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 Many governments in history have always wanted to educate their citizens 

according to their own perceptions. In the early years of the Republic,  

the administrators of the Republic of Turkey intended to educate citizens 

concurrent with the republican regime. The present study aims to investigate 

and reveal what kind of a citizen was desired to be educated in the first years 

of the Republic. From this point of view, numerous views of  

the administrators in the first years of the Republic were revealed and  

the citizenship education courses (Musahabat-ı Ahlakiye and Malumat-ı 

Vataniye) which were included in the 1924 Primary Schools Program were 

addressed. In order for the course to be able to be evaluated in terms of aims 

and citizenship education, a sample book from the textbooks of Musahabat-ı 

Ahlakiye and Malumat-ı Vataniye, which were taught in fourth and fifth 

grades in primary schools, was examined. The present study was designed 

with document analysis method, one of the qualitative research methods.  
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1. INTRODUCTION 

It is a common phenomenon for the governments that administrate the state to get their own policies 

as well as those of the state accepted by their people and spread them. It was desired by the governments to 

raise individuals who were not only equipped in terms of knowledge and skills, but also who would represent 

the official understanding of the administration [1]. The most important condition for the continuation of  

the regime is the existence of the citizens who own it. The concept of citizenship is related to the bond that 

the state establishes thanks to the rules of law, the bond of individuals to the state and the compatibility of 

individuals to the society in which they live. It is only natural that citizenship education aims to achieve this 

compatibility [2]. 

The most essential mission in raising individuals has always fallen onto to the families and schools. 

For this reason, schools and education activities have become the usual field of intervention of the official 

ideology [1]. Training individuals as desired through ınterventions on education can be interpreted as 

reflection of understanding of social engineering in a way. When look Turkish Republic’ first years, to run 

into similar situations are possible. On the purpose of determine that what citizenship is designed in Turkish 

Republic and this citizenship must have what moral principles in the present study is handled opinions of 

period administrators primarily, and is reviewed course books and curriculum which is thought having been 

prepared as reflections of this opinions. 

https://creativecommons.org/licenses/by-sa/4.0/


                ISSN: 2252-8822 

Int. J. Eval. & Res. Educ. Vol. 9, No. 1, March 2020: 45 - 53 

46 

A framework based on the views of Mustafa Kemal directed Turkey's education system in the early 

years of the Republic. Mustafa Kemal introduced the new understanding and basis of the education in Turkey 

in the period of the National Struggle and the first years of the Republic [3]. Mustafa Kemal participated  

in the Education Congress held in July 1921 just before the Battle of Sakarya and visited schools during his 

travels to Konya, Kütahya and Bursa and emphasized that the education system must be the national, 

scientific and practical. He also insisted that the education system in the Ottoman Empire was an important 

cause of backwardness by seriously criticizing the education system left over from the Ottoman era [4].  

With the declaration of the Republic, the duty of protecting and defending the Republic was added to  

the similar statements. The leaders of the new regime took an important step in education with the Law on 

Tevhid-i Tedrisat (Unification of Education) and thus made the first big move against the old understanding 

of education. Madrasas (Islamic theological schools) were closed down on the basis of this law and education 

was started to be built on the principles of the Republic [5]. 

The founders of the Republican regime claimed that they had established a new state and a new 

understanding that had no connection with the Ottoman era and Ottoman institutions [6]. Turkey that gained 

a new identity after the declaration of the Republic in 1923 intended to educate individuals according to this 

new identity. The fundamental changes in the education system were mentioned in the discourses of  

the administrators acting for this purpose and the administrators put their words into action. One of the most 

important pillars of these implementations was to change the curriculum and the textbooks. Apart from 

reducing the course hours of the theology course, even if there was not much of a change in terms of courses 

taught, the love of the Republic was instilled in the content of the courses offered [7-10]. The changes in 

question were reflected in the discourses of the people at the administration level. In an interview with  

a newspaper, the acting Ministry of Education Minister Vasıf Bey (Mr. Çınar) declared that all issues related 

to the Turkish education would be advanced according to the Republican spirit, that the curricula should be 

prepared according to the new guidelines, and that there was no place for the textbooks written in accordance 

with the old mentality at the new schools of the Republic of Turkey [11]. M. Kemal addressed the devoted 

teachers of the Republic at the Teachers Union Congress on August 25, 1924 and asked them to educate 

