that the collaboration in teaching process between teachers is necessary to support a fellow colleague who 

lacks ICT skills to administer the online platform. This suggests that teachers could attract their colleagues to 

utilize VLE in the classroom due to the innovation demonstrated by fellow teachers, and the success in 

implementing interesting learning outcomes. Next, the finding indicated that students are more interested in 

following learning activities using digital technology. This result is in line with [3], [30] who found that 

collaborative learning attracts and increases student engagement when teachers use digital technology as a 

learning platform. Further, this study shows that the role of school administrators in cultivating the 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 12, No. 1, March 2023: 369-376 

374 

integration of technology in teaching is crucial [22]. teachers will be less motivated to accept new teaching 

platforms if administrators do not provide decent support and ultimately create a sense of disinterest in using 

the innovation that has been implemented [31]. However, the result showed that the support teachers received 

from school administrators are not widely implemented in terms of monitoring, ICT assistance training, and 

ICT facilities availability. Thus, positive school culture and support from the school administration exerted a 

significant influence on teachers to utilize VLE in the education process. 

Self-efficacy has been identified to have a significant positive impact on the use of VLE [32]. This 

study revealed that teachers have high self-efficacy and they agreed that the utilization of VLE in teaching 

activities may generate an interesting learning environment. This study captured that through higher self-

efficacy in teachers, their confidence and motivation develop, and significantly influence the acceptance of 

VLE application. A study conducted by researchers [33], [34] acknowledged that teachers who utilize “Smart 

Board” technology perceived that the application provided benefits and value to students and themselves. 

However, the lack of ICT skills reduces teachers’ confidence to employ VLE applications [11]. Results 

showed that the success of utilizing VLE comes from the confidence teachers have within them and it is 

associated with the ability in handling technological tools. 

In terms of technical support such as guidelines, technicians, or people that help in case teachers 

have difficulties while using VLE, the study found that this support is at a moderate level. Teachers need 

technical support when employing VLE innovations since such assistance encourages teachers to expand 

their knowledge and skills to integrate technology [35]. User-friendly features (easy to use) possessed by the 

VLE application also show to be at a moderate level. Most teachers are less willing to use such applications 

because the navigation of the VLE system in schools does not reflect user-friendliness. Based on the 

teachers’ perspective, applying digital technology during teaching will take their valuable time to finish off 

the prescribed syllabus, thus increasing the teaching burden. 

Studies showed that ICT and computer facilities are equipped by the school for educational 

purposes. Results illustrated that ICT support in terms of the quality of facilities, good internet network, and 

effective technical support encourages teachers to utilize VLE in the classroom. However, teachers rank the 

quality of ICT facilities to be at a moderate level. Teachers emphasized that ICT equipment in the computer 

lab, internet access, and the number of computers should be sufficient for teaching and learning activities to 

be efficient. There were complaints by respondents regarding the limitation of internet access and the lack of 

necessary resources to use digital technology during the teaching process. The result is consistent with [36], 

which highlighted that internet access provided in schools is still at an unsatisfactory level causing 

difficulties for teachers to employ VLE during teaching activities. 

By understanding the challenges faced by teachers in using VLE, related parties such as school 

administrators and the ministry should provide adequate computer facilities and good internet access while 

technological devices should always be maintained by technicians to ease the learning process. Further, 

teachers need to be given early exposure to digital technology so that they are highly motivated and fit to use 

technological innovations [37]. E-learning will be successful if teachers have the appropriate technological 

knowledge, training, and time to practice the applications [38]. Teachers also agreed that using VLE in 

learning activities calls for better participation from students in class as it allows students to address their 

ideas, learn collaboratively, communicate and discuss with peers and teachers as well as share their resources 

online both in and out of the classroom hours [39], [40]. In addition, teachers believed that VLE is an 

interesting learning platform and may generate creative and innovative students. VLE application can 

diversify teachers' teaching methods and provide a flexible learning environment for educational purposes 

[38], [41]. Thus, the availability of extensive skills and knowledge in digital technology can develop the 

readiness and confidence among teachers to use VLE in teaching. 

