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This study described the academic dishonesty phenomenon in accounting
subject online learning at the business and management vocational high
schools and identify the factors that influenced students to commit academic
dishonesty. This was case study research with a qualitative approach. The
participants were four teachers and six students from accounting and
institutional finance classes. The data were collected using interviews and
documentation, then being analyzed using interactive analysis techniques.
The results showed that most students’ academic dishonesty behaviors were
cheating and collaborating during examinations or assignments and doing
individual assignments together. Several factors related to academic
dishonesty among students include: i) Rationalization, stating rational
reasons about the teacher not explaining the material thoroughly, which
impacted students’ lack of material understanding; ii) Pressure, which comes

Pressure from a desire within the students and parents’ demands to get good grades;

Rationalization iii) Opportunity, which arises due to the lack of direct teacher supervision on
students’ work and the openness of internet access; and iv) Lack of academic
ability, showing that the students who commit academic dishonesty are
usually lacking in terms of academic ability.
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1. INTRODUCTION

Learning using technology takes precedence over face-to-face learning in this era. The increasingly
sophisticated communication and information technology has an impact on learning that can be done
anywhere, with anyone, and anytime. This learning is commonly known as online learning, which is
currently a standard delivery method worldwide [1]. This online learning method does not require students to
be present; students can access learning via the internet [2]. Online learning is a medium for educators to
convey material or remind students of assignments [3].

Several educators have implemented online learning in Indonesia before implementing “social
distancing” as required by the government due to the coronavirus disease 2019 (COVID-19) pandemic.
Syarifudin [4] defined online learning as a learning process that uses the internet to distribute knowledge.
Furthermore, internet-based technology has encouraged the massive application of distance learning and
more significant innovation in creating teaching methods inside and outside the classroom [5]. Online
learning can be held through the internet and web 2.0 networks, such as YouTube, Wikipedia, Flickr, Google
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Docs, and Gmail [6]. Online learning provides everyone accesses to learning, thereby removing physical
barriers to learning in the classroom [7].

There are several obstacles during the implementation of online learning. They include student
boredom, complaints from parents who feel they could not explain the learning materials well to students,
connection problems, lack of parental assistance time because the parents had to work from morning to
evening, so they only have time to assist students in doing assignments at night only [8]. Learning boredom
occurs due to demands for students to always comply with the tasks’ rules and because the activities are
monotonous for them [9]. Lack of students’ material understanding and parental assistance in the learning
process implicates the opportunity for academic dishonesty to occur. Difficulties in understanding the
material arise because of several things, such as the teacher not explaining thoroughly, the students find it
hard to understand the books used in teaching and learning activities, and there is no sufficient time for
learning because students take part in many extracurricular activities that take time [10].

Academic dishonesty defined as a form of rule violation in educational institutions [11]. Academic
dishonesty is a growing concern among school-age teenagers starting from elementary school to college.
Several reasons for the emergence of academic dishonesty are pressure from teachers, parents, and peers,
including the influence of the classroom environment, selfish culture, and technological changes [12].
Academic dishonesty also occurs because teenagers believe cheating can elevate their grades and please their
parents [13]. In the educational field, the value of honesty is costly [14]. According to Hakim et al. [15],
academic dishonesty is caused by students’ incompetent feelings or facing difficulties in accounting subjects
and getting pressure to achieve specific targets.

Dishonesty can be caused by three factors: pressure, rationalization, and opportunities, also known
as the fraud triangle [16]. Academic dishonesty that has occurred indeed harms education itself. Personally,
students who commit academic dishonesty will get sanctions for their behavior, from being warned to
expelled from school. The development of social media usage and online sites provide opportunities for
academic dishonesty to increase because it can facilitate student searches teaching notes, or connect students
who want to use assignment or essay completion services from individuals or organizations that provide pre-
existing assignments or can place their special orders. According to Rohmah [17], at least four essential
components in building a learning culture using the e-learning model in schools. They are: i) Students are
required to be independent, supported by various appropriate approaches so that students can direct,
motivate, organize themselves in learning; ii) Educators can develop knowledge and skills, facilitate learning,
understand learning and things needed in learning; iii) The availability of adequate infrastructure; and iv) The
existence of creative administrators and preparation of infrastructure in facilitating learning. Learning with
this e-learning model can make it easier for students to commit academic dishonesty [18].

