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 Understanding prospective teachers’ (PTs) conceptions and perspectives 

about teaching internship may serve as an anchor for understanding their new 

experiences. The study explores Filipino PTs’ concepts of teaching 

internship through a metaphorical lens. Seventy-five PTs from a state-owned 

university in the Philippines served as the subjects of this qualitative inquiry. 

Data came from written narratives and explanations provided by the 

participants to describe their ideas on what a teaching internship is all about. 

The metaphoric images were enumerated, counted, interpreted, and classified 

to show meaningful patterns and themes. Findings showed that conceptions 

converged into six categories teaching internship as: 1) An endless learning 

venture; 2) A rewarding obstacle to surpass; 3) A chance to be a surrogate 

parent; 4) An enhancement of pedagogical competence; 5) An immersion in 

the actual workplace; and 6) An ultimate path towards becoming a teacher. 

Metaphors used by the participants were a mix of positive and negative 

symbolisms. The study offered possible descriptions for these conceptions 

and their implications on teacher education institutions (TEIs). The 

supervision of the off-campus teaching internship program could be 

enhanced at the onset of Education 4.0. 
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1. INTRODUCTION 

Teaching internship is a vital phase in every teacher education program to prepare for becoming a 

full-fledged educator. In this stage, prospective teachers are trained with the rudiments of learning-centered 

instruction and immersed in the actual classroom experience to become equipped and qualified teachers in 

the country. To better understand the views of students on teaching internship, metaphors could be used. 

Metaphors are recognized for their critical input in recognizing, understanding and articulating experiences 

[1]. These have also been used as tools for research and even as instruments for teaching [2].  

Studies on teaching internship have been extensively done around the world. Previous literature 

explored some aspects of practice teaching and teacher-teaching enhancement [3]-[13]. These researches 

have explicitly concentrated on actual teaching internship, from practicum experience to assessment, and its 

strengths and weaknesses. 

Researches in teacher education in the Philippines, however, mainly focused on prospective 

teachers’ (PTs) teaching views and drive [14], [15], beginning teachers’ notion of pedagogical competence 

https://creativecommons.org/licenses/by-sa/4.0/


Int J Eval & Res Educ  ISSN: 2252-8822  

 

Teaching internship from the metaphorical lens of Filipino prospective teachers (Danilo V. Rogayan Jr.) 

799 

[16], teachers’ conceptions of good and effective teaching [17], [18], and young teachers’ whys and 

wherefores for teaching [19]. In terms of teaching internship, previous studies have focused mainly on the 

student experiences in their practicum [20], [21], the assessment of the pre-service teacher training and 

internship program [22]-[24], predicting internship success of prospective teachers [25], and the lived 

experiences of teacher interns during practice teaching [26].  

Studies on exploring the conceptions and perspectives of prospective teachers regarding teaching 

internship have not been thoroughly carried out. Moreover, published researches which made use of 

metaphoric images specifically in the Philippine context is very limited. Carillo [27] conducted a study on 

Filipino PTs’ preconceptions of teacher roles through a metaphorical perspective. Another study 

metaphorically analyzed students’ perceptions of mathematical operations [28]. However, the present study 

focused its line of inquiry in exploring prospective teachers' conceptions regarding their off-campus teaching 

internship through a metaphorical perspective. Lakoff and Johnson [29] reiterated metaphors' significance in 

communicating phenomenological realities, accentuating how personal notions and views are generally 

framed based on their resemblances or differences. Propensities to operationalize concepts and to theorize 

about things consistent with existing metaphors have also been noted, emphasizing “how metaphors serve as 

blueprints of thinking” [30].  

Thus, this qualitative inquiry intended to look into PTs’ conceptions on teaching internship, framed 

through a metaphorical lens. An examination of prospective teachers’ conceptions of teaching internship 

becomes a valuable endeavor when understood, considering that the current pre-service teachers are the 

future educators who will be part of the educational organizations [31]. Specifically, this study sought to: 1) 

Identify the metaphors used by teacher education students to describe teaching internship; 2) Categorize these 

metaphors based on essential themes and patterns; and 3) Formulate implications of these conceptions 

concerning a more relevant and responsive teaching internship program. 

