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 The purpose of this research was to determine the effect of psychological 
factors on Syrian refugees’ participation in lifelong education. The ex post 
facto co-relational causal design was employed in this research. A 
questionnaire form consisted of four scales was used to collect data from 297 
refugees participated in lifelong education. The structural equation modeling 
analysis revealed that psychological factors affect participation in lifelong 
education and learning approaches played the biggest role in this effect. It 
was claimed that learning approach is a strong predictor of participation in 
lifelong education. The effect of locus of control on participation in lifelong 
education was medium while the effects of self-efficacy and self-worth were 
weak. Recommendations to education providers, decision-makers and 
researchers to align both formal and lifelong education curricula with the 
results were given. 
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1. INTRODUCTION  

Knowledge of why people participate in lifelong education is vital information for education 
providers and decision-makers. Because adults participate in lifelong education voluntarily, knowing what 
drives them to participate can help education providers and decision-makers better serve lifelong education 
participators. If the factors that affect participation decisions are known then the curriculum of formal 
education could be developed to make students have the characteristics to enable them to continue to lifelong 
education after graduation. Also, the curriculum of lifelong education activities could be better designed to 
meet the needs of those who are likely to participate. 

Since lifelong education is not compulsory, the choice of participation in it largely depends on 
individual needs. Communication, social contact, educational preparation, professional advancement, family 
togetherness, social stimulation, and cognitive interest were determined as the individual needs affecting 
participation in lifelong education [1]. Research revealed that educational attainment to be “the most 
important single factor predicting participation in adult education and training” [2]. Besides these needs, 
psychological and social factors may influence participation [3]-[6]. The author in [7] asserts that “adults 
have a deep psychological need to be generally self-directing” (p. 43). Participation is related to adults’ 
readiness to learn and individual consciousness [8]. 

This research tries to determine the effect of psychological factors on Syrian refugees’ participation 
in lifelong education. Since the refugees escaped from the civil war in Syria, their psychology might be 
devastated. Most of them took shelter in Turkey, so there are many refugees accessible by the authors of this 
research. Lifelong education activities are provided to these refugees by the Turkish government. Knowing 
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who participates may allow policymakers to make the activities better suitable to the needs of those who 
participate. Self-efficacy, self-worth, learning approach and locus of control are the selected variables for this 
research. These were selected because they were linked theoretically to the participation in lifelong education 
and their data collection tools were readily available in the Arabic language. The paper goes on defining 
these four variables and explaining the methodology of this research. Then the findings are presented along 
with their discussion. Finally, some recommendations are given to education providers, decision-makers  
and researchers. 

 
1.1. Self-efficacy 

Individuals choose tasks that they can handle. Their decisions to choose a task suitable to their 
abilities are based on a belief in their capacity to overcome the task. This belief in one’s being efficacious in 
a chosen task is defined as self-efficacy by the author in [9]. It is a perception developed from gaining skills 
and experience gradually [10]. Thus, success increases self-efficacy while failure decreases it. This makes 
self-efficacy an important factor that affects human behavior and initiative. Because people behave according 
to their perception of self-efficacy instead of how knowledgeable and skillful they actually are [9]. If 
individuals anticipate failure they lose initiative and tend to avoid tasks like lifelong education [11]. 

 
1.2. Contingencies of self-worth 

People subjectively evaluate their own worths and make judgments toward their selves expressed as 
beliefs like “I am worthy/worthless”. These judgments are based on success and failures in domains named 
others’ approval, physical appearance, defeating others in competition, academic competence, family love, 
virtue, and faith. Contingencies of self-worth influence “the situations people select for themselves, their 
efforts in those situations, and their reactions to successes and failures in those situations” [12]. Thus, 
individuals may tend to avoid situations like lifelong education if they have negative judgments of self-worth. 

 
1.3. Learning approach 

Adult learners are self-directed learners who are motivated either intrinsically or extrinsically. Those 
who learn to pass exams try to acquire only basic knowledge that may appear on exams. Their external 
motivation for passing exams drives them to exhibit surface learning [13]. On the other hand, those who learn 
to satisfy their personal growth try to grasp underlying mechanisms, causality, and principles besides 
acquiring only basic knowledge. Thus, they exhibit deep learning with the intrinsic motivation of self-
satisfaction [13], and these individuals may be more likely to participate in lifelong education activities for 
their personal growth. 