According to Sun’iyah [19], the use of online media for learning evaluation in education is prone to
fraud, as found in several cases of children’s work being done by parents. It was indicated that the parents
were the ones who operated the smartphone device to fill in some answers, or even the parents acted as
jockeys who did all the students’ tasks without involving the children at all. E-learning learning media is used
because it is flexible, not limited by time, and facilitates learning for students and teachers [20]. Academic
dishonesty can also be influenced by environmental factors [21]. Research by Lento, Sayed, and Bujaki [22]
showed that female academics generally perceive academic dishonesty as an issue that needs to be given
more attention, and they tend to apply control over it more often than male academics do.

Regarding research on academic cheating at the vocational education in Indonesia, Rahmayanti [23]
examined the phenomenon of academic dishonesty more deeply associated with the theory of the pentagon
dimensions of fraud. The results showed a simultaneous influence of academic pressure, opportunity,
rationalization, ability, personal ethics, and religiosity on students’ academic dishonesty behavior. Academic
dishonesty can be avoided if students realize that academic rules bind them. Students will continue to
maintain their integrity during the educational process. It is even possible that the integrity may last longer
even though they are no longer in an academic environment [24]. Academic dishonesty is usually carried out
by students with low learning seriousness [25].

This study is an in-depth study and a follow-up to Rahmayanti’s [23] which uses the pentagon fraud
theory containing personal ethics and religiosity variables to examine the causes of academic dishonesty in
private vocational schools in Indonesia. In this study, the definition of pentagon fraud is a theory that states
five reasons for a person’s tendency to commit fraud, namely pressure, opportunity, ability, rationalization,
and arrogance [26]. This study focuses on public and private vocational schools in the Sukoharjo regency,
Indonesia. The researchers tried to explain the academic dishonesty in accounting subject online learning at
the vocational high school business management in Sukoharjo and look for the dominant factors causing
academic dishonesty using a qualitative data analysis approach. The results were expected to be more
comprehensive than the previous studies to ease accounting teachers at vocational high school business
management in Sukoharjo regency to find solutions to overcome student academic dishonesty. This study

Int J Eval & Res Educ, Vol. 11, No. 4, December 2022: 1853-1860



Int J Eval & Res Educ ISSN: 2252-8822 O 1855

was conducted during the COVID-19 pandemic when the learning process was conducted online, making the
opportunity to perform academic cheating higher. This study aimed to discover how the academic dishonesty
phenomenon happened in online accounting subject learning at SMK business management.

2. RESEARCH METHOD
2.1. Research design

This study was carried out in Sukoharjo, Indonesia on January to May 2021. It employed a case
study research design with a qualitative approach proposed by Creswell [27]. This research stage included
making proposals, making research instruments, collecting research data, processing research data, and
making publication manuscripts. SMK Negeri 6 Sukoharjo (State Vocational High School) and SMK
Muhammadiyah Watukelir Sukoharjo (Islamic Vocational High School) were taken as the settings, with
some reasons to be considered. Both have accounting and institutional finance expertise program. They were
equivalence in the ability of national exam results.

2.2. Research subject

The research subjects for the qualitative data collection were 10 people consisting of four
accounting and institutional finance female teachers aged 45-60 years old and six female students of grade XI
of accounting and institutional finance at State VVocational High School 6 Sukoharjo and Islamic Vocational
High School Watukelir Sukoharjo. The accounting and institutional finance teachers were chosen as research
subjects because they also act as evaluators in online learning to review every assignment. The students were
selected because they were the subjects who did the online assignments from the teachers and had an
experience of the online learning process since 2020. The six students were around 17 years old and initially
were recommendations from the teachers. However, during interviews, all of the students stated that they had
committed academic cheating so that further information on academic cheating research could be done.

2.3. Data collection technique

The researchers used interviews and documentation for the data collection techniques. The interview
was used to obtain qualitative data regarding the students’ academic dishonesty behavior in accounting
subject online learning, to gather information about how accounting teachers can minimize the students’
academic dishonesty behavior and the obstacles in detecting it, and also get data about dominant factors that
influence the students’ academic dishonesty, as seen from the pentagon fraud theory. The interview questions
developed were open questions which included nine questions for the teachers and 14 questions for the
students. Table 1 describes question descriptor developed and applied in this study.

