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 The research aimed at studying the effects of the teacher preparation for 

local development project on students’ self-conduct. It was also comparing 

the conduct of students who studied in different years. The sample group of 

189 was selected through multi-stage random sampling technique. The 

research instruments comprised the questionnaire and interview regarding 

the effects of joining the teacher preparation for local development project 

on the conduct of students. The collected data was analyzed using 

descriptive statistics and testing the differences by Multivariate ANOVA 

(MANOVA). The findings of the research revealed that the students joining 

the teacher preparation for local development project had self-conduct in the 

areas of characteristics, relationship with community, and spatial identity at 

high level. The means were 3.88, 3.72, and 3.81, respectively. The fourth-

year students performed self-conduct at higher level than the second years 

with a significance level of .01. The third- and second-year students 

conducted differently in the areas of their attributes only. For the third and 

fourth years, there was no difference in their self-conduct. 
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1. INTRODUCTION 

The government’s policy on teacher preparation item 4.6 stated that the system of teachers’ 

preparation and development in order to develop teachers with quality and spirits needs to be developed. The 

focus is that teachers should have the right qualifications accordingly to the subject they teach [1], [2]. The 

system should be able to bring technology and appropriate tools into the classrooms as to assist teachers or 

learners’ self-study, i.e., distance and electronics learning. The policy also includes the need to improve the 

competency assessment system which reflects teaching and learning efficiency and develops learners [3], [4]. 

That leads to the formation of teacher preparation and development strategy 1 (system and teacher 

preparation pattern reforms). Plans of preparing teachers in relation to the national plan of using teachers and 

the tendency for different groups of teachers of the nation are created. It also enhances the readiness and 

strengths for teacher preparation institutes in order to upgrade their quality of learning management to 

universal level. The scholarship allocation for Education students, system and format of teacher preparation 

in order to offer work for teachers in each level and type of education are set. The guidelines for teacher 

preparation before put in position in order to obtain good, qualified, knowledgeable teachers are assigned [5]. 

The policy and strategies show the importance of developing teachers. Since the factor effecting the 

changes of students’ learning at schools is the quality of the teachers, it is essential that teachers and good 

assurance of teaching and learning should be developed [1], [2]. However, according to the studies [4], [5], 
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there have been problems in preparing and developing teachers in both quantity and quality and that effects 

the quality of education [6], [7]. On the other hand, the faith towards teaching profession is on crisis and that 

leads to disqualified students who attend education disciplines. From the information, it points out that there 

is a crisis in the teacher preparation and development system [8]. Although, there is an attempt to reform the 

education in some aspects that may lead to pass on the rights and educational opportunities to students 

substantially and there are also internal and external assurances in order to develop the quality of Education, 

it does not reflect the solutions of preparing and developing teachers [9]. 

The teacher preparation for local development project was established. The students receive 

scholarships and there is a guarantee for working positions in their hometowns after graduation. The 

institutes that produce teachers are able to create qualified teachers that are needed by the organizations who 

use teachers. The project was set up by the office of higher education committee. The students are selected to 

study at the qualified institutions. During their studies, both producers and users institutions work together to 

organize the activities for students to be able to adjust themselves into the environment of the institutions and 

succeed in developing their local communities while being teachers [1]–[3]. 

The cabinet approved the teacher preparation for local development on March 29, 2016. The aim of 

the project was to select qualified people to study in teaching profession disciplines in qualified institutes. 

After graduation, they would be positioned as government officials and be teachers in their hometowns [3]. 

The project will run from 2016 to 2027 with the purpose of creating 47,390 qualified teachers for teacher 

user organizations. The government invests with the Project with the courage that this will be the pilot project 

to reform the teacher preparation system, which is part of the education reform. The purposes are to make 

high quality teachers and to upgrade quality of local education, which will lead to manage the learning of 

Thai learners into universal level. The indicators for this improvement are O-NET scores, PISA scores, and 

students have skills essential for 21st Century and Thailand 4.0. These teachers are expected to bring the 

changes in Thai educational system [1], [2]. 

