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1. INTRODUCTION

The flow of globalization in the Industrial Revolution 4.0 era has brought changes to the nation's
culture, this has made access to live easier. The impact of globalization has had other contrasting impacts. As
a result, it can fade cultural boundaries as a national identity, because creating a young nation is now
immersed in global culture and leaving local and national culture aside [1]. The practice of daily life patterns
make styles and behavior change with styles outside the Indonesian context, such as Korean cultural styles,
and Western cultural styles [2]. This behavior can threaten the values of Pancasila (Indonesian ideology)
amidst the emergence of many foreign ideologies that are incompatible with the identity of the Indonesian
nation itself.

Fibrianto, et al. research [3] explained that the influence of Korean waves has made them more
popular in Indonesia, this is the impact of the globalization flow, which is all digital, accessible through
digital. Bagas, et al. [4] showed that most of the younger generation are now lazier in studying or known as
creating confusion/lying down. This generation is easy and complaints about motivation and creativity. This
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is what makes one of the impacts of not understanding and being aware of the history of their nation because
many foreign cultures have entered so that young people are now free to access the digital world in the era of
globalization.

The impact of globalization indirectly gives birth to a process of homogenizing the nation's culture,
this causes a shift in the identities of each nation which has its uniqueness and uniqueness. The waning of the
national identity is the same as threatening the existence of the national identity [5]. This condition is
currently happening to the Indonesian nation, the Indonesian people are unwittingly being carried away by
the swift currents of globalization so that the identity and identity of the nation are not felt to be eroded and
degraded [6, 7]. One of the indicators of the Indonesian nation, which has its characteristics, is beginning to
be forgotten about its past because no nation in the world has the same national past.

The current problem faced by the Indonesian people is the low understanding and awareness of
history, even though like it or not, at least humans must learn from their past or history. This symptom was
expressed by Adriaan van Dis [8] that Indonesians generally lack interest in the history of their own country,
they prefer the myths and fantasies of nationalism because the level of intellectual awareness of Indonesian
intellectuals is still minimal towards the historical awareness of their nation. Furthermore, Latief [9] said that
today the behavior of life leads to a pattern of pragmatism which tends to lead to placing use values in every
thought and action. This explicitly raises the claim, what is the practical use and benefit of historical
awareness. Of course, this question is not wrong, however, it must be answered that historical consciousness
is not promising and will not provide practical and material benefits for humans [10]. But it needs to be
realized that this does not mean that history has no useful value. History can be used as an experience and
encourages national life in the present, present and future.

The current situation and condition of historical awareness are very relevant so it is necessary to
maintain the identity of the nation in a globalizing culture in the world. Widja [11] revealed that it is
precisely people who have mastered technology, so historical awareness is very much needed because the
essence of history is the perspective of time and cultural continuity [12]. In line with Latief [9], the historical
awareness of society will be able to keep up with the pace of development of science and technology which
seems to be racing wildly, so that development is not solely material but needs spiritual balance [13]. This
historical awareness can play a role in strengthening the moral content in the development of a nation.

Historical awareness describes a psychological condition that shows the appreciation of the meaning
and essence of the nation's history in the past, present, and future [14, 15]. Historical awareness for the
Indonesian people is a very important need for development that cannot be separated from an understanding
of Indonesian history, because through an understanding of history it can create a form of awareness about
history that can shape life in the present and in the future to be better and more advanced [16, 17].

It is very necessary for everyone to have an understanding of history from an early age to know and
understand the meaning of past events so that it can be used as a basis for attitudes in dealing with present
realities and to determine the future [18]. It means that history needs to be studied from an early age by every
individual either formally or non-formally so that the relationship between individuals in a society or a nation
forms an awareness of the importance of history on issues of common life such as; nationalism, national
unity, and integrity [19]. Thus, the realization of the ideals of a society or nation is largely determined by the
next generation who can understand the history of their nation.