Table 1. Information about the interview guestion instruments applied in this research
Aspect descriptors Core questions for teacher and student instruments

Information on the condition of A description of how academic cheating behavior is, teacher’s efforts to minimize academic

academic fraud behavior in cheating behavior, teacher obstacles in detecting student academic cheating behavior, teacher

online accounting learning treatment when facing/finding academic cheating behavior in online learning.*
What is academic cheating behavior, how does academic cheating in class like, have the students
ever been committed academic cheating, with answer options: If the students have ever done it,
what form of academic cheating behavior was committed, the reason why committed academic
cheating, the obstacles faced when committing fraud. If not, ask questions related to having seen
another friend commit academic cheating, when did the friend do academic cheating, what form
of academic cheating was committed, and what reason the friend did academic cheating.*

Information about the pentagon
fraud dimension:

(1) The pressure factor in
committing academic cheating

(2) The opportunity factor for
academic cheating

(3) The student rationalist
factors on academic cheating
behavior

(4) The factors of students’
ability to commit academic
cheating behavior

(5) The factors of student
arrogance in committing
academic fraud

What factors encourage students to commit academic fraud, and is there a possibility of
pressures within students or outside students to commit academic cheating.*

The possible factors/causes that encourage the students to do academic cheating and the
pressures from inside the students (such as difficulty understanding the material) or outside the
student (such as pressure from parents).**

Identification regarding whether there is an opportunity for students to commit academic fraud in
online learning.*

In implementing online learning, are there many opportunities to commit academic fraud?**
Identification of its presence, the teacher finds students who think academic cheating is
understandable.*

Identification of academic cheating views is understandable or not.*

Identification of the students” academic abilities who often commit academic cheating.*
Identification of information about academic cheating perpetrators, whether or not their
academic abilities are indeed lacking so that they commit academic cheating.**

Have teachers ever found students who always commit academic cheating, even though they
have been repeatedly given sanctions or warnings?*

Identification of having or not finding friends/perpetrators who always commit academic
cheating, even though they have been repeatedly given sanctions or warnings.**

*Questions for teachers; **Questions for students
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The research question about the pentagon fraud dimension refers to the literature review on the
previous research [28]-[30]. Documentation was used to obtain qualitative data regarding assignment
documents, worksheets or files, and students whose scores were indicated as academic dishonesty results.
These documents were reviewed and compared with the interview results to strengthen the conclusion to
become complete, precise, and objective.

2.4. Data validity

This study used data triangulation to validate the qualitative data by involving more than three
informants to confirm the study results. In addition, peer checking and member check techniques were also
carried out when collecting and analyzing the data. Next is a discussions about interpreting the data
collection results and reconfirming the results of researchers’ interpretations to the research informants [27].

2.5. Data analysis technique

The qualitative data analysis in this study used interactive analysis proposed by Miles, Huberman,
and Saldana [31] consisting of data condensation, data display, and drawing and verification conclusion. The
flow of the data analysis process began with conducting interviews with four accounting and institutional
finance teachers and six students of class Xl in state and private vocational schools in the Sukoharjo regency.
The results of the interviews were recorded in the form of recorded conversations then converted into
interview transcript notes. In addition, the researchers collected assignment documents, worksheets/files, and
students whose scores were indicated as academic dishonesty results. Researchers carried out the process of
selecting and interpreting answers, then matching them with the documents. The researchers then reviewed
the results so that further results presentation and conclusions drawing can be done objectively.

3. RESULTS

Table 2 shows the in-depth interview results with accounting teachers at State Vocational High
School 6 Sukoharjo (Mrs. SM and Ms. SP), Islamic Vocational High School Watukelir (Mrs. CD and Ms. S),
and document reviews. The in-depth interview results with students of class XI accounting and financial
institutions at State Vocational High School 6 Sukoharjo (students with the initials AAR, APW, and NNT)
and Islamic Vocational High School Watukelir (students with the initials AD, AYA, and LR) are
accompanied by the results of the document review. The complete results are presented in Table 3.

Table 2. Accounting teachers’ perceptions on academic dishonesty

Research question items The conclusion of accounting teachers’ perceptions on academic dishonesty
Academic dishonesty in Academic dishonesty in learning during the pandemic does allow for opportunities to commit academic
accounting subject fraud. Opportunities for academic dishonesty occur due to the teacher’s absence of direct supervision and

online learning process easy access to the internet network that allows students to seek answers from assignments or collaborate
with other students through social media.

Forms of academic Students’ academic dishonesty when learning accounting is generally copying/cheating other friends’
dishonesty assignments answers.
Obstacles in detecting i) the students’ internet connection, especially during online learning or collecting assignments;
academic dishonesty i) teachers cannot directly observe them when they do the tasks.
How teachers minimize i) give different assignments/questions for each student;
academic dishonesty ii) students are always given warnings and reminded to do assignments honestly;
iii) the teacher limits the assignment working and submission time, which can minimize cheating.
Sanctions for academic i) students should adequately do an additional task under the teacher’s direct supervision;
dishonesty i) students are given a task to write a statement about not repeating the act of academic dishonesty,

accompanied by advice by the teacher about the importance of honesty.