 

 

2. RESEARCH METHOD  

2.1. Research design  

This qualitative study explored the pre-service teachers' perspectives and conceptions through their 

written explanations and narratives using a metaphorical lens. Initiated by Lakoff and Johnson [29], 

metaphors are limited to the cognitive configuring of knowledge and experience.  

 

2.2. Research participants and setting  

The study purposively selected 77 teacher education students in a government-run teacher education 

institution in Central Luzon, Philippines. At the time of the study, all the participants have finished their 

teaching internship program in public schools regulated by the Philippine Department of Education (DepEd). 

The participants are in their last year of their teacher training programs under Bachelor of Secondary 

Education (BSEd) and Bachelor of Elementary Education (BEEd).  

 

2.3. Research tools and procedure  

The researchers met the participants in three groups. During the meeting, participants were given 

blank papers on where they completed the statement, “Teaching internship is like…” that represent their 

ideas on what a teaching internship is. They were asked to explain their responses. The sheets were then 

collected after everyone had finished writing. The encounter of the researchers with each group lasted for 

almost one and a half hours. The explanations written by the participants were encoded verbatim. No 

translation was done since the participants responded to the questions using the English language. The 

responses of the students were obtained in one-time data gathering and were not altered. 

 

2.4. Data analysis  

The researchers adopted the methodology employed by Carillo [27] in the analysis of the 

metaphoric illustrations. Metaphoric images culled from the pre-service students’ responses were listed and 

counted according to the number of times the participants used them. The researchers checked the 

explanations that accompanied each of the responses. This is to understand “how the metaphors used by the 

participants were interpreted and hermeneutically chosen” [27] as an illustration of teaching internship. 

Concepts that were identified were reclassified into categories of similarly-interpreted illustrations [27]. 

Characteristics that underlie the concepts that form part of each category were analyzed to come up with 

relevant patterns and themes [27]. 
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3. RESULTS AND DISCUSSION 

The discussions of this inquiry's findings are presented in an exploratory manner and without any 

assertions that these can be generalized to other pre-service teachers of different circumstances. Further 

exploration of the resemblances and variances in the teaching internship images that accompany prospective 

teachers as they finish their teacher training programs needs to be carried out [31], [32]. There is a broad 

acknowledgement of these imageries' possible influence on the teacher’s judgments, choices, whereabouts, 

and outlook [2]. 

 

3.1. Teaching internship as an endless learning venture 

The first category of metaphoric images depicted teaching internship as a continuous learning 

experience as shown in Table 1. The participants conspired the process as a continuing development. They 

made use of the images of the zoo, being in the supermarket and the plant to illustrate the practicum as an 

avenue for exchange of knowledge. The knowledge-sharing in the current industrial era is very smooth, fast-

paced and more convenient than before. The use of story and studying as images to describe teaching 

internship falls under the aspect of expanding the student interns' knowledge, skills, and values. The river, 

which is overflowing, was used by the participants to depict the transfer of learning from the teacher to the 

learners and vice-versa.  

 

 

Table 1. Prospective teachers’ conceptions of teaching internship as an endless learning venture 
Metaphoric representations Associated meanings Significant statements 

Zoo, being in the 

supermarket, plant 

Provides an avenue for 

exchange of knowledge  

“I encountered different kinds of students to whom I also learn.” 

“Certainly, it’s noisy, but there is an exchange of learning. I learn 

from my cooperating teacher (CT), from my students, and they also 
learn from me.” 

“My CT helps me in everything that I need to prepare, especially my 

lesson plans.”  
Studying, story  Broadens knowledge, 

skills, and attitude  

“I learn a lot that enhances my knowledge, skills, and values to 

become an efficient and effective educator and facilitator someday.” 

“Because in the end, it has a beautiful ending such as gaining 
knowledge and experiences in how to deal with the different behaviors 

of the learners.” 

River Transfers learning “Just like a river that is continuously flowing, a teacher continuously 
believes that learning must be provided for the sake of the learners’ 

future.” 

