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 The goal of this study was the evaluation of the teaching practice course in 

the Psychological Counseling and Guidance (PCG) department by students, 

professors and practice teachers. It was a pneumology study designed with 

qualitative research method. The study group consists of seven students, five 

professors and five practice teachers from 3 different schools and 3 different 

universities in İstanbul. Study data were analyzed with content analysis.  

It was found that the communication and collaboration between  

the professors and practice teachers of the teaching practice course were low, 

and the applications within the scope of the course were inadequate. 

Additionally, the study has revealed that it is necessary to inform the practice 

teachers about the previous courses and internships the students have taken, 

to ensure the attendance of students to full-day practice courses on different 

days and that a detailed teaching practice course guide is prepared.  

This study is thought to benefit the literature in the sense that it shows how 

PCG teaching practice course differs from other teaching practice courses,  

in addition to suggestions to the decision makers and practitioners for 

improving the course. 
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1. INTRODUCTION 

Education is among the primary concerns of societies. Improving the quality of education is closely 

related to training qualified teachers. The rapidly changing and developing conditions of the 21st century 

necessitate that quality training is given to teachers in the faculties of education, as well as improving  

the experience, knowledge and skills of the teacher candidates by providing the required means and support 

in the practice schools [1].  

Practical applications in the pre-service teacher training programs have strategic importance, 

because theoretical knowledge can only be implemented via application. Practical applications allow  

the candidates to know the profession they are preparing for and provide a chance for them to meet the real 

world. In this regard, teaching practice applications must be planned and implemented in a serious manner  

[2, 3]. Teaching practice courses allow the students to get acquainted with their professions and provide them 

opportunities to put into practice the theoretical knowledge that they have learned [4]. The teacher training 

system in Turkey follows a policy that is heavy on the theoretical side and fails to establish a connection 

between theory and practice. “School Experience” and “Teaching Practice” are the primary practice courses 

with high credit in the undergraduate programs on teacher training [5]. However, the studies point to  
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the many problems in these practice-based courses. Said studies have found problems in the practice courses 

such as that the students are given poor counsel by their teachers, the teachers give inadequate feedback,  

a correct course planning cannot be made because the course durations are short, practice schools and 

teachers are chosen poorly, other stakeholders give little guidance to teacher candidates and poor assessments 

[5-9]. The teaching practice course allow the practice students to be better prepared for the profession of 

teaching and to gain the proficiency to use the general and field knowledge that they receive during their 

training as well as their knowledge, skills, attitudes and behaviors about the profession of teaching in private 

and public educational institutions under the Ministry of National Education (MNE).  

The Directive on Teaching Practice [10] mentions two primary actors to conduct the process of 

practice. These actors are the Professors and the Practice Teachers. A professor is responsible for planning 

the teaching practice courses together with the practice teachers, preparing the practice students for  

the implementation of the course, visiting the practice students in the school at least 4 times during  

a semester and monitoring their progress, providing feedback on the applications and conducting assessment 

on the MNEIS (Ministry of National Education Information System). The practice teacher, is charged with 

providing guidance to the student in planning and implementing the practices; monitoring, assessing and 

giving feedback to the students at least 4 times during a semester, and entering the scores to the MNEIS.  

The responsibilities of the practice students, on the other hand, are adhering to the rules which must be 

followed by the teachers, implementing and reporting the applications during the time they spend in  

the educational institution. [10, 11]. 

Ellis [12] mentions the “school-based teacher education process” in her article where she discusses 

the problems of teacher education in England. The model in question is similar with the model in Turkey. On 

one side of the model is the mentor school teacher who provides practical support and guidance, and on  

the other side is the academician from the university who offers research-based knowledge and perspective. 

The teacher candidate finds the opportunity to test his/her own hypotheses, conduct practical application and 

learn by practice. Smith and Souviney [13], in their qualitative study where they attempt to evaluate  

the achievements of teacher candidates during internships, have found that; (a) 75% of the students are in  

the collaborative group during internships and learn to design the courses in a “student-centered” way, (b) 

realize how to solve problems when they encounter them, (c) can see the problems other than the daily 

matters of the class, and (d) can better understand the individual circumstances that affect the school 

performance of the students. 

