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Counselors play effective roles not only in diagnosing but also in education
of gifted students who lead the development of the societies. This study
aimed to examine the attitudes and opinions of the counselors about the
education of the gifted students. In the study, descriptive survey model is
used. Both qualitative and quantitative data was collected within mixed
method, according to the principles of pragmatist philosophy. “Attitude Scale
towards Gifted Education” was applied to 250 counselors in order to collect
quantitative data. The scale, which consists of 14 items, was developed by
Gagné and Nadeau and adapted to Turkish by Tortop. The qualitative data
was collected by semi-structured interview form consists of four questions
about opinions on education of gifted students in Turkey, and was applied to
40 counselors. The mean of scores gathered from “Attitude Scale towards
Gifted Education” was found 3.6 which is evaluated as slightly positive
attitude. The scores were analyzed according to gender, seniority, having

gifted students and institution of counselors, by using t test and ANOVA.
Content analysis was performed for qualitative data that was gathered from
interviews. The majority of counselors have stated that there are problems in
education and diagnosis of gifted students.
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1. INTRODUCTION

Gifted individuals remind of jewels that need to be processed, because they constitute 2% in the
society and need special education in order to reach their potential. Gifted students are characterized by fast
cognitive development compared to their peers. They differ from their peers in terms of learning speed, depth
of learning and knowledge they possess [1]. Gifted students need to be diagnosed correctly and educated
according to their needs, in order to be able to give original works in the field of science and art. The fact that
gifted students need special education is not always accepted due to prejudices such as, “Gifted are already
superior, and there is no need for extra education. They can improve themselves in any environment.
Additional education creates an elite class; this creates problems that society cannot overcome. The
institutions that chose students are for gifted. Special education should not be concerned with gifted
children.” Because of these prejudices, negative attitudes can be seen towards education of gifted
students [2]. The most important factor underlying teachers' attitudes towards students with special education
needs is to be knowledgeable about the subject. Teachers have negative attitudes if they do not have enough
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knowledge about the group they teach. In a study conducted on experienced and inexperienced group of
teachers show that the inexperienced group of teachers has higher negative judgments about gifted children
than the experienced group [3]. Furthermore, teachers who were trained about gifted education both showed
greater teaching skills and also created more positive class climates compared to the teachers who did not
have training about gifted education [4]. However, according to research in Turkey teachers do not have
sufficient knowledge and need in-service training in this context [5, 6].

The achievement of programs for gifted students is based on attitudes towards the education of
gifted students; thus, when developing a program for gifted students, the first question should be “what is our
attitude towards the education of gifted students?” [1]. Despite this fact, in Turkey, there are limited numbers
of research that explores attitudes of teachers towards the education of gifted [5-8]. The results of these
studies reveal that the attitudes of teachers towards gifted education range from unstable level to slightly
positive level. A study with 323 teachers from 14 different branches, determined that the teachers’ attitudes
about the gifted education were slightly positive whereas Psychological Counseling and Guidance teachers
have the highest average score of attitudes towards gifted education [8]. School counselors help gifted
students with concerns regarding various aspects of their gifted experience. A study that determined which
counseling concerns are experienced by gifted students with 153 participants. Findings show that school
counselors have important roles in the academic, career and personal/social domains of gifted students [9].
Furthermore, counselors provide information and perspective regarding acceleration to their parents and
educators [10]. In this context, school counselors are experts whose attitudes are crucial in education of
gifted. A survey study determined opinions and training needs of the guidance teachers for gifted students
with a study group consisted of 95 guide teachers working in secondary and high schools in North Cyprus.
The average score of the opinions of the guidance teachers towards the gifted students was within the limits
of “undecided”, which revealed negative connotations about gifted students [11]. A qualitative research with
22 school psychological counselors, examined the opinions of school counselors on giftedness, the education
of gifted students and the services for gifted students at schools. According to the findings, school counselors
emphasized that although gifted children are very precious; their value is not sufficiently recognized and
evaluated. Another finding of the study revealed that counselors stated that because of lack of an education
curriculum, the families and teachers expose positive discrimination to these students; while their peers
expose negative discrimination and exclude them [12].