 

 

3.2. Teaching internship as a rewarding obstacle to surpass 

The participants also cited teaching internship as a rewarding obstacle to surpass based from various 

metaphoric representations as shown in Table 2 such as exploring the vast ocean, unforgettable adventure, 

playing with waves, and mountain climbing to describe the challenges to overcome by the prospective 

teachers (PTs). The use of maze and soldier connotes that the internship allows the students to successfully 

use strategies and tactics to hurdle their internship. War, battle, experiencing life and death, swimming an 8-ft 

pool, Ferris wheel, sculpture making, swing and difficult task are symbolisms used by the participants. This 

is to describe that the internship program, though difficult and challenging, may provide silver lining or 

opportunities for learning. Notably, the prospective teachers used the pruning process, flower and messy 

world as representations of the way the practicum has changed their perspective from a negative to positive 

leanings.  
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Table 2. Prospective teachers’ conceptions of teaching internship as a rewarding obstacle to surpass 
Metaphoric 

representations 

Associated 

meanings 
Significant statements 

Exploring vast ocean, 
Unforgettable adventure, 

Playing with waves, 

Mountain climbing 

Poses challenges 
to overcome  

“Beneath the ocean, there is a great diversity of species like the learners in a 
public school. It is wide and full of challenges that you need to surpass before you 

can see and appreciate the beauty in it.”  

“There are always be difficulties and challenges that you may encounter.” 
 “I can't forget the many problems that I encountered.”  

Maze, soldier  Allows use of 

strategies  

“I need to plan and organize, manage my time, and use available things so I can 

use it as a tool to come out successfully.” 
“Without your weapons, you cannot win the battle.” 

War, Battle, experiencing 

life and death, swimming 
an 8-ft pool, Ferris wheel, 

Sculpture making, Swing, 

Difficult task  

Provides silver 

lining  

“You need to battle out with different problems, sleepless nights. But when your 

pupils learned from you, that’s the time you would say, I have won this battle.” 
“Even it is happy, there would always challenging factors every time you'll teach. 

I realize that this is how education works, and I felt satisfied because I love 

teaching children.”  
“It has ups and downs while experiencing it, but it will end up fun and exciting.” 

“It’s challenging to do if you do not have the talent. But after the challenges, 

obstacles, and hindrances you face in making that sculpture you, will see the 
beauty in it after you finish it.”  

“You should always prepare and be fully equipped to pass the challenges that you 

will encounter, and help learners to learn and develop.” 
Pruning process, Flower, 

Messy world  

Changes one’s 

perspective  

“You need to cut your undesirable traits. Even it is difficult to embrace change. It 

is worth it.”  

“If you do not give importance to it, it will fail, the flower will not grow.” 
“But I've learned so much in my practice teaching days, and I learned how to 

manage myself, how to control.” 

 

 

3.3. Teaching internship as a chance to be a surrogate parent  

The teaching internship is also conceived to be a chance for the participants to become a surrogate 

parent as shown in Table 3. Since teachers are considered the second parents, the interns perceived that the 

internship program allows them to become parents to their learners. They mentioned being an instant parent, 

a surrogate parent and a role model as metaphoric representations, which implies that the practicum teaches 

them to love and respect children. Another notable object identified is a candle, which symbolizes enabling 

the learners’ dreams. The use of dark chocolate and referee as representations implies the role of teaching 

internship in assisting the interns in their instructional routines. 

 

 

Table 3. Prospective teachers’ conceptions of teaching internship as a chance to be a surrogate parent 
Metaphoric representations Associated meanings Significant statements 

Being an instant parent, 
Surrogate parent, Role 

model  

Teaches to love and 
respect children  

“Being an instant mother with 38 instant children. It is hard, but you will 
learn to love it. You will learn to love your children so you need to 

persevere.” 

Candle Enables learners’ 
dreams 

“When you know it's what you wanted to do... to help children reach their 
goals.”  

“You are ready to consume yourself just to light the way of your students.” 
Dark chocolate, Referee  Assists in instructional 

routines  

“It’s bittersweet because there are times that you will really feel so tired, 

exhausted, and about to give up because of stress but it tastes so sweet when 

you realize you have overcome the lesson planning, and creating 
instructional materials.” 

“I serve as a referee in the classroom whenever I need to discipline the 

children.” 

 

 

3.4. Teaching internship as an enhancement of pedagogical competence 

Teaching internship was also metaphorically described as an enhancement of pedagogical 

competence as shown in Table 4. The PTs acknowledge that what they learned inside the classroom is not 

adequate, thus engaging in a practicum may further enhance their instructional strategies and pedagogical 

skills. The use of the metaphor, the friendly battle would mean equipping oneself to be a holistic person. 