Gökulu [1] has found that advisory teachers must provide more support to teacher candidates during 

the process in subjects like filling the necessary forms, preparing teaching plans, preparation for the class and 

evaluation. Roughly 30% of the teacher candidates see the teaching practice course as the most influential 

course in providing the necessary skills for teaching, while 70% of the teacher candidates view other courses 

more important. The functionality of the teaching practice course for providing the necessary professional 

skills is seen as “moderate” by teacher candidates, “high” by practice teachers and “moderate” by professors. 

Practice Courses in the Psychological Counseling and Guidance (PCG) Departments were initiated 

by the Council of Higher Education (CoHE) [14] starting from the 2007-2008 academic year, establishing  

a license program to be conducted in these departments. The practice course subjects were as follows 

(semesters written between parentheses): observation in schools (3), professional guidance and psychological 

counseling practice (6), field study in guidance and psychological counseling (8) and institutional experience. 

The practice courses of the PCG departments were then designated as PCG Practice in Schools 1 (7th 

semester) and PCG Practice in Schools 2 (8th semester) in the Teacher Training License Programs Paper, 

published by the CoHE in 2017.  

Brott [15] has interpreted the internship activities of school counselors in the US under the topics of; 

(a) individual psychological counseling, (b) group psychological counseling, (c) class guidance, (d) family 

education, (e) project development and implementation. Psychological counselor candidates in the US make 

a presentation with their portfolio including the projects they have developed and other activities during their 

internships to other candidates and faculty members. Preparing and presenting scientific posters about  

the projects are part of the psychological counselor candidate training program. 

Previous studies in the literature on the evaluation of teaching practice courses mainly focus on  

the student opinions, and there is a significant lack of studies on professor and practice teacher opinions, 

which are equally important stakeholders in the field. On the other hand, despite being called teaching 

practice courses in the faculties of education, the contents and implementation of the teaching practice 

courses in PCG are considered different. Standing on these two fundamental reasons, the aim of this study is 

to evaluate the teaching practice course in the departments of PCG basis of student, professor of practice and 

practice teacher opinions. 
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2. RESEARCH METHOD  

2.1. Research model 

This study, aiming to provide the evaluation of teaching practice courses in the PCG departments by 

the students, professors and practice teachers/psychological counselors, uses the phenomenological pattern in 

accordance with the nature of the subject. The phenomenological pattern focuses on the phenomena which 

we are aware of, but do not understand in a deep and detailed manner. The phenomena may have different 

manifestations; such as incidents, experiences, perceptions, orientations, concepts and situations. [16]. 

 

2.2. Study group 

For qualitative studies which don’t have precise standards regarding the study group size [17]  

the main focal point is whether the group provides the necessary amount of information to the researcher or 

not [18]. It is also necessary for the researchers to consider the factors of time, costs and access to resources 

when determining the number of participants [17]. The author grounds this study on the existence of students, 

professors from 3 different universities and practice teachers from 3 different schools in Istanbul together in 

the study group, in addition to the aforementioned factors. In this direction, the study group consists of 8 

students who took the teaching practice course during the spring semester of 2018-2019 academic year, 5 

professors who gave the lectures during the courses and 5 practice teachers who provided guidance for  

the courses. The participants were selected on a voluntary basis, in accordance with research ethics  

as considering anonymity and privacy of participants [19]. The demographic characteristics of  

the participants are shown on Table 1, Table 2 and Table 3. 
 