Gifted students have unique needs due to asynchronous development. In that sense psychological
counselors help them not only to improve their skills and achieve self-realization [13], but also solve their
emotional and social problems. Research results reveal that school counselors who are aware of and
knowledgeable about the unique needs and development of gifted students, report more frequent
involvement, including advocacy with these students [14]. In addition, counselors provide information and
counseling services not only to students, but also to parents and educators in order to serve collaboratively.
Gifted students require special counseling by well-educated professionals [15]. The role of counselors cannot
be denied in the diagnosing and education of gifted students [16]. In this context, the attitudes and opinions
of counselors towards education of gifted are important and should to be investigated. This study depends on
self-report data; it is assumed that the counselors are sincere in applying the measurement tools. Despite this
limitation, considering the scarcity of studies conducted in Turkey on this issue, it is thought that the results
of this research will direct the future research and applications. This research aims to examine the attitudes
and opinions of the counselors regarding the education of the gifted students. The problem of the research is
“What are the attitudes and opinions of the counselors about the education of the gifted students?”

2. RESEARCH METHOD

In this research, descriptive survey model was applied. The data was gathered by both qualitative
and quantitative methods, which is called mixed method. The research using mixed method is stronger than
the research using only one method, more responsive to the research questions and more adequate to prevent
data abduction [17]. Mixed method is preferred in order to provide a multidimensional and holistic view.
Therefore, the limitations of ‘prejudice’ in the quantitative method and 'inability to understand the context' in
qualitative method is balanced. In this study, parallel mixed method was selected from the mixed method
types. In the parallel mixed method, both quantitative and qualitative data are collected simultaneously. All
collected data is combined. The results are used to understand the research problem [18]. In the research
process, quantitative and qualitative data were taken together, analyzed separately and the results of the
analysis were interpreted separately and then together.

The study was carried out in the first term of 2018-2019 academic year, with 250 counselors
volunteering to participate in the research, working in various cities in Turkey. Snowball (chain) sampling
and maximum diversity techniques were used from purposive sampling method. In the purposive sampling,
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the judgment of the researcher is used about the selection of the study group that is most suitable for the
purpose of the research [17]. Distribution of counselors’ demographic features is shown on Table 1.

Table 1. Demographic features of the counselors participating in the study

Variable Demographic feature n %
Gender Female 187 748
Male 63 252
0-10 years 64 25.6
Seniority 11-19 years 93 372
20 years and over 93 372
. I Yes 129 516
Working with gifted students No 101 484
Primary school 64 25.6
Secondary school 54 216
Institution High school 105 42
Guidance and Research Center 20 8
Science and Art Center 7 2.8

As shown in Table 1, 74.8% of participants are female and 25.2% are male. The proportion of those
who have 0-10 years seniority is 25.6%; while the proportion of those who have 11-19 years of seniority is
37.2%, it is 37.2% who have over 20 years and over. 51.6% of the participants had gifted students, while
48.4% did not have gifted students. 25.6% of participants work in primary school, 21.6% in secondary
school, 42% in high school, 8% in Guidance and Research Center and 2.8% in Science and Art Center. In
this research, personal information form for the demographic features, “Attitude Scale towards Gifted
Education” and interview form related to the education of gifted students in Turkey were used. The
quantitative data were collected using the scale “Attitude Scale towards Gifted Education” developed by
Gagné and Nadeau [19]. The original of the scale consists of 34 items and 6 sub-dimensions. The scale was
adapted to Turkish, revised and shortened by Tortop [20]. The scale is five-point Likert —type and consists of
14 items, 7 of which are positive and 7 of which are negative. There are three sub-dimensions of the scale
which are: ‘Need and Support Dimension’, ‘Resistance to Objections Dimension’ and ‘Ability Grouping
Dimension.” Getting an average of 2.00 points and below is evaluated as negative attitude, between 2.00 to
2.74 points means very low negative attitude, between 2.75 and 3.25 points reflect ambivalent attitude,
between 3.26 to 4.00 points means slightly positive attitude, 4.00 points and above is considered as positive
attitude. A reliability analysis was performed to determine the reliability level of the scale used in the study
and the Cronbach's alpha coefficient was obtained. Accordingly, the Cronbach's alpha coefficient for ‘Needs
and Support for Talent” is 0.710; for ‘Responding to special services to high talents’ is 0.660; for ‘Special
Ability Class Creation Dimension’ is 0.796. For the total scale, it is 0.828. The results show that the scale is a
reliable measurement tool.