Table 3. Academic dishonesty perceptions result among students

Research question items The conclusion of academic dishonesty perceptions results among students
Definition of academic Deliberately cheating behavior that students carry out during examinations and assignments is also
dishonesty behavior done secretly and contrary to school regulations.
Academic dishonesty The dominant forms of academic dishonesty include cheating during examinations or assignments,
behaviors that repeatedly done  working together during examinations, and doing individual assignments together.
Dominant reasons that i) Lack of material understanding due to the teacher not thoroughly explaining the materials; ii) The
influence students to commit students’ desire to get good grades; iii) The demands of parents who want good grades; iv) Many
academic dishonesty opportunities to commit academic fraud during learning online.
Academic dishonesty The majority stated that their lack of academic ability also encouraged to commit academic fraud,
performers although some said that there were also students with high academic abilities committing it.
Excuses toward academic Academic dishonesty during online learning accounting is understandable because the teachers in
dishonesty behavior delivering/providing the material was incomplete or too difficult for students to understand. Besides,

other students stated that some questions or assignments were not following the material presented.
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4. DISCUSSION

The research participants in this study agreed on a definition of academic dishonesty behavior, as a
fraudulent behavior that students intentionally carry out, such as cheating on examinations and assignments
and is done deliberately and secretly and contrary to school regulations. This definition is suitable with the
statement that academic dishonesty is defined as an act of violation in educational institutions [11]. In
addition, the accounting teachers and students also stated that the form of academic dishonesty behavior in
accounting subject online learning could be in the form of cheating during examinations or assignments,
collaborating during examinations, or doing individual assignments together. Academic dishonesty can be in
the form of cheating notes, copying friends’ answers either intentionally or unintentionally, committing and
assisting fraudulent acts, and deliberately committing plagiarism [32].

Previous study [33] showed that opportunity influences academic dishonesty to occur. Accounting
subject online learning opens up more significant opportunities for academic dishonesty due to the teachers’
absence of direct face-to-face supervision and easy access to the internet network that allows students to seek
answers from other people’s assignments or even collaborate with other students through social media. In
addition, the distrust of the agreed sanction implementation causes someone to commit fraud [34]. The less
strict sanction application provides opportunities for academic dishonesty performers to commit fraud.
However, accounting teachers at the business and management vocational schools in Sukoharjo regency have
tried to minimize the opportunities for academic dishonesty by doing several ways. The first way was in the
form of assigning different assignments/questions to each student. For example, teachers could give an
assignment of inventory cards with the first in first out (FIFO) method, and if there are 33 students, the
numbers in the questions are made to vary from one student to another so that each student has a different
assignment/question. This method differs from Faucher and Caves [35], suggesting making the assignments
specific and topic-focused, aiming to minimize students’ opportunity to have the same answer, copy and
paste, and compare their assignments with the other students’ assignments. The second way was by always
giving warnings and reminders to do the assignments honestly. Teachers can also motivate their students to
prioritize the learning process rather than achieving grades to reduce academic cheating practices [36].

Moreover, the last attempt gave a time limit for processing and collecting assignments to minimize
cheating. This research also supports the research carried out by Lento, Sayed, and Bujaki [22] which shows
that female academics generally perceive academic dishonesty as an issue that needs to be given more
attention and apply more control over academic dishonesty. This study also shows how the perceptions and
efforts of accounting teachers who happen to be female in their view and efforts to minimize the occurrence
of academic fraud in the learning process carried out.

However, from students’ perspective, they stated a need to excuse academic dishonesty in
accounting subject. The students put forward the reasons that cause students to commit academic dishonesty.
The rational reasons for the students were that the teacher did not thoroughly deliver/provide the materials, so
it was difficult for them to understand. Besides, some questions or assignments have not followed the
material delivered by the teacher. Meanwhile, the dominant reasons for doing academic dishonesty were: i)
Lack of material understanding due to the teacher not thoroughly explaining the materials; ii) The desire in
students to get good grades; iii) The demands of parents who want good grades; iv) The number of
opportunities to commit academic dishonesty during online learning; and iv) The lack of academic ability,
even though there were also students whose high academic abilities committed academic dishonesty.

The results of this study, therefore, when viewed with the pentagon fraud dimension theory [28],
show the dominance of the factors that influence academic dishonesty in online learning accounting at the
business and management vocational school in Indonesia. The first is called rationalization in the form of
rational reasons that arise from the teacher not thoroughly explaining the materials, which impacted the
students’ lack of understanding. The second is a pressure which contains students’ desire to get good grades
and demands from parents who want their children to get good grades. The next is an opportunity that
explains that academic dishonesty may happen mainly due to the lack of direct teacher supervision on
students’ works and the openness of internet access that allows students to find and copy answers from
examinations and assignments through the Google search engine. This statement supports Artani and Wetra’s
view [37] that the greater the opportunities available for someone to commit fraud, the greater the possibility
of committing fraud. Someone can commit fraud because of opportunities and benefits from other sources.
The last is an ability related to lack of academic ability. The majority of informants stated that, generally, the
performers of academic dishonesty are indeed known to students who, in terms of academic ability, are
indeed lacking, so they need special attention and guidance from teachers.