The operation of the Project focuses on areas making the educational institutions work together as 

consortium. They need to change the roles and methods of preparing and developing teachers in order to 

respond to the educational reform [10]. They work to upgrade the quality of area-based education. They seek 

for cooperation between the institutions and local organizations to promote the power of teacher preparation 

and development. They have mutual responsibilities in producing teachers continuously as well as develop 

and follow up as mentors for teachers from the Project. Consequently, the Project is going to be a very 

crucial mechanism and pilot project which will enhance the cooperation of the area-based network. The 

production institutes work with teacher user organizations in the assigned area to set up the demand in both 

quantity and quality. The production institutes set up the methods and supplies to meet the needs of both 

sides [1]. 

There are conditions for the teacher production institutes to make agreement. The institutes must be 

responsible for the students joining the project by creating and putting teachers’ spirits into them, developing 

them to have teacher competency throughout their study periods. They will collaborate with the consortium 

in each region for strong teacher preparation to develop their local communities [5]. The universities in the 

northeast have formed their teams to help prepare and develop teachers in their assigned areas. The 

responsibilities fall on each major subject to make sure that they meet with the needs of the local community. 

The faculty of education, Mahasarakham University is the network leader for lower northeastern area. From 

the survey, it showed that there were 681 students joining the Project in 4 academic years. There were 281 

students in academic the second-year018, 120 students in 2017, 154 students in 2016, and 126 in 2015. As 

assigned by the office of higher education commission, the students must have at least 3.00 for their grade 

point average (GPA) in their major subjects and teaching profession subjects. They also have to pass the 

English exam. 

From what have been mentioned and its significance, the researchers was interested in studying the 

effects of joining the teacher preparation for local development towards students’ self-conduct in faculty of 

education, Mahasarakham University. The aim of the study was to find out how students develop themselves 

in terms of their characteristics, creation of community relation, and spatial identity [11], [12]. The data 

collection was carried out using mixed research methods [13]. The researcher hoped that the results of the 

research would be beneficial to improve and develop the qualifications of the students of the project. 

 

 

2. RESEARCH METHOD 

The purpose of this research was to study the effects of joining the teacher preparation for local 

development project on students’ self-conduct and compare self-conduct of students studying in different 

years. The mixed method research was employed in the current study which included quantitative and 

qualitative studies and triangulation design convergence model was utilized [13], [14]. The quantitative 
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research was carried out to collect overall data regarding self-conduct of the students joining the Teacher 

Preparation for Local Development Project. The qualitative data was collected from administrators, advisors, 

and classmates of the students joining the Project. The qualitative data was used to extend the findings of 

quantitative data. 

The population of the study consisted of 681 students from seven majors joining the teacher 

preparation for local development project since academic years 2015 to 2018. The sample size was taken 

from Yamane’s calculation [15] and multi-stage random sampling technique was employed for sample 

selection: i) 189 students were divided into seven majors namely, Thai, English, Mathematics, Social Studies, 

General Science, Early Childhood, and Computer Studies. The number of students from each major was 27; 

ii) The sample was divided into three groups i.e., the second-year students, the third-year students, and the 

fourth-year students. There were nine students from each year and 27 students altogether; and iii) The simple 

random sampling technique was applied to select the sample of the students of Faculty of Education, 

Mahasarakham University who joined the Teacher Preparation for Local Development Project and According 

to the assigned criteria, the total number of participants were 23 which consisted of two administrators, seven 

students’ advisors, and 14 students’ classmates. 

The research instrument used was a questionnaire on the effects of joining the teacher preparation 

for local development project on students’ self-conduct, in Faculty of Education, Mahasarakham University. 