Moreover, the use of metaphoric representations such as song, online games, a knife being sharpened, 

cooking, clock, battle and tuning a guitar represents the role of teaching internship in enhancing the 

prospective teachers' ability to teach. Employing effective classroom management also surfaced in the data 

with military training and doing a watercolor art as its corresponding metaphoric images. 
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Table 4. Prospective teachers’ conceptions of teaching internship as an enhancement of pedagogical 

competence 
Metaphoric 

representations 
Associated 
meanings 

Significant statements 

Friendly battle Equips one to be a 

holistic person  

“Battle between our own selves. We need to become holistically ready in teaching, not 

just physically and mentally fit but also morally fit.” 

Song, online games, 
knife being 

sharpened, cooking, 

clock, battle, tuning a 
guitar  

Enhances one’s 
ability to teach 

“If you’re an efficient teacher, they will love you.” 
“At first, it’s difficult; you may come to a ‘game over’ mode. But you can always restart 

and try other strategies which are effective in facilitating the teaching-learning 

process.”  
“I know how to teach, but when I am already in the field, I still acquired more 

knowledge about teaching.” 

“You have to prepare all the ingredients and your recipe to make your delicacy 
delicious.” 

“It is a never-ending process of studying and learning new facts. As it moves, you need 

to do something. Like a clock, I have no reason to stop because it will serve as a 
process for building my abilities, capabilities in teaching.” 

“In teaching, every time we go to school, we must have our weapon - the knowledge 

about the topic we have to discuss. Be ready and prepared at all times.” 
“In every string, you tune it to have a good sound of the guitar. Just like in practice 

teaching, you have to come up with effective materials that are aligned to your learning 

objectives and interests of your students to improve the teaching-learning process.” 
Military training, 

Doing a watercolor 
art 

Employs science 

of managing a 
class  

“To learn how to discipline the pupils/learners.” 

“In teaching, you cannot force the students to learn or listen to you. The important 
thing is you did your job, and you always remind them that what you do is always for 

them. You can’t control everything, but you can do things to motivate them to learn, just 

like in watercolor, you can use different techniques to improve your artwork.” 

 

 

3.5. Teaching internship as an immersion in the actual workplace 

The concept that internship is an immersion in the actual workplace is common knowledge as 

shown in Table 5. Interestingly, the prospective teachers made use of the battleground, managing one’s 

family and an eye-opener as metaphorical representations of this conception. This connotes that teaching 

internship allows the PTs experience and see the reality of teaching primarily in the public school.  

 

 

Table 5. Prospective teachers’ conceptions of teaching internship as an immersion in the actual workplace 
Metaphoric representations Associated meanings Significant statements 

Battleground, managing 

one’s family, eye opener 

Allows to experience 

and see the reality  

“To be in the practice teaching is a really great experience. I see how big 

the battleground is for the teacher. Yes, it has many papers works to do, but 
the happiness of watching your students learn makes my heart happier.” 

“I realized that this is the reality being in a public institution; this is what it 

feels like.”  

 

 

3.6. Teaching internship as an ultimate path towards becoming a teacher 

Teaching internship is likewise conceived as an ultimate path towards becoming a teacher as shown 

in Table 6. According to the participants' narratives in Table 6, the practicum helps them realize their 

personal goals to become a teacher. Walking in two different ways, mountain climbing, sailing in the sea, and 

the ladder were used as metaphorical images by the prospective teachers to depict that the practicum is the 

penultimate process before they complete the teacher education program. Figure 1 shows the crystalized 

conceptual framework showing the six categories of the metaphorical images that emerged in this study. 

 

 

Table 6. Prospective teachers’ conceptions of teaching internship as ultimate path towards becoming a 

teacher 
Metaphoric representations Associated meanings Significant statements 

Walking in two different 

ways, Mountain climbing, 
Sailing in the sea, Ladder 

Helps in the 

realization of 
personal goals  

“You're walking along with your dreams to become a teacher someday 

but on the other hand, you’re also going into your worst nightmare.” 
“You will experience a lot of difficult things, but at the same time, you 

will find new things that will make you feel excited looking at the 

future and feel happy while achieving your goals, to be on the top of 
the mountain.” 

