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 Pre-service teachers must be able to fulfill the standards of having teachers’ 

competencies and more than adequate knowledge to teach the future 

generations. In relation to this, mindfulness, social emotional competence, and 

academic ability become crucial reasons they need in perceiving the quality to 

become professional teachers. The respondents of this study were 68 students 

who were English as a Foreign Language (EFL) pre-service teachers ranging 

from the age of 19-22 from the Faculty of Teacher Training and Education at 

one of the university in South Sumatra, Indonesia. The aims of this study were 

to find out the relationship among these pre-service teachers’ mindfulness, 

social emotional competence and academic achievement. The instruments of 

this study were the five-facet mindfulness and social emotional competence 

questionnaires. The documentation of their GPA which were analyzed using 

Pearson Product Moment Test. The results of this study showed that pre-

service teachers had high level of mindfulness and social emotional 

competence. It also highlighted that there were significant weak correlation 

between their five facet mindfulness and academic achievement, and their five 

facet mindfulness and social emotional competence toward academic 

achievement. Specifically, the non-judging dimension from the five-facet 

mindfulness and self-management from social emotional competence also 

correlated significantly to academic achievements. In conclusion, the pre-

service teachers’ mindfulness, social emotional competence, and academic 

achievement had beneficial relationship one another. 
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1. INTRODUCTION 

One of the important elements playing the most crucial role in the development of education is 

teachers. Teachers play most crucial role in the development of the education system as a whole and also in 

imparting and maintaining the standards of higher education [1]. It means the development of good education 

is also based on the quality of the teachers. Since teachers play this very important role, Indonesia requires her 

teachers to be professional teachers who have good standards. One of the standards that must be fulfilled by 

Indonesian teachers is the teachers’ competencies. Teachers’ competencies are the crucial factors which could 

contribute to the improvement of the educational system with the help of teacher training and curriculum 

development [2].  

Based on Indonesia Law on Teacher and Lecturer no. 14, 2005, the four basic competencies required 

for every teacher are pedagogical, personal, professional, and social competencies. Pedagogical competence is 
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related to the teachers’ competence in relation to collaboration, comprehensive view and contribution to the 

development of pedagogy for education. Teachers’ personal competence refers to the ability to communicate 

effectively, be punctual, be discipline, and understand more about the students’ characters [3]. The professional 

competence is the competence or skills measured by the indicators such as mastering the teaching aspects 

related to the curriculum, knowing the relationship between the materials with other background of materials, 

and mastering the ways to explore more about the teaching materials. Meanwhile, the social competence refers 

to the relationship between teachers and the environment or public and the ability to interact with others [4]. 

Among the four competencies teachers should specifically be able to maintain good personal and 

social competence because of their important role and their impacts to the social emotional competence of their 

students. Personal competence of the teachers is much more related to the personality steady, the responsibility 

and pride as a teacher, as well as the ability to be a role model for the students [4]. In relation to personal 

competence, the idea of being the role model including maintaining the relationship among the teachers, public, 

and students is consistently upholds. When talking about the relationship, the teachers’ personal competence 

clearly has a link to their social competence. As one of the most important competencies needed to be acquired 

by teachers or pre-service teachers, the social competence is the competency dealing with the personal, peers, 

and group relationships. The teachers who are socially and emotionally competent are able to set the supportive 

relationship with the students, transfer the lesson which could enhance the students’ strengths, implement the 

guidelines which could boost the students’ intrinsic motivation, guide the students through complicated 

situation, encourage the students, and become the role model of pro-social behavior [5]. Teachers who have 

good relationship or interaction with students makes the students’ level of obeying the rules and being 

discipline higher [6]. 

Moreover, pre-service teachers specifically need to obtain and keep their social emotional competence 

in order to be able to apply it later in their future as the professional teachers and to be able to get and maintain 

high academic achievement while studying in the university. Although, social-emotional learning is being 

integrated into pre-service teacher education course work and field experiences at the state and higher education 

institutional level, it is discovered that most programs and state requirements include little emphasis on social-

emotional competence [7]. 

