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Academic resilience is an individual's academic resilience in facing academic
pressure. In fact, in the industry 5.0 era resilience is needed by individuals to
face various challenges in the future. This study determined the prevalence of
academic resilience of Social Science students in facing the industry 5.0 era.
This research employed survey design. The sample was 116 students of Social
Sciences who were selected using proportional stratified random sampling
technique. The data collection used academic resilience questionnaire. It was
tested for validity and reliability with a KMO and Bartlett's Test value of
0.741. The data was analyzed descriptively. Students' academic resilience was
shown by having competence, self-confidence, character, commitment,
interest, and self-control to overcome difficult situations at hand. Commitment
is an important aspect for individuals to be tough in academic situations.
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1. INTRODUCTION

Industry 5.0 is a new era initiated by the Japanese government and demands that individuals shall not
only be able to master science and technology, but also be able to carry out their functions as humans. This
means that individuals are asked to be advanced in finding solutions to emerging social problems and to utilize
technology, economy and intellectual abilities in the context of sustainable welfare [1]-[5]. The emergence of
industry 5.0 was caused by the failure of industry 4.0 which made individuals as an instant gratification where
individuals became impatient figures, impulsive, and quick fulfilment of satisfaction [6]-[8]. This raises its
problems in individual life, for it reduces the individual's fighting power to get things until Japan finally came
up with its idea to develop the industry 5.0 era to balance technology and resolution for social problems and
achieve sustainable development goals. One of the goals of sustainable development goals is the development
of individual resilience to face rapid changes, such as the presence of the Industry 5.0 era. In fact, it is also said
that resilience is an urgent action that must be built to help individuals deal with changing situations or extreme
circumstances in their environment, one of which is academic.

Resilience is defined as an individual's ability to succeed in adapting to adversities or distractions or
stress, be able to build clear and realistic goals, relate well and be comfortable with others and be able to solve
problems experienced [9]-[13]. This explanation shows that resilience is not only related to an individual's
ability to bounce back after experiencing adversity through adaptation, but also to be able to solve problems
and establish clear goals. Meanwhile, in academics, resilience is defined as an individual's ability to withstand
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difficult life events, rise and be able to overcome adversity and adapt positively to academic demands [13]-
[17]. Thus, academic resilience can be interpreted as an individual's ability to bounce back, find solutions and
goals and adapt and feel comfortable with academic demands and other academic difficulties.

The Indonesian Government is currently intensively proclaiming the freedom of learning, this, of
course, encourages stakeholders as curriculum developers to be able to present learning that is open to all
students who desire and require studying in certain tertiary institutions according to their interests. This requires
students to adapt to the current academic demands at the higher education level. Unfortunately, not all students
are able to face changing academic demands due to the lack of academic resilience in themselves. The low
academic resilience of individuals is caused by the learning load, high demands for competence and not
accompanied by abilities improvements and academic adjustments cause individuals to experience deviant
behavior [18]-[21]. Therefore, academic resilience is an important aspect that needs to be understood to
understand the current condition of individuals. Individual academic resilience can be described by the
presence of competence, self-confidence, character, commitment, interest, self-control, and connection. This
study aims to determine which indicators have the potential to describe the academic resilience of social science
students towards the 5.0 industrial era.

2. RESEARCH METHOD
2.1. Research design

The survey research obtained the prevalence of academic resilience of Social Science students. The
purpose of survey research is to describe quantitatively the current conditions, both characteristics, behavior,
and attitudes,and not to test [22]-[26]. The survey was conducted online using Google Form because of the
unfavorable social conditions of the community caused by the corona virus disease 2019 (COVID-19)
pandemic. Online surveys were able to reach communities in remote areas and reduce potential risks for the
research sample [27], [28].

2.2. Participant

The population of this study were students of the Universitas Negeri Malang, especially in social
science clusters, which are Guidance and Counseling, Psychology, Economics, Geography, History, Civics
Education, and Sociology. The sample was 116 students of Social Sciences who were selected using
proportional stratified random sampling technique. The sampling criteria were the first semester students of
social science in Universitas Negeri Malang, both male and female who were willing to be the research sample.
The reason is that the first semester students were chosen because of demands for freedom of learning from
the government which encouraged students to be responsive and adapt to academic demands in higher
education.