 
1.4. Locus of control 

Some people believe that they have control over their own life, so the outcomes of their actions are 
results of their abilities, behaviors, and choices. In contrast, some people believe that their life is controlled 
by outside forces, fate or other people, so they praise or blame these external factors for the outcomes of 
events in their lives. Locus means location in Latin. In the first situation, people have an internal locus of 
control that makes responsible their internal factors for the results of events, and in the second situation, 
people have an external locus of control assuming that results derive from external factors [14]. Locus of 
control plays a role in adult education attrition [11]. Individuals with a strong internal locus of control are 
likely to remain in lifelong education activities. 
 
 
2. RESEARCH METHOD 

The ex post facto co-relational causal design was employed in this research [15]. Since the research 
variables already exist in nature and they cannot be manipulated, experimentation is not possible, so this 
design is better suited to reveal the causality link among the variables [16]. 

The population consists of 1375 Syrian refugees sheltered in Şanlıurfa province in Turkey and 
participating in lifelong education courses provided by the Turkish government. Using the random sampling 
technique 350 of the participators was selected as the sample of this research. When returning forms were 
processed to eliminate wrong-filled ones, 297 people constituted the sample. As seen in Table 1, 107 
participants were male while 177 were female. Since the participants are vulnerable refugees, ethical 
precautions were made. The participation in the research was based on volunteerism. The credentials of the 
participants were kept as private. The participants were acknowledged of their rights. It was guaranteed that 
the responses would not affect the education, work, or any other aspects of life in any way. 
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Table 1. Exploratory statistics of the research participants 
Variable Groups Frequency Percentage (%) 

Gender 
Male 107 36 
Female 177 62 
Not specified 13 4 

Age 

18-21 16 5.4 
22-25 32 10.8 
26-29 73 24.6 
30-33 49 16.5 
34-37 38 12.8 
38-70 54 18.2 
Not specified 35 11.8 

Working 
Status 

Yes 246 83 
No 24 8 
Not specified 27 9 

Education 
Level 

Middle School 203 68 
High School 50 17 
University 26 9 
Not specified 18 6 

 
 
A questionnaire form consisting of four scales was used to collect data from the sample. The form 

included instructions on how to answer to these scales and demographic questions about gender, age, 
working status, and education level. 

 
2.1. Self-efficacy scale 

To measure the self-efficacy perceptions of the participants the General Self-Efficacy Scale developed 
by authors in [17] was used. It assesses the perceived self-efficacy of adults by predicting adaptation after life 
changes or stressful life events. It has 10 items based on a 4-point Likert scale and ranging from “1= not at all 
true” to “4= exactly true.” An example item reads like this: “It is easy for me to stick to my aims and 
accomplish my goals.” Higher scores mean better adaptation after stressful life events. The scale is 
unidimensional meaning that it has no subfactors. None of the items require recoding. The reliability 
coefficient was calculated as α=0.82 by using data collected in this research. To validate its unidimensional 
structure, a confirmatory factor analysis (CFA) based on maximum likelihood estimation was done by using 
data collected in this research. CFA results indicated a good fit (χ2/df 2.60, GFI=0.94, CFI=0.92, IFI=0.92) 
according to [18]. 

 
2.2. Self-worth scale 

The self-worth perceptions of the participants were assessed through the Contingencies of Self-Worth 
Scale developed by authors in [19]. It assesses how people are likely to state their self-worth according to 
seven domains of self-worth. It has 35 items based on a 7-point Likert scale and ranging from “1= strongly 
disagree” to “7= strongly agree.” An example item reads like this: “My self-worth is not influenced by the 
quality of my relationships with my family members.” The scale has 7 subfactors named family support, 
competition, appearance, God’s love, academic competence, virtue, and approval from others. Seven of the 
items require recoding. The reliability coefficient was calculated as α=0.74 by using data collected in this 
research. CFA results indicated a good fit (χ2/df 2.65, GFI=0.92, CFI=0.92, IFI=0.91) according to [18]. 

 
2.3. Learning approach scale 

Participants’ approaches to learning were determined by the revised two-factor Study Process 
Questionnaire which was developed by authors in [20]. It assesses how deep people approach learning. It has 
20 items based on a 5-point Likert scale and ranging from “1= never” to “5 = always” An example item reads 
like this: “My aim is to pass the course while doing as little work as possible.” The scale has 2 subfactors 
named deep learning approach and surface learning approach. No items require recoding. The reliability 
coefficient was calculated as α=0.79 by using data collected in this research. CFA results indicated a good fit 
(χ2/df 1.81, GFI=0.91, CFI=0.88, IFI=0.88) according to [18]. 