“academically, scientifically, mentally and physically” strong individuals with high moral values who would 

defend the Republic. M. Kemal concluded his speech with the following words:  

 

Comrades, the military, political, administrative transformations that the new Turkey has 

managed to put together in few years’ time are very enormous, very important. These 

transformations will be confirmed by your, you honorable teachers, accomplishments in the 

social and intellectual spheres. Never forget that the Republic wants you to educate 

generations that are intellectually free, conscientiously free, and scientifically free [9]. 

 

At the same congress, Vasıf Bey stated that following the footsteps of M. Kemal, the nation had 

moved away from the ancient superstitions and traditions and that the country would take its place among  

the civilized societies under the leadership of the teachers [9]. In a circular issued by the Ministry, it was 

stated that the educational objectives were to educate the young people well and change the education system 

accordingly for the survival of the Republic and the new state [12]. 

In the Elementary Schools Curriculum published in 1924, subjects such as the defense of  

the Republican ideology and the characteristics of the good citizens were mainly reflected in the content of 

Musahabat-ı Ahlakiye and Malumat-ı Vataniye course [7]. Essentially, the foundation of this course to be 

included in the curriculum of the Turkish Republic schools were laid in the 2nd in the Constitutional 

Monarchy period, and a new understanding of citizenship available within the citizenship course of  

the Ottoman Era curriculums were tried to be introduced [13].In the Republican period too,  

the characteristics that the citizens should have based on the new ideology and the necessity of this ideology 

were emphasized in this course [7]. 

When the relevant literature is examined, it is possible to find many studies on what type of citizens 

to educate in the early years of the Republic [13-18]. It is clearly seen that some of these studies dealt with 

the subjects of citizenship [13, 15, 17] and some others with morality [14, 18]. In the present study was 

examined understanding of role-model citizenship who was designed in the education system in the first 

years of Turkish Republic. In this context, it is aimed to reveal with the holistic point of view in this study 

what type of citizens were to be educated and what kind of moral education was to be given on  

the educational ground of the Republican period. For this purpose, Musabahat-ı Ahlakiye and Malumat-ı 

Vataniye course and its textbook were examined in depth. 
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2. RESEARCH METHOD 

In the present study, it is aimed to examine in terms of education system the characteristics of  

the citizens who were targeted to be educated in the first years of the Republic. For this purpose, the present 

study was designed with document analysis method, one of the qualitative research methods.  

Document analysis involves “the examination of the written responses of full texts of organizational, clinical 

or program records, or quotations, memorandums and correspondences, official publications or reports, and 

personal diaries to open-ended surveys” [19]. 

 

2.1. Data collection tool 

In order to gather information about the characteristics of the citizens who were targeted to be 

educated in the Republican period, the course content and how the course of the Musahabat-ı Ahlakiye and 

Malumat-ı Vataniye was taught in the elementary school programs were dealt with. It is known that more 

than one textbook was used for the teaching of this course.  

The textbook titled Musahabat-ı Ahlakiye and Malumat-ı Vataniye discussed in the present study 

was written by Orhan Fuad in 1924 as two volumes to be taught in the 4th and 5th grades of elementary 

school [24, 25]. During the Republican period, various textbooks of conversations and discussions on 

morality were written for elementary and secondary education [20, 21]. In addition, shortly before  

the declaration of the Republic, similar textbooks were written for schools [22, 23]. The works of Orhan 

Fuad, as far as we could trace them, were of importance in terms of being one of the first Musahabat-ı 

Ahlakiye and Malumat-ı Vataniye textbooks written for the elementary school level of the Republican period 

after the publication of the elementary school’s curriculum of 1924 [24, 25]. In this study, on the other hand, 

the textbook of Musahabat-ı Ahlakiye and Malumat-ı Vataniye by Orhan Fuad was chosen amongst the other 

Musahabat-ı Ahlakiye textbooks in order to carry out an in-depth analysis.  