2.3. Data collection

The data collection technique uses a self-developed academic resilience scale referred to the theory
and results of previous research in determining the indicators of the instrument. The calculation of the validity
of the instrument was carried out in two methods, which are expert tests and statistical tests. Expert testing was
carried out on two experts in the field of guidance and counselling and statistics. Expert testing is related to the
validity of trust because the selected expert or person has expertise in the field being researched, which is
resilience and statistics, is able to make decisions with the best judgment and acceptable results [29], [30]. This
means that in the research questionnaire expert test, a professional has recommended or discarded a statement
that does not represent or is not effective in explaining the variable being researched.

Meanwhile, the statistical test results using factor analysis shows that there are 23 valid items with
KMO and Bartlett's Test values of 0.741>0.5. KMO and Bartlett's Test functions to test the strength of the
relationship between indicators and variables, so that it is known whether the item is feasible. The KMO and
Bartlett's Test score of 0.741 shows that the item is feasible to use to reveal student academic resilience.
Meanwhile, the reliability results of the questionnaire showed a value of 0.96. The results of the validity
analysis of seven indicators of academic resilience are: 1) Having the knowledge and skills to deal with difficult
situations; 2) Having the efficacy to be able to deal with difficult situations; 3) Having good personal qualities;
4) Having a contribution to oneself and others; 5) Able to overcome difficulties positively and adaptively; 6)
Control actions and decisions; and 7) Build a sense of security physically and emotionally, only six indicators
were declared valid and reliable. The indicator stated that it does not explain the academic resilience of students
is to build a sense of security physically and emotionally. Thus, it can be concluded that the scale of academic
resilience is feasible and reliable to be used as research data collectors.
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2.4. Data analysis

The data was analyzed descriptively. The goal is to understand the phenomenon of academic resilience
of Social Science students by collecting data, investigating relationships, analyzing, connecting, and
interpreting data to conclude in the form of a percentage [31]-[33]. Percentage is easy to find the actual
conditions in the community and interpreting the findings to obtain a high, medium, and low-level picture.

3. RESULTS AND DISCUSSION
3.1. Results

Table 1 shows the result of the academic resilience of social science students. Figure 1 shows that
41% of social science students have very high academic resilience, 52% have high academic resilience, 6% of
students have low resilience, and only 2% of students have very low academic resilience. It can be explained
that 93% of social science students have high and very high academic resilience. Students who have high
academic resilience are indicated by: 1) Having the knowledge and skills to deal with difficult situations; 2)
Having the efficacy to face difficult situations; 3) Having good personal qualities; 4) Having a contribution to
themselves and other people; 5) Being able to overcome difficulties positively and adaptively; and 6) Control
actions and decisions as shown in Table 2.

Table 1. Results of the descriptive analysis of the academic resilience

N Minimum  Maximum Mean Std. Deviation
Statistic  Statistic Statistic Statistic  Std. Error Statistic
Academic resilience 116 56.00 226.00 178.6034  2.57970 27.78422
Valid N (list wise) 116

Table 2. Overview of academic resilience

Variable Very high  High Low Very low
Academic resilience 41% 52% 6% 2%
Indicators
Knowledge and skills to deal with difficult situations 28% 63% 7% 3%
Have the efficacy to be able to deal with situations 23% 62% 11% 3%
Have good personal qualities 40% 46% 13% 2%
Have a contribution to him/herself and others 41% 51% 4% 4%
Be able to overcome difficulties positively and adaptively 60% 31% 6% 3%
Control actions and decisions 49% 42% 5% 3%
2%

m Veryhigh
m High
Low

B Verylow

Figure 1. Prevalence of academic resilience

In Figure 2, indicators provide a lot of describing academic resilience of Social Science students in
facing the Industry 5.0 era, in terms of their academic resilience conditions from high to very high, can be
explained as: 1) Indicator 4 (has a contribution to oneself and others) is 92%; 2) Indicator 1 (being able to
overcome difficulties positively and adaptively) is 91%; 3) Indicator 5 (being able to overcome difficulties
positively and adaptively) is 91%; 4) Indicator 6 (controlling actions and decisions) is 91%; 5) Indicator 3
(having good personal qualities) is 86%; and 6) Indicator 2 (having the efficacy to be able to face the situation)
at 85%.
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Figure 2. Aspects of academic resilience of social science students towards the industry 5.0 era

3.2. Discussion

this study analyzed the prevalence of academic resilience of social science students in greeting the
Industry 5.0 era. Academic resilience is explained by aspects consisting of: 1) Having the knowledge and skills
to deal with difficult situations; 2) Having the efficacy to face difficult situations; 3) Having good personal
qualities; 4) Having a contribution to oneself and others; 5) Being able to overcome difficulties positively and
adaptively; and 6) Controlling actions and decisions. Meanwhile, building a sense of security physically and
emotionally does not explain the prevalence of academic resilience of Social Science students. This is because
Ginsburg and Jablow [10] stated that building a sense of security physically and emotionally is related to
individual connections with family, friends, school, and society. This connection can be established when there
are close relationships with family, friends, school, and the community.