 

Table 1. Demographical characteristics of the participating students 
Participant Gender Type of the Pratice School Level of Practive School 

S1 Female Public  Elementary School 

S2 Female Public  High School 

S3 Male Private Elementary School 
S4 Female Public  High School  

S5 Male Public  Elementary School 

S6 Female Public  High School 
S7 Male Private High School 

S8 Female Private Middle School 

 

 

Table 2. Demographical characteristics of the participating professors 
Participant Gender Age Type of the Pratice School 

P1 Male 40 Public 

P2 Male 51 Private  

P3 Male 47 Public 
P4 Female 36 Private 

P5 Male 40 Public 

 

 

Table 3. Demographical characteristics of the participating practice teacher 
Participant Gender Age Type of the Pratice School 

T1 Female 24 Private 

T2 Male 46 Private 

T3 Female 32 Private 
T4 Male 36 Public 

T5 Female 38 Public 

 

 

Table 1 shows the distribution of the participating students’ genders and practice school types is 

homogenous in terms of the demonstrativeness of the research. Table 2 informs characteristics of  

the participating professors. As seen on Table 3, the distribution of the participating practice teachers’ 

genders and practice school types is homogenous in terms of the demonstrativeness of the research. 

 

2.3. Data collection and data collection tools 

Semi-structured interview technique, which is a qualitative research technique, was utilized while 

gathering data for the research. In the semi-structured interview, the researcher prepares the questionnaire 

prior to the interview but may provide the participants (partial) flexibility by rearranging  

the questions [16, 20, 21].  
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The relevant literature and the MNE’s Directive on Teaching Practice [10] was utilized when 

preparing the interview form. For finalizing the interview questions, three faculty members specialized in 

Department of Educational Sciences were asked for their opinion, to reach consensus on the questions 

directly related to the research purpose. As a result, totally 15 questions were included in the interview form 

for students, professors and teachers. Next, a pilot study was carried out with two students, two practice 

teachers and two proffesors who were not in the study group in order to find out whether the questions were 

clear enough. The understandability of the tailored questions was tested by asking to the study group.  

The questions were evaluated in terms of suitability for the purpose, understandability and functionality 

during this test. Robson [22] states that the value of research questions is equivalent to being a well-

organized question, determining the boundaries of the research, guidingthe research, and helping to  

achieve results.  

 

2.4. Validity and reliability 

Procedures for ensuring validity and reliability conditions in qualitative research include describing 

and interpreting the data and describing the situation, free from errors [23]. During interviews in this study, 

first of all, the participants were informed about the purpose and content of the study in order to minimize 

probable mistakes. The researcher further tried to improve the questionnaire’s validity and reliability by 

asking repeated questions, making detailed citations and taking detailed analyses, descriptions and 

confirmations (feedback) from the participants. Voice recordings were made during the interview with  

the participants' permission. Once the voice recordings were confirmed by the participants, the data were 

converted into written documents. As a second step, as an interpretation criterion, attention was paid to 

convey the participants' expressions without adding any comments. 

Finally, the following points are taken into account while explaining the relevant situation:  

the factors that cause the researcher to act unfairly were eliminated by checking whether the transcriptions 

seemed compliant with the voice recordings. In addition, each stage of the research process (preparation of 

questions, identification of the questions in the interview form, demographic data of the participants, data 

collectionn process and analysis of the data) were reported clearly and openly. Raw data are kept in order to 

determine their compliance with future research to be carried out in this area. 

 

2.5. Data analysis 

The data obtained from the participants were analyzed with content analysis to find out the factors 

that provide educational sustainability in schools. Content analysis is composed of three stages as forming  

the codes, categorizing the codes based on similarities, and finally data abstraction [24]. In this study,  

the data were analyzed in a way to first identify subcategories, followed by general categories, and finally to 

elicit the themes. The themes were designed considering their inclusiveness for all the answers. Other points 

of consideration were that the answers would fall under a single theme and the themes were independent 

from each other. The researcher also employed another researcher to independently carry out the same 

process during the research. The two researchers then came together and reached a consensus after discussing 

their opinions under various themes. This way, the internal validity of the research was established.  

For the external validity of the research, the methodology of the study was described in detail.  