 

2.2. Data analysis 

In accordance with the nature of qualitative studies, deductive content analysis was preferred.  

In the case of deductive analysis, the data are analyzed according to the existing frameworks [19]. A general 

framework was prepared by the researchers in accordance with the purpose of the study. The framework was 

composed of three titles “content, concepts and values”. The two researchers made coding for each theme 

separately and the subsequent coding was compared. Where the researchers could not agree, the third 

researcher’s opinion was sought. As a result of the analysis of three researchers, final findings were formed. 

 

 

3. RESULTS AND DISCUSSION 

In the findings part of the study, firstly, general information about Musahabat-ı Ahlakiye and 

Malumat-ı Vataniye syllabus was given. The data was then divided into three themes: “the content of  

the course, concepts and values”. The following are the details of each theme. 

 

3.1. Results 

3.1.1. Musahabat-ı ahlakiye and malumat-i vataniye curriculum 

The citizens who were targeted to be educated in the first years of the Republic were defined  

in the elementary school program, as the individuals, as possessing the title of the citizen of the Republic of 

Turkey, whose acts and behavior are directed by moral principles and who are well aware of their statutory 

rights, and fulfills their national and humanitarian duties. In addition, the task of educating the desired citizen 

in the program was assigned to the content Musahabat-ı Ahlakiye and Malumat-ı Vataniye course [7]. 

During the Ottoman Empire era, the Malumat-ı Medeniye course the state which was added to  

the curriculum with aim of encouraging the citizens to love the country, the state and the idea of family union 

and educate them as citizens who were prone to show obedience to all these concepts was named as  

the Musahabat-ı Ahlakiye and Malumat-ı Vataniye course with the addition of Ottoman criticism and love of 

the Republic to its content [7, 13]. 

Musahabat-ı Ahlakiye course was included at all levels of the elementary school. In the 1924 

curriculum, it was mentioned that only the 4th and 5th grades would be given the textbooks. Before tracking 

down the textbooks in the upper classes, in the 1st, 2nd and 3rd grades, the way the Musahabat-ı Ahlakiye 

course was conducted in the form of conversations, teacher's moral suggestions, stories of great national 

heroes, great scholars, explorers, inventors, especially the story of the adventures of children heroes 

 in the form of attractive stories was appreciated. It was believed by the drafters of the 1924 Program that 

education in the first three years would have a significant impact on the morality and spirituality of children. 

According to the drafters, the adventures of the great personalities and heroes, which were important for 

humanity, would have the effect that the scholastic and lifeless moral rules cannot provide. The heroes 
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always set an example for children to be virtuous. In addition, it was believed that children should get good 

habits adopted. For this reason, it was emphasized that schools should be organized in a way that could give 

children positive behaviors such as cleanliness, order, courtesy, honesty, cooperation and solidarity [7]. 

In the conversations part of the Musahabat-ı Ahlakiye course, it is possible to see some rules and 

guidelines that form the basis of educational psychology today. In order to enable children to participate  

in school life from their first days, it was aimed to provide them with small tasks according to age groups, 

work together in order to organize areas such as library and school yard, and thus develop the spirit of 

cooperation and solidarity among children. The teachers were recommended to chat with children and engage 

in dialogue with them, draw attention to the good and bad behavior they showed in and out of school, give 

them opportunities to engage and engage children in all material and moral issues related to their school, give 

them tasks within their capabilities and provide an environment and opportunities that would allow children 

to discover their personalities. In this way, it was believed that the next generation of citizens would be able 

to express their ideas and thoughts easily, defend their rights, consider the interests of the society rather than 

their personal interests, and recognize the laws and obey them;  

 

It was recommended that they be educated as active, dynamic, enterprising, conscientious 

and competent citizens of the Turkish Republic. The young people who grew up in our 

schools learned from their own experience that the most successful and perfect style of 

administration was the Republican administration and would not hesitate to make any 

sacrifice for the defense and protection of the Republic” [7]. 