On the other hand, mindfulness has been spread throughout not only in psychological and medical 

fields but also in educational field as it has been shown to have benefits for students. Mindfulness refers to a 

process in noticing things, drawing distinctive idea, paying attention, and staying in the present moment [8]. 

Mindfulness has five dimensions, namely non-reacting to inner experiences, observing to thoughts, acting with 

awareness, describing or labeling with words, and non-judging of experience [9]. These five dimensions are 

related to the ability to maintain oneself. Mindfulness is related to the terms of self-awareness and self-

management in the social emotional competence as the three aspects of social competence such as self-

awareness, self-management, and social awareness skill are gained by the silence and centering mindfulness 

[10]. Mindfulness can also be gained by paying attention to one’s everyday activities like gardening, eating, 

walking, listening, and school based such as class work [11].  

In relation to education, mindfulness is engaged with the character education, students’ awareness and 

attention, and social emotional learning. Mindfulness has been proven to have a good effect on the education 

especially for students as the students who are categorized as mindful would enhance their capability to produce 

a variety of solutions besides focusing on one correct answer [8]. Meanwhile, teachers could also gain the 

benefit from mindfulness. For example, introducing mindfulness in the teacher education is believed to enhance 

the character education of the pre-service teacher and job retention [12]. Another benefit like emotion 

regulation skill that refers to the process of reviewing, evaluating, and modifying the emotional reactions [13] 

could also be gained by cultivating the present moment awareness or mindfulness [14]. Thus, mindfulness is 

not only necessary for cultivating someone’s awareness, but it goes deeper on the positive impact for education 

especially the students and pre-service teachers to maintain their emotion regulation skill. 

In addition, one important aspect in the success of education is students’ academic achievement. It 

has become very important in educational institution, and it has become important goals after acquiring the 

process of learning [15]. It is usually called as learning outcomes referring to the ability of students affected 

by the stimulus from the environment and cognitive process done by themselves [16]. Academic achievement 

or academic success is commonly measured by grades and grade point average (GPA) from the students 

[17]. In general, academic achievement is the results of what the students have done or have obtained after 

learning in an institution. 

Social emotional competencies and mindfulness are two important related aspects gained by the 

students to support their success in academic achievement. They have already been proven to have relationship 

with academic achievement, which refers to the students’ capability to learn and transfer their understanding 

or knowledge especially in the terms of the test condition [18]. Some studies claimed that mindfulness had 

significant relationship with academic achievement [19], [20], social emotional competencies affect students’ 
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academic achievement [21], [22], and teachers’ social emotional competence can be built through mindfulness 

practice [10]. 

Furthermore, the four factor domains of micro system, meso-system, exo-system, and macro system 

influence students in relation to their academic achievement [23]. Based on these factor domains, there is one 

contributing factor domain related to mindfulness and social emotional competence. As what has been 

explained previously, mindfulness and social emotional competence are related to one’s ability in managing 

him/herself. This means, the factor domain of micro-system which involving students’ resiliency, abilities, 

moral, and social development has relationship with both mindfulness and social emotional competence. As 

micro-system is one of the contributing factors influencing the academic achievement, mindfulness and social 

emotional competence are believed to contribute or influence students’ especially pre-service teachers’ 

academic achievement [23].  

Therefore, mindfulness, social emotional competence, and academic achievement are believed to have 

beneficial relationship one another. Because there was no previous study involving the all three variables: 

mindfulness, social emotional competence, and academic achievement and the study on mindfulness and social 

emotional competence in Indonesian educational context is still scarce, the authors put a high interest to 

conduct this study that aimed to find out: i) whether or not there was any significant correlation between the 

pre-service teachers’ mindfulness, social emotional competence and academic achievement; and ii) the highly 

correlated dimension of mindfulness and social emotional competency to their academic achievement. 