In the Indonesian context, history is part of the way of instilling concepts; nationalism, national
unity, and integrity. This concept is what we find in the history of the struggle of the Indonesian nation in
fighting for independence. At this level, these ideological concepts constitute a struggle against colonialism
and imperialism [20]. This is an understanding of history in terms of holistic experience as a system of past
events related to human life in the present and the future, which contains the values and character of the
struggles of each nation. Each individual must have an understanding of history in order not to be trapped in
the tendency of "presentism”, and also not to negate the existence of systematic causality and concepts as the
shaping of the present life and future direction of life [21].

The form of efforts that must be made in instilling and increasing historical understanding and
awareness is through history learning. Because in history learning not only provides historical knowledge but
also aims to awaken students or raise historical awareness so that in the learning process it is necessary to
prioritize the values of life, not just memorizing or presenting names, places, events, and numbers [22]. The
ideal history learning will be able to shape students' historical understanding because it can provide a
tendency to think to reflect the positive values of historical events so that students become wiser and wiser in
responding to various life problems.

Effective history learning will provide certain meanings and benefits, especially regarding students'
understanding and historical awareness so that instructional design is needed from the history learning it self [23].
Designing history learning is not easy, because it must determine the learning needs of students, besides that,
it must also focus on transforming the logical meaning of knowledge into psychological meaning to consider
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students' abilities and conditions so that they run optimally in implementing their learning [24]. More
specifically in history learning, the arrangement must also consider the characteristics of historical learning,
if the goal is for students to understand and live the values contained in every historical event, then the design
made can express these values so that students can understand the young.

To achieve these objectives, this study presents an effective historical learning method to create an
atmosphere of efficient learning activities and make students directly involved. Because with the right
learning method will greatly affect the success of students. Specifically, the learning method is the sorogan
method. This method presents a system, where each student will get a different assignment from the teacher
to study certain historical material, and it is presented or explained to the teacher's face to face [25, 26]. With
the sorogan method, students have their respective demands and responsibilities for the assignment given by
the teacher, the goal is that students can understand the material and absorb the values contained in the
material [27, 28].

The purpose of this study focuses on the implementation of the sorogan method in history learning
to improve students' historical understanding and historical awareness. The sorogan method is not usually
used in history learning, because the sorogan method is adopted from learning in the pesantren (Islamic
boarding school). The researcher wants to see whether there are differences in the use of historical learning
methods in general with this different sorogan method because according to the researcher, the sorogan
method is very good when used in history learning to convey material and transfer the value contained in
historical material.

2. RESEARCH METHOD

The research method used a quantitative approach with a quasi-experimental non-equivalent control
group design [29, 30]. This design method is used to determine the effect and differences in the learning
methods applied, in determining the population divides into two groups, namely the experimental class group
(which is given treatment) and the control class (hot given treatment or conventional). Before being given
treatment, these two groups must be given a test first, namely the pre-test and post-test, the aim is to know
the changes that have occurred between the two groups [31]. The research population of Senior High School
in Lampung, Indonesia, namely Senior High School TMI Metro Lampung and Madrasah Aliyah MAN 2
Metro Lampung with a sample of class X students, the number of samples used was 96 with details of 64
experimental classes and 32 control classes. The details can be seen in Table 1.

Table 1. Details of the research sample

No. Class group School Determination population  Sample size
28 x126=32.34 32
1.  Experimentclass SMA TMI e
5 X 126=32.34 32
2. Control class MAN 2 =T X 126=31.66 32
Total 96

Sampling data using a cluster sampling technique that has been determined by the researcher and
made into several groups which will be divided into two groups. In this study, data collection techniques
were obtained from observation, interviews, and tests (pre-test and post-test). The data analysis used
statistical analysis using independent sample t-test and N-gain scores to determine the effect and difference
of the results of the pre-test and post-test scores. However, before testing the effect of the sorogan method
using the independent sample t-test, you must conduct a pre-requisite test for data variant analysis to
determine whether the data analysis for hypothesis testing can be continued or not. Analysis of the data
variants is a test of normality and homogeneity, this test is carried out so that the data from the population is
normally distributed and the groups are compared homogeneously, then after that, it can be continued to test
the hypothesis analysis.