 

In the 4th and 5th grades, the lessons were taught through the book [7]. In the 4th grade,  

the individual, society, the duties of an individual to himself/herself, his/her family, nation and humanity,  

the health, cleanliness and discipline duties, the measures to be taken to ensure the comfort of the citizen, and 

the rules that the citizen should comply with in order to facilitate the work of the municipalities  

were included. 

In the 5th grade, subjects such as the motherland, the nation, the state, the government, the best form 

of government, the benefits of the Republic, the War of Independence, the opening of the Parliament,  

the declaration of the Republic, the Constitutional Law, political rights provided to the citizens, freedom, 

equality, municipal and parliamentary election, state budget, administrative organizations (province, district, 

township), duties of the state to ensure the public order, orphans and widows, martyrs and poor children,  

the ill, the disabled, institutions established for the veterans, citizens' duties towards the Republic of Turkey 

(to obey the laws, tax giving, military service), reverence to the Turkish banner, patriotism, sacrifice against 

the motherland, defense of the Republican administration with heart and soul were included [7].  

The books that were taught in the Musahabat-ı Ahlakiye and Malumat-ı Vataniye in the 4th and 5th 

grades were prepared by Orhan Fuad according to the 1924 curriculum and accepted by the Ministry of 

Education. The first pages of the books comprised of the content prepared according to the curriculum. It 

consisted of five chapters in two books [24, 25]. For the purpose of this book, various themes were created 

for a detailed examination of the book. Related findings under the title of content, The following are  

the concepts and values given 

 

3.1.2. Content 

Under this theme, findings related to the content of textbooks according to grade levels are 

presented. In the 4th grade textbook, mostly the concepts such as respect and duties of citizens to the state 

and institutions, their respect to family and society, gratitude and sacrifice were covered. One’s morality, 

virtue and understanding of the value of the period were introduced and students were recommended on how 

they should behave. Morality was regarded as the equivalent of the love of homeland, and the philosophy of 

the one who has morals loves his/her country was recognized. In addition to these subjects, the structure of 

the municipalities and their duties to the citizens constituted a large part of the book [24]. 

5th grade is a period in which a little more technical knowledge was given compared to 4th grade.  

In the textbook, the duties of the government and the citizen were included in a very small section. A student 

who learnt the moral rules in the first four years was expected to learn the subjects such as:  

 

What is a country and nation? What is the government? What is the state? How many types 

of governments are there? What is constitutional monarchy? Which type of these 

governments is good? The history of the struggle of independence, the formation of the 

Grand National Assembly of Turkey, the proclamation of the Republic of Turkey, the benefits 

we have had and will have of these concepts, what kind of rights does the Republic provide 

us? What is Independence? Types of Independence, the other laws of citizens, the right and 
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importance of elections, elections in our country, how to be elected as members of the 

National Assembly?  

 

In the last year, and thus the students were expected to be ethical and well-behaved as well as 

knowledgeable, who loved the republic and were hardworking citizen. The courses were conducted on  

the basis of as one lecture and one discussion session [25]. 

 

3.1.3. Concepts  

Under this theme, findings related to the concepts of homeland, nation and republic which were 

frequently mentioned in the 4th and 5th grade textbooks. While some knowledge and information presented 

in the textbooks was given about how the state organization functioned, it was also tried to teach  

the definition and contents of important concepts in order to internalize the existing ideology. Furthermore, 

as was previously mentioned, suggestions were made through the book for the new regime to get itself 

accepted by the citizens and educate individuals to defend it [24, 25]. 

In the 5th grade textbook, the homeland was not regarded only as a place of birth, where one grew 

up and lived. Even if a person was born somewhere, if he did not have the citizenship rights of that country, it 

was not defined as homeland for him/her. Those who had the same political rights regardless of race, religion 

or language were considered as citizens. The concept of nation, on the other hand, articulated the individuals 

who were connected to each other in terms of race, language and custom even if they lived in different lands. 