 

 

2. RESEARCH METHOD 

This research was correlational study aimed to determine the relationship among mindfulness (X1), 

social emotional competence (X2), and academic achievement (Y) of the pre-service teachers who were the 

students of the English Education Study Program of Faculty of Teacher Training and Education in one of the 

university in South Sumatra, Indonesia. There were 68 respondents ranging from the age of 19-22 years served 

as the sample of this study which was taken by using purposive sampling technique. They were chosen because 

they were those in higher semester who were believed to have more experiences in acquiring the knowledge 

compared to the early semester students, and they had taken the same subjects and acquired the same amount 

of credit hours as reflected in their GPA. 

In this study, the authors got the score from respondents’ mindfulness and social emotional 

competence and documentation. The mindfulness questionnaire named Five Facet Mindfulness Questionnaire 

(FFMQ) consists of 39 questions [9], and the Social Emotional Competence Questionnaire (SECQ) consists of 

25 questions [24]. Both questionnaires were put in Likert scale with five choices of answer for each statement. 

The FFMQ and SECQ were tested for the validity and reliability before given to the respondents. The results 

showed that there were 37 from 39 items in the FFMQ were valid, and there were 22 items in the SECQ were 

valid. Both questionnaires were also considered reliable as the Cronbach’s Alpha of the FFMQ and SECQ were 

0.839 and 0.904 respectively. Meanwhile, to get the score of respondents’ academic achievement, the 

documentation taken from their last GPA when they were in the fifth semester was collected as the data. 

Pearson Product Moment Correlation Analysis in SPSS 25 was employed to determine the correlation 

among mindfulness, social emotional competence, and academic achievement and to find out the contribution 

of each mindfulness and social emotional competence toward the academic achievement.  

 

 

3. RESULTS AND DISCUSSION 

3.1. Descriptive statistics  

Table 1 presents the descriptive statistics of the respondents’ five facet mindfulness, social emotional 

competence, and academic achievement. FFMQ was used to collect the data of the respondents’ mindfulness. 

Since the 37 questionnaire items are in the form of Likert scale, so the ordinal data were transformed into the 

interval data by using the Method of Successful Intervals (MSI). The description of the information of the 

FFMQ result based on five categories can be seen in Table 2. The data show that there was no one achieving 

very low and low score of FFMQ. There are 12 respondents (17.6%) achieving medium FFMQ, 42 respondents 

(61.8%) achieving high FFMQ, and other 14 respondents (21.6%) achieving very high FFMQ. It can be inferred 

that most of the pre-service teachers had quite more than enough level of acquiring mindfulness. This indicated 

that these pre-service teachers were able to maintain themselves in terms of being aware and managing to stay 

focus in facing and solving any situation, so that basically the ability could help and enhance them to get the 

effective learning ability to produce their learning achievements. The students’ mindfulness such as the ability 

to stay focus on the breathing, walking, and even becoming aware at the moment basically could give positive 

impact such as improving the cognitive achievements of the students [25]. 
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Table 1. The result of five facet mindfulness, social emotional competence, and academic achievement 
Variables N Min Max Mean Std. Deviation 

Five facet mindfulness 68 106.20 166.65 1408219 15.1526 

Social emotional competence 68 64.39 106.88 857778 9.2765 
Academic achievement 68 2.86 3.74 3.4144 0.1559 

 

 

Table 2. The results of five facet mindfulness questionnaire 
Interval Category Frequency Percentage 

37.00–66.00 Very low 0 0% 
66.01–96.00 Low 0 0% 

96.01–126.00 Medium 12 17.6% 

126.01–155.00 High 42 61.8% 
156.01–185.00 Very high 14 21.6% 

 

 

Table 3 presents the result of cumulative means of the five facet mindfulness. The pre-service teachers 

had highest dimension of observing (M=32.3381), followed by describing (M=30.2033), non-judging 

(M=28.5940), non-reacting (M=27.2244), and acting with awareness (M=22.4621). This shows that they had 

high observing and describing dimension beside other dimensions as observing and describing were two 

dimensions mostly acquired by college students [26]. It can be inferred that the pre-service teachers had 

managed to observe any situation happening to them or any activity that they had tried to do. On the other 

hand, they also started to express what they felt related to any situation. These are interrelated because when 

they were able to express or describe what they felt; it means that they had been able to observe any situation. 