Quialitative data was collected from 40 counselors from the study group, by a semi-structured
interview form consisting of 4 questions about the education of gifted in Turkey, prepared by the researchers.
While preparing the interview form, first of all, the literature review was done in accordance with the purpose
of the study and then opinions are received from three academicians who are the field experts. Quantitative
data were analyzed with SPSS 20.0 program. In order to test whether the total scores of teachers are
distributed normally, Shapiro-Wilk Test was used. The result of Shapiro-Wilk Test was .072 (p > 0.05)
which shows that scores are distributed normally, thus parametric tests were used. The t-test and one-way
ANOVA test were used in independent groups to determine the means and the significance of the difference
between the means of attitude scale scores and sub-dimensions, in terms identified variables. Content
analysis was conducted to analyze the qualitative data obtained from the interviews. In the content analysis,
similar data are organized by bringing together within certain concepts and themes and data is
interpreted [21]. Qualitative data were analyzed using frequency distributions and percentage. To ensure
validity and reliability, two experts also analyzed separately from the researchers. According to the reliability
formula, over 70% of the consensus is reliable [22].

3. RESULTS AND DISCUSION
3.1. Results

Firstly, the quantitative data gathered from “Attitude Scale towards Gifted Education” are analyzed.
The mean of scores of Need and Support subscale is 4.02 and standard deviation (S. d.) is 0.60; the mean of
Resistance to Objections subscale is 3.42 and S. d. is 0.65; the mean of Ability Grouping scores is 3.36 and S.
d. is 0.65. The mean of the score of total scale is 3.6 and S. d. is 0.47. Given that the highest possible score is
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5, it can be said that the counselors’ attitudes are slightly positive. Then, the scores are analyzed according to
variables such as gender, seniority, having gifted students and institution of counselors. The scores are
analyzed according to gender. The results of t-test are shown in Table 2.

Table 2. T-test results of counselors’ attitudes according to gender variable

Dimension Gender n_ Mean S.d. t P

Need and Support Fﬁ/lrg?ele 16837 jgi 823 0.15 0.87
Resistance to Objections F&g:ﬂe 16837 gig 82? -1.07 0.28
Ability Grouping Female 287 331 085 211 o0

Attitude towards Gifted Education (Total) Fﬁ/lr';l?ele 16837 gg; 828 -1.40 0.16

*p<0.05

As shown in Table 2, there is no significant differences between the scores (p>0.05) of the subscales
of need and support, resistance to objections and total score of the scale. There is a significant difference
between the scores of the ability grouping dimension (p <0.05). The male counselors’ scores are significantly
higher than the female counselors’ scores. In order to determine whether there is a meaningful difference
between the means of scores in terms of seniority, one-way ANOVA test was applied. The results are

presented in Table 3.

Table 3. ANOVA results of counselors’ attitudes according to seniority variable

Dimension Seniority n Mean S.d. t p

0-10 years 64 396 0.55

Need and Support 11-19 years 93 410 0.63 1.19 0.30
20 yearsand over 93 3.99 0.60
0-10 years 64 3.30 0.63

Resistance to Objections 11-19 years 93 350 0.65 1.66 0.19
20 yearsand over 93 341 0.66
0-10 years 64 323 0.64

Ability Grouping 11-19 years 93 348 0.65 3.22 0.04*
20 yearsand over 93 332 0.64
0-10 years 64 3.49 0.40

Attitude towards Gifted Education (Total) 11-19 years 93 369 049 356 0.03*
20 yearsand over 93 3.57 0.47

*p<0.05

The results of one-way ANOVA show that there is no significant difference between the scores of
need and support and resistance to objections dimensions (p> 0.05). A significant difference is found
between the scores of abilities grouping dimension and the total scores of the scale (p<0.05). According to
the LSD test; the mean scores of counselors with 11-19 years seniority is significantly greater than the mean
scores of counselors with 0-10 year’s seniority. Table 4 shows t-test results of scores in terms of having

gifted students.

Table 4. T-test results of counselors’ attitudes according to having gifted student’s variable

Dimension Having gifted students n  Mean S.d. t p
Need and Support Kﬁ)s E? iig 82? -2.00 0.04*
Resistance to Objections KI%S g? gf’é 822 -0.09 0.92
Ability Grouping e 129 327 002 o2 002

. . . Yes 129 354 043
Attitude towards Gifted Education (Total) No 121 366 050 -1.92 0.06

*p<0.05
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Table 4 shows that mean scores of counselors who do not have gifted students are significantly
higher than the mean scores of counselors who have gifted students, in Need and Support Dimension and
Ability Grouping Dimension (p<0.05). There is no significant difference between the mean scores of
Resistances to Objections dimension and the total scale scores (p>0.05). The results of One-Way ANOVA, to
determine the difference between the means of scores in terms of institution, are given in Table 5.