In the textbook, it was stated that the most populous nation in the world was the Turkish nation by 

emphasizing the Turks living in other states. Another important point highlighted in the textbook was  

the distinction between the concepts of citizen and member of a nation. While the concept of citizen was 

defined through political rights, the concept of member of a nation was defined through race. Moreover, love 

of scoring was made between the concepts of citizen and member of a nation. There was no obligation that 

the citizen and the member of a nation had to live in the same country. However, it was emphasized that 

those who were from the same nation and who lived in the same country were loved more than those who 

were only citizens or members of a nation. In other words, Turkish citizens were considered superior to non-

Turkish individuals, although they were accepted as citizens. As a reason for this situation, it was shown that 

culturally the Turks had closer ties between them [25]. 

In the textbook, the concepts of autocracy, constitutional monarchy and republic were explicated  

in a simple way and the answer to the question “Why should the regime of Republic be preferred?” was 

given through the comparison of these regimes. In order to educate the younger generations as a republican, 

while the good aspects of the regime were emphasized, at the same time the Ottoman administration was 

criticized either directly or indirectly. According to the book; in autocracy, it was not considered sufficient 

for the sovereign to be just and good-intentioned. Even if the sovereign was not evil, it was argued that  

the possession of power by a single individual would somehow lead to abuses. As an example, it was 

emphasized that a civil servant appointed by a fair and good sultan could persecute him. Nevertheless,  

the textbook also contained criticism that directly disparaged the sultan:  

 

The treacherous hearted, cowardly sultan [Mehmet Vahdettin] and his loyal delegation 

appointed by him did not make any criticism against these barbaric movements, they were 

mere spectators, they sucked up to the British; they crushed many Muslims with the words of 

British. And the British; they deceived the traitor Sultan Mehmet Vahdettin by overtaking the 

so-called treacherous grand vizier DamatFerit. In Anatolia, the mujahedin who took up arms 

to save the religion and nation and homeland were declared as rebels; they distributed 

fatwas (Islamic religious law) around. The ignorant people of some countries almost believed 

in them. But it was luckily prevented; the public again were reunited [25]. 

 

Another criticism of autocracy was the claim that for the existence of free newspapers and books  

in which the people could make their voice heard, tolerance level of the autocratic regime was low [25].  

On the other hand, the commonalities of constitutional monarchy and the republic were welcomed.  

In the textbook, it was often stated how good the two regimes were in terms of the existence of parliament 

and the rule of law. However, the existence of the sovereign was seen as a problem in the constitutional 

monarchy and the position of the sovereign to intervene at any time was put forward as a drawback for  

the administration of the constitutional monarchy. In the Republican regime, on the other hand, it was 

emphasized that such problems did not exist and that the fact that the president of the state would only come 

to power in every 4, 5 or 7 years was seen as the control of the citizen over the administrator. This situation 

was justified in the book as follows: “If the President does a minor injustice, nobody will vote for him  

in the elections in the second term of his office. For the second term of office, the President would not do  
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any injustice with the desire to be elected; he would continuously think of the interest and benefits of  

the people” [25]. 

In the textbook, it was stated that one of the benefits of the Republic was the Constitution. Equality, 

conscience, idea, speech, writing, traveling, working, acquiring property, establishing associations, 

establishing companies, and freedom of electing and being elected were among the benefits provided to  

the citizens of the Republic [25]. For instance, examples such as: 

 

Every Turk is equal according to the law. There are no privileges for class, family or 

individual.” “Possessions and property, we possess cannot be seized by someone else. No 

one’s letter can be opened and read. No one can be compelled to go from one court to 

another court. No one’s property can be confiscated by the government.…” “… No 

individual may be used in labor. Nothing can be taken from any person under the name of tax 

and duties unlawfully. However, the nations governed by an Absolute Ruler are deprived of 

such rights and interests. He does not possess any of the kind of freedom [25]. 

 

Reasons were given and it was argued that the Republic was the best form of government [25]. 