Besides, the pre-service teachers also had enough of the other three dimensions of five facet mindfulness 

namely non-judging, non-reacting, and acting with awareness. It means that they were able to control 

themselves in terms of not easily creating any perception and addressing to any situation. Overall, the pre-

service teachers’ mindfulness is inferred as enough to create and enhance the effective learning activities for 

their achievement in learning. Mindfulness has been proved to be related to academic achievement, especially 

“acting with awareness” which was mostly gained by the students, and it was one of the reasons to pay attention 

at the present moment of activities [9]. 

 

 

Table 3. The cumulative means of the five-facet mindfulness 
Five facet mindfulness Mean 

Observing 32.3381 
Describing 30.2033 

Acting with awareness 22.4621 

Non-judging 28.5940 

Non-reacting 27.2244 

 

 

The data of the respondents’ social emotional competence were collected by SECQ that consists of 

five competencies, namely self-awareness, social-awareness, self-management, relationship skill, and 

responsible decision making. Similar to the data of FFMQ the total 22 SECQ items are in the form of ordinal 

number, so the scores were transformed into interval data and the result can be seen in Table 4. It can be seen 

that there was no respondent who was categorized as having very low SECQ and low SECQ, there were seven 

respondents (10.3%) categorized as having medium SECQ, there were 43 respondents (63.2%) categorized as 

having high SECQ and there were 18 respondents (26.5%) categorized as having very high SECQ. It can be 

inferred that the majority of these pre-service teachers had more than enough social emotional competence 

related to be aware, to manage, to decide, and to control the emotion in any situation in the classroom, in which 

this could lead them to produce the effective learning process to achieve better achievements. 

Table 5 presents cumulative means of the five social-emotional competencies. The lowest mean from 

the five social emotional competencies was social awareness (M=14.5104). Then, it was followed by the four 

other social emotional competencies, namely self-management (M=16.0901), relationship skill (M=16.8709), 

self-awareness (M=16.9795), and responsible decision making (M=21.3269). This result revealed that 

responsible decision making was the mostly acquired competence by students and how it was related to their 

academic achievement [22]. The pre-service teachers had high responsible decision-making skill meaning that 

they were able to decide something by firstly thinking and measuring any result or consequence of their 

decisions. When students had high responsible decision making, they were able to consider any impacts before 

taking the action. In relation to this study, the pre-service teachers were able to take consideration before 

deciding something. Meanwhile, the results of the following order of the other competencies, namely self-
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awareness, relationship skill, self-management, and social awareness revealed the assumption that the pre-

service teachers were able to be aware and maintain their own emotions which can also relate to the way they 

communicate with others especially peers for creating the relationship or network. 

 

 

Table 4. The results of social emotional questionnaire (SECQ) 
Interval Category Frequency Percentage 

22.00–38.00 Very low 0 0 % 

38.01–56.00 Low 0 0 % 

56.01–74.00 Medium 7 10.3 % 

74.01–92.00 High 43 63.2 % 

92.01–110.00 Very high 18 26.5 % 

 

 

Table 5. The cumulative means of the five social-emotional competencies 
Social-emotional competencies Mean 

Self-awareness 16.9795 

Social awareness 14.5104 
Self-management 16.0901 

Relationship skills 16.8709 

Responsible decision making 21.3269 

 

 

Meanwhile, the minimum score of the respondents’ grade point average (GPA) was 2.86, and the 

maximum score was 3.74. The mean of their GPA was 3.414 and the standard deviation was 0.1559. Table 6 

presents the documentation of the respondents’ cumulative GPA, in which none of the respondents had below 

2.00 of graduate predicate of the GPA. However, there were 17 respondents (25%) got 3.51-4.00 of cum-laude 

predicate of GPA, 50 respondents (73.5%) had 3.10-3.50 of very satisfactory predicate of GPA, and one 

respondent (1.5%) had 2.76-3.00 of satisfactory predicate of GPA. It can be interpreted that most of the pre-

service teachers had moderate academic achievement because they had achieved the medium GPA category 

with the range of 3.10-3.50. It can be inferred that they were able to understand and achieve the boundary of 

the result of the learning activities in the classroom. This could be affected by their ability to be aware and 

manage themselves in studying, including how they fulfill their responsibility and how they build good 

relationship with their peers and teachers. The ability of being aware of oneself and the ability of trying harder 

in learning could possibly give a significant performance of the students in academic performance [27]. 
 