 

 

5. CONCLUSION 

Social factors, self-efficacy, and ICT facility conditions were found to have an influence on the use 

of digital technology in teaching activities. Social factors namely school culture, administrator, and peers 

may influence teachers' behavior to employ digital technology during teaching. There is an association 

between self-efficacy and confidence level, where the more confident the teachers are in utilizing digital 

technology, the higher their motivation will be in employing VLE. Further, technological support has a 

significant impact on the usage of VLE since it can increase the use and acceptance of technology, thus 

raising the integration of digital technology among teachers. This study suggested that teachers need to 

improve their skills in technology by attending courses held by the school administration or through their 

own initiative. Therefore, the study highlighted that adequate technical support, good ICT facilities, and 

guidance from certain parties either administrators or colleagues are significant to motivate teachers to use 

digital technology during teaching. 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Role of social factors, self-efficacy and technological support on the use of virtual … (Noor Lela Ahmad) 

375 

ACKNOWLEDGEMENTS 

This research is funded by a research grant from the Sultan Idris University of Education with 

reference code: (2019-0071-107-01). 

 

 

REFERENCES 
[1] L. C. Medina, “Blended learning: Deficits and prospects in higher education,” Australasian Journal of Educational Technology, 

vol. 34, no. 1, Mar. 2018, doi: 10.14742/ajet.3100. 

[2] Malaysian Ministry of Education, “Malaysia Education Blueprint, 2013–2025 (Preschool to Post-Secondary Education), 

Putrajaya, MOE Malaysia,” 2013. [Online]. Available: www.moe.gov.my. 
[3] I. Chirikov, T. Semenova, N. Maloshonok, E. Bettinger, and R. F. Kizilcec, “Online education platforms scale college STEM 

instruction with equivalent learning outcomes at lower cost,” Science Advances, vol. 6, no. 15, Apr. 2020, doi: 

10.1126/sciadv.aay5324. 
[4] Z. Zhao, T. Wu, T. Wu, and A. Wang, “Teaching strategies of innovative talents training in colleges and universities based on 

AHP,” 2017 8th International Computer Systems and Education Management Conference (ICSEMC 2017), 2017, doi: 

10.25236/icsemc.2017.41. 
[5] B. Hoskins, “Demand, growth, and evolution,” Journal of Continuing Higher Education, vol. 59, no. 1, pp. 57–60, 2011, doi: 

10.1080/07377363.2011.546267. 

[6] M. E. Abdelhag and S. E. F. Osman, “SOA for effective data integration of virtual learning environment systems,” International 
Journal of Advanced Research in Computer Science and Software Engineering, vol. 4, no. 6, pp. 2277–128, 2014. 

[7] A. J. Boevé, R. R. Meijer, R. J. Bosker, J. Vugteveen, R. Hoekstra, and C. J. Albers, “Implementing the flipped classroom: an 

exploration of study behaviour and student performance,” Higher Education, vol. 74, no. 6, pp. 1015–1032, Dec. 2017, doi: 
10.1007/s10734-016-0104-y. 

[8] C. Chua and J. Montalbo, “Assessing students’ satisfaction on the use of virtual learning environment (VLE): Relationship 

between CSE, gender and experience with computers,” Journal of Educational Computing Research, vol. 26, no. 2, pp. 133–153, 
2014. 

[9] S. Ghavifekr and W. A. W. Rosdy, “Teaching and learning with technology: Effectiveness of ICT integration in schools,” 

International Journal of Research in Education and Science, vol. 1, no. 2, p. 175, Mar. 2015, doi: 10.21890/ijres.23596. 
[10] N. Hrtoňová, J. Kohout, L. Rohlíková, and J. Zounek, “Factors influencing acceptance of e-learning by teachers in the Czech 

Republic,” Computers in Human Behavior, vol. 51, pp. 873–879, Oct. 2015, doi: 10.1016/j.chb.2014.11.018. 