Additionally, the inclusion of more than one researcher to the study, the clear description of the research 

process, the privacy of the raw data and finally, the alignment and confirmation of the research data with  

the researcher’s personal professional observations comply with the reliability standards of qualitative 

research [16]. The data analyzed in this were also supported with direct citations. 

 

 

3. RESULTS AND DISCUSSION  

The findings of the study are presented below, as student, professor and practice teacher opinions,  

in that order. 

 

3.1. Findings including students’ opinions on the teaching practice course 

The students’ answers to the open-ended questions in the questionnaire were separately analyzed 

based on singular questions. For each question, first the main themes and sub themes which shape these main 

themes were determined. The first question asks the students about “how they planned school practices”.  

The students’ answers were gathered under 4 themes, as no planning (f=4), general planning without dates 

(f=2), planning the dates to go to the school (f=1), planning in accordance with the directive from the school 

(f=1).The most frequent theme was found to be “no planning”. 
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“S2: When we first arrived, they didn’t even introduce themselves to us. They made us conduct 

some practice, some scale which was implemented in the school. They made us evaluate it, then 

it was over”.  

 

The second question asks the students “which practices they actively participate in”. The students’ 

answers were gathered under 7 themes, as student sessions (f=7), student seminars (f=3), personal 

recognition techniques and scale application (f=3), file examination and arrangement (f=3), group guidance 

(f=3), parent sessions (f=3) and others (f=2). The most frequent theme is “student sessions”.  

The third question asks the students about “school practices they weren’t allowed to participate”. 

The answers were grouped under 3 themes, as parent sessions (f=5), student sessions (f=3), parent seminars 

(f=2). The most frequent theme was “Parent sessions”. 

 

“S8: Until now, we have never been the active director or active counselor in individual 

sessions. This is because the institution doesn’t want to take any risks”. 

 

The fourth question asks the students “if they feel as a teacher candidate in the institution where 

they spend their internship”. The answers were grouped in 2 themes, as those feeling like a teacher candidate 

(f=5), Those not feeling like a teacher candidate (f=3). 

 

“S4: I mean, they were speaking to the students in an informative way before we started the 

practice. Things like “Mr Ahmet is your new counselor”. 

“S6: I could feel like a teacher if they gave me more responsibilities on one-to-one student 

sessions and parent sessions”.  

 

The fiftth question asks the students about “their primary achievements in the teaching practice 

course”. The students’ answers were grouped under 7 themes, as counseling skills (f=4), communication 

skills (f=3), professional awareness (f=3), implementing practices (f=3), implementing scales (f=2), 

institutional awareness (f=2) and other (f=4). 

 

“S1: I learned how to approach people and not to panic. I am a panicky person. I learned to 

stay calm. I understood how to approach the kids. I need to listen to whom I am talking to, I 

mustn’t interrupt. I need to let them speak”. 

 

The sixth question asks the students about “the difficulties they have encountered during  

the teaching practice course”. The answers were grouped under 3 themes as not being able to attend to  

the practices (f=4), high number of practice students (f=2), problems in the institutional processes (f=2). 

 

“S3: It would be better if the teachers would include us to the things they do. It’s better for us 

to see the practice. If the teacher says “do this thing for me”, I would gladly do it, but they 

don’t provide the opportunity”. 

“S4: I think we need to go in smaller groups. When there’s too much people, the teacher 

blames us. Says it’s because all of you are here that the students don’t come”. 

 

3.2. Findings including the professors of practice opinions on the teaching practice 

In the first question, the professors were asked about “the difficulties they encountered during  

the teaching practice process”. Their answers were gathered under 3 themes as difficulties regarding  

the practice teachers (f=4), difficulties regarding the system (f=3) and others (f=2). 

 

“P2: The advisor teachers are unconcerned, they don’t let the students take active roles in 

individual or group sessions”.  

“P5: The biggest problem, in my opinion, is that most of the students – or teacher  

candidates – are still taking many other courses during the teaching practice course.  

The students mustn’t have any classes other than teaching practice during their final yea”r. 