However, it was ignored that similar issues were also mentioned in the Tanzimat Edict (Imperial Edict of 

Reorganization) [26]. In the textbook, the right to elect and be elected, which was an important issue for  

the Republican regime, was also covered and women’s rights were not forgotten. However, it was also 

mentioned in the textbook in the relevant section that the level of education of women had not yet reached 

the level where they could claim their rights. Even though women did not have this right at the time when  

the textbook was written, it was stated that they would have the right to elect and be elected when they would 

have more opportunities for education in the future [25]. Before long, women were granted the right to elect 

and be elected for municipal elections in 1930, village elections in 1933, and parliamentary election  

in 1934 [27]. 

 

3.1.4. Values  

In Turkish history, even if there were logical differences in political understanding, the fundamental 

understanding of value in morality did not change much [1, 28]. The respect for religion and the Sultan  

in the Ottoman Empire era [1], was reflected as respect for the republican elements in the Republican Turkey 

[29]. In addition, bravery, wisdom, generosity, respect for parents, endurance, love of homeland, freedom, 

caring for family unity, independence, courage, generosity, feeling ashamed, bravery, justice, kindness, 

equality, respect for humanity, friendship, honesty, love, values such as helpfulness, cleanliness and health 

can be presented as examples for the continuation of this understanding [28, 30-33].  

As was mentioned above, there are differences in some subjects between 4th and 5th grade 

textbooks. In the 5th grade textbook, more technical information was given and concepts such as state, 

republic, homeland and law were explained. In the 4th grade book, the values that were desired to be given 

under the name of the duties of the citizens were emphasized [24, 25].  As a result of the analysis of  

the textbook, the values and the indicators of the values as behavior that the citizen should have are presented 

in Table 1 as shown in appendix. 

As can be seen from the table, it was revealed that the values desired to be taught to children in  

the Republican period in the textbook examined were giving importance to family unity, diligence, stamina, 

sensitivity, honesty, cooperation, moderation, importance attached to being healthy, respect, affection, 

persistence, being determined, responsibility, cleanliness, patriotism, loyalty and charity. It was found that 

the most emphasized values in the textbook were the importance of being healthy, cleanliness, charity, 

respect and obedience to the adults [24, 25]. In addition, statements related to the behavioral indicators of 

each value were also included. Regarding the indicators of the value of love behavior, for the value of loving 

all people, while the statement: “After our family, neighborhoods and fellow citizens, we must love all 

people.” was used, for the behavior of being loyal to the members of other nation in our country,  

the statement "If a member of a nation does not like other members of other nations, that nation cannot be 

contended and happy." was used. Regarding collaboration, as an example for the indicator for the sense of 

working together, the following statement can be shown; “One cannot work or succeed alone in this world. 

S/he needs the knowledge, ideas, money and heritage of others.” For the value of responsibility, there were 

indications for the duties to the state that the citizen should fulfill. Regarding the subject in the textbook,  

the following statement is available; “I own the right to citizenship because I pay taxes to the government, do 

my military service at any time the government asks me to do it, and I respect and obey all the laws.” 

Furthermore, examples from daily life reflected the value of responsibility as well. The following statement 

was in the textbook that “When I buy vegetables, bread, fruit from the bazaar and the market, and after I 

bring them home, if I realize that they are rotten and bad for health, I must go and inform the city officials.” 
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The value of moderation, which is not seen in the relevant literature today, appears to be in such a statement; 

Feeding oneself enough to keep our body strong and rest the body sufficiently.  

In the textbook on this subject, children were given recommendations with the following statements; 

“We should eat moderately; neither too little not to feel hungry again nor too much to fill our stomach” and 

“We should sleep moderately: neither to little not to feel rested not too much to feel lazy.” In relation to  

the value of faithfulness, there was a clear statement as the indicator regarding the sense of feeling gratitude 

to the people who produced for the benefit of the nation. The importance of being faithful was emphasized 

with the following statement in the textbook; “Imagine a piece of bread. We can clearly see the efforts, 

intellectual and scientific service of hundreds of thousands of people in the past who put their effort into it for 

it to take the form of bread.” It is seen that there were many examples about values in the daily life  

in the textbook. 