[11] G. Sang, M. Valcke, J. van Braak, J. Tondeur, and C. Zhu, “Predicting ICT integration into classroom teaching in Chinese 
primary schools: Exploring the complex interplay of teacher-related variables,” Journal of Computer Assisted Learning, vol. 27, 

no. 2, pp. 160–172, 2011, doi: 10.1111/j.1365-2729.2010.00383.x. 

[12] J. B. Adegbenro, M. T. Gumbo, and E. E. Olakanmi, “In-service secondary school teachers’ technology integration needs in an 
ICT-enhanced classroom,” Turkish Online Journal of Educational Technology, vol. 16, no. 3, pp. 78–86, 2017. 

[13] P. Ramkissoon, L. J. Belle, and T. Bhurosy, “Perceptions and experiences of students on the use of interactive online learning 

technologies in Mauritius,” International Journal of Evaluation and Research in Education (IJERE), vol. 9, no. 4, pp. 833–839, 
2020, doi: 10.11591/ijere.v9i4.20692. 

[14] N. Songkram, “E-learning system in virtual learning environment to develop creative thinking for learners in higher education,” 

Procedia - Social and Behavioral Sciences, vol. 174, pp. 674–679, Feb. 2015, doi: 10.1016/j.sbspro.2015.01.600. 
[15] P. J. Moore, “Academic achievement,” Educational Psychology, vol. 39, no. 8, pp. 981–983, Sep. 2019, doi: 

10.1080/01443410.2019.1643971. 

[16] J. Barker and P. Gossman, “The learning impact of a virtual learning environment: students’ views,” Teacher Education 
Advancement Network Journal (TEAN), vol. 5, no. 2, pp. 19–35, 2013. 

[17] S. Ghavifekr, T. Kunjappan, L. Ramasamy, A. Anthony, and E. My, “Teaching and learning with ICT Tools: Issues and 

challenges from teachers’ perceptions,” Malaysian Online Journal of Educational Technology, vol. 4, no. 2, pp. 38–57, 2016. 
[18] T. Honicke and J. Broadbent, “The influence of academic self-efficacy on academic performance: A systematic review,” 

Educational Research Review, vol. 17, pp. 63–84, Feb. 2016, doi: 10.1016/j.edurev.2015.11.002. 
[19] V. Venkatesh, J. Thong, and X. Xu, “Consumer acceptance and use of information technology: Extending the unified theory of 

acceptance and use of technology,” MIS Quarterly, vol. 36, no. 1, p. 157, 2012, doi: 10.2307/41410412. 

[20] P. Alves, L. Miranda, and C. Morais, “The influence of virtual learning environments in students’ performance,” Universal 
Journal of Educational Research, vol. 5, no. 3, pp. 517–527, Mar. 2017, doi: 10.13189/ujer.2017.050325. 

[21] D. Mueller and S. Strohmeier, “Design characteristics of virtual learning environments: state of research,” Computers & 

Education, vol. 57, no. 4, pp. 2505–2516, Dec. 2011, doi: 10.1016/j.compedu.2011.06.017. 
[22] T. Kaur and N. Hussein, “Teachers’ readiness to utilize frog VLE: A case study of a Malaysian Secondary School,” British 

Journal of Education, Society & Behavioural Science, vol. 5, no. 1, pp. 20–29, Jan. 2015, doi: 10.9734/BJESBS/2015/11965. 

[23] M. L. Cheok, S. L. Wong, A. F. Ayub, and R. Mahmud, “Teachers’ perceptions of e-learning in Malaysian Secondary Schools,” 
Malaysian Online Journal of Educational Technology, vol. 5, no. 2, 2017. 