 

Table 6. The results of students’ level of cumulative GPA 
Cumulative GPA Predicate Frequency Percentage 

3.51–4.00 Cum-laude 17 25% 

3.10–3.50 Very Satisfactory 50 73.5% 

2.76–3.00 Satisfactory 1 1.5% 
≥2.00 Graduated 0 0% 

 

 

3.2. The correlations: Mindfulness, social-emotional competence, and academic achievement  

The correlational analysis was conducted to find out the correlation between: i) mindfulness and 

academic achievement; ii) social-emotional competence and academic achievement; and iii) mindfulness and 

social-emotional competence toward academic achievement. It includes the analysis of the correlation among 

each dimension of mindfulness and social-emotional competence.  

First, the analysis of the correlation between the respondents’ mindfulness and academic achievement 

shows that the r-obtained was 0.258 and the p-value was 0.033. The p-value (0.033) which was lower than the 

significant level (0.05) means there was a significant correlation between the pre-service teachers’ mindfulness 

and academic achievement. However, the correlation was classified as weak because the r-obtained was 

(0.258). This study found that there was a significant weak correlation with positive direction. Moreover,  

Table 7 presents the result of each of the FFMQ dimension correlation to academic achievement. Only non-

judging (0.038) was the dimension of mindfulness that correlated to the academic achievement. 

It can be inferred that even though the students had high observing and describing dimension of five 

facet mindfulness, it did not reflect to the result of the correlation between the variables. In this study, it exactly 

showed that only non-judging dimension which was acquired moderately by the pre-service teachers correlated 

to their academic achievement. This might happen because they have applied to explore and express the process 

of noticing feelings and emotion to other situation or activity include or beside the learning process. When they 
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are able to control their emotion and feelings in learning process, it could impact to their result of the academic 

achievement because they tend to try doing the best by setting a side the negative thoughts, to not create any 

judgements toward what they result they would get, and to not disapprove themselves of whatever their ideas. 

 

 

Table 7. The correlation among each dimension of mindfulness and academic achievement  
Five facet mindfulness questionnaire r-obtained (Pearson correlation) p-value Sig (2-tailed) 

Observing 0.096 0.438 

Describing & describing (R) 0.142 0.247 

Acting with awareness (R) 0.222 0.069 
Non-judging (R) 0.253 0.038 

Non- reacting 0.205 0.093 

 

 

Second, the analysis of the correlation between respondents’ social emotional competence and 

academic achievement shows that the r-obtained was (0.230) and the p-value was (0.059). This means there 

was no significant correlation between the pre-service teachers’ social emotional competence and their 

academic achievement. However, Table 8 presents the result of correlation of each competency to academic 

achievement showing that self-management (0.018) was the only one which correlated with academic 

achievement. It can be assumed that the pre-service teachers were able to manage themselves during the 

learning process which could support them in getting improved academic achievement. While the other 

competencies such as self-awareness (0.844), social-awareness (0.240), relationship skill (0.904), and 

responsible decision making (0.109) did not correlate with academic achievement. Even though the responsible 

decision making was mostly acquired by the pre-service teachers, but in fact it did not significantly correlate 

with their academic achievement. It can be inferred that, although they had high responsible decision making 

in some terms such as being able to decide something by firstly thinking, measuring any results of what has 

been decided, and taking consideration before deciding something, those were not the aspects related to their 

academic achievements. This could also happen because they might be more able to decide something in doing 

their other daily activities which require more of their consideration than in their activity of studying. 