 

The second question asked the professors about “their suggestions on improving the teaching 

practice course”. Their answers, as seen on as suggestions about the practice process (f=5) and suggestions 

about the MNEIS (Ministry of National Education Information System) (f=3) were grouped under 2 themes. 
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“P1: It would be better if there was a practice guidebook, to draw the boundaries and state 

what the practice teachers shall do”.  

“P3: Internship durations must be increased”. 

“P4: Opportunities for taking internships in different institutions”.  

 

The third question asks the professors about “what they would do if they were to conduct an activity 

in a practice school”. The answers were grouped under 3 themes as activities involving students (f=3), 

activities involving administrators and teachers (f=2), activities involving parents (f=2.)  

 

“P2: Projects involving special talented children, or projects focusing on careers, attitudes 

and self-knowledge for children can be done”.  

“P5: We would like to receive the practice teachers once or twice a semester in our faculty 

and arrange a contact meeting”.  

“P4: Seminars, or conferences on relevant topics can be held for the parents”.  

 

3.3. Findings including the practice teachers’ opinions on the teaching practice course 

In the first question, the teachers were asked about “the basic activities that they perform together 

with the teacher candidates”. Their answers were grouped under 4 themes as individual sessions (f=7), group 

sessions (f=6), tasks involving official processes (f=4) and others (f=2). 

 

“T2: For example, we conducted our technology addiction test with the teacher candidates”. 

“T5: They all went into a class and made their presentations, one by one, and I watched. 

After, we talked about what to do and what not to do when exercising authority in the class”.  

 

The second question asks the practice teachers about “the practices they don’t allow the teacher 

candidates to do”. The teachers’ answers are grouped under 2 themes as parent sessions (f=2) and student 

sessions (f=2). 

 

“T5: I told them they cannot be there in an individual session without even asking the child”. 

Because they can’t possibly be there during a psychological counseling session. 

 

The third question asks the teachers about “whether they feel competent enough as a practice teacher”. 

Their answers were gathered in two groups, as yes, I feel competent (f=4) and no, I don’t feel  

competent (f=1). 

 

“T3: Yes, I feel competent. Since I have good professional experience, I can comfortably say 

that I know what must be done in my job how it is done in the institutions that  

I have worked”.  

 

The fourth question asks the teachers about “how they maintain the cooperation with the professors 

of practice”. The teachers’ answers were grouped under the two themes as establishing cooperation (f=3) and 

failing to establish cooperation (f=2). 

 

“T4: The academician never came, we weren’t able to communicate. This is my side, but the 

other side is that the children really got it together with the change of the academician”.  

 

The fifth question asks the teachers about “what would they expect if they were given the chance to 

cooperate with the faculty the students come from”. The answers were grouped under 3 themes as 

expectations about the administrators and teachers in the schools (f=4), expectations about the students in  

the schools (f=1), expectations about the faculty (f=1). 

 

“T1: For example, I could request something supportive for our fellow teachers. Teacher 

trainings can be very fun”.  

“T2: I think inviting experienced advisor teachers would be good, they can tell about what 

they went through during their classes, pass on their experiences. It would be fruitful in terms 

of turning the lessons to practice”. 
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The sixth question asks the practice teachers about “their suggestions on how to improve  

the teaching practice course”. The teachers’ answers were gathered under two the themes as process (f=4) 

and content (f=3). 

 

“T3: What did these kids do until the 4th grade? What did they see? I would expect the 

responsible professor to come and tell me “these kids did these until the 4th grade, they 

received that during the school observation class, we expect those from the practice course”. 

 

3.4. Discussion  

In this chapter, the research findings are evaluated in a way that employs the student, professor of 

practice and practice teacher opinions together, and the relevant body of literature is discussed. Half of  

the students who took the teaching practice course state that there is no planning process in the practice 

schools regarding the course. Students who take the course in private schools mention that this planning 

cannot be done due to the nature of these schools; while the practice teachers working in public schools state 

that they can’t cooperate with the professor of practice and they experience difficulties in planning because 

they don’t know what is expected from them. Aksu [25], has reached the conclusions that the teachers want 

to see the academicians in their schools more frequently and that the professors are not involved enough with 

their students, in her study she has conducted with 526 teachers. It is seen that efficient communication and 

cooperation between the professors of practice and practice teachers are important for the teaching practice 

courses’ efficiency [26]. 