[24] N. L. Ahmad, Z. Ismail, R. Yusuf, and H. Awang, “Exploring factors that influence the use and acceptance of virtual learning 

environment on teaching and learning accounting,” Psychology and Education, vol. 57, no. 8, pp. 558–573, 2020. 
[25] L. Cuban, H. Kirkpatrick, and C. Peck, “High access and low use of technologies in high school classrooms: Explaining an 

apparent paradox,” American Educational Research Journal, vol. 38, no. 4, pp. 813–834, Jan. 2001, doi: 

10.3102/00028312038004813. 
[26] D. Williams, L. Coles, K. Wilson, A. Richardson, and J. Tuson, “Teachers and ICT: Current use and future needs,” British 

Journal of Educational Technology, vol. 31, no. 4, pp. 307–320, 2000, doi: 10.1111/1467-8535.00164. 

[27] U. Sekaran and R. Bougie, Research methods for business: A skill-building approach, 7th ed. John Wiley & Sons, Inc., 2016. 

[28] U. Sekaran and R. Bougie, Research methods for business: A skill building approach, 5th Ed. John Wiley & Sons Ltd., 2010. 

[29] W. F. Lok and M. Hamzah, “Matriculation students’ usages and its driving factors in mobile learning for Chemistry,” 

International Journal of Evaluation and Research in Education (IJERE), vol. 11, no. 2, pp. 869–877, Jun. 2022, doi: 
10.11591/ijere.v11i2.22468. 

[30] N. L. S. Habeahan, S. M. R. Leba, W. Wahyuniar, D. B. Tarigan, S. I. Asaloei, and B. R. Werang, “Online teaching in an 

Indonesian higher education institution: Student’s perspective,” International Journal of Evaluation and Research in Education 
(IJERE), vol. 11, no. 2, pp. 580–587, Jun. 2022, doi: 10.11591/ijere.v11i2.21824. 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 12, No. 1, March 2023: 369-376 

376 

[31] S. T. Soon, “Leveraging virtual learning environment to scale up quality teaching and learning in Malaysia,” Asia-Pacific 

Collaborative education Journal, vol. 10, no. 1, pp. 1–17, 2014. 
[32] I. D. A. M. Budhyani, M. Candiasa, M. Sutajaya, and P. K. Nitiasih, “The effectiveness of blended learning with combined 

synchronized and unsynchronized settings on self-efficacy and learning achievement,” International Journal of Evaluation and 

Research in Education (IJERE), vol. 11, no. 1, pp. 321–332, 2022, doi: 10.11591/ijere.v11i1.22178. 
[33] K. T. Wong, T. Teo, and S. Russo, “Interactive whiteboard acceptance: Applicability of the UTAUT model to student teachers,” 

Asia-Pacific Education Researcher, vol. 22, no. 1, pp. 1–10, 2013, doi: 10.1007/s40299-012-0001-9. 

[34] A. Raman, Y. Don, R. Khalid, F. Hussin, M. S. Omar, and M. Ghani, “Technology acceptance on smart board among teachers in 
Terengganu using UTAUT model,” Asian Social Science, vol. 10, no. 11, pp. 84–81, May 2014, doi: 10.5539/ass.v10n11p84. 

[35] J. Arlinwibowo, H. Retnawati, and B. Kartowagiran, “The impact of ICT utilization to improve the learning outcome: A meta-

analysis,” International Journal of Evaluation and Research in Education (IJERE), vol. 11, no. 2, pp. 522–531, 2022, doi: 
10.11591/ijere.v11i2.22112. 

[36] National Audit Department of Malaysia, Auditor general report: Activities of the federal ministries/department and management 

of the government companies. Malaysia Audit Department, 2014. 
[37] G. Morales-Romero et al., “Perception of teaching performance in the virtual learning environment,” International Journal of 

Evaluation and Research in Education (IJERE), vol. 10, no. 4, pp. 1221–1228, 2021, doi: 10.11591/ijere.v10i4.22056. 