In the Musahabat-ı Ahlakiye course, it was often emphasized that not having values and behaving 

contrary to the values would be condemned by the society. As a method of teaching children the values,  

it was observed that the method of telling about incidences that the role-model people experienced, stories, 

poems were used and the suggestion approach was adopted [24, 25]. 

 

3.2. Discussion  

In the relevant literature, studies similar to the present one was found. However, it was observed  

in other studies that the subjects of either citizenship or morality were examined individually. When the study 

of Çelik [17], which dealt with the subject of citizenship, was examined, it was revealed that what type of 

citizen was desired to be educated in line with the objectives of courses such as history, geography, 

musahabat-ı ahlakiye, malumat-ı vataniye and civics, especially in the curricula of elementary schools of 

1924 and 1926.  

In Altındağ’s [15] study, not only the first years of the Republic but also the following years were 

discussed. Altındağ [15] examined the citizenship information included in the Civics and Civil Knowledge 

textbooks in his study. The researcher also examined the concepts of homeland, nation, concepts related to 

Turkish and Turkishness, the perception of citizenship and the perception of the relevant period mentioned  

in the textbooks. Altındağ also discussed the Ottoman and Sultan criticisms in the books. One of  

the important studies on citizenship issues is Üstel's [13] book titled ‘In Pursuit of Acceptable Citizen’. In 

this study, Üstel discussed both Ottoman and Republican periods. Üstel, who examined more works than 

other studies, showed in detail the process of transition from being a national subject to citizenship and  

the understanding of citizenship that was desired to be created. In addition, Coşğun [16] examined  

the philosophical and sociological trends that affected the contents of books on citizenship education by 

using similar sources.  

When we look at the studies that mainly dealt with moral issues; in addition to the Civics and Civil 

Knowledge textbooks, in his study, Yinilmez Akagündüz [18] also examined the books of Culture of 

Religion and Knowledge of Ethics. Even though Yinilmez Akagündüz talked about nation and Turkishness 

concepts and citizenship issues, he mostly dealt with the moral teachings in these textbooks. In this study,  

the moral characteristics of a good citizen were examined by taking examples from the passages in the books. 

Another study on moral issues was conducted by Alabaş [14]. In the study of Alabaş, he tried to reveal  

the features of the curricula called values under the name of morality by examining a single work in depth.  

The work titled “Resimli Yeni Musâhabât-ı Ahlâkıye and Medeniye”, studied by Alabaş, belongs to 

1924. The study was investigated under three titles as “the general information in the book, the teaching 

approach, and the characteristics desired to be taught to the individual”. In his study, Alabaş listed the values 

desired to be taught under the title of “characteristics desired to be gained to the individual” under  

the subheadings of individual development, social harmony and religious beliefs. In this listing, the values of 

“caring for the family, honesty, morality, diligence, responsibility, paying attention to health, sense of shame, 

cleanliness, spiritual well-being, charity, environmental awareness, not being proud, frugality, being helpful” 

were considered in the individual development category. In the social cohesion category, “respect for rights, 

civic responsibility, solidarity, patriotism and love of the national banner, and adherence to customs” were 

included. In the religious beliefs category, “faith” was described as a value. There are some differences  

as well as similarities among the other studies and the present study regarding the investigation of the books 

on citizenship of the Republican era and what kind of a citizen was desired to be educated. Çelik [17], 

Altındağ [15] and Üstel[13]discussed the political and political perspectives of citizenship mostly and 

examined the objectives of the political power for the Republican citizens to have a particular political 

perspective. In Çelik’s [17] study, it was observed that some important issues that might be seen  

in the textbooks were not mentioned. This may be due to the researcher’s focus only on the objectives of  

the curricula in the study. The works of Altındağ and Üstel, where more than one work was examined, dealt 
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with a certain period from the first years of the Republic until the following periods and revealed how  

the concepts of state, homeland, nation and Turkishness were perceived. 

In the present study and in Altındağ and Üstel’s study, where some racist discourses and Ottoman 

criticism were present, similar results were obtained in terms of how the concepts of state, homeland, nation 

and Turkishness were perceived in the early years of the Republic and in terms of the discourses used  

on racist discourse and Ottoman criticism and the opinions of the administrators of the period.  