Table 5. ANOVA results of counselors’ attitudes according to institution variable

Dimension Institution n Mean S.d. t p

Primary school 64 3.83 0.67
Secondary school 54 394 0.54

Need and Support High school 105 4.14 059 3.67 0.00*
Guidance and Research Center 20 4.25 0.43
Science and Art Center 7 404 0.39
Primary school 64 342 0.63
Secondary school 54 339 051

Resistance to Objections High school 105 3.41 0.70 0.11 0.97
Guidance and Research Center 20 3.43 0.83
Science and Art Center 7 357 0.78
Primary school 64 335 0.55
Secondary school 54 321 051

Ability Grouping High school 105 345 0.74 118 0.32
Guidance and Research Center 20 3.33 0.76
Science and Art Center 7 335 0.69
Primary school 64 353 044
Secondary school 54 351 0.36

Attitude towards Gifted Education (Total) High school 105 3.66 051 143 0.22
Guidance and Research Center 20 3.67 0.52
Science and Art Center 7 365 052

*p<0.05

Table 5 indicates that there is significant difference between Need and Support Dimension
according to institution variable (p<0.05). According to the LSD test; the mean scores of counselors working
in high schools and Guidance and Research Centers are significantly higher than the counselors working in
primary schools (p>0.05). There is no significant difference between Resistance to Objections, Ability
Grouping Dimensions and the total scores in terms of institution (p>0.05). Content analysis is performed to
analyze the qualitative data. Similar content codes are put within themes and categories. The data analyzed
by using frequency distributions (f) and percentages (%) are given in Table 6 to Table 8.

Table 6. Counselors’ opinions about practices on diagnostics and education of gifted in Turkey
Themes Categories Content codes f %

No institution for gifted, except for Science and Art Center.

Lack of quality of Science and Art Center due to fast

widespread.

Classroom teachers and parents are lack of knowledge about

Opinions on the
inadequacy of

the practices . 17 425
the subject.
due to the Conditions are not same everywhere in Turkey
. Oplr_nc_)ns on conditions No standardized system.
insufficiency of . .
: There are not enough experts for diagnostics.
practices : : S S .
L 1Q is not enough for diagnostics; mechanical intelligence is not
Opinions on the luated
inadequacy of eva uate . . . .
: Diagnostics should be done by observations and in earlier ages.
the practices 18 45
due to the Frequept c_h_ange of exam_rules.
- The reliability of the test is low, tests are not culturally adapted
quality of exam .
and are inadequate.
. - Opinions about  Practices are enough.
P;’s(')tllj\t’e ?;C'tr;écézs the studiesare  Gifted education gained importance. 3 75
P sufficient Widespread of Science and Art Centers.
Having no knowledge Having no I do not have enough knowledge.
- 2 5
about practices knowledge I have no knowledge.
Total 40 100

As seen in Table 6, 42.5% of the counselors have opinion on the inadequacy of the practices due to
the conditions. Also 45% of the counselors reported opinions on the inadequacy of the practices due to the
quality of exam. While the percentage of counselors who reported positive opinions about the studies were
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7.5% and 5% of the counselors stated that they did not have any knowledge about the subject. For example,
Counselor 7 stated, “There is no institution for gifted, except for Science and Art Center.” Counselor 12
responded “In my opinion, diagnostics should be done in earlier ages, in preschool period.”

Table 7 shows that 65% of counselors have opinions that roles related to giving information to
classroom teachers, 20% of the counselors stated that roles related to giving information to parents and 15%
of the counselors have opinions on need of knowledge in their role. For example, Counselor 3 answered as
“Counselors should work cooperatively with classroom teachers.” Counselor 21 stated that “Counselors lack
of training about diagnosis of gifted. They should be trained.”

Counselors’ suggestions about the education of gifted in Turkey are given in Table 8. As seen in the
table, 25% of the counselors suggest that the intelligent test be more reliable and culturally adapted. 12.5% of
the counselors have suggestions about the diagnosis procedure. Most of the counselors (62.5%) have
suggestions about the institutions for gifted. For example, Counselor 5 answered as “Diagnosing should not
depend on intelligence only. Other components of giftedness should be evaluated.” Counselor 40 responded,
“Ministry of National Education should open separate and free schools with special curriculum for
the genius students.”