[38] P. Serdyukov, “Innovation in education: what works, what doesn’t, and what to do about it?” Journal of Research in Innovative 
Teaching & Learning, vol. 10, no. 1, pp. 4–33, Apr. 2017, doi: 10.1108/JRIT-10-2016-0007. 

[39] S. N. Ismail, M. N. Omar, Y. Don, Y. W. Purnomo, and M. D. Kasa, “Teachers’ acceptance of mobile technology use towards 

innovative teaching in Malaysian secondary schools,” International Journal of Evaluation and Research in Education (IJERE), 
vol. 11, no. 1, p. 120, Mar. 2022, doi: 10.11591/ijere.v11i1.21872. 

[40] D. Pandit and S. Agrawal, “Exploring challenges of online education in COVID Times,” FIIB Business Review, vol. 11, no. 3,  

pp. 263–270, Sep. 2022, doi: 10.1177/2319714520986254. 
[41] R. Yahaya et al., “Educators’ motivation and intention within the UTAUT model to adopt the flipped classroom: A scoping 

review,” International Journal of Learning, Teaching and Educational Research, vol. 21, no. 2, pp. 285–302, Feb. 2022, doi: 
10.26803/ijlter.21.2.16. 

 

 

BIOGRAPHIES OF AUTHORS 
 

 

Noor Lela Ahmad     is an Associate Professor at the Faculty of Management and 

Economics, Universiti Pendidikan Sultan Idris, Malaysia. She received her bachelor’s degree 

of accounting and MBA (Accounting) from Universiti Utara Malaysia and obtained her Ph.D. 

in Business and Entrepreneurship from Universiti Kebangsaan Malaysia. She is a member of 

Malaysia National Council of Professor. Her research is related to accounting education, ethics 

and entrepreneurship. She can be contacted at e-mail: noor.lela@fpe.upsi.edu.my. 

  

 

Rusliza Yahaya     is currently a senior lecturer at the Faculty of Management and 

Economics, Universiti Pendidikan Sultan Idris, Malaysia. She received her bachelor’s degree 

from the University of Plymouth, her master’s degree from Universiti Teknologi Mara, and her 

doctorate from Nova Southeastern University. Rusliza is a Registered Financial Planner and 

Malaysian Financial Planning Council member. Her research is related to accounting, 

accounting education and finance. She can be contacted at email: rusliza@fpe.upsi.edu.my. 

  

 

Hariyaty Ab Wahid     is currently a senior lecturer at the Faculty of Management 

and Economics, Universiti Pendidikan Sultan Idris, Malaysia. Graduated with a bachelor’s 

degree in Business Education from Universiti Pendidikan Sultan Idris. She received her 

master’s degree and Ph.D. from Universiti Kebangsaan Malaysia. Her research is related to 

business, management and entrepreneurship. She can be contacted at email: 

hariyaty@fpe.upsi.edu.my. 

  

 

Nadhirah Shafiqah Mohd Fazil     is currently an English Lecturer at the English 

Language Department in Centre for Foundation Studies, International Islamic University 

Malaysia. She attained her master's degree of education in TESL from University Teknologi 

Mara and her bachelor's degree in English Language and Literature Studies from Universiti 

Sains Malaysia. She can be contacted at nadhirahfazil@iium.edu.my. 

 

https://orcid.org/0000-0002-5762-3546
https://scholar.google.com/citations?user=Xm6KHgEAAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=57212651789
https://orcid.org/0000-0002-5517-0395
https://scholar.google.com/citations?user=jdx4w30AAAAJ&hl=en
https://www.scopus.com/authid/detail.uri?authorId=56559947600
https://www.webofscience.com/wos/author/record/826355
https://orcid.org/0000-0002-9751-9014
https://scholar.google.com/citations?hl=en&user=Mje4susAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=56453451700
https://orcid.org/0000-0001-5883-7653