 
2.4. Locus of control scale 

Multidimensional Locus of Control Scale developed by authors in [21] was used to assess how a 
person perceives the primary causation of events in the life. It has 24 items based on a 5-point Likert scale 
and ranging from “1= strongly disagree” to “5= strongly agree.” An example item reads like this: “To a great 
extent my life is controlled by accidental happenings.” The scale has 3 subfactors named internal locus of 
control, powerful others, and chance. No items require recoding. The reliability coefficient was calculated as 
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α=0.78 by using data collected in this research. CFA results indicated a good fit (χ2/df 2.01, GFI=0.93, 
CFI=0.90, IFI=0.90) according to [18]. 

The structural equation modeling (SEM) analysis technique was used in this research. It is a 
multivariate statistical technique ideal for the analysis of more than two variables [22]. It generally requires 
samples bigger than 200 people [23]. SEM allows testing of presumed relationships among  
multiple variables. 
 
 
3. RESULTS AND ANALYSIS 

Descriptive statistics of the research variables are presented in Table 2. The mean of self-worth 
(X=5.43, SD=0.93) is at “agree” level and indicates that the participants have positive judgments of self-
worth. The mean of self-efficacy (X=2.96, SD=0.46) is at “moderately true” level, so the participants see 
themselves as self-efficient. The mean of learning approach (X=3.22, SD=0.54) is at “sometimes” level. 
Claiming that the participants’ learning approach falls under neither deep learning nor surface learning 
categories would be wrong. Because this variable has two competing subfactors named deep and surface 
learning. One-sample t-test reveals that deep learning approach (X=3.74, SD=0.64) is statistically higher than 
surface learning approach (X=2.72, SD=0.74, t (296) = 100.66, p<0.001). Therefore, the participants’ deep 
learning approach is dominant. The mean of locus of control (X=3.27, SD=0.49) is at “neutral” level. One-
sample t-test reveals that internal locus of control subfactor (X=3.35, SD=0.64) is statistically higher than 
other subfactors (t (296) = 90.69, p<0.001) meaning that internal factors of participants have more control 
over their lives. 

 
 

Table 2. Descriptive statistics of the research variables 
 Mean SD Level 

Self-Worth 5.43 0.93 Agree (6/7) 
Self-Efficacy 2.96 0.46 Moderately True (3/4) 

Learning Approach 3.22 0.54 Sometimes (3/5) 
Locus of Control 3.27 0.49 Neutral (3/5) 

 
 
Analysis findings indicate statistically significant correlations among self-worth, self-efficacy, 

learning approach and locus of control at the p<0.001 level (Table 3). Correlations between self-worth and 
self-efficacy (r=0.18, p<0.001), self-worth and learning approach (r=0.20, p<0.001), self-worth and locus of 
control (r=0.22, p<0.001), self-efficacy and locus of control (r=0.23, p<0.001) were very weak. Correlations 
between self-efficacy and learning approach (r=0.29, p<0.001), the locus of control and learning approach 
(r=0.46, p<0.001) were weak. The findings allow SEM analysis to assume these four variables as 
independent variables and participation in lifelong education as the dependent variable. Because of weak 
correlations indicate little or no causality among the independent variables which should affect the  
dependent variable. 

 
 

Table 3. Correlations between the research variables 
 Self-Worth Self-Efficacy Learning Approach 
Self-Efficacy 0.18*   
Learning Approach 0.20* 0.29*  
Locus of Control 0.22* 0.23* 0.46* 

*p<0.001 

 
 
SEM analysis findings presented in Table 4 indicate a very good model fit (χ2/df =1.3, GFI=0.99, 

AGFI=0.98, CFI=0.99, IFI=0.99, RMSEA=0.03, RMR=0.01) according to [18]. The standardized regression 
weight for the effect of learning approach on participation in lifelong education was at β=0.71 level 
(p<0.001). This is a strong effect indicating that when learning approach goes up by one standard deviation, 
participation in lifelong education goes up by 0.71 standard deviations. It can be claimed that learning 
approach is a strong predictor of participation in lifelong education. Locus of control affects participation in 
lifelong education at β=0.64 level (p<0.001). It can be considered a medium effect. The effects of self-
efficacy (β=0.40, p<0.001) and self-worth (β=0.32, p<0.001) on participation in lifelong education  
were weak. 
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Table 4. Standardized regression coefficients 
 Participation in Lifelong Education 

Learning Approach 0.71* 
Locus of Control 0.64* 

Self-Efficacy 0.40* 
Self-Worth 0.32* 

*p<0.001 

 
 

The findings of this research imply that psychological factors affect participation in lifelong 
education. This is consistent with previous research [3], [4], [6]. Therefore, psychological guidance should be 
given importance in formal education. The effect of other variables should be investigated through 
quantitative research methods. Knowing what variables affect participation in lifelong education and how 
much they affect it may guide educators to focus on the most effective psychological factors when providing 
psychological guidance. 