An opportunity will arise when a weakness in an existing system and a lack of control and strict
sanction enforcement in responding to the fraud. Opportunity will positively affect the fraudulent behavior,
where the greater the chance available for someone to commit fraud, the greater the possibility of that person
to commit fraud [38]. Of course, this makes it easier for the performers of fraudulent acts [39]. Students who
are detected and indicated to commit academic dishonesty during accounting subject online learning would
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be given additional assignments by teachers. They have to do the assignment properly under the teacher’s
direct supervision. In addition, sanctions are also provided in the form of a task to write a statement about not
repeating academic dishonesty, accompanied by advice by the teacher about the importance of honesty. In
addition to providing strict sanctions, accounting teachers have also made efforts to raise awareness of the
commitment to good character values in students. Qudsyi, Sholeh, and Afsari [24] found that students can
avoid academic dishonesty if they realize that academic rules bind them. If the students are aware of this and
are committed to maintaining their integrity during the educational process, the integrity may last longer even
though they are no longer in an academic environment. The forms of dishonesty behavior are very diverse.
Although in the context of cooperation and mutual tolerance, the actions are considered wrong when not
following the instructions and the academic regulations. Therefore, it is necessary to understand further
learning, where changing attitudes and behavior to do good is one way to avoid dishonesty [40].

5. CONCLUSION

Academic dishonesty is fraudulent behavior that students intentionally carry out, including cheating
on exams and assignments, and secretly and contrary to school regulations. The dominant forms of academic
cheating in online accounting learning are cheating during examinations or when doing assignments and
collaborating during examinations or doing individual assignments together. The factors that influence the
behavior of academic dishonesty in accounting online learning consist of: i) Rationalization, in the form of
rational reasons that arise due to the teacher not explaining the material thoroughly; ii) Pressure, there is a
desire in students to get good grades, and there is encouragement from outside the students in the form of
demands from parents who want their children to get good grades; iii) Opportunity, the number of
opportunities to commit academic dishonesty during online learning, mainly due to the lack of direct teacher
supervision on the work of students and the openness of internet access that allows students to find and copy
answers from other people’s examinations and assignments through the Google search engine; and iv)
Ability, related to the academic ability of students who are lacking.

The results of this study encourage the schools, especially the teachers, to manage online accounting
learning effectively and comprehensively explain the materials. Educators/teachers need to close students’
opportunities to perform academic dishonesty, for example, by giving problem-based assignments, projects,
or products that allow students to work on them individually. Each student gets a varied or different
assignment topic. Furthermore, they must also map the students’ conditions, especially students with
insufficient academic abilities, to provide additional extra services for remedial activities. Remedial activities
aim to increase students’ understanding, so it does not put pressure on students who are stressed because they
do not understand the materials then tempted to choose shortcuts to do academic dishonesty.

For future research, it is necessary to consider the number of the compositions of research subjects
so that they are balanced, especially on the difference between the sexes of male and female research
subjects. In this study, both teachers and students were female. Moreover, future research also needs to
involve a more comprehensive number of research respondents in quantitatively testing the theory of the
academic cheating causes seen from the pentagon fraud theory and the latest developments, namely the
hexagon fraud theory.

ACKNOWLEDGEMENTS
The researchers would like to thank Tridharma integration grant provided by research institute and
community service Universitas Muhammadiyah Surakarta for supporting and funding this research.

REFERENCES

[1]  F. Martin, T. Sun, and C. D. Westine, “A systematic review of research on online teaching and learning from 2009 to 2018,”
Computers and Education, vol. 159, no. April, p. 104009, 2020, doi: 10.1016/j.compedu.2020.104009.

[2] C. Dong, S. Cao, and H. Li, “Young children’s online learning during COVID-19 pandemic: Chinese parents’ beliefs and
attitudes,” Children and Youth Services Review, vol. 118, no. August, p. 105440, 2020, doi: 10.1016/j.childyouth.2020.105440.

[3] U. Mashare, “Analysis of the online learning process during the Covid-19 pandemic in case study students, students of the
accounting department,” Aksara Public, vol. 4, no. 4, pp. 83-94, 2020.