The discrimination value of the questionnaire was between 0.55 and 0.70 and its reliability value was 0.95 

[13], [14]. Meanwhile, interview record which consisted 15 questions was used as research instrument to 

collect the qualitative data. The survey research was carried out by using questionnaire by asking for 

opinions of 189 students who joined the teacher preparation for local development project and conducting the 

interview accordingly to the prepared questions. The researcher monitored the interview and followed the 

answers that were not related to the prepared questions and purposes by arousing, explaining, and making the 

interviewees answered the questions willingly. Mean and standard deviation are utilized to analyze the 

collected data. MANOVA was employed to test the differences of self-conduct of students studying in 

different years. The collected qualitative data was analyzed using the following techniques including data 

reduction, data display and conclusion and verification. 

 

 

3. RESULTS 

It was found that the students joining the Project performed self-conduct on part of ‘characteristics’ 

at high level (M=3.88, SD=1.01)  .The result corresponded to the finding in the qualitative study. That is, 

students agreed that joining the Teacher preparation for local development project was advantageous to them. 

They were developed in many aspects as set by the office of the higher education commission, i.e., life and 

adaptability skills, positive attitude towards teaching profession, critical thinking skills, basic knowledge in 

digital technology and in computing science, Thai and English language skills, activity leaders and good role 

model, ability in designing learning activities with community and schools, knowledge in finance and health 

care, and knowing their duties, roles, and responsibilities. These data are represented in Table 1. 

For the level of students’ self-conduct on part of ‘creating community relation’, it was shown that 

the students joining the project performed at high level (M =3.72, SD=1.08). The findings also corresponded 

to the results of the qualitative study. The students approved that joining the Teacher Preparation for Local 

Development Project was important. They had chances to create the relationship with the community in 

various forms such as they had good attitudes towards the community. They were  satisfied with, accepted, 

and respected the diversity of community and society. They attended the activities for teacher reinforcement 

in the Faculty of Education, schools, and community. They were trained to be activity leaders and able to 

analyze and design the assessment of activities for community education. They were able to analyze the 

community and find appropriate ways to solve problems. They understood the roles of teachers with 

community development. They learned how to be leaders in designing, carrying out activities, and evaluating 

the projects conducted with community. They could also solve problems of learning management in schools 

and community. 
 

 

Table 1. The analysis of the effects of Mahasarakham University students joining  

the teacher preparation for local development project  
Self-conduct M SD Performed self-conduct 

Characteristics 3.88 1.01 High level 

Creating community relation 3.72 1.08 High level 

Spatial identity 3.81 1.05 High level 
 Total 3.81 1.03 High level 
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On part of ‘spatial identity’, it was revealed that the students joining the Project performed at high 

level (M=3.81, SD=1.05). The findings corresponded to the results of the qualitative study. They had both 

academic and professional knowledge after joining the teacher preparation for local development project. 

They gained life skills, and learned morality and ethics. The other areas were academic services related to the 

need of the local and community, preserving and  propagating art and culture, customs and traditions, and 

local wisdom, being aware of their own duties, respecting others’ opinions, living with others happily, having 

service mind and helping society and community, being responsible to the assigned jobs and society, having 

unity, being diligent, economical, punctual, modest, sharing, good leaders and followers, and determined to 

help each other to get the job done. 

The comparison between students’ self-conduct in terms of characteristics, creating community 

relation and spatial identity contribution indicates the following issues: i) In terms of characteristics, the 

fourth-year students and the third-year students showed significantly higher self-conduct in characteristics 

than the second-year students at a statistical level of .01; ii) In terms of creating community relation, the 

fourth-year students showed significantly higher self-conduct in creating community relation than the 

second-year students at a statistical level of .01; and iii) In terms of spatial identity, the fourth-year students 

showed significantly higher self-conduct in spatial identity than the second-year students at a statistical level 

of .01. this data are shown in Table 2. The comparison of the students’ years of study in the faculty of 

education at Mahasarakham University revealed that the fourth-year students had higher level of self-conduct 

than the second-year students with a significance level of .01. The third-year and the second-year students 

conducted differently in the areas of their characteristics only. For the third-year and the fourth-year students, 

there was no difference in their self-conduct in any areas. 