It can be argued that those who have positive approaches to learning like deep learning are more 
willing to participate in lifelong education because the learning approaches have the biggest effect on 
participation in lifelong learning. This is consistent with previous research, for lifelong learning was found to 
be positively related to the deep learning approach and negatively to the surface learning approach [24]. The 
desire for learning is crucial for the continuation of lifelong education [25], [26]. The learning approaches 
affect the learning success [27], [28], so the importance of that individual having positive learning 
approaches is once more evident. Since lifelong education has become a necessity, it can be said that 
individuals must have positive learning approaches so that they can continue lifelong education after 
graduating from formal education. Steps should be taken to have students in formal education get positive 
learning approaches. Deep learning approach should be favored over surface learning approach. Students 
should be encouraged to understand why they learn what they learn. They should avoid bare memorization to 
pass the exams. Teachers should use evaluation methods that are able to facilitate deep learning [29]. 

Locus of control has the second biggest effect on participation in lifelong education. Participants of 
this research have an internal locus of control. So, they believe that the outcomes of their actions like 
participation in lifelong education are results of their abilities, behaviors, and choices instead of external 
factors like powerful others and chance. For example, internal locus of control may lead to learning 
achievement [30], [31]. Also, the locus of control plays a role in learner persistence in lifelong education 
[32], [33], [11]. It can be claimed that individuals with a strong internal locus of control are likely to 
participate in lifelong education activities. Therefore, some precautions should be adopted to make students 
in formal education believe that their learning success is the result of their own efforts. 

The effect of self-efficacy on participation in lifelong education was weak. A similar result has been 
achieved in previous research. The relation between self-efficacy and lifelong learning tendency was found 
as significant, but weak (r=0.244, p<0.05) by authors in [34]. However, having good self-efficacy and 
attending to lifelong education were found to be the determinants of good quality of life in older adults aged 
60 and over [35]. Also, self-worth affects participation in lifelong education weakly. The author in [36] 
claims that self-worth should be an outcome of lifelong education by stating that: “the social purpose of 
lifelong education ought to be about developing self-worth and identity amongst individuals and 
communities” (p. 816). 

This research has some limitations that may limit the interpretation of the findings. Since the sample 
was comprised of refugees in Turkey, the generalization of findings may not apply to other groups of lifelong 
education participants. Second, the ex post facto design employed in this research may not reveal the whole 
link of causality between independent and dependent variables. Future research should employ experimental 
designs to reveal a stronger link of causality. Third, this research used cross-sectional data that may result in 
unidirectional inferences among variables. To achieve an understanding of multiple relationships among the 
variables, future research should use longitudinal data. Fourth, the self-reported nature of data collected in 
this research may be subject to participant subjectivity. Alternative data collection techniques should be 
adopted to overcome this issue. Lastly, this research included four variables that affect participation in 
lifelong education. There could be other variables that may play a role in this effect. 
 
 
4. CONCLUSION 

It is concluded that psychological factors affect participation in lifelong education and learning 
approaches play the biggest role in this effect. Both formal and lifelong education curricula should aim to 
make students develop a deep approach to learning. The curriculum of lifelong education should be aligned 
with deep learning needs of the participants. The curricula should focus on employing analysis, synthesis, 
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and evaluation in learning and thinking rather than summarization and memorization. The essence of learning 
should be emphasized while learning to pass exams should be discouraged. Students should have an internal 
locus of control. To achieve this, student success should derive from the efforts of students. Teacher 
favoritism and a chance of measurement errors should be diminished. Teachers should make students feel 
self-efficient by enabling them to achieve success. Student tasks should be appropriate to class level, so 
students can finish tasks without too much hassle. Similarly, teachers should avoid situations that make 
students feel worthless. Judging them in front of the class, harsh punishments to trivial errors and humiliation 
may damage self-worth perceptions of students. 
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