The practices that are the most actively participated by the students were found to be student 

sessions, student seminars, individual recognition techniques, scale applications, and file examination and 

arrangement; while practice teachers more commonly mentioned supporting the students on individual and 

group sessions. On the other hand, the students didn’t mention group sessions or legal processes (meetings, 

documents, etc.) Özyürek [27], has attempted to find out what the practices that school advisor candidates 

conducted are. These practices are examined under the topics of; (a) developing psychological counseling 

and guidance programs, (b) program evaluation and accountability practices, (c) applying psychological tests, 

(d) applying individual recognition techniques and (e) other practices (coordination, peer guidance, referring, 

consultation and orientation. According to the findings, the students perform the activities that will increase 

their competence in the skills under these topics insufficiently. The most practiced activities are the ones 

involving individual recognition techniques. This finding is parallel to the existing results.  

The chief practices among the ones that the students are not allowed to participate in are parent and 

student sessions. Students have stated that the practice teachers do not want to take risks, especially in private 

schools; while practice teachers mentioned refraining from allowing the counselor candidates in the sessions 

particularly because that the counselee students may withdraw. However, given the importance of 

supervision in the training process of counselor candidates, this situation poses a serious difficulty.  

In psychological counseling education, it is needed to train the candidates with the help of guidelines on the 

subjects of education, practice, research and diversity, and set aside the traditional methods. USA and many 

other countries stipulate doctorate level education and up to 600 hours of supervision. The integration of 

academic education and internships and training psychological counselors with diverse skills carry 

importance. [28, 29] (Boggs & Douce, 2000; Bowers & Hatch, 2005). Paker [30], has reached the results 

that, though a great majority of teacher candidates (91%) received feedback from the professor of practice, 

most of the feedbacks (85%) were not in detail and mostly included expressions like “good, not bad, maybe 

better next time”. Teacher candidates state that they receive feedbacks which provide no improvement to 

their professional development; the feedbacks do not encourage them to think analytically, improve them in 

observing and evaluating themselves during this process, nor contribute to their awareness for the problems 

they encounter. Most of the teacher candidates state feeling like a teacher candidate in the institutions that 

they do their internships in. Speeches like “you can do it” and more responsibilities are seen to increase this 

feeling, while “not being included in the parent/student sessions” decreases it. Koç and Yıldız [31]  

have found that school administrations and practice teachers do not provide enough support for  

the teacher candidates. 

Findings on the communication process and cooperation between the students, practice teachers and 

professors of practice mainly show that WhatsApp groups are used. It is thought that this medium is used 

because of its fast returns. While there weren’t any difficulties in the students’ communication with their 

professors and practice teachers; it was found that the communication between the professors and practice 

teachers was problematic. Practice teachers have stated that they can’t maintain cooperation with  

the professors. Teacher candidates, on the other hand, expect the other stakeholders to organize activities at 

the start of every term for all the parties to take part in [32]. Kılıç [33] states that the teaching practice course 

leaves a very positive impression on the teacher candidates; and that there is need for seminars to improve  
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the level of cooperation between the faculties and practice schools; and to inform the teachers that will take 

part in the course. Ünver [34] has found that faculty administrators and professors have sufficient knowledge 

on which subjects to cooperate in teaching practices and who should act how to facilitate this cooperation. 

Korthagen, Loughran and Russell [35] mention the university-school cooperation in the two final principles 

of teacher education that they have developed. The programs that the teacher has experienced during his/her 

own learning process shall serve as a model in that teacher’s future teaching process. Because of this,  

the manner which the professor conducts processes within the course gains importance. Institutions which 

provide teacher education and mentor teachers should cooperate to develop helpful tools that will encourage 

the students; and studies on the fundamental subjects of education should be made [36]. 