 

 

Table 2. Comparison of the students’ years of study in the faculty of education at Mahasarakham University 
Self-conduct M Year level Year level Std.E p 

Characteristics 4.10 Second-year Third-year 0.04 0.00** 
Fourth-year 0.05 0.00** 

3.98 Third-year Second-year 0.04 0.00** 

Fourth-year 0.05 0.18 
4.03 Fourth-year Second-year 0.05 0.00** 

Third-year 0.06 0.18 

Creating community relation 3.72 Second-year Third-year 0.05 0.09 
Fourth-year 0.06 0.00** 

3.75 Third-year Second-year 0.05 0.09 

Fourth-year 0.06 0.24 
3.68 Fourth-year Second-year 0.06 0.00** 

Third-year 0.06 0.24 

Spatial identity 3.88 Second-year Third-year 0.05 0.09 
Fourth-year 0.07 0.00** 

3.53 Third-year Second-year 0.05 0.09 

Fourth-year 0.07 0.25 
3.73 Fourth-year Second-year 0.07 0.00** 

Third-year 0.07 0.25 

*p<0.05, **p<0.01 

 

 

4. DISCUSSION 

The findings of the research revealed that students joining the teacher preparation for local 

development project performed themselves in the areas of ‘characteristics’, ‘creating community relation’, 

and ‘spatial identity’, at high level. The reason for this is because the office of the higher education 

commission had set the rules and conditions for the students who received the scholarships to follow [16]. In 

the area of ‘students’ characteristics’, they needed adaptability skills, positive attitude towards teaching 

profession, critical thinking skills, basic knowledge in digital technology and in computing science, Thai and 

English language skills, activity leaders and good role model, ability in designing learning activities with 

community and schools, knowledge in finance and health care, and knowing their duties, roles, and 

responsibilities. For the area of ‘creating community relation’, they must have good attitudes towards the 

community, be  satisfied with, accepted and respected the diversity of community and society, must attend the 

activities for teacher reinforcement in the Faculty of Education, schools, and community, be trained to be 

activity leaders and able to analyze and design the assessment of activities for community education, were 

able to analyze the community and find appropriate ways to solve problems, understood the roles of teachers 

with community development, be leaders in designing, carrying out activities, and evaluating the projects 

conducted with community. They must also solve problems of learning management in schools and 

community [17], [18]. In the area of ‘spatial identity’, they students joining the project must have both 
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academic and professional knowledge as well as life skills, and morality and ethics. The other areas were 

academic services related to the need of the local and community, preserving and propagating art and culture, 

customs and traditions, and local wisdom, being aware of their own duties, respecting others’ opinions, living 

with others happily, having service mind and helping society and community, being responsible to the 

assigned jobs and society, having unity, being diligent, economical, punctual, modest, sharing, good leaders 

and followers, and determined to help each other to get the jobs done [19]–[22]. 

According to the analysis of the quantitative study, after the Education students had joined the 

Project, they had higher self-conduct in the areas of ‘characteristics’, ‘creating community relation’, and 

‘spatial identity’. Most of them agreed that joining the Project was a guarantee for the official positions after 

graduation, which could be a life security. Moreover, the office of the higher education commission had 

funds to pay for courses to develop those who joined the Project such as training their English online 

(EchoEnglish), training PLC: professional learning community (TrainFlix), and organizing extra-curricular 

activities including summer camps. All of which developed the students and made them realize the 

significance, roles, and duties of being students of the teacher preparation for local development. 

The comparison of the self-conduct of the Education students studying in different years at 

Mahasarakham University revealed that the fourth-year students had higher level of self-conduct than the 

third-year and the second-year students. This could be because the fourth-year was the last year of studying 

on campus before they left for their teaching practicum. They had more experiences, knowledge, teaching 

profession in terms of teaching trials, making teaching plans, learning assessment and evaluation, and 

classroom research [23], [24]. 