“To be in the practice teaching is like a ladder. To pursue and 

continue your internship journey, you must take a step from your fears 
and take another step for the struggle you are about to face. Take 

another step to all the people who support you.” 
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Figure 1. Conceptual framework of pre-service teachers’ conception of teaching internship 

 

 

This study explored the Filipino prospective teachers’ (PTs) conceptions of teaching internship 

through a metaphorical lens. Filipino prospective teachers’ conceptions revealed that the teaching internship 

is an endless learning venture, a rewarding obstacle to surpass, a chance to be a surrogate parent, an 

enhancement of pedagogical competence, an immersion in the actual workplace, and an ultimate path 

towards becoming a teacher. These conceptions, crystallized in a conceptual framework, may serve as a basis 

for further studies. The crystallized conceptual framework may also inform teacher education institutions 

(TEIs) on the prospective teachers' conceptions on teaching internship which can have important implications 

to a policy regarding the supervision of the teaching internship program. 

The study found out that the PTs' personal schema of the process is heavily based on personal 

experiences and their learnings in their professional education courses. This study also saw that these 

conceptions are heavily affected by the completion of their off-campus teaching program.  

The PTs viewed teaching internship as an endless learning venture. Thus, there is a need to prepare 

effective prospective teachers in the continuous learning process, whom Stronge, et al. [33] describe as chief 

catalysts for school development. They also viewed the internship program as a rewarding obstacle to 

surpass. They see the program as a preparation to deal with conflicts and problems that may also encounter in 

actual workplace. Managing these problems would prepare them for more significant conflicts that they need 

to settle as they become employed in the state education department. The internship journey is a significant 

aspect of a teacher education program [34] that plays an essential role in equipping the prospective teachers 

and defining their level of self-esteem [35] to deal with a myriad of problems and conflicts.  

The prospective teachers also saw the teaching internship as a chance to be a surrogate parent. Since 

teachers are considered second parents of the learners in the school environment, the PTs also think 

themselves as second parents of the learners as they encounter the students every day in the classroom. The 

prospective teachers also feel the need to experience the magic of touch just like the parents to build a 

stronger relationship with their learners, leading to a higher level of learning both academically and non-

academically. They also viewed the internship as an enhancement of their pedagogical competence. Through 

the program, they believe that they will be able to apply the concepts, theories, and principles learned from 

their pre-service education to the actual classroom with real students and the real teaching-learning process. 

Through practicum teaching, PTs will be able to enhance their pedagogical knowledge (PK) as well as their 

content knowledge (CK) and technological knowledge (TK). Their PK has something to do with how 

knowledgeable they are in using various teaching strategies and approaches in their fields of discipline. Their 

CK has something to do with their knowledge about their subject matter that they need to deliver to their 

learners. While, the TK refers to their understanding of the use of relevant technologies in their teaching. 

These knowledge sets comprise their pedagogical competence that could be enhanced more through their 

internship program. Teaching internship is a gateway through which PTs become capable and can apply their 

content and pedagogical knowledge [36]. The internship experience is a vital phase that helps PTs to grow 

from being student teachers to full-fledged professionals [37] who develop professional and moral ethics and 

proficient skills in pedagogical strategies [38]. The prospective teachers’ content knowledge and pedagogy 

may be further enhanced through their internship journey. The PTs could be guided by the cooperating 

teacher or critic teacher through checking their lesson plans, critiquing their instructional materials, and 

observing their actual classroom teaching. 
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Immersion to the actual workplace is another conception of the PTs on teaching internship. The 

teaching practicum helps PTs bridge theory to practice and progress professionally through actual 

experiences [39]. It is critical for the teaching internship program to introduce the PTs to actual classroom 

instructional experiences that will allow them to realize the connection of theory to teaching and practice 

[40]. Lastly, the PTs saw practicum teaching as an ultimate path towards becoming a teacher. The internship 

program is the final course that PTs need to take in order to finish a degree in teaching. They can then apply 

for a licensure examination before teaching in private and public schools in the Philippines. It is critical that 

the students take their internship program seriously to be equipped with the necessary knowledge, skills, and 

values needed in the actual teaching workplace. Teaching practice is an essential share of teacher training 

[41]. Teaching is not only about being aware of the instructional theories and tenets but also about 

application and practice [42]. Practicum is required in earning a teacher education degree and before 

becoming a full-fledged educator [26]. Exposing the prospective teachers in the actual workplace could 

immerse them in the actual processes in the educational setting to include dealing with diverse learners, 

curriculum planning, assessing, and reporting, and other teaching responsibilities. 