Unfortunately, in early adulthood, individuals have entered a period of social isolation, where
individuals begin to escape dependence on their parents, both psychologically, economically and sociologically
[34]-[36]. This condition occurs because, in their early adulthood, students have started to become more
independent people than in the previous period, so that social connections have started to decrease. In early
adulthood, students were able to integrate the relationship between subjective expectations and actual needs
and were able to arrange and adjust emotional responses flexibly according to environmental conditions [37],
[38]. Thus, it can be said that in early adulthood, students have started to build independence within themselves
and are reluctant to rely on the social environment, both parents, friends, school, and society, so this aspect
does not describe the academic resilience of Social Science students.

Furthermore, the academic resilience of Social Science students is more reflected in the aspects of: 1)
Having knowledge and skills to deal with difficult situations; 2) Having the efficacy to face difficult situations;
3) Having good personal qualities; 4) Having a contribution to oneself and others; 5) Being able to overcome
difficulties positively and adaptively; and 6) Controlling actions and decisions. The aspect of having knowledge
and skills to overcome difficult situations refers to competence while having the efficacy to face difficult
situations refers to self- efficacy, having good personal qualities refer to character, and being able to overcome
difficulties positively and adaptive refers to commitment [10], [39]. While according to Miljevi¢-Ridicki [40],
having a contribution to oneself and others refer to attraction and controlling actions and decisions refers to
self-control. Thus, it can be stated that the academic resilience of Social Science students is shown by: 1)
Competence is related to having knowledge and skills to deal with difficult situations; 2) Self-efficacy is related
to having the efficacy to face difficult situations; 3) Character is related to having quality of good personality;
4) Commitment related to having a contribution to oneself and others; 5) Attraction related to being able to
overcome difficulties positively and adaptively; and 6) Self-control related to controlling actions and decisions.

Competence is related to the way individuals have to deal with difficult situations effectively based
on the experience they have had [10]. This experience provides individuals with the knowledge and skills
needed to overcome difficult situations and this is the first aspect that describes academic resilience. The
competence needed by individuals for stress resistance is to be able to display positive development and self-
adjustment [41]-[43]. Individuals are able to display adaptive behavior and good emotional health against
academic difficulties. Furthermore, competencies shaping individual academic resilience depend on the tasks
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faced by individuals at their age [44]. This is because resilience is a process that occurs continuously by the
developmental tasks faced by individuals in their lives. Therefore, it requires competence to assist individuals
in dealing with difficult situations effectively by utilizing knowledge and skills as a form of resistance to
academic stress.

The second aspect that describes the academic resilience of Social Science students is self-efficacy
related to having the efficacy to face difficult situations. Self-efficacy is associated with lower individual
academic stress and is able to help students achieve better academic scores when they are able to be supportive
and to encourage others [45]. This means that self- efficacy helps students to achieve the expected academic
achievement and avoid stress, thus making them more resilient. This self-efficacy is related to individual
perceptions of their abilities to produce better performance and to be able to face difficulties [46]-[54].

The third aspect describing the academic resilience of Social Science students is character related to
having good personal qualities. Personal quality is the first factor in resilience and individuals who have good
personal qualities show that they are healthy, capable of being more resilient to academic challenges individuals
[55]-[57]. Personality is an internal protective factor for individual academic resilience [58]. Thus, it can be
said that individuals who have academic resilience are shown by good personal qualities and efficacy in
themselves, to be able to encourage academic success.

The fourth aspect describing the academic resilience of Social Science students is a commitment
related to having a contribution to oneself and others. High commitment encourages individuals to think of
themselves as having the ability to overcome difficult situations so that it is reflected in the resulting in an extra
better behavior [59]-[62]. This means that individuals who have academic resilience are shown by a
commitment in themselves to overcome the difficult situation at hand by acting effectively to get rid of it. This
commitment is needed by students to become tough individuals by caring for others as a form of high emotional
abilities [63]. This is by the second aspect of this study stated that commitment can be realized by individuals
who have academic resilience by contributing to themselves and others as a form of concern.