[4] A. S. Syarifudin, “Implementation of online learning to improve the quality of education as the impact of social distancing,”
Jurnal Pendidikan Bahasa dan Sastra Indonesia Metalingua, vol. 5, no. 1, pp. 31-34, 2020, doi: 10.21107/metalingua.v5i1.7072.

[5] F. Almeida and J. Simoes, “The Role of Serious Games , Gamification and Industry 4.0 Tools in the Education 4.0 Paradigm,”
Contemporary Educational Technology, vol. 10, no. 2, pp. 120-136, 2019.

[6] A. Brolpito, “Digital skills and competence, and digital and online learning,” European Training Foundation, 2018.

[71 R. Ahmed, “Effects of online education on encoding and decoding process of students and teachers,” MCCSIS 2018 - Multi
Conference on Computer Science and Information Systems; Proceedings of the International Conferences on e-Learning,
vol. 2018, 2018, pp. 42-48.

Int J Eval & Res Educ, Vol. 11, No. 4, December 2022: 1853-1860



Int J Eval & Res Educ ISSN: 2252-8822 O 1859

(8]
[9]
[10]
[11]

[12]
[13]

[14]

[15]
[16]
[17]
[18]
[19]

[20]

[21]
[22]
[23]
[24]
[25]
[26]
[27]
[26]

[29]

[30]
[31]
[32]
[33]

[34]

[35]
[36]
[37]

[38]

[39]

[40]

A. Anugrahana, “Barriers, solutions and hopes: Online learning during the Covid-19 pandemic by elementary school teachers,”
Scholaria: Jurnal Pendidikan dan Kebudayaan, vol. 10, no. 3, pp. 282289, Sep. 2020, doi: 10.24246/j.j5.2020.v10.i3.p282-289.
R. Pawicara and M. Conilie, “Analysis of online learning against study saturation of biology tadris students of IAIN Jember amid
the Covid-19 pandemic,” ALVEOLI: Jurnal Pendidikan Biologi, vol. 1, no. 1, pp. 29-38, Jun. 2020, doi: 10.35719/alveoli.v1il.7.
L. S. Fransiska and H. Utami, “Student academic fraud behavior: Fraud diamond theory perspective,” Jurnal Akuntansi Aktual,
vol. 6, no. 2, pp. 316-323, Jul. 2019, doi: 10.17977/um004v6i22019p316.

S. Sugiariyanti, Y. Swaraswati, and W. A. Sari, “The role of the big five personality traits on academic dishonesty in students,”
Intuisi : Jurnal Psikologi Ilmiah, vol. 9, no. 3, pp. 267-275, 2017, doi: 10.15294/intuisi.v9i3.14118.

J. Koss, “Academic Dishonesty Among Adolescents,” Master Thesis, University of Wisconsin-Stout, 2011.

I. A. Syahrina and Ester, “Self efficacy with academic dishonesty at Universitas Putra Indonesia ‘YPTK’ Padang students,”
Jurnal RAP UNP, vol. 7, no. 1, pp. 24-35, 2016, doi: 10.24036/rapun.v7i1.6604.

F. Purwatmiasih, Sudrajat, and R. Oktavia, “Academic fraud in online system during the COVID-19 pandemic: Evidence from
Lampung - Indonesia,” Asian Journal of Economics, Business and Accounting, vol. 21, no. 2, pp. 34-52, Feb. 2021, doi:
10.9734/ajeba/2021/v21i230349.

L. Hakim et al., “The impact of alienation through neutralization on students’ academic dishonesty,” Journal of Teaching in
International Business, vol. 29, no. 2, pp. 161-179, Apr. 2018, doi: 10.1080/08975930.2018.1480990.

M. Bujaki, C. Lento, and N. Sayed, “Utilizing professional accounting concepts to understand and respond to academic
dishonesty in accounting programs,” Journal of Accounting Education, vol. 47, pp. 28-47, 2019.

L. Rohmah, “The concept of e-learning and its application in islamic educational institutions,” Jurnal An Ndr, vol. 1, no. 1,
pp. 255-270, 2011.

N. C. Hamblin, Academic dishonesty in the digital age from the perspective of rural high school general education teachers in
Southwest Ohio: A phenomenological study. Michigan: ProQuest LLC, 2017.

S. Lathifatus, “Online learning media oriented to evaluation of learning on PAI subjects at the basic education level,” Jurnal Studi
Keagamaan, Pendidikan Dan Humaniora, vol. 7, no. 1, pp. 1-18, 2020.