This paper provided some confirmation for the results of previous investigations. Internship is 

considered as a bridge to the real world of work as students have the chance to apply theoretical and practical 

knowledge obtained in a classroom to the actual work setting [43]-[46]. This paper's findings also 

corroborate in the previous studies that internship program also enhances the PTs’ pedagogical competence 

and professional beliefs [47], [48]. The individual schema of prospective teachers is a product of their 

numerous encounters with their students, teachers, parents, and school administrators. The teaching 

internship concepts emerged from the metaphoric images culled out from the participants' responses 

exhibited rich experiences in their journey as student teachers. Moreover, the participants' difficulties and 

struggles entailed in the training process were viewed positively and see these challenges as driving forces to 

becoming better would-be teachers. The problems of handling big classes, shortage of instructional facilities, 

and even dealing with learners with diverse needs were also amplified in the student interns’ responses. This 

suggests an explanation for the mixed responses of the participants using positive and negative metaphoric 

representations.  

The contribution of this qualitative investigation to the existing knowledge is the additional 

definition of teaching internship based on the crystallized themes. Teaching internship is an ultimate path 

towards becoming a teacher and an endless learning venture where prospective teachers surpass rewarding 

obstacles as they assume the role of a surrogate parent in their immersion in the actual workplace while 

enhancing their pedagogical competence. Another contribution of the study is the use of metaphorical 

analysis in teacher education in the local context. The use of metaphors is very important to probe the 

conceptions, perspectives and experiences of any group of individuals, such as prospective teachers, to have a 

general picture of what they see, think, and feel. 

 

 

4. CONCLUSION  

This qualitative inquiry described the Filipino prospective teachers’ (PT) conceptions of teaching 

internship. The Filipino PTs’ viewed teaching internship as an endless learning venture, a rewarding obstacle 

to surpass, a chance to be a surrogate parent, an enhancement of pedagogical competence, an immersion in 

the actual workplace, and an ultimate path towards becoming a teacher. The perspectives culled from the 

study may serve as a basis for further studies. Further, these conceptions may serve as a clarion call to 

teacher education institutions (TEIs), specifically the teaching internship coordinators, to revisit the program 

and align this in the 21st-century learning landscape and for Education 4.0 as we face the volatile, uncertain, 

complex, ambiguous, disruptive and diverse (VUCAD2) world. Since the COVID-19 pandemic aggravates 

the VUCAD2 world, TEIs may rethink and revisit the policies, standards, and guidelines of the conduct of the 

teaching internship in the post-COVID era. The students’ actual or lived experiences may serve as a 

reference to better improve the teaching internship program in TEIs and produce more effective, globally 

competitive, and industry-ready teachers in the future. In this respect, TEIs need to review the policies and 

programs in relation to the student immersion as these manifests their metaphoric images of the program. The 

pre-service education students’ various metaphoric representations on teaching internship may influence 

them as they engage in the teaching career after graduation.  

This study only described the conceptions of the PTs on teaching internship qualitatively through 

written narratives. Further researchers may employ other approaches such as doodling or drawing to validate 

the present study's findings. This study's qualitative responses may likewise be used to develop a survey tool 

to describe PTs’ views on teaching internship. Meanwhile, it is also recommended to include other year 

levels in exploring teacher education students’ conceptions of the teaching internship. Another study may be 

done to describe their conceptions of the internship program before their immersion and during the  



Int J Eval & Res Educ  ISSN: 2252-8822  

 

Teaching internship from the metaphorical lens of Filipino prospective teachers (Danilo V. Rogayan Jr.) 

805 

COVID-19 educational disruption. A follow-up study may also be done to explore the influence of the 

teaching internship metaphoric images on the education graduates' actual teaching career.  
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