Analysis of the calculation of the normality test using the Shapiro-Wilk path model with a
hypothesis of significance value a>0.05. The homogeneity test was carried out using one-way ANOVA
analysis using Levene's Test with a significance value of ¢>0.05. The independent sample t-test to determine
significant differences in meaning between the two classes of significance was the significance value a<0.05,
while the N-gain score test was used to determine the increase in students' historical understanding and
historical awareness. This data analysis test was assisted by a program SPSS version 22.0. The categorization
of the N-gain score can be determined based on the N-gain value. The distribution of categories for the N-
gain value can be seen in Table 2. The value of the increase is calculated by the formula for the N-gain score
with the categories [32] as in (1).
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N — Gain =

(Posttest Score—Pretest Score) (1)
(Ideal Score—Pretest Score)

Description:

N-gain = Normalized gain

Post test = The final grade of learning

Pre test = Initial value of learning

Ideal score = Maximum (highest) score that can be obtained

Table 2. Distribution of N-gain scores
N-gain Scores Criteria

g>0.7 High
03<g<0.7 Medium
g<0.3 Low

3. RESULTS AND DISCUSSION
3.1. Results

The results of the research data analysis from the application of the sorogan method were divided
into two groups, namely the Experiment class and the Control class. The division of this group is to
determine which class is treated in the application of the sorogan method (experimental class) and the control
class that does not use the sorogan method (conventional). Besides, the group division aims to facilitate the
analysis of the data obtained. The recapitulation of values from the results of data analysis can be seen in the
following table.

Table 3 explains that the number of students in the experimental class is 64 and the control class 32,
the total number of samples is 96. While the average value of the experimental class is pre-test 72.00 and
post-test 83.52, for the control class pre-test 65.06 and post-test 73.22. Based on the average score obtained
between the two classes, it has differences, which means that the application of the sorogan method in
history learning affects students' understanding and historical awareness.

Table 3. Statistical description of experiment and control class
Descriptive statistics
N Minimum Maximum Mean Std. deviation

Pre-test experiment 64 50 89 72.00 11.878
Post-test experiment 64 55 98 83.52 11.522
Pre-test control 32 45 86 65.06 11.777
Post-test control 32 34 89 73.22 14.914

Valid N (listwise) 32

The results of the statistical descriptions of Table 3 then be analyzed in more depth so that the data
can be carried out with further analysis or prerequisite tests. Prerequisite testing is needed to determine
hypothesis testing whether data analysis can be continued or not. Analysis of data variance requires that data
originating from the population must be normally distributed and the groups being compared are
homogeneous. Then the analysis of data variance used is the normality and homogeneity test, the normality
test uses the Kolmogorov-Smirnov and Shapiro-Wilk pathway model, while the homogeneity test uses the
one-way ANOVA pathway model. The results of the recapitulation of the normality and homogeneity tests
can be seen in Table 4 and Table 5.

Table 4 and Table 5 show the results obtained from the normality and homogeneity tests that the
data variants are normally distributed and homogeneous. The results of the calculation of the normality test
of the Shapiro-Wilk model from the pre-test and post-test values of the experimental and control classes
obtained values of 0.133, 0.110, 0.242, and 0.270, which means that all values were above 0.05 (significance
0>0.05). While the results of the homogeneity test of all class groups with the one-way ANOVA model were
0.374 meaning that all the values obtained were above 0.05 (significance 0>0.05).

Data variants that are normally distributed and homogeneous, then proceed to the independent
sample t-test, to know the difference between two unpaired samples, in addition to knowing whether there is
a difference between the sample applying the sorogan method and those that are not or conventional
methods. Description of the hypothesis Ha is accepted if the significance value (0>0.05) or tcount < tiable
and if Ho is rejected, the significance value (0<0.05) Or teount < traple [33]- Table 6 shows the recapitulation
of the independent sample t-test.
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Table 4. Normality test results
Tests of normality
Kolmogorov-Smirnov? Shapiro-Wilk

Class Statisic df Sig. Statistic df Sig.