The principles of developing the students in the teacher preparation for local development were; i) 

Preparing them in all aspects for  teacher competency throughout their study period; ii) Monitoring and 

following up for them to develop the main and focused competency for local development; iii) Developing 

spirits of teachers during their studies; iv) Having chances for integrated learning in authentic area at the 

university and learning resources in the community; v) Having life skills and being good citizens are the 

main power to create quality people for society; vi)  Working together with the organizations related to 

education; vii) Preparing teacher-innovators who can design and create educational innovation that promotes 

learning which is from being trained from educational institutes; and viii) Preparing modern professional 

teachers for local development to correspond with the current context and situation as well as preparing them 

for the future [25]–[27]. The main purpose is to plan the preparation and development for Education students 

who receive the short-term and long-term scholarships. The plan includes designing the extracurricular 

activities in order to build concrete knowledge and innovations for sustainable development [28]. The plan 

also includes designing the activities to develop Education students who receive the scholarships and joined 

the Teacher Preparation for Local Development Project in the institutions and cooperate with other five 

institutions as educational network [29]–[32]. They will monitor, follow up, and creating inspiration for 

students so that they can develop and cooperate among educational networks [33]–[35]. 

 

 

5. CONCLUSION 

Teacher education in Thailand has to emphasize recruiting processes for competent students with 

adequate GPAs and faith in teaching occupation. Moreover, appropriate curriculums need to be provided as 

well as academic activities that could allow the recruited to develop themselves in such aspects as teaching 

identity, community relationship, and regional identity. With these components, the Bachelors of Education 

will be able to educate students and take part in local development to their full potential. 

 

 

REFERENCES 
[1] Organization of Health and Economic Collaboration (OHEC), Local Development Project on Students. MHESI Press, Bangkok, 

2016. 

[2] NIETS, Announcement of the Ministry of Education. MOE Press, Bangkok, 2016. 

[3] Office of the Basic Education Commission (OBEC), Teacher and Educational Personnel Development. MOE Press, Bangkok, 
2019. 

[4] V. Prachagool and P. Nuangchalerm, “Investigating the Nature Of Science: An Empirical Report on the Teacher Development 

Program in Thailand,” Jurnal Pendidikan IPA Indonesia, vol. 8, no. 1, pp. 32–38, Mar. 2019, doi: 10.15294/jpii.v8i1.17275. 
[5] V. Prachagool, P. Nuangchalerm, G. Subramaniam, and J. Dostál, “Pedagogical decision making through the lens of teacher 

preparation program,” Journal for the Education of Gifted Young Scientists, vol. 4, no. 1, pp. 41–52, Jun. 2016, doi: 

10.17478/JEGYS.2016116351. 
[6] R. Ohno, “Study on Regional Disparity of Academic Achievement in Indonesia,” Proceedings of the 2nd International 

Conference on Research of Educational Administration and Management (ICREAM 2018), 2019, doi: 10.2991/icream-

18.2019.43. 
[7] C. Vieira, I. Vieira, and L. Raposo, “Distance and academic performance in higher education,” Spatial Economic Analysis,  

vol. 13, no. 1, pp. 60–79, Jan. 2018, doi: 10.1080/17421772.2017.1369146. 
 



                ISSN: 2252-8822 

Int J Eval & Res Educ, Vol. 11, No. 4, December 2022: 1923-1929 

1928 

[8] H. Tian and Z. Sun, “Overview of Academic Achievement Assessment,” in Academic Achievement Assessment, Berlin, 

Heidelberg: Springer Berlin Heidelberg, 2018, pp. 15–34, doi: 10.1007/978-3-662-56198-0_2. 
[9] J. Anders, “The influence of socioeconomic status on changes in young people’s expectations of applying to university,” Oxford 

Review of Education, vol. 43, no. 4, pp. 381–401, Jul. 2017, doi: 10.1080/03054985.2017.1329722. 

[10] I. W. Widiana and I. N. Jampel, “Learning Model and Form of Assessment toward the Inferential Statistical Achievement By 
Controlling Numeric Thingking Skills,” International Journal of Evaluation and Research in Education (IJERE), vol. 5, no. 2,  

p. 135, Jun. 2016, doi: 10.11591/ijere.v5i2.4532. 