The fifth aspect describing the academic resilience of Social Science students is that interest is related
to being able to overcome difficulties positively and adaptively. Individual interest in facing difficult situations
encourages to be able to survive adaptively to the situations experienced [64]-[66]. This ability to be adaptive
will ultimately lead to the achievement of academic success. Adaptive individuals are able to consider their
strengths and weaknesses, are willing to seek help when experiencing difficulties, change their approach to
learning, provide support and assistance, and monitor efforts made as a form of interest in being involved in
academics [67]. In other words, students who show academic interest are able to be adaptive to difficult
situations by observing various potentials existing in themselves and their environment.

The sixth aspect describing the academic resilience of Social Science students is that self-control is
related to controlling actions and decisions. Self-control is a key aspect that is important for individuals in
managing themselves, both emotions, thoughts, and actions [68]-[70]. This is necessary for individuals to form
academic resilience in the future. Academic responsibility, financial pressure, and developing social networks
are major sources of stress for students, so that students need self-control to control the decisions and actions
taken [18]-[20], [71], [72]. This means that students are faced with psychological pressure that harms future
conditions and self-control is needed to deal with the stress experienced. Thus, it can be said that self-control
describes the academic resilience of students since it relates to the ability to manage or control the actions and
decisions that are taken to overcome the psychological pressures they have.

Of the six aspects, aspects of having a contribution to oneself and others (commitment) give a higher
picture than other aspects. Contributing to oneself and others have a higher prevalence of 92% to reflect the
academic resilience of Social Science students. The results of previous studies, states that commitment is an
interesting issue for students in higher education for many students attend their educational institutions only to
comply with the norms in society to pursue higher education [73]. This condition causes the presence of
students in class not because of feelings of love for subjects, but only trying to obey the rules. Unfortunately,
this condition is different from that experienced by Social Science students, in fact, commitment provides a
high picture of academic resilience which is shown by contributing to oneself and others.

The high commitment of Social Science students is due to the reciprocal relationship between students
and institutions [74]. The importance of the relationship built between the university and students creates a
positive bond that exists between the two, improves student experience, and student memory. Besides, students
are satisfied with the services provided by the university, so they are willing to set better learning goals, manage
studies effectively, and spend time completing studies [75]. This creates a willingness to contribute to oneself
and others, one of which is the university. The stakeholders in the university, starting from the rectorate level,
lecturers, to the counsellor lecturer can assist students by facilitating a more active and student-centered
approach and learning by leveraging student experiences and interests to help increase student engagement,
commitment, and retention of educational programs [76]. Thus, the commitment of students to face high
academic demands can be stronger and the achievement of psychological well-being, one of which is academic
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resilience can be achieved properly. Where in this study 93% of students have good academic resilience to face
academic demands in university.

As stated by Al Farugi [6] that the emergence of industry 5.0 needs to balance between technological,
economic and individual intellectual developments. In the past it required immediate and fast fulfilment of
needs so that it requires individual commitment to contribute to oneself and other people. The commitment of
students to face the fast-changing conditions and balance as well as to make resolutions for a better life and
supported by adequate facilities from the university can help develop better academic resilience.

4. CONCLUSION

The academic resilience of students of Social Sciences, Universitas Negeri Malang is described by
competence, self-confidence, character, commitment, interest, and self-control. The aspect of commitment
shown by contributing to oneself and others is the main indicator that describes the academic resilience of
Social Science students. One manifestation of student commitment is the willingness to establish positive
relationships between students and universities. This relationship can be manifested, one of them is by being
willing to meet the academic needs of students quickly and immediately so that students are able to face
academic challenges well. In this regard, further researchers are expected to examine the contribution of
commitment to student academic resilience in order to obtain a model of student resilience to academic
challenges and useful for guidance and counseling assistance service programs in universities.

ACKNOWLEDGEMENTS
The authors would like to thank Faculty of Education Universitas Negeri Malang for funding this
research through PNBP scheme.

REFERENCES

[1] P. O. Skobelev and S. Y. Borovik, “On the way from Industry 4.0 to Industry 5.0: From digital manufacturing to
digital society,” Ind. 4.0, vol. 2, no. 6, pp. 307-311, 2017.

[2] B. Salgues, Society 5.0: Industry of the Future, Technologies, Methods and Tools. John Wiley & Sons, 2018.

[3] H. Y. Raharja, “The relevance of Pancasila in industrial era 4.0 and society 5.0 in vocational higher education,” (in
Bahasa), J. Digit. Educ. Commun. Arts, vol. 2, no. 1, pp. 11-20, 2019, doi: 10.30871/deca.v2i1.1311.