Practice students have expressed their basic achievements in the teaching practice course as; 

communication skills, counselling skills and professional awareness. Brott [15] states that some of  

the questions worth discussing in training school counsellors are “what are the qualities of an efficient 

psychological counsellor?”, “which skills should be used against which setbacks?”, and “how to tell if one is 

an efficient psychological counsellor?”. In fact, these questions lie at the foundation of school counsellor 

training and program development. In USA, ASCA National Model [37] by The American School 

Counseling Association (ASCA) is the chosen model. A nation-wide survey in the USA [38] has found that  

a significant portion of psychological counsellor educators (69%) use this model for training the next 

generation of school counsellors. However, this model doesn’t include which activities to conduct during  

the internship period. The elementary and middle schools in our country have started implementing class 

guidance programs since 2006 [39, 40], According to this program, students between the 1st and 12th classes 

are subjected to guidance activities by their teachers and counsellors to provide them certain skills.  

Thus, taking the ASCA National Model as a base in the school counselling activities may bear benefits.  

All of the study group was asked about “the difficulties that they have encountered during  

the teaching practice course”. The students mentioned the insufficiencies of practices and the high number of 

practice students; the professors of practice mentioned the unwillingness of the practice teachers; and  

the practice teachers mentioned the high number of practice students, the neglect by the professors of practice 

and their lack of information about the expectations of the university as the primary difficulties. Çepni and 

Aydın [11] have found that the teacher candidates experience many different problems in the teaching 

practice courses. The problems involving school practices are not specific to a single field but are rather 

common problems that are experienced in other areas of school teaching. 

Demir [41] has reached the conclusion in her study that the number of teacher candidates assigned 

to a single advisor is too much and because of this, the students can’t communicate adequately with their 

advisors, a single advisor is not enough for them and they go to the practice schools with many shortcomings. 

It was found that the students experience problems in subjects like receiving preliminary information, 

direction, receiving feedback, and preparing reports about the practices. The candidate teachers have stated 

that their internship days should be set considering their schedule in the university [11]. Similarly, teacher 

candidates ask for their classwork load to be lightened during the internship periods [41]. Other research 

findings include the insufficient time for practice, insufficient feedback from the practice teachers to  

the interns due to the high number of interns assigned to the same practice teacher, and the inflexibility of  

the teaching practice course hours [42, 43]. The crowded practice groups affect the distribution of resources 

negatively; and attendance by the students in the same group to the practices on different days becomes 

impossible because of the faculty’s class schedules [44].  

Teacher candidates find the practice times insufficient and expect the practice durations to be 

increased. They also expect the groups to consist of 1-3 people [32]. Relevant research results show 

parallelism with this study’s findings. This study has found, dissimilarly to other studies, that professors of 

practice see “the unwillingness of the practice teachers” as the main difficulties; while the practice teachers 

mention “the high number of students”, “neglect by the professors of practice” and “not knowing  

the expectations of the university”. An important finding is that both sides have a lack of communication and 

don’t know each other’s expectations. It was found as the result of of the study that the students are happy 

with the attention they receive from both the school administrations and practice teachers, and they feel as  

a teacher in the school. Demir and Çamlı [45] mention, in the study where they examine the most common 

problems of teaching practice courses in the practice schools, that the most common negative behaviors that 

the students experience are not sharing the responsibilities, not being seen as a figure of authority and 

neglect. Demir ve Çamlı’s [45] findings contradict with the findings of this study.  