 

 

Table 8. The Correlation among each dimension of social emotional competence and academic achievement 
Social-emotional competencies r-obtained (Pearson correlation) p-value Sig (2-tailed) 

Self-awareness 0.024 0.844 

Social awareness 0.144 0.240 

Self-management 0.287 0.018 
Relationship skills 0.015 0.904 

Responsible decision making 0.196 0.109 

 

 

To determine the correlation between the pre-service teachers’ mindfulness and social emotional 

competence toward their academic achievement, another correlation analysis was conducted as presented in 

Table 9. The results of the correlation between students’ mindfulness and social emotional competence toward 

academic achievement was (0.300) for r-table, and (0.013) for p-value. There was a significant weak correlation 

among the pre-service teachers’ mindfulness, social emotional competence, and academic achievement. It can 

be inferred that the higher the mindfulness and social emotional competence, the higher the academic 

achievement. The three variables, namely mindfulness, social emotional competence and academic 

achievement are related to each other. Mindfulness and social emotional competence have been proven to have 

benefit to pre-service teachers’ academic achievement. 

 

 

Table 9. The correlation between mindfulness and social emotional competence toward academic 

achievement 
 FFMQSECQ GPA 

FFMQSECQ Pearson correlation 1 .300* 

Sig. (2-tailed)  .013 
N 68 68 

GPA Pearson correlation .300* 1 

Sig. (2-tailed) .013  
N 68 68 

*Correlation is significant at the 0.05 level (2-tailed) 
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3.3. The regression analysis 

Table 10 presents the result of the regression analysis between the respondents’ mindfulness to their 

academic achievement showing that the sig. F change was (0.033). This means that mindfulness significantly 

influenced the academic achievement of the pre-service teachers because it (0.033) was lower than (0.05). On 

the other hand, the adjusted R square was (0.053). It can be inferred that mindfulness explained 5.3% variability 

in the academic achievement. In other words, the contribution of mindfulness to academic achievement of the 

pre-service teachers was 5.3%.  

However, based on the correlation statistic before, the dimension which correlated to the academic 

achievement was non-judging. Therefore, the authors checked the contribution of non-judging dimension to 

the academic achievement of the respondents and found that the adjusted R square was (0.050) as seen in  

Table 11. This means that non-judging explained 5% of the variability in academic achievement. In other 

words, the contribution of non-judging to academic achievement was 5%. 
 

 

Table 10. The regression analysis between mindfulness and academic achievement 

Model R 
R 

Square 

Adjusted 

R Square 

Std. Error of 

the estimate 

Change statistics 

R Square change F Change df1 df2 Sig. F Change 

1 .258a .067 .053 .15177 .067 4.721 1 66 .033 

a. Predictors: (Constant), totalffmq 
 

 

Table 11. The regression analysis between non-judging and academic achievement 

Model R 
R 

Square 

Adjusted 

R Square 

Std. Error of 

the estimate 

Change statistics 

R Square change F Change df1 df2 Sig. F Change 

1 .253a .064 .050 .15201 .064 4.504 1 66 .038 

a. Predictors: (Constant), totalnonjudging 
 

 

From the results of 5.3% contribution of mindfulness to academic achievement and 5% non-judging 

dimension contribution to academic achievement, it can be inferred that the pre-service teachers should try 

harder in applying the aspects of mindfulness to the learning activities such as being able in observing the 

situation to stay focus, improving the ability to describe what they felt, minimizing the negative thoughts, 

decreasing the negative reaction, and focusing the thoughts in learning. They had tried to learn purely and 

independently by putting the other judgment or perception especially negative perception in learning, so they 

could gain the result of learning activities without worrying too much on their own negative mindset. Then, 

this could lead them to get better performance to gain the better academic achievement. One of the dimensions 

of mindfulness which is non-judging dimension could predict inversely to students’ depression, stress, anxiety, 

and well-being [28]. In addition, the non-judgmental aspect in mindfulness could predict the level of depression 

and anxiety of the students which means when the level of nonjudgmental of the students was high, the level 

of depression and anxiety is low [29]. It means the academic achievement can also be related to someone’s 

depression and anxiety level. 