Table 7. Counselors’ Opinions about counselors’ role in diagnosis of gifted in Turkey
Themes Categories Content codes f %
The role of the counselor is important, counselors are
experts in diagnosis of gifted so they give information to
classroom teachers
Roles related to giving  The counselors should cooperate with classroom teachers

Opinions on information to in diagnosis of gifted 26 65
sufficiency of classroom teachers Classroom teachers are more active in diagnosis of gifted,
counselors in their role counselors should give information to classroom teachers

Counselors share their observations about students with
classroom teachers
Roles related to giving  Parents are senseless, counselors should guide them.

information to parents  Parents need to be informed by counselors 8 20
Opinions on Opinions on need of In order to achieve the role, counselors should be
insufficiency of knowledge in their role knowledgeable about gifted. 6 15
counselors in their role Counselors should be trained about diagnosis of gifted.
Total 40 100
Table 8. Counselors’ suggestions about the education of gifted in Turkey
Themes Categories Content codes f %
Suggestions about  The intelligent test should be more reliable. 10 25
Suggestions about test used The intelligent test should be culturally adapted.
diagnostics of gifted ~ Suggestions about  Should be done in earlier ages. 5 125
procedure Should be multidirectional. '
Suggestions about Suggestions about  There should be separate schools for genius students. 25 625
institutions for gifted institutions The quality and quantity of Science and Art Centers should be increased. )
Total 40 100

3.2. Discussion

Despite the myth or misconception regarding gifted students can success automatically [23], gifted
students face some problems in education. Counselors have significant roles in helping the gifted students to
overcome personal crises [24]. Counselors need to be aware of the unique challenges of gifted students [25].
Social difficulties, perfectionism, academic anxiety, and asynchronous development are examples to
challenges of gifted students [26-28]. In that sense, the attitudes and opinions of counselors, who have
important roles in gifted education, is needed to be examined [29].

In this study, the average of the total scores of the counselors' attitude towards gifted education was
found to be 3.6 which is evaluated as slightly positive attitude. This finding is similar to the results of the
previous research [8]. This research also evaluated whether the attitudes of counselors differed according to
gender, seniority, having gifted students and institution variables. According to gender, there were no
significant differences between the scores for the subscales of need and support, resistance to objections
dimensions and the total score of the scale. The only significant difference was between the scores of the
ability grouping dimension. The male counselors' scores are significantly higher than the female counselors’
scores. In the literature, there are research results indicating that the attitudes of teachers towards gifted
education do not differ in terms of gender [5, 8]. There was no significant difference between the scores of
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need and support and resistance to objections dimensions while there is a significant difference between the
scores of abilities grouping dimension and the total scores of the scale according to the seniority. The scores
of counselors with 11-19 years seniority were significantly greater than the mean scores of counselors with 0-
10 year’s seniority group. This result may be explained by experience of counselors. The mean scores of
Need and Support and Ability Grouping Dimensions of counselors who do not have gifted students were
significantly higher than the scores of counselors who have gifted students. However, there were no
significant difference between the mean scores of Resistances to Objections dimension and the total scale
scores.

According to Need and Support dimension, the mean scores of counselors working in high schools
and Guidance and Research Centers are significantly higher than the counselors working in primary schools.
There is no significant difference between Resistance to Objections, Ability Grouping Dimensions and the
total scores in terms of institution. An extensive study of 35 studies in the literature, examined the 50
variables used by researchers to elaborate attitudes towards the education of gifted and stated that none of
them had a systematic and substantial predictor of their attitudes towards the education of gifted people [30].

In the qualitative part of the research, it has been tried to determine the opinions of counselors about
diagnosis and education of gifted individuals. The majority of counselors have stated that there are problems
in both education and diagnosis. Especially, counselors revealed problems related to the reliability of the
intelligence test used in diagnosis. In addition, having lack of institutions other than Science and Art Center
and problems related to the quality of education are expressed. Also, counselors stated that the diagnosis
should be done at an earlier age. Another suggestion from the counselors was separate and free schools with
special curriculum for the genius students.

4. CONCLUSION

To sum up, when the quantitative and qualitative data brought together, it can be said that
counselors working in Turkey are sensitive to education of gifted students. However, some counselors stated
that they did not have enough knowledge about gifted education. Further research that focuses on developing
the vocational qualifications of counselors in terms of gifted education, can be useful. In that sense,
experimental studies can be conducted to improve the positive attitude of the counselors towards the
education of gifted students. In addition, studies comparing the attitudes of counselors and teachers from
different branches working in Science and Art Center can be conducted. For implementation, in Turkey the
diagnosis problems related to the intelligence test are waiting solution. Also, new institutions for gifted
students are needed. In that sense, more sophisticated and comprehensive policies in the education of gifted
students are needed. In order to increase the positive attitude, prospective counselors should take courses
related to education of gifted students in education faculties.
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