R. Ramdani, M. Rahmat, and A. Fakhruddin, “E-learning media in islamic religious education learning at UPI Bandung pilot
laboratory high school,” TARBAWY : Indonesian Journal of Islamic Education, vol. 5, no. 1, p. 47, Oct. 2018, doi:
10.17509/t.v5i1.13332.

J. M. Stephens, “Natural and normal, but unethical and evitable: The epidemic of academic dishonesty and how we end it,”
Change: The Magazine of Higher Learning, vol. 51, no. 4, pp. 8-17, Jul. 2019, doi: 10.1080/00091383.2019.1618140.

C. Lento, N. Sayed, and M. Bujaki, “Sex role socialization and perceptions of student academic dishonesty by male and female
accounting faculty,” Accounting Education, vol. 27, no. 1, pp. 1-26, Jan. 2018, doi: 10.1080/09639284.2017.1361849.

N. Rahmayanti, “The influence of the dimensions of the fraud pentagon and religiosity on academic cheating of Islamic banking
students at SMK Thsaniyah Tegal,” (in Indonesian), Unpublished Thesis, Universitas Negeri Semarang, 2020.

H. Qudsyi, A. Sholeh, and N. Afsari, “Efforts to reduce academic dishonesty in students through peer education,” Jurnal
Integeritas KPK, vol. 4, no. 1, pp. 77-100, Jun. 2018, doi: 10.32697/integritas.v4i1.168.

A. M. Bacon, C. McDaid, N. Williams, and P. J. Corr, “What motivates academic dishonesty in students? A reinforcement
sensitivity theory explanation,” British Journal of Educational Psychology, vol. 90, no. 1, pp. 152-166, Mar. 2020, doi:
10.1111/bjep.12269.

Crowe Horwarth, “ITA Practice Guide: Fraud and Internal Audit,” Western Regional Conference, pp. 1-49, 2011.

J. S. Creswell, Research design. Qualitative, quantitative and mixed methods approaches. California: SAGE Publications, Inc.,
2017.

S. A. Faradiza, “Pentagon fraud and financial statement fraud,” EkBis: Jurnal Ekonomi dan Bisnis, vol. 2, no. 1, p. 1, Apr. 2019,
doi: 10.14421/EkBis.2018.2.1.1060.

B. Billy, A. Andrianus, R. Yuliati, and Y. E. Adelina, “Academic fraud on accounting students based on diamond’s fraud
perspective,” Ekspansi: Jurnal Ekonomi, Keuangan, Perbankan dan Akuntansi, vol. 11, no. 2, pp. 157-178, Nov. 2019, doi:
10.35313/ekspansi.v11i2.1346.

N. R. Febriana, “Analysis of the influence of the dimensions of the fraud pentagon on student academic cheating behavior on the
competency test,” (in Indonesian), Unpublished Thesis, 2019.

M. B. Miles, A. M. Huberman, and J. Saldana, Qualitative data analysis, a methods sourcebook. California: SAGE Publications,
Inc., 2014.

A. Fontanella, Sukartini, N. Chandra, and F. Sriyunianti, “Student academic cheating: Why it happen and what to do?” Jurnal
ASET (Akuntansi Riset), vol. 12, no. 1, pp. 155-164, 2020, doi: 10.17509/jaset.v12i1.22378.

I. Murdiansyah, M. Sudarma, and Nurkholis, “The effect of diamond fraud dimensions on academic fraud behavior (Empirical
study on master of accounting students, Universitas Brawijaya),” Jurnal Akuntansi Aktual, vol. 4, no. 2, pp. 121-133, 2017.

K. D. Padmayanti, E. Sujana, and P. S. Kurniawan, “Analysis of the influence of fraud diamond dimensions on student academic
fraud behavior (Case study of bidikmisi recipient students, S1 Accounting Department, Faculty of Economics, Ganesha
University of Education),” JIMAT (Jurnal llmiah Mahasiswa Akuntansi) Undiksha, vol. 8, no. 2, pp. 1-12, 2017, doi:
10.23887/jimat.v8i2.13169.

D. Faucher and S. Caves, “Academic dishonesty: Innovative cheating techniques and the detection and prevention of them,”
Teaching and Learning in Nursing, vol. 4, no. 2, pp. 37-41, Apr. 2009, doi: 10.1016/j.teln.2008.09.003.

S. Ahmad, M. Islam, and M. Amin, “A study of Pakistani students’ perceptions about academic dishonesty at university level,”
Journal of Research & Reflections in Education (JRRE), vol. 14, no. 1, pp. 81-92, 2020.

K. T. B. Artani and I. W. Wetra, “The influence of academic self efficacy and diamond fraud on academic fraud behavior of
accounting students in Bali,” Jurnal Riset Akuntansi, vol. 7, no. 2, pp. 123-132, 2017.