[4] T.Salimova, N. Guskova, I. Krakovskaya, and E. Sirota, “From industry 4.0 to Society 5.0: Challenges for sustainable
competitiveness of Russian industry,” in IOP Conference Series: Materials Science and Engineering, vol. 497,
no. 1, 2019.

[5]1 J. Alvarez-Cedillo, M. Aguilar-Fernandez, R. Sandoval-Gomez Jr, and T. Alvarez-Sanchez, “Actions to Be Taken in
Mexico towards Education 4.0 and Society 5.0,” Int. J. Eval. Res. Educ. (IJERE), vol. 8, no. 4, pp. 693-698, 2019.

[6] U. Al Faruqi, “Future Service in Industry 5.0,” J. Sist. Cerdas, vol. 2, no. 1, pp. 67-79, 2019.

[71 M. A. Mokhtar and N. Noordin, “An exploratory study of industry 4.0 in Malaysia: a case study of higher education
institution in Malaysia,” Indones. J. Electr. Eng. Comput. Sci. (IJEECS), vol. 16, no. 2, pp. 978-987, 2019.

[8] N. A.Mansor, N. Abdullah, and H. A. Rahman, “Towards electronic learning features in education 4.0 environment:
literature study,” Indones. J. Electr. Eng. Comput. Sci. (IJEECS), vol. 19, no. 1, pp. 442-450, 2020.

[9] S. Goldstein and R. B. Brooks, “Why study resilience?” in Handbook of resilience in children. Springer US, 2013,
pp. 3-14.

[10] K. R. Ginsburg and M. M. Jablow, A parent’s guide to building resilience in children and teens: Giving your child
roots and wings. Amer Academy of Pediatrics, 2006.

[11] M. O. Wright and A. S. Masten, “Pathways to resilience in context,” in Youth resilience and culture, Springer, 2015,
pp. 3-22.

[12] C. T. Utami, “Self-Efficacy and Resilience: A Meta-Analysis Review,” (in Bahasa), Bul. Psikol, vol. 25, no. 1,
pp. 54-65, 2017.

[13] O. Z. H. Choo and K. Prihadi, “Academic Resilience as Mediator of Multidimensional Perfectionism and Academic
Performance among Gen-Z Undergraduate Students,” Int. J. Eval. Res. Educ. (IJERE), vol. 8, no. 4, pp. 637-646,
2019.

[14] P.K.P. Sari and E. S. Indrawati, “The relationship between peer social support and academic resilience in final year
students majoring in X engineering faculty Diponegoro University,” (in Bahasa), Empati, vol. 5, no. 2, pp. 177-182,
2017. [Online]. available: https://ejournal3.undip.ac.id/index.php/empati/article/view/14979.

[15] Y. W. Wardhana and A. Kurniawan, “The influence of sense of humor on the academic resilience of students at the
end of their undergraduate studies at Airlangga University,” J. Psikol. Klin. dan Kesehat. Ment, vol. 7, no. 4,
pp. 84-96, 2018.

[16] N. R. Khomsah, H. Mugiasro, and K. Kurniawan, “Group Counseling Services to Improve Student Resilience,” (in
Bahasa), Indones. J. Guid. Couns., vol. 7, no. 2, pp. 46-53, 2018.

[17] N. Beri and D. Kumar, “Predictors of Academic Resilience among Students: A Meta Analysis,” J. Educ. Psychol.,
vol. 11, no. 4, pp. 37-44, 2018.

Prevalence of academic resilience of social science students in facing the ... (Indriyana Rachmawati)



682

a ISSN: 2252-8822

(18]
[19]
[20]
[21]

[22]
(23]

[24]
[25]
[26]
[27]
(28]
[29]
[30]
[31]

(32]

[33]
[34]
[35]
[36]
[37]
(38]
[39]
[40]
[41]
[42]
[43]
[44]
[45]
[46]

[47]
(48]

[49]

Q. Nguyen, J. R. C. Kuntz, K. Ndswall, and S. Malinen, “Employee resilience and leadership styles: The moderating
role of proactive personality and optimism,” New Zeal. J. Psychol, vol. 45, no. 2, p. 13, 2016.

O. D. Anggraini, E. N. Wahyuni, and L. T. Soejanto, “The relationship between self-efficacy and exam resilience in
grade XII students of SMAN 1 Trawas,” (in Bahasa), J. Konseling Indones, vol. 2, no. 2, pp. 50-56, 2017.