[11] A. Rinawati, Kumaidi, and Harun, “The integration of prophetic values in developing the teachers’ personality competency 
assessment instrument,” Joint proceedings of the International Conference on Social Science and Character Educations 

(IcoSSCE 2018) and International Conference on Social Studies, Moral, and Character Education (ICSMC 2018), 2019, doi: 

10.2991/icossce-icsmc-18.2019.7. 
[12] C. G. Omachonu and J. Akanya, “Effects of social media on the academic achievement of students: A Case Study of the Students 

of the Department of Arts Education, Kogi State University, Anyigba, Nigeria,” International Journal of English Language 

Teaching, vol. 7, no. 5, pp. 14–23, 2019. 
[13] B. L. Sykes, A. Verma, and B. H. Hancock, “Aligning sampling and case selection in quantitative-qualitative research designs: 

Establishing generalizability limits in mixed-method studies,” Ethnography, vol. 19, no. 2, pp. 227–253, Jun. 2018, doi: 

10.1177/1466138117725341. 
[14] J. H. Hitchcock and A. J. Onwuegbuzie, “Developing Mixed Methods Crossover Analysis Approaches,” Journal of Mixed 

Methods Research, vol. 14, no. 1, pp. 63–83, Jan. 2020, doi: 10.1177/1558689819841782. 

[15] T. Yamane, Statistics: An Introductory Analysis. New York: Harper and Row Publication, 1970. 
[16] P. Nuangchalerm, “Local Service Learning in Teacher Preparation Program,” Journal of Education and Learning (EduLearn), 

vol. 10, no. 1, pp. 8–14, Feb. 2016, doi: 10.11591/edulearn.v10i1.2821. 

[17] D. K. Ernawati and D. K. I. Utami, “The impact of inteprofessional education to health students’ collaborative competencies,” 
International Journal of Evaluation and Research in Education (IJERE), vol. 9, no. 3, p. 660, Sep. 2020, doi: 

10.11591/ijere.v9i3.20489. 
[18] A. Ratka, J. A. Zorek, and S. M. Meyer, “Overview of faculty development programs for interprofessional education,” American 

Journal of Pharmaceutical Education, vol. 81, no. 5, p. 96, Jun. 2017, doi: 10.5688/ajpe81596. 

[19] D. Indrahadi and A. Wardana, “The impact of sociodemographic factors on academic achievements among high school students 
in Indonesia,” International Journal of Evaluation and Research in Education (IJERE), vol. 9, no. 4, p. 1114, Dec. 2020, doi: 

10.11591/ijere.v9i4.20572. 

[20] S. J. Caldas and C. Bankston, “Effect of school population socioeconomic status on individual academic achievement,” Journal 
of Educational Research, vol. 90, no. 5, pp. 269–277, May 1997, doi: 10.1080/00220671.1997.10544583. 

[21] M. R. Agustina, S. Suraida, A. Alfian, and B. Syefrinando, “Authentic Assessment Analysis Based on the Curriculum 2013 at 

SMP Negeri 7 Muaro Jambi,” Biodik, vol. 4, no. 2, pp. 135–144, Dec. 2018, doi: 10.22437/bio.v4i2.6127. 
[22] D. A. Kolb, Experience as the source of learning and development. Upper Saddle River: Prentice Hall, 1984. 

[23] Y. Steinert, “Learning together to teach together: Interprofessional education and faculty development,” Journal of 

Interprofessional Care, vol. 19, no. 1, pp. 60–75, May 2005, doi: 10.1080/13561820500081778. 
[24] S. Tambak and D. Sukenti, “Strengthening Islamic behavior and Islamic psychosocial in developing professional Madrasah 

teachers,” Cakrawala Pendidikan, vol. 39, no. 1, pp. 65–78, Feb. 2020, doi: 10.21831/cp.v39i1.26001. 