Moreover, since there was a correlation between self-management in SECQ and academic 

achievement, the authors only checked the contribution of self-management to the academic achievement of 

the respondents. Table 12 shows the adjusted R square was 0.068. This means that self-management explained 

6.8% of the variability in academic achievement. In other words, the contribution of self-management to 

academic achievement was 6.8%. This small contribution means that the pre-service teachers were still able to 

manage themselves in terms of learning, such as managing the schedules, managing to stay focused in the 

learning process, and managing themselves to control their emotion in learning, in which the academic self-

management which relates to motivational and behavioral, learning, and study strategies is really needed to 

maintain the factors that could affect the result of the learning process to the learning process [30]. 

The result of the regression analysis between mindfulness, social emotional competence and academic 

achievement in Table 13 shows that the adjusted R square was 0.076. This means that respondents’ mindfulness 

and social emotional competence explained 7.6% of the variability in academic achievement. In other words, 

the contribution of the pre-service teachers’ mindfulness and social emotional competence to their academic 

achievement was 7.6%, which was considered low. 
 

 

Table 12. The regression analysis between self-management and academic achievement 

Model R 
R 

Square 

Adjusted 

R Square 

Std. Error of 

the estimate 

Change statistics 

R Square change F Change df1 df2 Sig. F Change 

1 .287a . 082 . 068 .15052 .082 5.903 1 66 . 018 

a. Predictors: (Constant), selfmanagement 
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Table 13. The regression analysis between mindfulness and social-emotional competence toward academic 

achievement 

Model R 
R 

Square 

Adjusted 

R Square 

Std. Error of 

the estimate 

Change statistics 

R Square change F Change df1 df2 Sig. F Change 

1 .300a .090 .076 .14989 .090 6.513 1 66 .013 

a. Predictors: (Constant), ffmqsecq 

 

 

However, it can be inferred that there was still contribution from both mindfulness and social 

emotional competence toward academic achievement. Even though there was still little contribution, it could 

not be neglected. The contribution of mindfulness was mostly gained by the ability of the pre-service teachers 

to stay positive and do the best for their learning process, so their academic achievement increased. On the 

other hand, their ability to manage themselves in terms of overcoming stressful situation, overcoming anxiety, 

and staying calm in the new changing situation also become the reasons why they gained academic 

achievements. The set of the knowledge of mindfulness for an individual as the beginning teacher would help 

to decrease the level of stress, and manage the pedagogical ability in terms of being mindful in learning to 

boost the effective learning process [12]. The pre-service teachers just need to utilize the use of mindfulness 

and social emotional competence as the factors to increase their academic achievement. 

One of the indicators for the development of good education is based on the quality of the teachers. 

All the useful aspects in mindfulness and social emotional competence that can contribute to the academic 

achievement of the pre-service teachers are assumed to be supportive elements to prepare the pre-service 

teachers in their real journey of being professional qualified teachers in the future.  

 

 

4. CONCLUSION 

This study highlighted the weak significant correlation among the pre-service teachers’ mindfulness, 

social-emotional competence and academic achievement. From all five facet mindfulness’ dimensions and 

social emotional competence, there was only one in each dimension and competency that correlated to 

academic achievement. In five facet mindfulness dimensions, only non-judging dimension correlated to 

academic achievement, and in social emotional competence, only self-management correlated to academic 

achievement. There was little contribution from both mindfulness and social competence toward academic 

achievement. The contribution of mindfulness was mostly gained by the ability of the pre-service teachers to 

stay positive and do the best for their learning process, so their academic achievement increased. The pre-

service teachers’ mindfulness, social emotional competence, and academic achievement indeed have 

relationship one another. Their mindfulness and social emotional competence have been proven to be beneficial 

to support the pre-service teachers’ academic achievement.  

This study only serves as the initial study on the topic of mindfulness, social emotional competence, 

and academic achievement in Indonesian educational context. It is hoped that more people working in the field 

of education can be more aware about the importance of mindfulness and social emotional competence for 

improving ones’ academic achievements. Mindfulness and social emotional based instructions are suggested 

to be integrated into the teaching and learning discourse in the classroom because it is necessary to balance the 

learning process along with the mindfulness and social emotional competence of the teachers and students. 
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