Result of historical Pre-test experiment 119 64 024 971 64 .133
understanding and Post-test experiment .106 64 .071* 949 64 .110
awareness Pre-test control .105 32 .200* 958 32 .242
Post-test control 121 32 .200 960 32 .270

Table 5. Homogeneity test results
Test of Homogeneity of Variance
Levene statistic dfl  df2  Sig.

Result of historical Based on mean 797 1 94 374
understanding and Based on median o 675 1 94 413
awareness Based on m_edlan and with adjusted df .675 1 93.675 .413

Based on trimmed mean .690 1 94 408

Table 6. Independent-sample t-test results
Independent samples test

Levene's test
for equality of t-test for equality of means
Result of historical variances
: 0 . .
understanding and awareness ) Sig. Mean Std. error 95% confld_ence interval of
F Sig. t df : . B the difference
(2-tailed) difference difference
Lower Upper
Equal variances assumed 797 374 4.200 94 .000 7.25000 1.72634 3.82231 10.67769
Equal variances not assumed 4.349 68.199 .000 7.25000 1.66711 3.92352 10.57648

Based on the output Table 6, it shows that the independent sample t-test results obtained with the
Sig. (2-tailed) of 0.000<0.05, so that Ha is accepted. This means that there is a difference in the average score
of students' understanding and historical awareness between the sorogan method and the conventional
method. This was confirmed using the N-gain score test which can be seen in the Table 7.

Table 7. N-gain score test results

Class N-gain score _ Criteria
Experiment 1 0.4 Medium
Experiment 2 0.4 Medium

Control 0.2 Low

Based on Table 7, it shows that the N-gain value for experimental classes 1 and 2 is 0.4 < 0.7 which
is included in the medium criteria. While the gain from control class 0.2 < 0.7 is classified as low criteria. It
means that from the calculation of the N-gain score test there is a significant increase with the mean score of
the pre-test experimental class 1 is 76.03 and the post-test is 85.31, experiment 2 pretest 70.71 and post-test
81.75. The mean value of the pre-test score of the control class was 70.21 and the post-test 76.28.

Thus, the results of the N-gain score test for the two groups (experimental class and control class)
were different and improved. It is known from the results of the N-gain score test, where the experimental
class obtained an N-gain score of 0.4 with moderate criteria, and the control class only obtained an N-gain
score of 0.2 which is included in the low criteria. This means that the average N-gain score of the
experimental class is greater and increases compared to the control class. These results indicate that the
implementation of the sorogan method in learning history has an influence and can increase understanding
and awareness of history for students.

3.2. Discussion

The results of the analysis show that the sorogan method in learning is more influential and efficient
for increasing students' historical understanding and historical awareness compared to conventional learning
methods. This sorogan method is adopted from the pesantren circles where a Santri (student) hands a book to
the teacher or Kiai to be read or presented in front of the Kiai [33, 34]. Presentation with the sorogan method
can be said to be the transfer of values as a process of delivery of culture in Islamic boarding schools,
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commonly called tutorship/mentorship [35, 36]. This sorogan method is considered important because it can
help students develop intellectual abilities and skills individually, so that the focus can be on students who
are guided by their teachers [37].

The sorogan method, if transformed in the world of formal education, will be very efficient and
effective. Technically the sorogan method is applied in formal learning starting with: 1) Students facing the
teacher with predetermined material; 2) The teacher provides an explanation regarding the material that has
been given to students; 3) Students must pay attention to the teacher when explaining carefully because; 4)
Students must follow or imitate the material taught by the teacher. With this technique, learning will be very
effective and efficient so that the determined competency objectives can be achieved optimally.

The sorogan method can be said to be a modern learning method because this method can build
good interaction between teachers and students so that the material being taught is easy and quickly
understood by students. With the sorogan method, both teachers and students both make thorough
preparations in studying the material, from here the teacher will be able to find out the character development
or understanding of students, so this sorogan method is very efficient when applied in history learning.