The whole study group was asked about “their suggestions on how to improve the teaching practice 

course”. The answers were seen to be tending towards “suggestions involving the practice processes” in all 

groups. All three groups agree that the practice durations need to be increased, and that there must be a clear 

guideline about the practice. In addition, the students request more practice opportunities; while professors of 

practice suggest detailed training programs for practice teachers. The practice teachers’ suggestions include 
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requests for a document explaining the previous classes that the students have taken, a full day to be assigned 

as the practice day and that the PCG internship practices and evaluations are differentiated from other 

teaching areas in the MNEIS. Parallel to this study’s findings, Özpolat and Gürsoy’s [5] study has found that 

teacher candidates’ suggestions for changes in the teacher candidate training programs mainly involve  

the stakeholders, followed by practice, content, time and attitude. Regarding the stakeholders, the teacher 

candidates have stated that this training should include competent advisor teachers and lecturers, 

academicians should also attend these trainings, and additionally, the school principals should be better 

informed about this program. Gökulu [1], on the other hand, has reached the conclusion that the advisor 

teachers must be better informed about the process of teacher candidate training program. Değirmençay and 

Kasap [2] state that the guidebooks prepared by the faculties are inadequate. 21.6% of the teacher candidates 

mentioned not being able to successfully attend to the school experience course because of the intensity of 

other courses in the faculty. The percentages lead to the conclusion that the teacher candidates find their 

relationships with their professors in the scope of School Experience course important but think that  

the guidebook they use is insufficient. Moreover, the teacher candidates have stated that in order for  

the School Experience course to be carried out successfully, intensity of the other classes in the faculty 

should be reduced, and that the professors don’t give the feedbacks or make the adjustments which  

are needed. 

When the professors of practice and practice teachers are asked about how they maintained 

communication with each other, both groups were seen to experience difficulties in establishing 

communication. Practice teachers state that the professors of practice don’t visit their schools; while 

professors mentioned the unwillingness of practice teachers. This situation is thought to reflect negatively on 

the cooperation of both sides and the general quality of the teaching practice course. When the parties were 

asked about the expectations from each other, it was revealed that the practice teachers mainly requested 

support on educational matters that would improve them (postgraduate programs, in service training, etc.); 

while the professors of practice desired to work with the practice teachers in research and development 

projects in the schools. It is thought that both sides would benefit, and the quality of the teaching practice 

courses would increase in the case where said projects are realized. Şimşek, Alkan and Erdem [46] also 

mentioned the need for an effective cooperation between the faculty and school personnel in their study.  

The researchers suggest strengthening the cooperation between the personnel of practice schools and 

faculties, and that configurations towards the efficiency of the teaching practice courses should be organized. 

When the body of literature outside of Turkey is reviewed, it is seen that universities have their own 

specialized teacher training programs in addition to the teacher training programs of the states. Smith and 

Souviney [13], who work on university based internship programs, state that these programs must be carried 

out with the cooperation of t regional executives and teacher associations. On the other hand, kind of this 

cooperation is also important for graduated teachers to find jobs. Brott [15] emphasizes the need for  

a master’s degree level education in PCG. This is similar to the professional standards in the School 

Psychological Counselor definition of the Professional Competency Board [16]. The expectations of  

the practice teachers about the faculties to support postgraduate education also fall in line with these findings. 

 

 

4. CONCLUSION  

The suggestions based on the findings are given under two topics: suggestions for the decision 

makers and the practitioners. The suggestions for the decision makers can be summarized as; the duration of 

the teaching practice internship should be increased, a detailed internship guide should be prepared,  

the students should attend to only the practice courses during their internship, other classes in the faculty 

should be finished before the internship, practice teachers should be given more incentive in monetary terms,  

the MNEIS should be made more efficient, the evaluation items in the system should be suitable for PCG 

students, a payment module should be defined in MNEIS, and the education and assessment criteria for PCG 

practice teachers should be differentiated from other teaching areas. 

Finally, suggestions for the practitioners can be summed up as; the academicians giving lecture in 

the teaching practice classes must be picked from people who have knowledge of and have worked in  

the schools, professors of practice should visit their students at least four times (first visit to be made during  

the first week), practice students should go to the practice schools on different days, practice teachers should 

be informed about the previous classes and internships of the practice students, and organizing endeavors that 

will improve the communication and the cooperation between the professors of practice and  

the practice teachers. 
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