However, the present study also differs from the mentioned studies in terms of examining the values to be 

taught to the individuals. Coşğun’s [16] study, which can also be evaluated within the framework of 

citizenship concept, not only revealed the which philosophical and sociological movements the Civic 

textbooks examined in the study contained, but also covered the characteristics of the desired citizens as in 

the other works as well as the present study.  

The studies of Yinilmez Akagündüz [18] and Alabaş [14], which placed the moral issues on  

the focal point of their studies, revealed similar results as well as differences when compared with the present 

study. Yinilmez Akagündüz discussed the passages he received from the books in terms of moral doctrine 

and focused on moral education in the Republican period. In the works he examined, Yinilmez Akagündüz 

emphasized the moral characteristics of the good citizen such as being honest, reliable and truthful and 

pointed out that a common national ethics was introduced in the books for social cohesion. In the present 

study, on the other hand, the issue of being honest and reliable was discussed within the scope of the values 

to be taught and similar results were obtained in terms of the moral characteristics of the citizens.  

However, with the present study which is different from Yinilmez Akagündüz’s [18] study, since 

only one single work was examined in depth, it was revealed which individual values were desired to be 

taught. Similar results were obtained with Alabaş who examined a different textbook. Alabaş divided  

the values that were desired to be taught into three categories as individual, society and religious and 

obtained the values of “caring for the family, righteousness, honesty, diligence, responsibility, attention to 

health, sense of shame, cleanliness, spiritual well-being, charity, environmental awareness, not being proud, 

frugality, being useful, respecting other’s rights, citizenship responsibility, solidarity, patriotism and love of 

the national banner, adherence to customs and faith” were obtained from the textbooks he examined.  

In the present study, on the other hands, it was found that the values of “love, diligence, collaboration, 

charity, responsibility, respect, honesty, caring for family unity, being healthy, moderation, cleanliness, 

loyalty, persistence or perseverance, endurance (fortitude), patriotism and sensitivity” were targeted to be 

taught.In both studies, while some similar values were found, there were also some different values.  

In the Musahabat-ı Ahlakiye and Malumat-ı Vataniye textbook, which was examined in the present study,  

the values of “persistence, fortitude and moderation”, and in the book titled Yeni Musâhabât-ı Ahlâkiye and 

Medeniye, which was the work examined by Alabaş, the values of “environmental consciousness, not being 

proud and faith” are the observable differences between the two studies. The fact that two different textbooks 

that were published in the same year conflict with each other in terms of the mentioned values suggests that 

the boundaries of moral elements in the school textbooks were not clearly drawn in the early years of  

the Republic and that they did not have a clear instruction in this subject in their curricula. In this particular 

context, even though the two studies reached similar results in terms of values, it is important to observe  

in this comparison that there was no complete harmony between the books in terms of their contents in  

the early years of the Republican period. 

 

 

4. CONCLUSION 

In the present study, citizen education policy in the early years of the Republic of Turkey was 

examined. In this study, in addition to addressing the political and social consciousness imposed on  

the concept of citizenship, which moral characteristics the citizens should have were also emphasized.  

In order to reveal the citizen model that the administrators of the Republican period wanted to generate,  

the curricula of the period, the discourses of the politicians were examined and especially one of  

the textbooks was selected and in-depth analysis was conducted.  

It can be ınterpreted in the manner of this study indicated the citizenship style plan of administrators 

and also reflection of this to textbooks’ content through curriculum in the first years of Turkish Republic.  

The present study has not only focused on how a citizen should be politically trained, but also what 

individuals have moral values. Although there are studies dealing with different dates regarding citizenship 

and value understanding in the Republican era, increasing the relevant researches may contribute to  

the formation of more literature knowledge. This case may be useful for a more accurate comparison of 

practices in the Republic of Turkey. In addition, conducting similar study in different countries can be 

contribute to both comparison of countries’ understanding and to formation of core knowledge in terms of 

whether there are same understanding in the another countries and if any, which ways reflected to education.  
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