A. Widianto and Y. P. Sari, “Detection of academic fraud in D III accounting students at Harapan Bersama Polytechnic, Tegal
with the fraud triangle model,” Jurnal AKSI (Akuntansi dan Sistem Informasi), vol. 1, no. 1, pp. 29-37, Jul. 2017, doi:
10.32486/aksi.v1i1.93.

N. Apriani, E. Sujana, and G. E. Sulindawati, “The effect of pressure, opportunity, and rationalization on academic fraud
behavior (Empirical study: Accounting student at S1 Ganesha Education University),” JIMAT (Jurnal llmiah Mahasiswa
Akuntansi) Undiksha, vol. 7, no. 1, pp. 121-133, 2017, doi: 10.23887/jimat.v7i1.9490.

M. Uyun, “Orientation of academic goals and efficacy against academic cheating on students of the Faculty of Psychology UIN
Raden Fatah Palembang,” Psikis: Jurnal Psikologi Islami, vol. 4, no. 1, pp. 45-51, Jun. 2018, doi: 10.19109/psikis.v4i1.1938.

Academic dishonesty on online learning among vocational high school students (Surya Jatmika)



1860 O ISSN: 2252-8822

BIOGRAPHIES OF AUTHORS

Surya Jatmika ki P is an assistant professor at the Accounting Education Department,
Faculty of Teacher Training and Education, Universitas Muhammadiyah Surakarta, Surakarta,
Central Java, Indonesia. He completed his degree in Accounting Education in 2014 at
Universitas Negeri Yogyakarta, Indonesia. He did his M.Pd (Master of Education) in
Educational Research and Evaluation in 2016 at Universitas Negeri Yogyakarta, Indonesia. His
research areas of interest include educational program evaluation, social sciences, literacy,
learning assessment, and education management. He can be contacted at: sj795@ums.ac.id.

Joko Suwandi kB P is currently an associate professor at the Accounting Education
Department, Faculty of Teacher Training and Education, Universitas Muhammadiyah Surakarta,
Surakarta, Central Java, Indonesia. He completed his degree in Social Sciences Education, in
1985 and Company Management, in 1997 at Universitas Muhammadiyah Surakarta, Indonesia.
He did his M.Pd (Master of Education) in Education Technology in 2007 at Universitas Sebelas
Maret, Indonesia. His research areas of interest include economics education, education
management, and gender study. He can be contacted at email: js171@ums.ac.id.

Jarot Tri Bowo Santoso kB P is currently an assistant professor at the Economics
Education Department, Faculty of Economics, Universitas Negeri Semarang, Semarang, Central
Java, Indonesia. He completed his degree in Economics Education in 1999 at Universitas Negeri
Yogyakarta, Indonesia. He did his M.Si (Master of Science) in Accounting in 2005 at
Universitas Airlangga, Indonesia. He obtained his Dr. in Accounting & Economics Learning in
2020 at Universitas Negeri Malang, Indonesia. His research areas of interest include economics
and accounting, learning strategies, local wisdom, conservation education, and education
technology. He can be contacted at email: jarot.tribowo@mail.unnes.ac.id.

Faizah Laila Oktaviana & Fd P is currently an undergraduate student at the Accounting
Education Department, Faculty of Teacher Training and Education, Universitas Muhammadiyah
Surakarta, Surakarta, Central Java, Indonesia. She actively participates in the student association
organization of the accounting education study program. She can be contacted at email:
A210180155@student.ums.ac.id.

Mutiara Karima © B P is currently an undergraduate student at Accounting Education
Department, Faculty of Teacher Training and Education, Universitas Muhammadiyah Surakarta,
Surakarta, Central Java, Indonesia. She is active in the Student Achievement Development and
Research Activity Unit of the Universitas Muhammadiyah Surakarta. She can be contacted at
email: mutiarakarima58@gmail.com.

Int J Eval & Res Educ, Vol. 11, No. 4, December 2022: 1853-1860


https://orcid.org/0000-0002-4240-4682
https://scholar.google.com/citations?hl=id&user=9PuxWHAAAAAJ
https://www.scopus.com/authid/detail.uri?authorId=57210932171
https://publons.com/researcher/3705123/surya-jatmika/
https://orcid.org/0000-0001-6390-788X
https://scholar.google.com/citations?hl=id&user=kGarVJUAAAAJ
https://orcid.org/0000-0003-3182-8380
https://scholar.google.co.id/citations?user=trqYle0AAAAJ&hl=en
https://orcid.org/0000-0001-7218-3166
https://orcid.org/0000-0001-6142-1667