A. Poerwanto and W. J. Prihastiwi, “Analysis of predictors of academic resilience of junior high school students in
Surabaya City,” (in Bahasa), PSIKOSAINS (Jurnal Penelit. dan Pemikir. Psikologi), vol. 12, no. 1, pp. 45-56, 2017.
Z. A. Sinbiil and F. Cekici, “Hope as Unique Agent of Resilience in Socio-Economically Disadvantaged
Adolescents,” Int. J. Eval. Res. Educ. (1JERE), vol. 7, no. 4, pp. 299-304, 2018.

M. A. Morrisan, Survey Research Methods, (in Bahasa). Jakarta : Kencana Prenada Media Group, 2012.

C. W. Irwin and E. T. Stafford, “Survey Methods for Educators: Collaborative Survey Development (Part 1 of 3).
REL 2016-163,” Reg. Educ. Lab. Northeast Islands, 2016.

A. M. Pazzaglia, E. T. Stafford, and S. M. Rodriguez, “Survey Methods for Educators: Selecting Samples and
Administering Surveys (Part 2 of 3). REL 2016-160,” Reg. Educ. Lab. Northeast Islands, 2016.

J. Walston, J. Redford, and M. P. Bhatt, “Workshop on Survey Methods in Education Research: Facilitator’s Guide
and Resources. REL 2017-214,” Reg. Educ. Lab. Midwest, 2017.

A. Yasar, O. Mesut, A. Pinar, and C. Zafer, “Models and Mathematical Modelling: What Do Teachers and Preservice
Teachers Know?”” J. Curric. Teach, vol. 7, no. 2, pp. 33-54, 2018.

L. D. Roberts and P. J. Allen, “Exploring ethical issues associated with using online surveys in educational research,”
Educ. Res. Eval, vol. 21, no. 2, pp. 95-108, 2015.

S. Moosa and P. Koopman-Boyden, “A method for recruiting participants from isolated islands of small island
developing states (SIDS) for survey research,” Field methods, vol. 28, no. 1, pp. 50-63, 2016.

K. J. Alter, “Agents or trustees? International courts in their political context,” Eur. J. Int. relations, vol. 14, no. 1,
pp. 33-63, 2008.

J. M. da C. Hernandez and C. C. dos Santos, “Development-based trust: Proposing and validating a new trust
measurement model for buyer-seller relationships,” BAR-Brazilian Adm. Rev, vol. 7, no. 2, pp. 172-197, 2010.

K. Natale and K. Lubniewski, “Use of communication and technology among educational professionals and
families,” Int. Electron. J. Elem. Educ, vol. 10, no. 3, pp. 377-384, 2018.

N. A. K. Alhirtani, “The Use of Modern Teaching Methods in Teaching Arabic Language at Higher Education Phase
from the Point View of Arabic Language Professors-A Case of a Premier University,” Int. Educ. Stud., vol. 13,
no. 1, pp. 3241, 2020.

R. Al-Mahrooqi and C. J. Denman, “Assessing Students’ Critical Thinking Skills in the Humanities and Sciences
Colleges of a Middle Eastern University,” Int. J. Instr, vol. 13, no. 1, pp. 783-796, 2020.

J. Tomaka, S. Thompson, and R. Palacios, “The relation of social isolation, loneliness, and social support to disease
outcomes among the elderly,” J. Aging Health, vol. 18, no. 3, pp. 359-384, 2006.

L. Ge, C. W. Yap, R. Ong, and B. H. Heng, “Social isolation, loneliness and their relationships with depressive
symptoms: a population-based study,” PL0S One, vol. 12, no. 8, p. e0182145, 2017.

P. D. Ambarwati, S. S. Pinilih, and R. T. Astuti, “The description of stres levels in college student at Muhammadiyah
University Magelang,” (in Bahasa), J. Keperawatan Jiwa, vol. 5, no. 1, pp. 4047, 2019.

C. Fiorilli, et al., “Trait Emotional Intelligence and School Burnout: The Mediating Role of Resilience and Academic
Anxiety in High School,” Int. J. Environ. Res. Public Health, vol. 17, no. 9, p. 3058, 2020.

D. Wang, M. Hu, and X. Yin, “Positive academic emotions and psychological resilience among rural-to-urban
migrant adolescents in China,” Soc. Behav. Personal. an Int. J, vol. 45, no. 10, pp. 1665-1674, 2017.

D. Kantur and A. Iseri-Say, “Organizational resilience: A conceptual integrative framework,” J. Manag. Organ.,
vol. 18, no. 6, p. 762, 2012.