[25] S. Tambak, Madrasah Teacher Professionalism Development Model. Yogyakarta: Graha Ilmu (in Indonesian), 2020. 
[26] D. Sukenti, S. Tambak, and C. Charlina, “Developing Indonesian language learning assessments: Strengthening the personal 

competence and Islamic psychosocial of teachers,” International Journal of Evaluation and Research in Education (IJERE),  

vol. 9, no. 4, p. 1079, Dec. 2020, doi: 10.11591/ijere.v9i4.20677. 
[27] R. J. Jacobs, M. Kane, and E. M. Sklar, “Psychosocial and Behavioral Correlates of Internalized Homonegativity in Midlife and 

Older Gay and Bisexual Men,” Journal of Applied Gerontology, vol. 39, no. 5, pp. 527–535, May 2020, doi: 

10.1177/0733464819843057. 
[28] G. Richmond, M. del C. Salazar, and N. Jones, “Assessment and the Future of Teacher Education,” Journal of Teacher 

Education, vol. 70, no. 2, pp. 86–89, Mar. 2019, doi: 10.1177/0022487118824331. 

[29] D. U. Bidjiev et al., “Students’ Worldview Attitude and Education Content Orientation,” Journal of History Culture and Art 
Research, vol. 6, no. 5, p. 277, Nov. 2017, doi: 10.7596/taksad.v6i5.1269. 

[30] D. Kristanti and N. Prihartono, “Obesity as a predictor of hypertension in adult population: A 14-years retrospective cohort 

study,” Indian Journal of Public Health Research and Development, vol. 10, no. 6, pp. 491–497, 2019, doi: 10.5958/0976-
5506.2019.01322.6. 

[31] D. Erlangga, S. Ali, and K. Bloor, “The impact of public health insurance on healthcare utilisation in Indonesia: evidence from 

panel data,” International Journal of Public Health, vol. 64, no. 4, pp. 603–613, May 2019, doi: 10.1007/s00038-019-01215-2. 
[32] S. Sujarwoto, G. Tampubolon, and A. C. Pierewan, “A Tool to Help or Harm? Online Social Media Use and Adult Mental Health 

in Indonesia,” International Journal of Mental Health and Addiction, vol. 17, no. 4, pp. 1076–1093, Aug. 2019, doi: 

10.1007/s11469-019-00069-2. 
[33] S. Helal, J. Li, L. Liu, E. Ebrahimie, S. Dawson, and D. J. Murray, “Identifying key factors of student academic performance by 

subgroup discovery,” International Journal of Data Science and Analytics, vol. 7, no. 3, pp. 227–245, Apr. 2019, doi: 

10.1007/s41060-018-0141-y. 
[34] J. D. Finn, “Academic and non-cognitive effects of small classes,” International Journal of Educational Research, vol. 96,  

pp. 125–135, 2019, doi: 10.1016/j.ijer.2019.05.006. 

[35] A. Ward, H. W. Stoker, and M. Muraay-Ward, “Achievement and ability tests-Definition of the domain,” Educational 
Measurement, vol. 2, pp. 2–5, 1996. 

 

 

 

 

 

 

 



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Teacher preparation for local development project on students’ self-conduct (Autthapon Intasena) 

1929 

BIOGRAPHIES OF AUTHORS 
 

 

Autthapon Intasena     is an assistant professor of education at Mahasarakham 

University and holds an B.A. degree in Thai Language in Mahasarakham University. His 

research Thai Language, Educational Research. He can be contacted at email: 

autthapon.i@msu.ac.th. 

  

 

Apantee Poonputta     is an assistant professor of education at Mahasarakham 

University and holds an Ph.D. degree in Educational Research and Evaluation in 

Mahasarakham University. Her research education research and evaluation. She can be 

contacted at email: oomsin.putta@gmail.com, apantree.poo@msu.ac.th. 

 

https://orcid.org/0000-0003-3628-5805
https://orcid.org/0000-0001-6182-7333
https://scholar.google.com/citations?view_op=list_works&hl=en&authuser=1&user=8RSN0QcAAAAJ