In learning history, understanding and historical awareness is the most important part of achieving
learning objectives, so that these two parts must be actualized by students so that the values contained in
historical events can be reflected into positive values in the times [38]. Purwanta [39] explains that historical
understanding is the ability to listen to and understand historical stories to identify basic elements of narrative
or story structures that can be used as a basis for attitudes and policies in facing life. Meanwhile, Susanto
[40] explains that historical awareness is the intellectual and mental ability to understand, interpret, and make
reflective use of historical experience/historical understanding to critically respond to various phenomena
faced in the present and future. Thus, understanding and historical awareness are some of the most important
parts for students in helping and sharpening national identities [41]. Morally, students will also be moved to
encourage progress that leads to the development of the common good for the nation [42]. Historical
understanding and awareness can make students enforce social harmony or cohesion. Through these two
parts, students will be wise about the values of past society and various social agreements, so that students
will become strong actors to direct today's society in solving problems comprehensively.

History learning has the aim of forming good citizens, making students aware of themselves and
their environment, and providing a historical perspective. With history, students can learn what cannot be
seen, and introduce us to visions that we have not known since we were born [43, 44]. History learning is
carried out to achieve the target results of the learning process itself, which includes academic skills,
historical understanding, historical consciousness, and nationalism, of course, based on the results of the
quality of the learning process that has been adequate, everything can be achieved [45]. So, it is very
necessary to choose a history learning method so that the desired goal is achieved, there have been many
proven methods and models of history learning to be used and to increase students' understanding of history
and awareness [46]. However, this study applies the sorogan method which is very rare in the world of
formal education, because the sorogan method is only used in the world of pesantren education.

Research from Wakit [47] suggests that the sorogan method is very effective and efficient when
applied to learning in the world of formal education or outside the Islamic boarding school because with this
sorogan method students can develop their respective abilities guided by the teacher. Rinangsih, et al. [48]
also argue that this sorogan method has a good effect because this method can provide understanding and
skills to students. After all, learning is student-centered so students must be responsible for the material
provided by the teacher [49]. In line with Saputri, et al. [50] the sorogan method does have its impact on
improving students' understanding ability in absorbing the material being taught. In this study, he agrees with
this research, because by applying the sorogan method it can affect the academic ability, understanding, and
historical awareness of students, based on the results of the data analysis that has been done above.

The novelty of this research focuses on the application of the Sorogan method which is implemented
in history learning. This is because the sorogan method has been adopted from Islamic boarding schools in
Indonesia which is not usually applied in historical learning, moreover, the sorogan method is only known
among pesantren [51]. The application of the sorogan method in learning history is very influential in
increasing students' understanding of history and awareness based on the results of the research that has been
done. The sorogan method applied in history learning greatly influences students to increase understanding
and historical awareness because sorogan method has its concept that can build teacher-student interaction
relationships so that teachers can control and guide the development of individual students. With this method,
the teacher will be greatly helped to emphasize the objectives of learning history optimally.
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4. CONCLUSION

The implementation of the sorogan method in history learning has a significant effect on improving
students' historical understanding and historical awareness, based on the results of data analysis from the
independent sample t-test which shows that the scores obtained from the pre-test and post-test scores of the
experimental and control classes there is a significant difference with the acquisition of the Sig. (2-tailed) of
0.000>0.05. It means that there is a difference between the experimental class (which uses the sorogan
method) and the control class (conventional) so that the application of the sorogan method is indeed very
influential in learning history and can also increase students' understanding and historical awareness. The
statement is based on the results of the N-gain score test with the acquisition of an N-gain score for the
experimental class 0.4 and the control class 0.2. This research has implications both practically and
theoretically, practically the school or teacher can consider being able to apply the sorogan method to
establish good relationships or interactions between teachers and students for educational purposes so that
students' intellectual abilities and character can be maximally formed according to demands of the times.
This research justified the application of the sorogan method to influence the material taught to students, so
that it can generate a good response to students so that they continue to learn history. This research can also be
used as a source of theory or a reference that is used as supporting material in other research.
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