R. Miljevic-Ridicki, K. Plantak, and D. Bouillet, “Resilience in preschool children-the perspectives of teachers,
parents and children,” International Journal of Emotional Education, vol. 9, no. 2, pp. 31-43, 2017.

S. S. Luthar and E. Zigler, “Vulnerability and competence: A review of research on resilience in childhood,” Am. J.
Orthopsychiatry, vol. 61, no. 1, pp. 6-22, 1991.

R. L. Shiner and A. S. Masten, “Childhood personality as a harbinger of competence and resilience in adulthood,”
Dev. Psychopathol, vol. 24, no. 2, pp. 507-528, 2012.

J. Pitzer and E. Skinner, “Predictors of changes in students’ motivational resilience over the school year: The roles
of teacher support, self-appraisals, and emotional reactivity,” Int. J. Behav. Dev, vol. 41, no. 1, pp. 15-29, 2017.

J. Fleming and R. J. Ledogar, “Resilience, an evolving concept: A review of literature relevant to Aboriginal
research,” Pimatisiwin, vol. 6, no. 2, p. 7, 2008.

A. L. Hernandez, S. G. Escobar, N. I. G. A. L. Fuentes, and B. E. B. Eguiarte, “Stress, self-efficacy, academic
achievement and resilience in emerging adults,” Electron. J. Res. Educ. Psychol., vol. 17, no. 47, pp. 129-148, 2019.
E. Sagone and M. E. De Caroli, “Relationships between resilience, self-efficacy, and thinking styles in Italian middle
adolescents,” Procedia-Social Behav. Sci, vol. 92, pp. 838-845, 2013.

S. Cassidy, “Resilience building in students: the role of academic self-efficacy,” Front. Psychol, vol. 6, p. 1781, 2015.
E. Sagone and M. E. De Caroli, “‘Yes... I can’: psychological resilience and self-efficacy in adolescents,” Int. J. Dev.
Educ. Psychol, vol. 1, no. 1, pp. 141-148, 2016.

U. Ahmed, W. A. Umrani, M. A. Qureshi, and A. Samad, “Examining the links between teachers support, academic
efficacy, academic resilience, and student engagement in Bahrain,” Int. J. Adv. Appl. Sci, vol. 5, no. 9, pp. 39-46,
2018.

Int J Eval & Res Educ, Vol. 10, No. 2, June 2021: 676 - 683



Int J Eval & Res Educ ISSN: 2252-8822 a 683

[50]
[51]
[52]
[53]
[54]
[55]
[56]
[57]
(58]
[59]
[60]
[61]

[62]

(63]
[64]
[65]
[66]
[67]
[68]

[69]

[70]
[71]
[72]

[73]

[74]
[75]

[76]

N. S. Jaeh and A. Madihie, “Self-efficacy and resilience among late adolescent,” J. Couns. Educ. Technol, vol. 2,
no. 1, pp. 27-32, 2019.

K. Moke, “Mediation Effect of Resilience on the Relationship between Self-Efficacy and Competitiveness among
University Students.,” Int. J. Eval. Res. Educ. (IJERE), vol. 7, no. 4, pp. 279-284, 2018.

S. F. Durdukoca and T. D. Atalay, “Occupational Anxiety and Self-Efficacy Levels among Prospective Teachers,”
Int. J. Eval. Res. Educ. (IJERE), vol. 8, no. 1, pp. 173-180, 2019.

M. F. Karacabey and K. Bozkus, “The Effect of Psychological Factors on Syrian Refugees’ Participation in Lifelong
Education,” Int. J. Eval. Res. Educ. (IJERE), vol. 8, no. 1, pp. 138-144, 2019.

Y. B. Dogan, H. Akar, and M. Ustiiner, “Examining the Measurement Invariance of the Teachers’ Sense of Self-
Efficacy Scale in Terms of Gender,” Int. J. Eval. Res. Educ. (IJERE), vol. 8, no. 2, pp. 213-220, 2019.

G. Fayombo, “The relationship between personality traits and psychological resilience among the Caribbean
adolescents,” Int. J. Psychol. Stud, vol. 2, no. 2, pp. 105-116, 2010.

H. Ercan, “The Relationship between Resilience and the Big Five Personality Traits in Emerging Adulthood,”
Eurasian J. Educ. Res, vol. 70, pp. 83-103, 2017.

E. Munawaroh and A. Sofyan, “The Effectiveness of Bibliotherapy to Improve the Resilience of Orphaned Students
in Orphanages,” (in Bahasa), J. Kaji. Bimbing. dan Konseling, vol. 3, no. 4, pp. 154-161, 2018.

M. Tamannaeifar and S. Shahmirzaei, “Prediction of Academic Resilience Based on Coping Styles and Personality
Traits,” Pract. Clin. Psychol, vol. 7, no. 1, pp. 1-10, 2019.

K. A. Gafoor and N. K. Kottalil, “Within Child Factors Fostering Academic Resilience: A Research Review,” Online
Submiss, vol. 2, no. 2, pp. 104-117, 2011.

M. A. Khalaf, “Validity and reliability of the academic resilience scale in Egyptian context,” US-China Educ. Rev.,
vol. 4, no. 3, pp. 202-210, 2014.

H. Paul, U. K. Bamel, and P. Garg, “Employee resilience and OCB: Mediating effects of organizational
commitment,” Vikalpa, vol. 41, no. 4, pp. 308-324, 2016.

S. Harun, B. C. Mat, M. H. Ismail, and N. Saaludin, “Improving Lecturers’ Evaluation Score by Using Analytic
Hierarchy Process (AHP): A case at Universiti Kuala Lumpur,” Indones. J. Electr. Eng. Comput. Sci. (IJEECS),
vol. 15, no. 1, pp. 391-398, 2019.

M. Tait, “Resilience as a contributor to novice teacher success, commitment, and retention,” Teach. Educ. Q, vol. 35,
no. 4, pp. 57-75, 2008.

A. Martin, “Motivation and academic resilience: Developing a model for student enhancement,” Aust. J. of
Education, vol. 46, no. 1, pp. 34-49, 2002, doi: 10.1177/000494410204600104.

J. Ledesma, “Conceptual frameworks and research models on resilience in leadership,” SAGE Open, vol. 4, no. 3,
2014, doi: 10.1177/2158244014545464.

B. Jowkar, J. Kojuri, N. Kohoulat, and A. A. Hayat, “Academic resilience in education: the role of achievement goal
orientations,” J. Adv. Med. Educ. Prof, vol. 2, no. 1, p. 33, 2014.

S. Cassidy, “The Academic Resilience Scale (ARS-30): a new multidimensional construct measure,” Front. Psychol,
vol. 7, p. 1787, 2016.

H. J. Son, K. E. Lee, and N. S. Kim, “Affecting factors on academic resilience of nursing students,” Int. J. u-and e-
Service, Sci. Technol, vol. 8, no. 11, pp. 231-240, 2015.

R. Artuch-Garde, M. del C. Gonzéalez-Torres, J. de la Fuente, M. M. Vera, M. Fernandez-Cabezas, and M. Lopez-
Garcia, “Relationship between resilience and self-regulation: a study of Spanish youth at risk of social exclusion,”
Front. Psychol, vol. 8, p. 612, 2017.

S. M. Ayu, M. Wibowo, and L. Sofiana, “Risky teenager behavior in a vocational high school,” Int. J. Eval. Res.
Educ. (IJERE), vol. 8, no. 3, pp. 470-475, 2019.

R. Morrison and A. M. Pidgeon, “Cultivating resilience and self-control among university students: An experimental
study,” Univers. J. Psychol, vol. 5, no. 1, pp. 1-7, 2017.

C. Yang, M. Xia, and Y. Zhou, “The relationship between self-control and self-efficacy among patients with
substance use disorders: resilience and self-esteem as mediators,” Front. Psychiatry, vol. 10, p. 388, 2019.

A. S. Lather, P. Khatri, and S. Jain, “Students' Commitment to Attend Classes in Management Higher Education: A
Comparative Study of Working Executives and Non Working Students Pursuing Full Time Post Graduate
Management Programme,” Global Journal of Educational Studies, vol. 1, no. 1, pp. 1-15, 2015.

F. Cownie, “What drives students’ affective commitment towards their university?” J. Furth. High. Educ., vol. 43,
no. 5, pp. 674-691, 2019.

S. Human-Vogel and P. Rabe, “Measuring self-differentiation and academic commitment in University students: A
case study of education and engineering students,” South African J. Psychol., vol. 45, no. 1, pp. 6070, 2015.

G. Crosling, M. Heagney, and L. Thomas, “Improving student retention in higher education: Improving teaching and
learning,” Aust. Univ. Rev, vol. 51, no. 2, p. 9, 2009.

Prevalence of academic resilience of social science students in facing the ... (Indriyana Rachmawati)



